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PREFACE…. 

Shri Gavisiddeshwara College of Education, Gavi math Koppal has organized a one-day 
National Seminar on ‘Strategic Approach for Multidisciplinary Approach’. There is 
overwhelming response with more than 100 papers for the Seminar. I congratulate the 
College for taking a step forward to publish the papers in the form of a digital publication 
with ISBN number. The efforts from the participants from various corner of India and 
specifically from Karnataka is note worthy and welcome gesture towards their progressive 
attitude for research and development. 

Multidisciplinary Approach is one of the key concepts that has been given greater 
importance in the NEP 2020.The policy has focused towards reaching the youth force 
towards their divers need and employability. The policy demands effective participation 
form Universities, Colleges and Stakeholders to participate towards the implementation. 
The multidisciplinary approach is well applied in many of the professional courses 
internationally. These are basically multidisciplinary programmes. However, to evolve 
multidisciplinaryprogramme for the nonprofessional programme is a bigger challenge, 
Operationalization of the NEP2020 dream needs the efforts from all sectors. Some of the 
questions perse, I) To what an extent the ‘General Courses of mass Education’ can be re-
casted to the employable format? II) Can ‘Education’ be blamed for the unemployability of 
graduate youth? III) How can ‘Education’ make the life of every graduate happy and worth 
living? There is a need to discuss in length to operationalize the NEP-2020 forward. 

Majority of the paper though do not directly focus on the theme; they do make relevance in 
one or other sense. Let the efforts undertaken make all  stake holders  a step forward 
towards better future. 

 It may not be out of space to place the achievement of college Sri Gavisiddeshwara 
College of Education, in the last few years. The college has updated its infrastructure with 
full-fledged ICT department, awell-structured video studio, and well-designed resource 
centers for each of the pedagogic subjects. I thank Sri Gavisiddeshwar Vidywardhaka Trust 
taking keen interest financing liberally to build new infrastructure. Thanks to Principal and 
faculty of Sri Gavisiddeshwara College of Education, for their academic interest. Finally, I 
congratulate all the paper writers for their efforts and good job. 

Koppal                 Prof.  E. R. Ekbote 
10-12-22                     CEO, GSVVT , 

        Former Dean and Head 
Gulbarga UniversityKalaburagi    

Karnataka 
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Editorial…. 

Multidisciplinary Education: Learning without Boundaries 

A distinct educational approach called ‘Multidisciplinary Education’ enables students to study 

and explore many concepts from various areas. Education is not limited to one particular area of 

study. For instance, an engineering student can enrol in a humanities course. 

The diverse perspectives that multiple disciplines many bring to a theme, subject, or issue are 

highlighted in a multidisciplinary approach to curriculum integration. In a multidisciplinary 

curriculum, several disciplines are merged to study the same subject. The concept of ‘learning’ is 

constrained by  a variety of elements in a hierarchical educational system, such as the 

curriculum, teaching-learning strategies, time limits, and so forth. 

A multidisciplinary educational approach has several benefits, one of which is that you get a 

more thorough understanding of the world. Instead of concentrating on specific divisions and teir 

subject area independently, a multidisciplinary approach incorporates elements of each 

department into the study programmes of the other. 

Have you ever been working on a problem by yourself when  you hit a wall and can’t move 

forwad? You spend hours staring at it, but your are at loss as how to find solution?. Then one day 

a friend come with all answers and important components and places them just where they 

belongs. Oh, the attraction of many perspectives ! 

The students can be given freedom to select courses and which they will sudy and what kind of 

incentives they may obtain. This will help students to develop a pragmatic mindset.They will get 

more time to study the advantages and disadvantages before deciding. A diverse curriculum 

hence increases realism and adaptability in the situation. 

Multidisciplinary teaching and learning is more than just an educational idea;  it’s a way of life. 

Why different schools have different kinds of interactions and you will have different people 

from all walks of life. If you will gather and work with people from various backgrounds. It will 

be simpler for you to perform in the modern work force. 
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Whichever educational route you take, I hope it emphasizes the need of collaboration and 

cooperation. The idea of collaborating to create a bigger whole,however, is one of  the most 

important advantages of  a multidisciplinary curriculum. 

Success in multidisciplinary learning requires the capacity to communicat ffectively with people 

from many areas. You understand their motivations, use the same language, and hold many of 

the same ideas. These skills will help you to connect the dots, figure our difficulties and work 

well with others. 

With the ‘Multidisciplinary Approach’ we are attempting to create natural environment and 

providing natural experience. Most of  all applying multiple concepts in real world contexts. 

This edited book contains the chapters from the 2022 national-level interdisciplinary seminar 

organized at Shri Gavisiddeshwar College of Education, Koppal. The authors of the articles are 

solely responsible for the information and facts contained in this edited book, as well as the 

opinions expressed within it. Which are not always those of the editor or publishers 

Dr. S.B. Kambar 
Editor in chief 

Pricipal 
S.G. College of Education, Koppal 
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KEYNOTE ADDRESS 
MULTI DISCIPLINERY APPROACH IN NATIONAL EDUCATIONAL POLICY – 2020 

Dr. Shivakumar S. Ganapur, 
Director, 

(Research Guide in Education) 
Board of Examinations and Evaluation, 

PAH Solapur University, Solapur, Maharashtra 
 

Abstract: The NEP 2020 is prepared on the bases of National Social system, Psychological 

attitude of People, Economic aspirations of people and global expectations. The NEP 2020 is the 

policy most suitable for our country people life style and thinking. The Higher education system 

has been completely changed. Horizontal and Vertical flexible mobilization is allowed to 

learners. Multiple entry and exits are permitted to the learners. The academic freedom is been 

provided to learners to change their subjects or area of studies. The multidisciplinary system has 

been suggested to practice to create wholistic atmosphere in the education Institutions. The 

creation of complete environment for all round development of learner. The final aim of NEP 

2020 is producing very competent, able, skilled, values based suitable citizen for this country. 

 

Key Words: NEP 2020, Multidiscipline, Liberal education, Cluster Institution, Mobilization, 

Flexibility. 

I.INTRODUCTION: 

The National Education Policy 2020 is the product of our National Historical Perspective. It is 

not just the policy for the education in our country. The Indian society and Systems have been 

taken into consideration in preparing this education policy. The Indian Economical Approach 

and the financial condition of people also influenced in educationpolicy. The psychological 

perspective of people also considered in it. The Indian Philosophical thinking has deeply 

influenced on this policy. The attitude of people of this country to is clearly considered in 

deciding policy outcome. The current condition and global Expectations from India and its 

people also thought while finalizing this NEP 2020. 

II.VISION OF NEP-2020: 

1. An Education system that contributes to an equitable& vibrant knowledge society, by 

providing high Quality education to all. 
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2. Develops a deep sense of respect towards theFundamental rights, duties and 

constitutional values,bonding with one’s role and responsibilities in aChanging world. 

3. Instills skills, values and dispositions that supportResponsible commitment to human 

rights,Sustainable development and living, and globalWell-being, thereby reflecting a 

truly global citizen. 

III.KEY PRINCIPLES OF NEP-2020: 

1. Respect for diversity and local context: in allcurriculums, pedagogies and policies. 

2. Equity and Inclusion: As the corner stone of alldecisions. 

3. Community Participation: At the levels of educationprocess. 

4. Use of Technology: In teaching and learning,removing language barriers, for 

divyangstudents, and educational planning and management. 

IV.EXPECTED OUT COMES FROMNEP-2020: 

1) Universalization of Access: from early childhood careeducation (ECCE) to Secondary 

education. 

2. Ensuring equity and Inclusion: 

3. Bringingback the 2 crores out of school children. 

4. Attain goals of retaining all children in schools tillsecondary education. 

5. Focusing on 21st century skills in teaching, learningand assessment. 

6. Resource sharing – School Complexes. 

7. Common Standards for public and private schooleducation. 

V.NATURE OF DISCIPLINES: 

1. Mono-disciplinary : Study of one Discipline 

2. Interdisciplinary: Integration of more thantwo subjects from same or differentdisciplines. 

3. Multidisciplinary: Combining or involvingseveral academic disciplines or 

professionalspecializations in an approach to a topic orproblem. 

VI.MEANING OF MULTIDISCIPLINARY 

1. Multidisciplinary refers to knowledgeassociated with more than one existingacademic 

discipline or profession. 

2. Interdisciplinary activities draw upon insightsfrom two or more disciplines. 

3. Multidisciplinary work does not typically leadto an increase in the number of 

discipline. 
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VII.EXAMPLE OF MULTIDISCIPLINARY APPROACH:  

1) Historically the first practical use of the multidisciplinary approach was during World       War 

II by what became knownas the military-industrial complex. The Lockheed AircraftCompany set 

up its own special projects operationnicknamed as SKUNK WORKS in 1943 to develop theXP-

80 Jet fighter in just 143 days. 

2) In the 1960’s and 1970’s the multidisciplinary approachwas successfully employed in the UK 

by architects,engineer, and quantity surveyors working together onmajor public sector 

construction projects and together withplanners, sociologists, geographers and economist, on 

overseas regional and urban planning projects. 

VII.MULTIDISCIPLINARY APPROACH IN NEP 2020:  

1) Standalone institutions will be closed by 2030. 

2) Multidisciplinary institutions will be open widely. 

3) The flexibility to choose subjects from sciences andhumanities with the ability to also learn 

fine arts andsports will give students a wide range of subjects tochoose without restrictions they 

faced earlier. 

4) With creative combination of subjects, cutting edgecurriculum, flexible options, and multiple 

entry and exitoptions during the undergraduate course, students canexplore their areas of interest 

and also choose careers oftheir choice. 

VIII.MULTIDISCIPLINARY STUDIES / COURSE: 

1) Multidisciplinary studies programs do not involve apre-determined set of courses like most 

degree programs,but instead consist of a unique combination of courseschosen by a student 

based upon his or her specificeducational and career interests. 

2) The purpose of a multidisciplinary studies curriculum isfor students to design a program that 

suits a specificcareer path. Therefore, job possibilities are potentially available in many areas, 

such as education, science, humanities, and business. 

3) A student might choose a multidisciplinary studiesprogram if his or her specific goals and 

interests cannotbe met through a school’s existing majors, minors, andelectives. 

4) Multidisciplinary studies is also an option for studentswho wish to combine completed 

coursework from variousdisciplines into a single degree program. Some programsare even 

available entirely online. 
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IX.FUCUS AREAS FOR MULTIDISCIPLINARY STUDIES: 

Possible focus areas for multidisciplinary studies majorsvary widely, but options include: 

1) Biology2) Criminal justice3) History4) Public administration5) Political science 

6) Spanish7) Sociology 

X. GENERAL EDUCATION COURSES: 

Although students are free to build their own course ofstudy, a set of required classes is common 

among mostmultidisciplinary studies degree programs. These coursescould include general 

educations courses in the followingsubject areas: 

1) Natural sciences2) Social sciences 3) English 

4) Mathematics5) Communications6) Humanities 

XI.MULTIDISCIPLINARY STUDIES / COURSE: 

In addition to the general education requirements, manymultidisciplinary studies programs offer 

concentrations ina specific area of study. Concentrations allow a student toFocus on a particular 

topic or career option while stillretaining the diverse education of a multidisciplinarycurriculum. 

A multidisciplinary program with a variety ofsubjects influence their primary interest. 

Someconcentrations for multidisciplinary major s include: 

1) Human resource management2) Criminal justice 

3) Health systems management4) Accounting 

5) Business administration and management6) Computer science 

XII.MULTIDISCIPINARY COLLABORATION: 

Multidisciplinary collaboration consisting members withdifferent professional backgrounds and 

skills that cancompensate each other and work together toward the same direction to achieve the 

same goals. e.g.Multidisciplinary collaboration implies the involvement ofmany professional 

who focus on a set of issues and goals(Persily, 2013)e.g. Physicians, nurses, social workers, 

other healthcareprofessionals often collaborate to provide high-quality careto patients. 

Multidisciplinary approach is used to handle this pandemicsituation, it is a collaborative efforts 

of doctors, socialworker, pharmacy companies, bureaucrats andadministrations. 

XIII.SKILL DEVELOPMENT IN MULTIDISCIPLINARY STUDIES: 

1) Foster Intellectual Curiosity2) A critical thought process 

3) Self-reflection4) Leadership and team work skills 

5) A sense of commitment6) Professionalism 
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7) Sensitivity to one socio culturalEnvironment. 

XIV.BENEFITS OF MULTIDISCIPLINARY SYSTEM: 

1) It encourages people to come forward and provide theircontribution to handle a situation or 

solve a problem and doinnovations in research. 

2) Multidisciplinary research leads to unusual scientificinventions. 

3) It develops better understanding of the collaborative process. 

4) It leads to better skills in communication, collaboration andprofessional abilities as 

collaborators are forced tocommunicate either to keep their ideas or to avoid complex 

Programming efforts. 

5) It is useful because different backgrounds of a multidisciplinaryTeam could provide different 

viewpoints and experience forbetter brain storming across cultures. 

6) It has a positive effect on future career development and senseof achievement. 

7) Multiple career options may remain open for the students who STUDY IN Multidisciplinary 

system. 

XV. MULTIDISCIPLINARY APPROACH: 

The multidisciplinary approach involvesspecialists from multiple academic disciplinesto redefine 

problems outside normalboundaries and reach appropriate solutionsand encourages 

collaboration. It enableslearners to develop critical thinking skills andpresents many “real world” 

opportunities forgrowth. 

XVI. TOWARDS HIGH QUALITYTY LIBERAL EDUCATION (NEP 2020): 

1. CERTIFICATE COURCE : If EXIT After 1-Year 

2. ADV.DIP.CERTIFICATE : If EXIT After 2-Years 

3. BACHULAR DEGREE : If EXIT After 3-Years 

4. HONOURS DEGREE : If EXIT After 4-Years 

XVII. CREATION OF CLUSTER UNIVERSITIES (NEP 2020) 

1. Creation of Cluster of group of institutions. 

2. Agreement of cluster institutions to have Cluster University. 

      3. Proposal to affiliated University, State Governmentand UGC. 

      4. Working under the guidance of Affiliation University. 

XVIII.CREATION OF CLUSTER OF COLLEGES (NEP-2020): 

1. Group of institutions come together. 
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2. Agreement of institutions to have sharing ofresources and services. 

3. Maximus Utilization available resources. 

4. Bringing quality development in all educationinstitutions. 

XIX. CONCLUSION: 

          The New Education Policy 2020 is boon to India and its People from the so called learned 

Philosophers, Scientists, Educationists, Social workers, Administrators, Teachers. It will make 

use of Indian social cultural atmosphere bring world quality education among the children and 

young generation of our country. The dream of becoming VISHWA GURU in the world come 

true in the days to come. If the Policy implemented in its true sense the days are very near to all 

Indians to lead the whole world. 
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Abstract 

A well-defined education policy and the future is important for the country at school and 

college levels because of the fact that education leads to economic and social development. 

Different countries use different education systems with due regard to culture and traditions and 

take different stages during their life cycle at school and college education levels to make it 

work. The National Education Policy 2020 (NEP 2020), approved by the Indian Union Cabinet 

on July 29, 2020, sets out the vision for India's new education system. The new policy replaces 

the previous National Education Policy, 1986. This policy is a comprehensive framework for 

primary education towards higher education and vocational training in rural and urban areas of 

India. The present study data collected from secondary data and the study concentrated on 

challenges of implementing NEP 2020 in India. 

Keywords: Benefit of NEP, Challenges, Major Changes 

1. Introduction  

Education is elemental for realizing full human potential, developing an impartial and 

unbiased society and advancing national development. Providing comprehensive access to 

quality education is the key to India’s continued rise and command on the global stage in terms 

of economic growth, social justice and equality, scientific progress, national integration, and 

cultural safeguarding. Universal high-quality education is the most propitious way forward for 

developing and maximizing our country's ample number of talents and resources for the good of 

the individual, the society, the nation and the world. India will have the highest population of 

youngsters in the world over the next decade, and our ability to provide elevated educational 

opportunities to them will determine the destiny of our country.  

The new National Educational Policy 2020 revealed on Wednesday, 29 July, solicits to 

introduce and implement a sea of changes across all levels of education in India, including the 

basic apprehension of education in the country. It also seeks to effectuate changes in the way the 
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instructors of such education – schools, colleges and teachers – are trained and how they 

approach education. 

Among additional aspects, the NEP has rechristened the Ministry of Human Resource 

Development (MHRD) as the Ministry of Education, a pointer of the country’s changing the 

centre of attention on education. Prime Minister Narendra Modi expressed his views as “The 

policy is based on the pillars of “access, equity, quality, affordability, accountability” and will 

transform India into a “vibrant knowledge hub”, soon after it was unveiled.  

The world is undergoing swift changes in the awareness landscape. With various dramatic 

scientific and technological advances, such as the rise of big data, machine learning, and 

artificial intelligence, many unskilled jobs worldwide may be taken over by machines, while the 

need for a skilled workforce, particularly involving mathematics, computer science, and data 

science, in conjunction with multidisciplinary abilities across the sciences, social sciences, and 

humanities, will be increasingly in significant demand. With climate change, increasing 

pollution, and depleting natural resources, there will be a noticeable shift in how we meet the 

world’s energy, water, food, and sanitation needs, again ensuing in the need for new skilled 

labour, particularly in biology, chemistry, physics, agriculture, climate science, and social 

science. 

The growing emanation of epidemics and pandemics will also call for concerted research in 

infectious disease management and development of vaccines and the resultant social issues 

heightens the need for multidisciplinary learning. There will be a growing demand for 

humanities and art, as India moves towards becoming a developed country as well as among the 

three largest economies in the world. Indeed, with the rapidly changing employment scenario 

and global ecosystem, it is becoming increasingly critical that children not only learn, but more 

importantly learn “how to learn”. 

Pedagogy must evolve to make education more experiential, holistic, integrated, inquiry-

driven, discovery-oriented, learner-centred, discussion-based, flexible, and, of course, enjoyable. 

The curriculum must include basic arts, crafts, humanities, games, sports and fitness, languages, 

literature, culture, and values, in addition to science and mathematics, to develop all aspects and 

capabilities of learners; and make education more well-rounded, useful, and fulfilling to the 

learner. 
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Education must build character, enable learners to be ethical, rational, compassionate, and 

caring, while at the same time prepare them for gainful, fulfilling employment. The gap between 

the current state of learning outcomes and what is required must be bridged through undertaking 

major reforms that bring the highest quality, equity, and integrity into the system, from early 

childhood care and education through higher education. The target must be for India to have an 

education system by 2040 that is second to none, with equitable access to the highest-quality 

education for all learners regardless of social or economic background. This National Education 

Policy 2020 is the first education policy of the 21st century and aims to address the many 

growing developmental imperatives of our country. This Policy proposes the revision and 

revamping of all aspects of the education structure, including its regulation and governance, to 

create a new system that is aligned with the aspirational goals of 21st century education, 

including SDG4, while building upon India’s traditions and value systems. 

The Concept 

Benefits of New Education Policy 2020: Some of the important benefits of the New Education 

Policy 2020 are as follows: 

 The New Education Policy will give prominence to students' pragmatic knowledge 

instead of just impelling them towards rote learning. 

 It will support students to develop scientific character from a young age. 

 The NEP aims to make it easier to set up brand new quality of higher educational 

institutes which will be on par with the global standards. 

 Since NEP will make it easier for foreign colleges to set up their campuses here, many 

students who are unable to go abroad due to multiple reasons will be able to experience 

it and get global exposure. 

 This will glorify and promote value-based education. 

New Education Policy 2020 Major Changes 

Some of the major changes introduced in the New Education Policy are as follows: 

 By 2030, one immense multidisciplinary college in every district- By 2030, all 

higher education institutions will become multidisciplinary institutions and each of 

them will at least have an enrolment of 3,00 students. By 2030, be at least one large 

multidisciplinary HEI in or near every district. The aim is to increase the Gross 
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Enrolment Ratio in higher education including vocational education from 26.3% (2018) 

to 50% by 2035. 

 Music, arts and literature to be instructed in all colleges: Departments in 

Languages, Literature, Music, Philosophy, Indology, Art, Dance, Theatre, Education, 

Mathematics, Statistics, Pure and Applied Sciences, Sociology, Economics, Sports, 

Translation, and Interpretation, etc. will be introduced in all higher education 

institutions. 

 M.Phil to be terminated: According to the NEP 2020, M.Phil will be discontinued. 

The details regarding the same will be released soon. 

 Sanksrit will be conventional- It is time that Sanskrit will be mainstreamed with a 

strong offering in schools and three language formula will be adopted in higher 

education. 

 Vocational expertise to be Taught: Every student will be taught a vocational skill of 

his/ her choice by the time they complete their schooling. Students will also be taught 

coding from Class VI.  

 No firm severance Between Arts and Science Curriculum: There will not be a huge 

difference between the curriculum of these two streams and all subjects like Music will 

be taught. 

 Internships Will be Included from Class VI: From 6th grade, candidates will have to 

do internships of 10 days with local trades or crafts. 

 IITs to follow Universal approach: IITs will have to follow a more holistic approach 

and multidisciplinary education with more arts and humanities as per the New 

Education Policy. 

 Academic Bank of Credit to be established: An Academic Bank of Credit (ABC) 

will be set up which will digitally store the academic credits earned. The 4-year course 

may also lead to a degree ‘with Research’ if the student completes a rigorous research 

project within the respective time frame. 

 Significance to Practical Assignments, Skill Development:  The New Education 

Policy lays emphasis on practical knowledge and skill development which will begin 

from class 6th. 
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 One habitual common Entrance Exam for all Colleges: According to the NEP 2020, 

there will be a single common entrance exam for admission to all higher education 

institutes which will be held by NTA. The entrance exam will be optional and not 

mandatory. 

 New institution of Education: The 10+2 system will be divided into 5+3+3+4 format. 

The New Education Policy has changed the school education system to 5+3+3+4 

format. This means the first five years of the school will comprise of the foundation 

stage including three years of pre-primary school and classes 1 and class 2. The next 

three years will be divided into a preparatory stage (classes 3 to 5), three years 

of middle stage (classes 6 to 8), and four years of secondary stage (classes 9 to 12). 

Schools will not have any rigid formation of streams of arts, commerce, science, 

students can take up whichever courses they want. 

 Strengthen Digital Learning: To ramp up Digital Learning a National Education 

Technology Forum NETF will be created and e-courses in 8 regional languages will be 

uploaded on the same. 

 Numerous Entry and Exit System: With the help of the academic bank of credits, 

multiple entries and exit system will be introduced in the higher education sector. This 

will allow students to take a sabbatical and then join back their studies after a period of 

time, without losing any credits. Students will also be free to choose major and minor 

subjects for their degree.  

 India to be stimulated as Foreign Study Destination: Every institution will have an 

International Students Office to host foreign students. Colleges will be promoted to 

provide premium education at affordable costs. 

 Foreign Colleges Can Set Up Colleges in India: Top 100 Foreign Colleges will be 

allowed to set up their campuses in India as per NEP. They will be given special 

dispensation and regulations to set up the campuses. 

 Expenses on Education: The expenditure on education will be changed to 6 per cent 

of the total GDP, as opposed to earlier, which was 4 per cent of the GDP. Both State, as 

well as Central Government, will be working together on the expenditure.  
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2. Review of Literature 

BidishaChakraborty (2022) the study says main aim of National Education Policy – 2020 is to 

fill the gap of present education system which is totally mechanized which develops the 

cramming power of the students but curbs the individual thinking capability of the students. It 

also interrupts the free thinking of the students. Switching the method of education from rote 

learning to project/ activity based or experiential learning will enrich the learning experience of 

the learners through hands-on training experience. It will help to promote scientific temperament 

among the young learners. 

Narender Reddy (2020) the study discussing on one of the key highlights of NEP 2020 is the 

decision to make mother tongue or regional language as the medium of instruction up to Class 5. 

Further, the policy emphasizes the need for formative assessments and encouraging peer review 

system of assessment by creating National Assessment Centre and developing a system such as 

Performance Assessment Review and Analysis of Knowledge for Holistic Development for 

monitoring the achievement of learning outcomes and guide the boards of education to make 

learning more contemporary and suited to future needs. The biggest highlights of the NEP 2020 

are that there would be single regulation for higher education institutions with setting up of 

Higher Education Commission of India that will eventually replace the existing regulatory bodies 

like the UGC or AICTE. The long - term plan of the policy is to do away with the current system 

of colleges affiliated to universities and numerous tiny colleges that are pedagogically unviable 

and financially costly would be merged with larger HEIs. The NEP 2020 aims to address various 

gaps existing in the education system of India and through this policy, India is expected to 

achieve sustainable development goal of 2030 by ensuring inclusive and equitable quality 

education. 

Venkateshwarlu (2021) the study examines a critical study on NEP-2020, approaches, 

challenges, opportunities and criticism. Well defined and futuristic education policy is essential 

for a country at school and college levels due to the reason that education leads to economic and 

social progress. Different countries adopt different education systems by considering the 

tradition and culture and adopt different stages during their life cycle at school and college 

education levels to make it effective. The National Education Policy 2020 (NEP 2020), which 

was approved by the Union Cabinet of India on 29 July 2020, outlines the vision of India's new 

education system. The new policy replaces the previous National Policy on Education, 1986. The 
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policy is a comprehensive framework for elementary education to higher education as well as 

vocational training in both rural and urban India. The policy aims to transform India's education 

system by 2021. 

RachnaSoni (2022) the study state that New Education Policy has been drafted that focuses on 

equity, quality, affordability, and accountability of education in our country. In this paper, the 

author is going to explore about issues and the challenges in the implementation of various 

policies mentioned in national education policy 2020, the key areas that remain missing, and the 

complexities involved. Last but not the least, the paper also discusses the divide between the 

policy and practices together with the recent data statistics. All the details related to the possible 

challenges due to the changes in the new education policy have been analysed in the forthcoming 

sections of this study. 

Anamika Tiwari the study state that this policy aims to transform India's education system by 

2021. Shortly after the policy was released, the government made it clear that no one would be 

forced to learn any particular language and that the method of teaching would not be diverted 

from English to any regional language. The language policy in the NEP is a school to decide on 

the application. Education in India is a study of the Related List. Policy 2020. A national 

education policy should be applied to all schools in India by 2022. 

3. Research Gap 

After studying the literature available on the topic and reviewing it came to know that, most 

of theresearcher concentrated on NEP 2020issues, approaches and so on. In this present study 

concentrated on challenges of implementing NEP 2020in India. 

4. Objectives of the Study 

1. To understand the concept of new education policy 2020 

2. To study the challenges in the implementation of education policy 2020 

5. Discussion  

Major Challenges in the Implementation of New Education Policy 2020:  

1. Opening universities every week is a strenuous task: 

India today has around 1,000 universities across the country. Doubling the Gross 

Enrolment Ratio in higher education by 2035 which is one of the stated goals of the 

policy will mean that we must open one new university every week, for the next 15 
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years.Opening one University every week on an ongoing basis is an undeniably massive 

challenge. 

2. The numbers are no less intimidating in reforms to our school system: 

The National Education Policy 2020 intends to bring 2 crore children who are currently 

not in schools, back into the school system. Whichever way you view at it, accomplishing 

this over 15 years requires the setting up of around 50 schools every week. This certainly 

requires a substantial amount of investment in classrooms and campuses which will be 

extremely challenging. 

3. Funding is a big obstacle in the Covid era: 

From a funding standpoint, this is not a challenge for the timorous. The NEP 2020 

predicts an increase in education spending from 4.6% to 6% of GDP, which amounts to 

around INR 2.5 lakh crores per year. This money will be well-spent building schools and 

colleges across the country, appointing teachers and professors, and for operational 

expenses such as providing free breakfast to school children. What makes things 

scheming is that this policy comes into being at a time when the economy has been 

battered by Covid-19 related lockdowns, government tax collections are dreadfully low, 

and the fiscal deficit was high even pre-Covid. 

4. Current emphasis on healthcare and economic recovery to lower the speed of 

implementation: 

Economists have been calling for large stimulus packages amounting to double-digit 

percentages of GDP, despite the strain on the exchequer. While the National Education 

Policy is a 20-year journey, one worries that we may be off to a stumbling start over the 

next 2-3 years, when government and budgetary priorities are claimed by the more urgent 

but equally important needs of healthcare and economic recovery. 

5. Need to create a large pool of trained teachers 

In school education, the policy envisages a sweeping structural reformulation of the 

curriculum a very welcome step. Many of the curricular changes require considerable 

mindset shifts on the part of teachers, as well as parents. 

6. Inter-disciplinary higher education demands for a cultural shift: 

In higher education, the NEP 2020’s focus on inter-disciplinary learning is a very 

welcoming step. In India, education has for decades been very isolated and monotonous. 
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For the entire higher education system to be composed of “exceptions” professors who 

are curious about, respect and lean in to other disciplines while being experts in their own 

is not an easy task. This requires a cultural shift in the entire higher education ecosystem, 

over the next 15-20 years. 

6. Conclusion 

The National Education Policy, 2020 aims to shift towards more scientific approach to 

education. It will help to cater ability of the child in different stages of development. This 

includes cognitive development, social and physical development. When implemented, the 

policy will bring India at par with leading countries of the world. The New Education Policy 

2020, is a commendable step by the government to achieve the goal of providing quality 

education and having a skilful, talented, and professional youth population. Learning systems 

like online learning and digital courses are also being encouraged. Lastly, it also lies emphasis on 

learning and preserving traditional languages like Sanskrit in India which are losing fast. 

It is an exemplary policy as it targets at making the education system flexible, 

multidisciplinary, aggregate and aligned to the needs of the 21st century and the 2030 sustainable 

development goals. The intent of the policy seems to be ideal in many ways but it is the 

implementation process where the key to success ultimately lies.  
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Abstract 
          Whatever progress our society has made over the centuries is because of education. Being 

the foundation stone of society, education brings reforms, helps in progress and paves way for 

innovation. The importance of quality education cannot be undermined in a society, which is 

why  Great personalities have extensively written on its need in a civilized society. In the 21st 

century, some countries are lagging in the race for quality education. Teacher education plays 

vital role in reforming and strengthening the education system of any country. Training of 

teachers has emerging global trends in education and the overall needs and aspirations of the 

people in India. As an integral part of educational system, teacher education in India has to be 

responsive to socio-cultural ethos and national development. The National Council for Teacher 

Education has to initiate suitable measures to make teacher education at various levels 

responsive to such developments as well as to quality concerns in future. The present papers 

highlights on Concept of teacher education needs of teacher education program, concept of 

quality, definition of quality of education, principle, Dimension of quality Education, the target 

of quality Education, Quality Indicators of Teacher in Teacher Education Programme, 

Challenging issues in TEP in India and conclusion 

Key words:-Quality, Teacher education, Dimension of quality Education, Challenging issues, 
etc 

INTRODUCTION  

                  Education is the most important and powerful instrument invented by humankind to 

shape and mould he in a desirable manner. The history of the world proves that education has 

been the root cause for any change, which takes place in social, cultural, spiritual, political, and 

economic aspect of human life. In present, education has become one of the necessities of human 

life, like food, clothing, and shelter. Therefore, we can say that life is education and education is 

life. The Kothari Commission (1664-66) remarks, “The destiny of India is being shaped in its 

classrooms.” No doubt education plays a significant role in nation’s development but the quality 

of education is greatly determined by the quality of teachers. In this era of globalization and 
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technological revolution, education is considered as a first step for every human activity. It plays 

a vital role in the development human capital and is linked with an individual’s well-being and 

opportunities for better living. Teacher education plays vital role in reforming and strengthening 

the education system of any country.  

                   Training of teachers has emerging global trends in education and the overall needs 

and aspirations of the people in India. As an integral part of educational system, teacher 

education in India has to be responsive to socio-cultural ethos and national development. 

Teachers to be highly qualified must be well prepared, especially in improving the quality of 

education facing global challenges. For this purpose, we need teacher education reform that 

aligns teacher preparation with the demands of an emerging information society and an 

increasingly interdependent world in the 21th Century. 

MEANING OF TEACHER EDUCATION  
 
                   Teacher education refers to the policies and procedures designed to equip teachers 

with the knowledge, attitudes, behaviors, and skills they require to perform their tasks effectively 

in the school and classroom. In early times, teachers were often scholars or clergymen who had 

no formal training in how to teach the subjects of their expertise. In fact, many believed that 

"teachers were born, not made." It was not until the emergence of pedagogy, the "art and science 

of teaching," as an accepted discipline that the training of teachers was considered important.   

             Although there has been continued debate about whether teaching is a "science" that can 

be taught or whether one is "born" to be a teacher, it has generally been agreed, at least since the 

nineteenth century, that certain characteristics are needed to qualify a person as a teacher: 

knowledge of the subject matter to be taught, knowledge of teaching methods, and practical 

experience in applying both. Most educational programs for teachers today focus upon these 

points. However, the internal character of the individual is also an important aspect of teaching; 

whether that is something one is born with or can be taught, and what are the qualities that are 

needed for the role of teacher, are also a matter of debate. 

The needs for teacher education program are: 

The following are few needs for teacher education program  

 Effective teaching and learning,  

 Empowering teachers in learning to learn, Save time and money,  
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 Making education liberal.  

 Preparing teachers for learning society,  

 Reduce workload of class room teaching,  

 Sensitivity to contemporary issues and problems and the level of motivation,  

 The degree of commitment to the profession,  

 The length of academic preparation,  

 The length of academic preparation, the level and quality of subject matter 

knowledge, 

 The level and quality of subject matter knowledge,  

 The quality of education,  

 The repertoire of pedagogical skills that teachers possess to meet the needs of diverse 

learning situations,  

This is not possible if teacher preparation focused only on training. It aims at imparting 

professional skills and techniques to the teachers under training. Holistic teacher building is 

necessary and therefore teacher education needed more emphasis than mere training. Educating 

all children well depends not on ensuring that teachers have the necessary knowledge and skills 

to carry their work, but also that they take responsibility for seeing that all children reach high 

levels of learning and that they act accordingly.  

Concept of quality in Education 

             Quality ‘has evolved from a marginal position to being the foremost concern in higher 

education alongside funding issues. The evolution of quality has been one from vague concept to 

articulated procedures. Furthermore, there is considerable conformity of procedures across 

national boundaries and the tendency to a dominant model of external scrutiny of quality in 

higher education. Approaches to quality in higher education in most countries have started with 

an assumption that, for various reasons, the quality of higher education needs monitoring. At 

root, governments around the world are looking for higher education to be more responsive, 

including:  

 making higher education more relevant to social and economic needs; 

 widening access to higher education 

 expanding numbers, usually in the face of decreasing unit cost; 
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 Ensuring comparability of provision and procedures, within and between institutions, 

including international comparisons.  

            Quality has been used as a tool to ensure some compliance with these concerns. 

However, the rationale and policy often tend to be worked out after the decision to undertake an 

audit, assessment or accreditation process has been made. Thus, approaches to quality are 

predominantly about establishing quality-monitoring procedures 

           Quality has been used as a tool to ensure some compliance with these concerns. However, 

the rationale and policy often tend to be worked out after the decision to undertake an audit, 

assessment or accreditation process has been made. Thus, approaches to quality are 

predominantly about establishing quality-monitoring procedures 

Definition of Quality Education 
 Belgium-based organization (Education International (E.I) ) defines “quality education as 

one that focuses on the social, emotional, mental, physical, and cognitive development of 

each student regardless of gender, race, ethnicity, socioeconomic status, or geographic 

location. It prepares the child for life and not just for testing.” 

 United nation for Sustainable Development Goals in 2012 defines as “Quality education 

not only prepares a student for a job but also develops the overall personality of an 

individual. In the case of children, it aims at their complete upbringing where morals and 

ethics are taught as part of the curriculum to help them live a healthy lifestyle”  

 The British Standard Institution (1981) defines quality as the totality of features and 

characteristics of a product or service that bear upon its ability to satisfy the stated of 

implied needs”. Thus, it may be indicated that quality is a coveted goal of all. Some of 

the significant points in ‘quality’ are, that; 

 It is a dynamic idea. 

 It is a positive concept. 

 It is not achieved superficially. 

 It is not a destination, it is a continuous journey. 

 It is characterized by a customer-focused approach to continuous improvement system of 

planning, implementing, evaluating, and decision-making. 

 It is the degree of degree of fitness for a purpose and function. 
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Principles of Quality  

The following are few principle of quality 

 Quality is directed at customer satisfaction  

 Quality means ―meets requirementsۅ  

 Quality applies to every product  

 Quality is a profitable investment  

 Quality requires changing an organization‘s culture  

 Quality requires top management leadership  

Dimension of quality Education 
Here are some of the important dimensions of quality education that every organization 
should meet 

1. Equity  
2. Sustainability 
3. Contextualization and Relevance 
4. Balanced Approach 
5. Child-friendly Teaching and Learning 
6. Learning Outcomes 

The target of quality Education 
              Everyone can participate in their ways to provide quality education around the world. 
Here are some of the targets that the UN has set for 2030 in this section: 
 By 2030, ensure that there is free primary and secondary education for girls and boys for 

effective learning outcomes 
 By 2030, ensure that both girls and boys have access to quality early development and 

pre-primary education 
 Ensure equal access to affordable and quality technical, vocational and tertiary education 
 Increase the number of people, both youth and adults who have relevant skills for 

employment, jobs and entrepreneurship 
 Eliminate all discrimination in education 
 Ensure universal literacy and numeracy 
 Ensure education for sustainable development and global citizenship 
 Ensure building and upgrading inclusive and safe schools 
 Expand higher education scholarships for developing countries 

Increase the supply of qualified teachers in developing countries 
Quality Indicators of Teacher in Teacher Education Programme 

             In order to assess the quality of teacher education institutions, certain quality indicators 

are to be considered. NAAC (2004) has identified seven core indicators for quality teacher 

education as follows:- 
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 Curriculum Design: Curriculum in teacher education consists of two major components- 

theory and practicum. Therefore, theory and practicum should have a justified proportion 

in the curriculum.  

 Curriculum Transaction: Not only curriculum development, major emphasis should 

also be given on effective transaction of curriculum in teacher education program. The 

teacher educators should emphasize on self and independent study of the trainees, group 

learning, group discussion etc. 

 Evaluation: Evaluation of students teachers at this stage need to be comprehensive and 

continuous. Due importance should be given to the opinions of supervisors and 

schoolteachers who will maintain the record of the progress of student teachers. Latest 

evaluation techniques as peer group evaluation of trainee teachers, self-assessment, 

evaluation in terms of teachers’, educators’ opinion using rating scale etc. may be 

introduced. 

 Internship Program: Internship program is the core component of teacher education. 

There are wide variations in this program from institution to institution. Not only that, 

there is a common practice to consider this program in the form of more teaching 

practical by delivering lectures only on the method subjects. 

 Research in teacher education: It is important to have long-term plans for research, a 

proper networking, and collaborating among the teacher education institutions, 

availability of resources in terms of grants as well as effective guidance from expert 

research guide etc. may result in a quality out come.  

Challenging issues in TEP in India 

Following are the few challenging issues in Teacher Education program in India 

 Learning Materials are not consistently available (students depend on their own notes 

copied from the blackboard) and thus written materials do not play a coherent and 

pervasive role in the provision of a strong cognitive and structure-giving basis for the 

development of the required professional knowledge, skills and attitudes of an effective 

teacher. 

 The emphasis on content delivery, examination, and certification over real learning is 

also a serious threat to quality. The current system of teaching and evaluation does not 

allow creativity, innovation, and research, which are important tools for lifelong learning. 
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In addition, education is construed as an academic exercise that is divorced from the 

daily-life world of learners and obtaining education qualifications at any level relies 

heavily, and primarily, on corruptive practices. 

 The Teacher training curriculum in the country does not fully acknowledge the new age 

environment in schools and classrooms in terms of constructivist learning, learner-

centered instructions, and integrating technology into the processes of teaching and 

learning. There is not a sufficiently strong link between the schools’ curriculum and the 

teacher education curriculum. 

 There is also the quantity and quality of input for teacher training programmes. Most 

youths in India are not motivated to teach, and often opt for teaching as a last resort, that 

is, after failing to secure admission into lucrative courses- law, medicine, banking, etc. 

Since the admission quota for these courses is generally high, and for teacher education 

low, there is the perception that individuals who opt for teaching are not ‘academically 

sound’. 

 There is gap between the curriculum taught to teacher trainees and the reality that exists 

in schools. Such realties include dilapidated school buildings, lack of instructional 

materials including textbooks and writing materials for the pupils, sometimes-

overcrowded classes, etc. These sometimes overwhelm newly qualified teachers 

especially when they are required to play multifarious roles to deal with these issues. 

Essentially, teacher preparation programmes are deemed excessively academic and 

remote from the challenges confronting classrooms. 

 Poor preparation and poor recruitment of lecturers, results in a lack of professional 

development opportunities for lecturers. In addition, in-service training for basic 

education teachers consists primarily of programmes to provide upgrading or certification 

through distance “sandwich” courses. 

 The teaching force in India is heterogeneous, particularly with respect to educational 

attainment and professional training. Teachers range from those with post-graduate 

qualifications to secondary school leavers with minimal levels of pre-service training. In 

most private basic schools, teachers with certificate level pre-service training are 

predominant. Consequently, as an occupational group, teachers do not have the 
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equivalent level of education and training or the cohesiveness known of well-established 

professions. 

Conclusion 
              Teacher and his education are very significant aspects of any nation. The education 

gives a new shape to the individual and the nation as well. It is a well-known saying that teacher 

is the nation builder. The quality of teacher education programme needs to be up graded. Teacher 

education has not come up to the requisite standards. Teachers are not able to think critically and 

solve the issue related to teaching methods, content, organization etc .Quality issues in teacher 

education will therefore, revolve around the quality of infrastructure and support services, 

opportunity time, teacher characteristics and teacher motivation, pre-service and in-service 

education of teachers, curriculum and teaching-learning materials, classroom processes, pupil 

evaluation, monitoring and supervision etc. Indeed improvement of quality in these parameters 

and its sustenance is a matter of concern for the whole system of education. 
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Abstract  

Inclusive education stands for improvement of schools in all dimensions to address the 

educational needs of all children. Recommendations to send children with disabilities to 

mainstream schools were first made in the Sargent Report in 1944, and again in 1964 by the 

Kothari Commission. Inclusive education is a strategy of making education universalized 

irrespective of any disability within the learner and to maintain equity in the society. However, 

for achieving success in inclusive education in India we are facing several obstacles and 

challenges. Many problems such as, lack of positive attitude among teachers, non-inclusive 

curriculum, lack of resources, infrastructural problems, unawareness among parents, irregular 

plans, improper execution of policies are creating hurdles for extending the concept of inclusive 

education in India. In paper an attempt has been made to put focus on issues, challenges, and 

suggestions regarding inclusive education. 

Keywords: Inclusive Education, Issues, Challenges and Suggestions 

Introduction: There are many reasons for the success of teaching process. One of these is 

inclusion. Inclusion is one of the most widely studied topics in the teaching and learning process 

in the educational fields. A lot of researches have been done about its importance, its effect and 

the way it is applied. The Chinese proverb says, "Tell me and I forget, teach me and I remember, 

involve me and I learn." The classroom is built upon interaction, cooperation, group work, and 

participation. These can be done through inclusion. If there is exclusion, teaching process would 

not be successful. Inclusion is one of the elements which, if applied properly, school achieves 

success. Inclusion lexically means the act of including or the state of being included. Therefore, 

Hudson (2009) explained that successful teachers should include their students as well as making 

their students included. Inclusion is about equal opportunities for all pupils. Pupils should all be 

included regardless of their age, gender, ethnicity, attainment and background. It gives attention 

and concentration to all pupils. In my opinion successful inclusion is a must inside the 

classroom. When pupils are included properly, they will equally have the same chance to 
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achieve, learn and acquire new experiences inside their school. But exclusion means bias, failure 

and drawback. Pupils should be taught, assessed, evaluated and supported equally. But teachers 

should consider that some pupils need more support or provision to have an equal chance of 

success. Inclusion needs planning and teaching inclusively. Therefore, each unit gives supported 

tasks to reach inclusion inside classrooms. To achieve a high rate of inclusion, teachers should 

put no limit for pupils' involvement. Broadly, inclusion not only means to include pupils inside 

their classrooms but it also means to include classrooms inside their schools.  

Issues and challenges: Inclusion is an International buzz word in education and Indian 

education has no exception. The Universal Declaration of human rights, the United Nations 

General Assembly charter, and United Nations Convention on the rights of the child all 

acknowledged education as a human right. It may also be seen as a continuing process of 

breaking down barriers to learning and participation for all children and young people. Inclusive 

education should create opportunities for all learners to work together.” according to national 

education’s ministry regulation “inclusive education is an educational system that provides 

opportunities for special needs and talented students to pursue education at mainstream schools 

along with other normal students. 

Issues in Inclusive Education:  

Less Students Enrolment: Enrolment rate of children with disabilities at least on par with that 

of nondisabled children in the mainstream education system. 

Lack of Competencies among teachers: Teachers are the key actor to successfully 

implementing inclusive education. There is Lack of Competency, Proper knowledge and 

educational qualifications which are required from teachers in order to fulfil the predetermined 

purpose.  

Das, Kuyini and Desai (2013) examined the current skill levels of regular primary and secondary 

school teachers in Delhi, India in order to teach students with disabilities in inclusive education 

settings. They reported that nearly 70% of the regular school teachers had neither received 

training in special education nor had any experience teaching students with disabilities. Further, 

87% of the teachers did not have access to support services in their classrooms. Finally, although 

both primary and secondary school teachers rated themselves as having limited or low 

competence for working with students with disabilities, there was no statistically significant 

difference between their perceived skill levels. The inefficiency of teachers to develop and use 
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instructional materials for inclusion students (Coskun, Tosun, & Macaroglu, 2009) is also a 

problem issue. 

Large class sizes: Large classes are the big hindrance for the special students in order to take 

full advantage in the mainstream classes.  

Rigid Curriculum: Rigidity in curriculum does not allow the special students to go at par in 

learning with the normal ones. No special curriculum is here to fulfil the diverse needs of special 

students. 

Inadequate pre- service training and professional development: Lack of training and 

professional development of mainstream teachers at all levels is the big issues in inclusive 

education.  

Negative Attitude of Parents and Teachers: Negative Attitude of Parents and Teachers 

towards disability, differently abled and marginalized children is also one of the major issues in 

inclusive education set-up.  

Inadequate Infrastructure: Lack of infra structural facilities in our institution is one of the big 

issue which hinders us to realize the dream of inclusive education. 

Lack of Assistive devices: In inclusive classroom there is Lack of Assistive devices which may 

assist the special students to take full advantage from the classes.  

More use of Power Point Presentations in the Class: Nowadays we use technology in order to 

make our teaching learning process effective but at the same time when we have different types 

of students in the same class we ignore the diverse needs of special students. 

Methods of Teaching: In most of the institution only some stipulated methods are used to teach 

by which different abled students are unable to take full advantage from teaching learning 

process.  

Lack of Community Will and Participation: Lack of Willingness of parents as well as 

community seems there in order to send their wards to main stream institutions. 

Lack of Political Will towards Implementation of Inclusive Education: Lack of Political Will 

towards Implementation of Inclusive Education is one of the biggest issues in order to realize the 

dream of inclusive in practical manner. 

Retention of children with disabilities in schools: Unavailability of support from peer group 

students to disable students by which they are unable to retain themselves in main stream 

institutions.  
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Challenges in Inclusive Education: 

Execution of policies: Concerned authority should be sincere and committed enough to execute 

policies regarding inclusive education, implement the constitutional rights and provisions 

without considering the loop holes and technicalities.  

Social Attitude towards Disability: we have to organise programmes regarding the spread of 

awareness related disabilities and should creating a positive social attitude towards disability and 

differently abled and marginalized children.  

Resistance of parents: The parents and families of such children should be made aware of such 

provisions and rights through awareness programmes and advertisements on printed and 

electronic media 

Increase skill based teaching: Trainees of mainstream teacher education centres also should be 

provided skills for handling such children.  

Link research and practice: Disability focused research and interventions in universities and 

educational institutions and should be setting up of centres for disability studies and chair 

disability studies in universities.  

Peer coaching: There must be Peer Coaching for Improvement of Teaching and Learning in 

inclusive educational set up. 

Suggestions: 

Teachers’ attitudes towards inclusive education could be formed and developed in the context of 

an educational system which can provide some specific conditions in order to have a good 

practice in this field. Those conditions refer to a restructure of the curricula, more help from 

support teachers, more time for preparing the educational activities, decreasing the number of 

students in one class, creating and developing opportunities for interactive partnerships between 

teachers, students, support teachers and parents and so on. The reform of the curriculum should 

be made in parallel with a proper training for teachers regarding their knowledge of inclusion 

and its principles. The difficulties are inherent to any change or reform, but it is necessary to 

develop an educational system which can properly respond to all the needs, characteristics and 

individual differences of all children in school (Unianu, 2012). 

The separate teacher education programs for regular and special education do not equip teachers 

with an integrated knowledge of the expected roles, functions and responsibilities to meet the 

diversity of learning needs in the classroom. A need is being felt for a new paradigm for the 
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preparation of teachers. There exists the need for teacher educators of regular and special 

education at all levels of teacher education to develop a "whole faculty approach" in facilitating 

an inclusive pre-service teacher education curriculum embedded across all discipline areas (Jelas, 

2010). 

Within a tradition of a dual regular and special education system in India, the Government is 

promoting educational reforms that encourage an inclusive approach to education. A move 

towards an inclusive approach to education in India is being promoted through collaboration and 

support between teachers trained in regular and special education. Thus, different perceptions of 

pre-service teachers preparing to work either in elementary schools or in special schools are a 

particular concern for people devoted to inclusive education. A need is being felt for better 

teacher preparation due to the very low understandings of inclusive education and pre-service 

teachers’ perceived lack of skills, knowledge, experience, and/or training for an inclusive 

approach. Investigating the determinants of teachers’ attitudes and behaviour and their relative 

importance is crucial for improving teaching practices, initial teacher education and professional 

development opportunities for effective inclusion of children with special needs (MacFarlane & 

Woolfson, 2013). 

Conclusion: 

 There are several obstacles and challenges related to educational system which hinders to 

promote inclusive education. It is not impossible to attain success in inclusive education in 

nation through effective strategies and other means but at the same time there are some issues as 

well as some challenges which we have handle by soft hands. To make inclusion appropriate 

teacher preparation, awareness and attitude towards disabilities, retention of special children etc. 

must be made compulsory in all programmes irrespective of elementary, secondary level and 

higher education. Further quality resources, faculties and facilities must be supplied to each 

institution to make inclusive education Programme successful. 
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Abstract:  

The present study assesses the attitudes of passed outteacher trainees towards the two-

year teacher education programme. Attitudes Assessment Questionnaire for teacher trainees was 

prepared and standardise by investigator.The questionnaire consisted of four components 

namely, Duration, Pedagogical Aspects, Curriculum and Innovation. A sample of 200 students 

enrolled in the two-year B.Ed. programme of college of education were chosen for the study. The 

mean scores were high which indicated that passed out teacher trainees of the B.Ed. programme 

had positive attitudes towards the duration, pedagogical aspects, curriculum and innovativeness 

of the programme. No gender differences were observed in the results of the study. Significant 

differences were observed between the students of private and government colleges and also 

between the passed-out teacher trainees of B.Ed.  classes on all the four scales of the AAQTT. 

This research study happens to be the first of its kind in this region that assesses the attitudes of 

passed out teacher trainees due to a sudden stretch in the duration of B.Ed. programme from one 

to two years.  

Keywords: attitudes,passed out teacher trainees, two years B.Ed. programme. 

1. Introduction: 

The Teacher Education Policy in India has evolved over time and is based on 

recommendations contained in various Reports of Committees/Commissions on Education, 

the important ones being the National Policy of Education (NPE,2020) which reflects this 

commitment by considering pre-service and in-service teacher education as a continuous 

process and two ends of a continuum. An analysis of the recommendations of various 

commissions, committees and the education policy of India reveals that the primary effort of 
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the policy planners was to bring qualitative improvement in teacher education system along 

with quantitative expansion of the facilities for teacher training. Efforts have been made to 

change the teacher education curricula according to the contextual needs of emerging society 

and break the isolation of teacher education institutions. In fact, the first two decades of the 

post-independence period were characterized by significant efforts to break away from the 

colonial legacy and modernize the teacher education curriculum along with the school 

curriculum.  

For pre-service training, the National Council of Teacher Education (NCTE), a statutory 

body of the Central Government, is responsible for planned and coordinated development of 

teacher education in the country. The NCTE lays down norms and standards for various 

teacher education courses, minimum qualifications for teacher educators, course and content 

and duration and minimum qualification for entry of student-teachers for the various courses. 

It also grants recognition to institutions (government, government-aided and self-financing) 

interested in undertaking such courses and has in-built mechanism to regulate and monitor 

their standards and quality. The Justice Verma Commission (JVC) appointed by the 

Government of India at the behest of the Hon’ble Supreme Court of India, submitted its 

report in 2012. The Commission made several recommendations for revamping the system of 

teacher education in the country, such as introducing integrated teacher education programs 

of longer duration, enhancing the duration of existing teacher education programs and 

upgrading the status of teacher education by making it a part of the higher education system 

in India. The Commission also recommended to establish inter-university centres of teacher 

education to ensure continuing professional development of teacher educators, re-orientation 

of teacher education curriculum to enhance the quality of teacher preparation, strengthen the 

regulatory and monitoring mechanisms and establishment of performance appraisal system 

for teacher education institutions, teacher educators and school teachers. Thus, the 

Commission presented a holistic vision of teacher education in the country from the 

perspective of quality as well as regulation. To translate the vision of JVC into reality, the 

National Council for Teacher Education (NCTE, 2014) revisited its regulations, norms and 

standards for various teacher education programs and notified new regulations on 1st 

December 2014. As per the regulations the duration of the B.Ed. programme was enhanced 

from one year to two years [3].  
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Thus, the main purpose of this study was to assess the attitudes of the students towards 

the newly introduced twoyears teacher education programme at the B.Ed. level and how this 

increase in duration has impacted the students in general.  

2. Design of the study: 

2.1. Sample and sample selection Procedure: 

The study was conducted using a Descriptive Survey Method. The sample for the 

study consisted of passed out teacher trainees from colleges of education affiliated to 

Raichur University, Raichur. 200 passed out teacher trainees took part in the study and the 

selection of students was done using random sampling. The sample was chosen carefully so 

as to be representative of the population and comprise of coeducational classes in order to 

permit an unbiased test of gender differences. All the students who were a part of the sample 

were in the 4th Semester of the B.Ed.course and had sufficient exposure to the two-year 

teacher education programme to provide their actual attitudes about the course. In the total 

sample there were 100female passed out teacher trainees and 100 Male passed out teacher 

trainees. With regards to the colleges of education, there were 100 students each from the 

government and private college of education.  

2.2. Tool used: 

For the purpose of the accomplishment of objectives a research tool was constructed, 

namely Teacher Trainees Perception Assessment Questionnaire (AAQTT). The questionnaire 

consisted of four scales namely Duration, Pedagogical Aspects, Curriculum and Innovation. 

Each scale consisted of seven items. The AAQTT measures passed out teacher trainees’ 

attitudes across the four scales. Responses to the items were scored 1, 2, 3, 4, 5 respectively, 

from Strongly Agree, Agree, Not Sure, Disagree and Strongly Disagree (Likert type scale).  

2.3.Statistical techniques used: 

The mean, S.D. and t- test have been used to analyse the data. SPSS-21 was used to 

calculate mean, S.D. and t-values and draw the graphs. 

3. Objective wise analysis of the data: 

The results of the study have been given objective wise in the following section: 

1. Objective 1:  

To assess the attitudes of passed out teacher trainees towards the two-year teacher 

education programme in terms of duration, pedagogy, curriculum, and innovation.  
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The data on the four scales of the AAQTT were collected from 200 students in two 

colleges who have been pursuing the 2 years B.Ed. programme. Item means and standard 

deviations were computed to determine the attitudes of the passed-out teacher trainees 

towards the two-year B.Ed. programme using the AAQTT. The data obtained are presented 

in Table 1. 

Table-1. Means of and standard deviations of scoresof Teacher trainees for different scales 

of the AAQTT 

Scale Name No. of items Mean Standard Deviation (SD) 

Duration 10 153.51 6.65 

Pedagogical 10 154.10 6.59 

Aspects of curriculum 10 153.71 6.61 

Innovation 10 154.34 6.62 
 

N = 200** Significant at p<0.01 

From the results in Table-1 it can be seen that the mean scores of the different scales of 

AAQTT ranged from 153.51 for the Duration scale to 154.34 for the Innovation scale. This 

shows that the mean score of AAQTTis high which indicates that passed out teacher trainees 

of the B.Ed. programme have positive attitudes towards the Duration, Pedagogical Aspects, 

Curriculum, and Innovation of the programme. They see a lot of scope in Pedagogical Aspects 

of the programme. Since the duration is long, curriculum is made in such a way that it 

enhances passed out teacher trainees’ skills (innovation skill) as a teacher. Students are given 

exposure to a wide variety of school subjects in the new curriculum, the teachers use 

innovative methods to teach new curriculum and most importantly, internship programme are 

helpful for passed out teacher trainees for understanding the nature of the job of a teacher. The 

present teacher education curriculum inculcates scientific temper, morality and democratic 

and social values in the minds of the passed-out teacher trainees and thereby helps to develop 

self-confidence and self-reliance to face the challenges in real school environment. The 

Innovation scale result indicates that passed out teacher trainees get ample opportunity to 

enhance their ICT skills in the teacher education programme. Reflective journal is an 

innovative activity that helps passed out teacher trainees to report the progress of their leaning 

process. The values of standard deviations for all the AAQTT scales is less than 1, which 
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suggests that there are no major deviations in passed out teacher trainees’ attitudes towards 

the two-year teacher education programme.

 

2.  Objective 2:  

To investigate whether gender differences exist in the attitudes of passed out teacher 

trainees towards the two

The third research question was to investigate whether gender differences exist in 

passed out teacher trainee

In the present sample of 200 students taken colleges of Education, Raichur there were 

100 female students and 100 male students who were studying in the B.Ed. programme. 

The mean and standard d

followed by a test of significance of difference between means (t

samples) on the four scales of the AAQTT. The data obtained are presented in Table 4.

Table-2. Means of and standard deviations of scoresof male and female Teacher trainees 

for different scales of the AAQTT

Scale Gender

Duration 
Female

Male

153

153.2

153.4

153.6

153.8

154

154.2

154.4

Duration

153.51

Graph-1: Comparision of means  scores of Teacher 
trainees for different scales of the AAQTT
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The third research question was to investigate whether gender differences exist in 

passed out teacher trainees’ attitudes towards the two-year teacher education programme. 

In the present sample of 200 students taken colleges of Education, Raichur there were 

100 female students and 100 male students who were studying in the B.Ed. programme. 

The mean and standard deviations for each of the female and male groups were computed 

followed by a test of significance of difference between means (t- test for independent 
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nd standard deviations of scoresof male and female Teacher trainees 

for different scales of the AAQTT 

Gender Mean standard deviation 

Female 153.58 6.66 

Male 153.38 6.60 

Pedagogical Aspects of 
curriculum

Innovation

154.1

153.71

154.34

1: Comparision of means  scores of Teacher 
trainees for different scales of the AAQTT
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Pedagogical aspects 
Female

Male

curriculum 
Female

Male

Innovation 
Female

Male
 

* Males: N =100; Females: N = 100

* Table value of t at 0.05 significance level and 78 degree of freedom is 2.021

From the information 

of the AAQTT is statistically significant. The data analysis reveals that there are no 

gender differences in passed out teacher trainees towards the two

programme. Thus, both male and female have perceived their two

programme in a similar manner. They both believe that the duration, pedagogical aspects 

of the course, curriculum and innovation approach in the whole programme is beneficial 

for them. 

3. Objective 3: 

To investigate whether differences exist in the attitudes of passed out teacher 

trainees towards the two

government colleges of education. 
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Female 154.05 6.59 

Male 154.04 6.58 

Female 153.62 6.40 

Male 153.62 6.53 

Female 154.11 6.64 

Male 154.09 6.54 

* Males: N =100; Females: N = 100 

* Table value of t at 0.05 significance level and 78 degree of freedom is 2.021

From the information given in Table 4, it can be seen that none of the four scales 

of the AAQTT is statistically significant. The data analysis reveals that there are no 

gender differences in passed out teacher trainees towards the two-year teacher education 

oth male and female have perceived their two-year teacher education 

programme in a similar manner. They both believe that the duration, pedagogical aspects 

of the course, curriculum and innovation approach in the whole programme is beneficial 

To investigate whether differences exist in the attitudes of passed out teacher 

trainees towards the two-year teacher education programme between private and 

government colleges of education.  

Male Female Male Female Male Female Male

Duration Pedagogical 
aspects

curriculum Innovation

153.38

154.05 154.04

153.62 153.62

154.11 154.09

2: Comparisionof means of scores of male and female 
Teacher trainees for different scales of the AAQTT
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1.62 

1.45 

1.23 

* Table value of t at 0.05 significance level and 78 degree of freedom is 2.021 

given in Table 4, it can be seen that none of the four scales 

of the AAQTT is statistically significant. The data analysis reveals that there are no 

year teacher education 

year teacher education 

programme in a similar manner. They both believe that the duration, pedagogical aspects 

of the course, curriculum and innovation approach in the whole programme is beneficial 
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In order to achieve the fourth objective i.e. to investigate if there are any 

differences in the attitudes of passed out teacher trainees of private (N=10) and 

government colleges (N=190) towards the two-year B.Ed. programme as measured by the 

Passed-out teacher trainees Perception Assessment Questionnaire (AAQTT) the means 

and standard deviations for each of the private and government colleges were computed 

followed by a test of significance of difference between means (t-test for independent 

samples) on the four scales of the AAQTT. The obtained results are presented in Table 3. 

Table-3. Means of and standard deviations of scoresof Private and Aided Teacher 

trainees for different scales of the AAQTT 

Scale  Gender Mean Standard deviation T 

Duration 
Private 153.81 6.64 

8.31 
Aided 153.14 6.43 

Pedagogical aspects 
Private 154.19 6.51 

4.29 
Aided 153.85 6.64 

curriculum 
Private 153.86 6.59 

7.34 
Aided 153.29 6.46 

Innovation 
Private 153.29 6.58 

4.19 
Aided 153.89 6.61 

 

Government College: N =100; Private College: N = 100 

Table value of t at 0.05 significance level and 78 degree of freedom is 2.021 

It can be seen from Table 5 that all the four scales of the AAQTT, i.e. Duration 

with a t value of 8.31, Pedagogical Aspects with a t value of 4.29, Curriculum with a t 

value of 7.32 is and Innovation with t value of 4.19 are statistically significant (p<0.01). 

In all the four scales private colleges have a higher mean score than the government 

colleges. This means that on the duration scale passed out teacher trainees of private 

colleges are in favour of two-year teacher education programme and do not consider it to 

be a wastage of time. They also agree that semester system is ideal for the new teacher 

education programme. The pedagogical aspects scale indicates that the new teacher 

education programme gives students the right amount of exposure to a wide variety of 

school subjects and also give the teachers good chance to use innovative methods to teach 
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the new curriculum. Curriculum scale indicates that students of private colleges were 

satisfied with the amount of opportunities provided by this curriculum for developing 

teaching competencies in student teachers. They were also able to find ample number of 

books and resources on various topics of the new curriculum. Data on the innovation 

scale indicates that the curriculum of two

opportunities to enhance teacher trainee’s ICT skills and focusses on educational 

technology. Pre-internship programme, field visits, and sessional work helps passed out 

teacher trainees in developing their personality as a teacher and helps them in getting the 

practical knowledge about various aspects of being a teacher. Introduction of innovative 

activity like reflective journal helps passed out teacher trainees to report the progress

their learning process in an objective manner.

a. Objective-4: 

To investigate whether differences exist in the attitudes of passed out teacher 

trainees towards the-two

Scienceteacher Trainees. 

In order to investigate the difference in attitudes between Arts and Sciencepassed 

out teacher trainees towards the two

standard deviations ofArts and Science teacher trainees were computed followed by a test 

of significance of difference between means (t test for independent samples) on the four 

scales of the AAQTT.  

152.6
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153
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Duration
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Graph-3: Means of  scores of Private and Aided Passed out 
Teacher trainees for different scales of the AAQTT
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the new curriculum. Curriculum scale indicates that students of private colleges were 

ith the amount of opportunities provided by this curriculum for developing 

teaching competencies in student teachers. They were also able to find ample number of 

books and resources on various topics of the new curriculum. Data on the innovation 

cates that the curriculum of two-year teacher education programme gives 

opportunities to enhance teacher trainee’s ICT skills and focusses on educational 

internship programme, field visits, and sessional work helps passed out 

es in developing their personality as a teacher and helps them in getting the 

practical knowledge about various aspects of being a teacher. Introduction of innovative 

activity like reflective journal helps passed out teacher trainees to report the progress

their learning process in an objective manner.

To investigate whether differences exist in the attitudes of passed out teacher 

two-year teacher education programme between Arts and 

Scienceteacher Trainees.  

o investigate the difference in attitudes between Arts and Sciencepassed 

out teacher trainees towards the two-year teacher education programme the means and 

standard deviations ofArts and Science teacher trainees were computed followed by a test 

cance of difference between means (t test for independent samples) on the four 
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Table-4. Means, standard deviations and significance of difference between means 

Arts and SciencePassed-out teacher trainees’attitudes as measured by the AAQTT 

scale 

Scale Subject at Degree Mean standard deviation T-test 

Duration 
Science 168.60 6.71 

4.46 
Arts 153.38 6.49 

Pedagogical aspects 
Science 153.99 6.60 

5.67 
Arts 175.16 6.55 

curriculum 
Science 171.55 6.66 

3.84 
Arts 153.5 6.45 

Innovation 
Science 154.05 6.62 

1.01 
Arts 168.12 6.60 

 

 The data obtained are presented in Table 4. It can be seen from Table 4 that out of 

the four scales of the AAQTT only three scales, i.e. Duration with a t value of 4.46, 

Pedagogical Aspects with a t value of 5.67and curriculum with a t value 3.84(p<0.05) are 

statistically significant. In Duration and Curriculum scales passed out Science teacher 

trainees have higher mean score than the Arts passed out teacher trainees and for the 

Pedagogical Aspects scale Arts passed out teacher trainees of have higher mean score 

than the Science passed out teacher trainees. This means that passed out Science feel that 

the duration of the programme is just right for them and semester system is ideal for them 

in keeping touch with the subjects since the exams are conducted every six months. 

Regarding curriculum, Arts students feel that curriculum is not just focussed on 

examinations but also on skill development and the number of practice teaching lessons 

in the curriculum are adequate. On the other hand, Arts passed out teacher trainees think 

that they were given exposure to a wide variety of school subjects in the new curriculum 

and internship programme were helpful in understanding the ground realities of being a 

teacher. 
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4. Educational implications of the study:

Based on the results of the present study the following important implications can be 

offered: 

1) The new teacher education programme may enable the passed

develop enhanced teaching competencies.

2) For the first time a comparative study of the passed

and government colleges of education using the Passed

Assessment Questionnaire (AAQTT) has been done. The results have shown that 

AAQTT can be conside

study the attitudes of passed out teacher trainees.

3) The study is likely to provide information to teacher educators regarding the changes 

in the curriculum which can be brought about to impro

process. 

4) The outcomes of the study can provide information about the Duration, Pedagogical 

Aspects, Curriculum and Innovation aspect of the two

programme at the B.Ed.  level. This can help policy makers to 

programmes and make them skill oriented.

5. Conclusion: 

In this research we have examined the attitudes ofpassed out teacher trainees 

towards sudden stretch of B.Ed. programme from one years to two years. This shows that 
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Graph-3: Means of difference between means Arts and Science 
Passed-out teacher trainees’ attitudes as measured by the AAQTT 
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ational implications of the study: 

Based on the results of the present study the following important implications can be 

The new teacher education programme may enable the passed-out teacher trainees to 

develop enhanced teaching competencies. 

the first time a comparative study of the passed-out teacher trainees of the private 

and government colleges of education using the Passed-out teacher trainees 

Assessment Questionnaire (AAQTT) has been done. The results have shown that 

AAQTT can be considered a reliable tool to be used at the teacher education level to 

study the attitudes of passed out teacher trainees. 

The study is likely to provide information to teacher educators regarding the changes 

in the curriculum which can be brought about to improve the teaching

The outcomes of the study can provide information about the Duration, Pedagogical 

Aspects, Curriculum and Innovation aspect of the two-year teacher education 

programme at the B.Ed.  level. This can help policy makers to further improve the 

programmes and make them skill oriented. 

In this research we have examined the attitudes ofpassed out teacher trainees 

towards sudden stretch of B.Ed. programme from one years to two years. This shows that 

Arts Science Arts Science Arts Science Arts

Duration Pedagogical 
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curriculum Innovation
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out teacher trainees’ attitudes as measured by the AAQTT 
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passed out teacher trainees are in favour of the duration of the programme and it is not 

wastage of their time according to them. They also agree that semester system is ideal for 

the new teacher education programme. It provides greater scope for development of 

sound knowledge on different areas i.e. content knowledge. 
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Abstract: 

 Nehru once said: “If you educate a man you educate an individual, however, if you 

educate a woman you educate a whole family. Women empowered means mother India 

empowered”. When women who contribute almost half of the population are empowered it will 

strengthen the national economy. Education is considered as a milestone for women 

empowerment because it enables them to respond to the challenges, to confront their traditional 

role and change their lives. Increasing access to education notwithstanding, gender 

discrimination still persists in India and lot more needs to be done in the field of women's 

education in India. Women have so much unexplored potential which has never been tapped. As 

education is both an input and input of human development, educational equity will ensure 

enabling and entrepreneurial development.  

 Today, the female literacy levels according to the Literacy Rate 2011 census are 65.46% 

where the male literacy rate is over 80%. Even beyond literacy there is much that education can 

do for women’s rights, dignity and security. Education is the key to unlock the golden door of 

freedom for development. Eileen Malone Beach sees education, health care, and income as a 

blessed trinity because they are so closely related. This paper discusses the impact of education 

on empowerment of women as well as the challenges and changes that we must have to deal with 

during the process. We call for a renewed emphasis on relevant, quality and holistic education to 

ensure the desired results.  

Keywords: Education, empowerment, women, participation, provisions. 

Introduction: 

  Empowerment can be viewed as means of creating a social environment in which one 

can make decisions and make choices either individually or collectively for social 

transformation. The empowerment strengthens the innate ability by way of acquiring knowledge, 

power and experience (Hashemi Schuler and Riley, 1996). Empowerment is the process of 

enabling or authorizing individual to think, take action and control work in an autonomous way. 
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It is the process by which one can gain control over one’s destiny and the circumstances of one’s 

lives. There are always a number of elements in the society which are deprived of their basic 

rights in every society, state and nation, but these elements lack in the awareness of their rights. 

If we enlist such elements from the society, then women would top this list. In fact, women are 

the most important factor of every society.  

 Even though everybody is aware of this fact, but nobody is ready to accept this fact. As a 

result, the importance which used to be given to women is declining in today's society. As a 

consequence of this growing tendency of underestimating women such as to make them occupy a 

secondary position in society and to deprive them of their basic rights, the need for empowering 

women was felt. . Empowering women has become the focus of considerable discussion and 

attention all over the world. Today we enjoy the benefits of being citizens of a free nation, but 

we really need to think whether each of the citizens of our country is really free or enjoying 

freedom, in the true sense of the term.  

 The inequalities between men and women and discrimination against women are an age-

old issue all over the world. Thus women quest for equality with man is a universal phenomenon. 

Women should equal with men in matters of education, employment, inheritance, marriage, and 

politics etc. Their quest for equality has given birth to the formation of many women’s 

associations and launching of movements. The Constitution of our nation doesn't discriminate 

between men and women, but our society has deprived women of certain basic rights, which 

were bestowed upon them by our Constitution. Empowerment allows individuals to reach their 

full potential, to improve their political and social participation, and to believe in their own 

capabilities. 

 Women constitute almost half of the population in the world. But the hegemonic 

masculine ideology made them suffer a lot as they were denied equal opportunities in different 

parts of the world. The rise of feminist ideas has, however, led to the tremendous improvement 

of women's condition through out the world in recent times. Access to education has been one of 

the most pressing demands of theses women's rights movements. Women education in India has 

also been a major preoccupation of both the government and civil society as educated women 

can play a very important role in the development of the country.  

 Education is considered as a basic requirement and a fundamental right for the citizens of 

any nation. It is a powerful tool for reducing inequality as it can give people the ability to 
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become independent. Women, who come across discrimination in many spheres, have a 

particular need for this. Women Empowerment is a global issue and discussion on women 

political right are at the fore front of many formal and informal campaigns worldwide. The 

concept of women empowerment was introduced at the international women conference at 

NAROIBI in 1985.  

 Education is regarded as an important milestone of women empowerment because it 

enables them to face the challenges, to confront their traditional role and change their life. 

Education of women is the most powerful tool of change their position in the society. Still large 

womenfolk of our country are illiterate, backward, weak, and exploited. Education also reduces 

inequalities and functions as a means of improving their status within the family. Empowerment 

and capacity building provides women an avenue to acquire practical information and learning 

for their improved livelihoods. India can become a developed nation only if women contribute to 

the best of her capacity and ability which is possible when she is educated and empowered. 

Women Education Status: 

 The constitutional directive to provide free and compulsory education for all children up 

to the age of 14 years has remained unfulfilled till now. Educational experts admit that this 

failure is mainly due to the slow progress of education among girls. Literacy and educational 

levels are increasing for Indian women still there is gap between male and female literacy rate. 

India is the world's largest democracy where billions of people live and of course almost of half 

of these are women. So how does women education effect India's development? If girls are not 

educated, families suffer too. Educated mothers use their knowledge to improve the health of 

their children and other family members. Their knowledge about health risk protects their 

families against illness. Child mortality rate is much higher where mothers lack education than in 

families where mothers are educated.  

 Girls education emerging as one of the top priorities of Indian society "Educating girls is 

not an option, it is a necessity". We all want to elimilnate gender disparities in education. Adi 

Shankaracharya, Raja Ram Mohan Roy, Ishwarchandra Vidyasagar, Swami Vivekanand, 

Mahatma Gandhi, Jawaharlal Nehru spoke against the inhuman oppression and crimes 

perpetrated on woman in the name of tradition and warn out religious section. Margaret Cousins, 

worked hard to elevate the status to create social awareness and to increase legal and 

constitutional rights of women. Annie Besant, Mutthulakshmi Reddy, Kamla Devi 
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Chattopadhaya, Durga Bai Deskmukh, Sarojini Naidu are the other prominent crusader for 

equality of women's rights. 

Barriers of Women Education:  

  In Indian families especially rural areas, girl children play the role of second mother by 

shouldering the responsibilities of household work such as looking after the sibling, fetching 

water, collecting wood, cleaning and cooking etc. and discourage girl child to go school. The 

second social evil is bonded labour system, which quite discouraging phenomenon which stand 

as barrier for girls education for the underprivileged families of washer man and agricultural 

labor.  Dowry system and other social practices act as main causes of the neglect of the girl child 

and discrimination against girl child. In many families especially poor and down-trodden think 

that if their daughters are educated more, they have to accumulate more assets and properties to 

provide as dowry in the lower enrolment of girls in school is one of the foundational factors 

which stand as stumbling block for women education. In India, more than 50% of the girls are 

non-starter. According to the year, every ten girls in the age group of 6-11 are still not enrolled in 

schools. The incidence and prevalence of Dropouts among girls especially in rural, tribal and 

slums areas seem to be quite high. The main reason was poor academic record of the trainees 

which difficult to cope up with the subjects and mere not able to concentrate on the practical’s. 

 The second reason was that some of the trainees were able to get job before the 

completion of the course. The third reason was the teachers did not teach well and also students 

poor economic background. According to available sources, occurrence of Dropout and 

stagnation amongst girls are nearly twice that of boys all over India. In India, the school 

environment for girls is not really interesting and encouraging. The methods of teaching are 

mostly outdated, rigid and uninteresting. There are many schools with poor basic facilities such 

as drinking water, latrine and toilet facilities, no good infrastructure and no experienced teachers 

especially female teachers preferable for any parents for safety of their girl children. According 

to the UN sources, India is the most child labour populous nation in the globe with more than 50 

million child labourers worked in carpet making, domestic works, beedi works, glass bangles, 

construction etc. In most of their industries girl children are preferred for high productivity and 

low cast.In many Poverty stricken families, children especially girls are considered as economic 

assets as they bring income for livelihood as well to save from economic crises due to death or 

incapacity of parents. 
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Need of Women Education in Women Empowerment: 

  The concept of Women empowerment is a recent one. The first year of New Millennium 

2001 was declared as "WOMEN EMPOWERMENT YEAR". Education of a women leads to a 

better family and ultimately an ideal society to a progressive nation. A progressive nation is one 

where all the people of the country in respective of sex, religion, caste, creed and color are 

economically, socially, culturally, politically and through all thoughts are independent. New 

UNESCO data proves education transforms development. It says:  

• If all children enjoyed equal access to education, per capita income would increase by 23% 

over 40 years.  

• If all women had a primary education, child marriages and child mortality could fall by a sixth, 

and maternal deaths by two-thirds. UNESCO‟s new analysis proves that:- 

Education empowers women. Educated girls and young women are more likely to know their 

rights and to have the confidence to claim them.  

Education promotes tolerance: Education helps people to understand democracy, promotes the 

tolerance and trust that underpin it, and motivates people to participate in the political life of 

their societies. 

 Education equality improves job opportunities and increases economic growth: If all children, 

had equal access to education, productivity gains would boost economic growth. Over 40 years, 

per capita income would be 23 per cent higher in a country with equality in education. 

Education is part of the solution to environmental problems. People with more education are 

more likely to use energy and water more efficiently and to recycle household waste.  

Educating women avoids early marriages:-If education is provided to more number of women it 

will be helpful in avoiding child marriage. 

Education saves mother’s lives. In some countries, many women still die because of 

complications during pregnancy and childbirth. Education can prevent these deaths.  

Some child diseases are preventable but not without education. Simple solutions, such as 

malaria nets and clean water, can prevent some of the worst child diseases, but only if mothers 

are taught to use them.  
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Education saves children’s lives. Education helps women recognize early signs of illness, seek 

advice and act on it. If all women in poor countries completed primary education, child mortality 

would drop by a sixth.  

Education fights hunger. The devastating impact of malnutrition on children‟s lives is 

preventable with the help of education. 

Education of women enhances the women empowerment in the following ways:  

 An education of women can bring change in the attribute of family members and society. 

It also helps in removing mal-traditions like Sati-Pratha, Early marriage, Dowry etc. S Education 

plays an important role in removing economic poverty by opening various job avenues for her so 

that she can work hand in hand with man and give support to the family. Education promotes 

team work rather than making a women individualistic. Education makes her an opportunity to 

choose a career which is best suited for her.  

 Every woman has got her own aspiration which may be high or low, but education helps to 

maintain a balanced aspiration knowing her interest, ability and potential which further helps her 

to choose a correct field of her work.  

 Education helps in balanced personality development by giving due weight to various aspects 

of personality.  

 Education of women also plays an important role in teaching her expression of feeling or 

through effective communication which can solve disputes and adjustment problems of any 

level.  

 An educated women is a guiding light for the children, family members, society and nation, she 

knows how to have a happy family and balanced and healthy relations with others.  

 Education gives power to a women to become strong physically by giving her knowledge about 

sports, exercise, health- related aspects and good physical health; this will definitely benefit her 

mental health.  

 Education helps to improve the sex ratio and in controlling population.  

 Education encourages women especially the rural women to take advantage of the various 

schemes like Sarva Shiksha Abhiyan, Operation Black-Board, and Total Literacy Programmes 

etc.  
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Constitutional Provisions, Special Laws And National Policies in Support of Women 

Empowerment: 

 The importance of women as an important human resource was recognized by the 

Constitution of India which not only accorded equality to women but also empowered the State. 

A number of Articles of the Constitution repeated towards the socio-economic development of 

women and participation decision making. These are: 

  Article 14 Men and women to have equal rights and opportunities in the political, economic 

and social spheres.  

 Article 15(1) Prohibits discrimination against any citizens on the grounds of religion, race, 

sex, caste etc.  

 Article 16 Equality of opportunities in matter of public appointments for all citizens.  Article 

39(d) Equal pay for equal work for both men and women.  

 Article 42 The state to make provision for ensuring first and humane conditions of work and 

maternity relief.  

 Government has also enacted specific laws to safeguard the interests of women and for up 

gradation of their status. These are:  

 The Hindu Succession Act, 1956 which provides for women the right to parental property.  

 The Dowry Prohibition Act, 1961 which declares the taking of dowry an unlawful activity 

and thereby prevents the exploitation of women.  

 Equal Remuneration Act, 1976 which provides payment of remuneration equal with men for 

work of equal value.  

 The Medical Termination of Pregnancy Act, 1971 which legalizes abortion conceding the 

right of a women to go for abortion on the ground of physical and mental health.  

 The Criminal Law Amendment Act, 1983 which seeks to stop various types of crimes 

against women.  

 The Indecent Representation of Women (Prohibition) Act, 1986 which prohibits the 

Vulgar presentation of women in the media such as- newspapers, cinema, T.V. etc.  

 The Protection of Women from Domestic Violence Act, 2005 provides for more effective 

protection of the rights of women guaranteed under the Constitution who are victims of violence 

of any kind occurring within the family.  
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 The goal of National Policy for the Empowerment of Women, 2001 is to bring about the 

advancement, development and empowerment of women. The policy states that: “Equal access 

to education for women and girls will be ensured. Special measures will be taken to eliminate 

discrimination, universalize, education, eradicate illiteracy and create gender sensitive 

educational system, increase enrolment and retention rates of girls and improve the quality of 

education to facilitate life-long learning as well as development of vocational or technical skills 

of women. Reducing gender gap in secondary and higher education would be a focus area. 

Specific time targets in existing policies will be achieved, with special focus on girls and women, 

part curly those belonging to weaker sections including the SC/ST/OBC/Minorities." 

Conclusion: 

 To conclude the present scenario, it may be said that woman in the modern hi- tech 

society which is moving very fast under the shadow of population explosion, conflicts, chaos and 

corruption can mold the personality of the adolescent and youth in a proper direction and 

perspective, provided the woman are themselves in power.  

 There is a positive relationship between education and woman empowerment. Another 

important aspect in this regard is that, in these societies the issue of women empowerment has 

been facing certain serious challenges, which are outcome of some certain evil norms and 

attitude such as child labour, child marriage, illiteracy, superstition, partial attitude of the parents, 

female feticides, etc. and in such a situation women empowerment is an urgent necessity. In 

order to promote women's empowerment, it is necessary to create an environment that will allow 

women to participate in educational programs and share the benefits. The educational and other 

policies for women empowerment should be implemented in reality for empowering women in 

the world.  

 The evils of poverty, unemployment and inequality cannot be eradicated by man alone. 

Equal and active participation of women is obligatory. Unless women are educated they will not 

be able to understand about their rights and their importance. Empowerment of women aims at 

striving towards acquiring higher literacy level and education, better health care for women and 

their children, equal ownership of productive resources, increased participation in economic and 

commercial sectors, awareness of their rights, improved standard of living and to achieve 

selfreliance, self-confidence and self-respect among women.  
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 Recently the Government has launched Beti Bachao, Beti Padhao scheme which aims at 

making girls independent both socially as well as financially and which will help in generating 

awareness and improving the efficiency of delivery of welfare services meant for women. Such 

schemes should be implemented nationwide to bring the desired changes. What should never be 

forgotten is that women like men need to be proactive in the process lifelong learning. That is 

true empowerment. From “women for development” the time has come to shift focus to “women 

in development”, with the cooperation of men through group engagement and management. That 

will indeed be a „quality‟ change for equality. While being attracted by modernisation and 

globalisation we must be confident to say no to marginalization. 
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Abstract 

Migration is an ongoing process that promotes the diversity of culture, ethnicities, and races. 

People who migrate from one place to another experience multiple setbacks that impact identity 

loss, cultural norms, mental well-being, and social support system. The way they adjust to the 

new cultural system changes in their identity and concept of self. The settlement duration varies 

from group to group and person to person. Migrants move in mass and even singly, but in Siddi 

tribe, mass migration took place. The mass migration occurs due to political reasons under which 

people may move with the mass with or without their families. The sixteenth century witnessed 

people’s mass migration from the African continent to the new world across the Atlantic Ocean. 

This forced migration is also known as the Atlantic Slave Trade.  

India has remained home to other diaspora communities such as Jewish, Persian, Anglo Indian 

Africa, etc. This tradition is moving on great ancient Indian civilization. The very great proverb 

famous in the Indian atmosphere “Atithi Devo Bav”. It means Guest like a god. Every Indian is 

welcome to any guest; therefore, most diaspora communities come in India from time to time. 

For example Jews, Persian, Anglo-Indian, and other refugees.  

Introduction 

The History of the Indian Jews began in 2000 years ago, during the marvellous civilisation in 

ancient India. Judaism was the first diaspora community in India that come first. Apart from that, 

the other diaspora community came in India from time to time like that- Persian community and 

Anglo Indian. The first phase of the religious Jews community comes in India, i.e., while some 

Jews community come in India during Judah king, and others community identifies descendants 

of Israel (Weiss, 2007). The Indian Jews are a religious community, and they live across India 

but, unlike different parts of the world, have historically lived without anti-Semitism from the 

local majority population. They have adopted assimilated many tradition and culture of the host 

community for a better life. There estimated population in India around 20,000 in mid of 1940. 
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After all, some Jews immigrated to Israel at the time of creation in 1948 (Weil, 2012). The 

Indian Jews are known as many surnames, for example Cochin Jews, Madras Jews. 

Beginning the 6th to 8th-century Iranian or Persian community, come to India, especially Gujarat 

and Bombay, for the revive Zoroastrian faith and tradition; because of that time, Iran was 

burning such as well as an Islamic fundamentalist. It means ‘Persian’ ethnoreligious group who 

migrated to the Indian subcontinent from Persia or Iran during the Muslim invader’s conquest of 

Persia of 636-651. The people had to migrate on many continents for his religious faith, i.e., the 

Persian people have supposed to ethnic-religious rather, Parsis migrated to Gujarat, India, at the 

time of the Sasanian Empire Iran, i.e., ruling of Sasanian Empire (Stausberg, 2008). The word of 

Persian script comes from Persian literature, i.e., “Parsi” in the Persian language; the literary 

meaning is Persian (Varma, 2007). The Persian language is speaking in modern Arabization, 

Afghanistan, Iran, Tajikistan, etc. According to Quissa-I Sanjan, “have an only existing account 

of the followers of Zoroastrian refugees in India at the time of six century, i.e., this is a tentative 

date of arrival the first group of Parsi immigrants originated from great Khorasan” (Roy & 

Lahiri, 2011). This place is significant historically in ancient times viz. constitutes modern 

Khorasan Province. As per the Quissa, the immigrants had granted permission to stay by King 

Jadi Rana. They have adopted the Gujarati rituals, language, dress, and customs. As per Census, 

2011 there estimated population is 57,264 in India. Instead, many reasons are the declines of 

their population of this community. For instance, childless and migration (Al Jazeera, 2014).  

The term Anglo-Indian have used by two groups of people, i.e., those with mingling Indian and 

British people or vice-versa. According to Encyclopedia Britannica, “Anglo- Indian, in India, a 

citizen of mixed Indian and, through the paternal line, European ancestry. From roughly the 18th 

to the early 20th century, the term referred specifically to British people working in India”. The 

All India Anglo-Indian Association was founded in 1926; instead, the association holds all ethnic 

groups’ interests. During the ruling British in India over the period that time, British and Indian 

people mixed in the Indian continent. Early 16th century British East India Company was 

established in India, and after some time, they have conquered India and established a British 

colony, i.e., that time; many people have to come to India along with time. Their estimated 

population was 40000 viz. They were soldiers, clerks the royal company at that time, and 

married in Indian women or vice-versa (Fisher, 2007). After Indian independence, many Anglo- 
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Indian went to Britten and settled down, but some of them live here; therefore, they are known as 

Anglo-Indian Diaspora. 

Migration and Settlement of Siddis  

The descendants of African origin who settled in India were referred to as Siddis or Habshis. 

Their settlement was acknowledged in Gujarat, Andhra Pradesh, Goa and Karnataka, and even in 

Pakistan and Sri Lanka. African people were brought to India under force migration as Slaves as 

they were built heavily, and because of their physical attributes, they were considered to be the 

best choice by rulers and kings. It is also being observed from historical documents that these 

Africans also arrived in India as sailors, soldiers, merchants, and pearl divers. Their history is 

itself 2000 years old. During India’s medieval period, it shows that Africans who got assimilated 

in India enjoyed high positions at the court of kings and Sultans. They gained prestige and 

wealth and were patrons of arts and architecture. They helped in constructing beautiful mosques, 

tombs, and other important monuments that are to date very famous.  

This paper reveals the aims to highlight the aspects of migration and the cultural identity of the 

Siddi community. The formation of cultural identity took place over a gradual period. In cultural 

identity, adaptation and acculturation took place. Many challenges must have occurred under the 

way of Siddis, the kind of efforts they put in the construction of new identities in a home away 

from home and how they succeeded in maintaining the salient aspects of their original culture in 

India has been the prime focus of my work. 

African Slaves were transported to India, and many were converted to Islam. It facilitated 

assimilation and their absorption into the Indian society. The elements of continuity and change 

in the African culture have been analysed, and also how they managed to do retention of 

language and culture based on collective memory has been discussed. Talking about the aspects 

of the cultural identity of Siddi tribes, researcher has discussed how they survived as a diasporic 

community, what are their religious practices, beliefs, rituals. Researcher has discussed the vital 

role of music and dance in their lives and how they uphold the cultural tradition and preserve the 

past values of sacred tradition. Researcher has also talked about the hopes and aspirations of 

Siddis and explored their current status through in-depth interviews. 

Cultural Component of Siddi Community  

Having settled in India, Siddis have developed a culture that reflects their being of African 

descent. The Siddis follow many religions. While some of them follow Islam, the others are 
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either Roman Catholics or Hindus. The trend that I have noticed is that they follow the belief that 

provides the option for a better livelihood. And this is why a lot of Siddis send their children to 

Christian missionaries who give education, food, and shelter for them. In return, these kids 

convert to Christianity. Siddis in Gir Somnath and Junagadh are predominantly Muslim, i.e., they 

are followers of Islam. So the cultural practice of Siddis involves religious cum racial practices. 

The cultural practices include sacrifices and offerings to gratify the god they worship. The 

sacrifice of animals like goat, buffalo, and birds are shared among Siddis. Offerings are the other 

way to gratify the god. Offerings include grains, sweets, fruits, and money. 

Conclusion 

The duration of relocation and acceptance of the majority culture and lack of social support to 

the Siddis also severely affected them, which caused rejection, alienation, and isolation. The 

process of migration includes bereavement and culture shock. There is a contradiction between 

the expectation and acceptance of the new nation. These variables, in turn, affect the identity of 

the individual or a group. Cultural factors influence the personality, it affects the child-rearing 

process, and the ability to face society and seek social support also affects an individual or 

group’s character. These factors, like social change, assimilation, and cultural identity, are very 

significant if we talk about the settlement of Siddis in India. 
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ABSTRACT: 

Education is the most powerful weapon which you can use to change the word. 

Information and communications are closely linked to power and the ability to affect change. 

ICT is an umbrella term that includes any communication device or application, encompassing: 

radio television, cellular phones, computer etc. socially the majority of Indian women is still a 

traditional bond and is in a disadvantageous position. ICTs are emerging as a power tool for 

women empowerment in a developing country like India. The Main objective of the study was to 

know the role of ICT education in the overall empowerment of women with reference to their 

personal, educational, economic, social, psychological and technological empowerment of 

women teachers. The data was collected with the help of a self-constructed questionnaire from 

100 teachers of which 77 females and 23 males. They were selected with the help of simple 

random sampling techniques. The data was analyzed with the help of percentage analysis. The 

main findings of the study where ICT was useful for educational, psychological, and 

technological empowerment of women whereas it could also beconcluded that most of the 

teachers did not find ICT helpful for economic and social empowerment of the women. 

KeyWords: ICT, Women’s, Education. 

 1. INTRODUCTION 

India is a country of grand contradictions. File it is a global leader in the knowledge economy, it 

is also home to more than half the world's poor and literate people, most of whom are 

women.(Reddi&Sinha 2004). 

The sex ratio improved slightly from 933 in 2001 to 940 in 2011. The gender gap between male 

82.4% and female 65.4% literacy rates remains high at 17.10 as per 2011 census. It is an 

important fact that no society will progress satisfactorily really unless women, who constitute 

almost half of the population are given equal opportunities. The first prime minister of India 



 
 
 

    49 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

Pandit Jawaharlal Nehru once said, "To awaken the people it is women who must be awakened; 

once she is on the move, the family moves, the village moves and the nation moves". So there is 

a greater need for bringing women into main stream of development of India. ICT opens up a 

direct window for women to the outside world. Information now flows to them without distortion 

or any form of censoring, and they have access to the same information as their male 

counterparts. ICT is closely linked to power and the ability to effect change. it can create new 

opportunities by expanding information flows and by making communications more accessible; 

people living in poverty can make better choices, their opinions, demand their rights and have 

more power over their own lives.  Information technology has become a potent force in 

transforming social, economic and political life globally. More and more, development strategies 

see the need for developing countries to impress information technology both as a way to avoid 

further economic and social marginalization as well as to offer opportunities for both growth and 

diversification of their economies. Women within developing countries are in the deepest part of 

the divide, further removed from the information age than are the men whose poverty they share. 

The gender gap in the digital divide is of increasing concern if access to and use of these 

technology is directly linked to social and economic development then it is imperative to ensure 

that women in developing countries understand the significance of these technologies and use 

them. if not, lack of access to inform and communication technology becomes a significant 

factor in the for the marginalization of women from the economic, social and political main 

stream of their countries and of the world without full participation in the use of information 

technology. Women are left without the key to participation in the global world of the twenty 

first century. ICT can be powerful catalyst for political, social and types of empowerment of 

women, and the promotion of gender equality, the Beijing declaration and platform for action 

adopted at the fourth world conference on women in 1995 drew attention to the emerging global 

communications networks and its impact on public policies, as well as the attitude and behaviour 

of individuals. it is called for the empowerment of women through enhancing their skills, 

knowledge, access to and use of information technologies. it also included a strategic objective " 

increase the participation and access of women to expression and decision making in and through 

the media and new technology of communication". 

Doctor APJ Abdul Kalam calls this revolution of information as a nationwide movement to make 

India a superpower by using ICTs in both rural and urban areas. The development and 
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proliferation of electronically communicated information has accelerated economic and social 

change across all areas of human activity worldwide and it is continuous to do so at a rapid pace. 

While the use of information and communication technology remains concentrated largly in the 

developer world, ICT diffusion is beginning to reach developing countries, including poor rural 

areas, bringing with it high hopes of positive development outcomes. 

Socially the majorities of Indian women are still tradition bond and are in a disadvantages 

position. The principal of gender equality is enshrined in the Indian constitution in its preamble, 

fundamental rights, fundamental duties and directive principles. The constitution not only 

grand’s equality to women but also empowers the state to adopt measures of positive 

discrimination in favor of women. The GOI had maintained support to women empowerment in 

planet policy documents including 5 year plans in the Panchayat raj Act and the national policy 

for women. 

   2. Background of the Study 

In the recent past ICTs have been added to the women and gender equality debate. ICTs are 

being presented as a tool having potential to benefit women's empowerment and a number of 

ICT projects that specifically target women have been established in several developments and 

under developed countries. Before studying the role of ICTs in women empowerment it is 

necessary to understand what is ICT. 

What is ICT? Information and communication technology are a diverse set top technological 

tools and resources to create, this disseminate, store, bring value addition and manage 

information. The ICT sector consists of segments as techno techno telecommunications, 

television and radio broadcasting, computer hardware, software and services and electronic 

media for example the internet and electronic Mail. 

 3. Role of ICTs in Gender Empowerment 

Empowerment of women in the context of knowledge societies and entails building the abilities 

and skills of women to gain insights into the issues affecting demand also building their capacity 

to voice their concerns. In this text ICTs are emerging as powerful tool for gender empowerment 

in many developing countries. There has been a rapid growth in the ICT sector since the late 

1980 and the use of ICT has dramatically expanded since the 1990s. According to the World 

Bank telly density in India had reached 3.8% of the population by 2001. 
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4. ICT and Women 

In India as girls wear in the developing World women play a central role in family, community 

and social development however women often remain invisible and unheard. Women more than 

men have to balance the complexities of serving in extreme poverty, yet these women are 

excluded from discussion because they are often illiterate; they lack confidence and the lack 

mobility. ICT Offer the opportunities for direct,  interactive communication even by those who 

lac skills who are literature lack skills, who are illiterate, lack mobility and have little self-

confidence here are some aspects of life which have direct influence of ICT especially an 

women. 

1. Women's increased excessive to job market and improved entrepreneurship using ICT. 

2. Increase of average household income in villages. 

3. Women empowerment. 

4. Drinking information a symmetry through ICT. 

5. Improved governance. 

6. Indigenous knowledge. 

7. Early family communication. 

8. Increase social awareness. 

5. Objectives of the Study: 

To study the role of ICT education in the overall employment of women with reference to their: 

a) Personal empowerment 

b) Educational empowerment 

c) Economic empowerment 

d) Social empowerment 

e) Psychological empowerment 

f) Technology empowerment 

6. Sample: 

A total of the 100 teachers of which 77 females and 23 male teachers were selected from 

Belgaum city by simple random sampling technique as a sample for the above study. 
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7. Tools Used: 

A questionnaire consisting of 20 questions focusing on role of ICT in personal, educational, 

economic social, psychological, and technology empowerment of women was used for data 

collection. 

8. Analysis of Data: 

The analysis of data was done with the help of percentage analysis. 

Personal Empowerment: 

It was found that 59% of teachers agreed that they were able to use ICT for personal 

empowerment while 31% with it. 

Educational Empowerment: 

It was found that 66% teachers agreed that they use ICT for educational improvement while 34% 

disagreed with it. 

Economic Empowerment: 

It was found that 45% teachers agreed that ICT helps in economic empowerment while 65% this 

agreed which it. 

Social Empowerment: 

It was found that 33% teachers agreed that ICT helps in social empowerment while 77% 

disagreed. 

Psychological Empowerment: 

It was found that 70% teachers agreed that ICT helps in psychological empowerment where as 

30% disagreed. 

Technological Empowerment: 

It was found that 69% teachers agreed that ICT helps in technology empowerment where has 

31% disagreed with it. 

9. Main Findings of the Study: 

1) It was found there the most of the teachers found ICT useful for educational, psychological 

and technology improvement women. 

2) It was also concluded that most of the teachers did not find ICT helpful for economic and 

social empowerment of the women. 

10. Implications of the study: 

# Teachers should be made aware of the role of ICT in economic empowerment of women. 
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# It could be helpful for gaining access to new and useful knowledge information and awareness 

about a range of issues topics and activities of interest to women. 

# This new information and knowledge of 10 provided mental stimulation and broadened 

Participants thinking. 

# Teachers should be sensitized towards the role of ICT. 

# ICT helps to increase the monthly income of women. 

# ICT provides job and opportunity to merge with large industries. 

# ICT education makes women economically sound 
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ABSTRACT: 

 The technology changing everyday and usage of computers also widely in all the fields, 

especially in the field of education, all the levels of education is using computers and the 

government also putting lot of efforts for computer literacy in the schools. Thus The present 

paper deals with study of the Knowledge of using computers among secondary school students 

of Hukkeri Taluka. To find the awareness of the computers among secondary school students the 

self constructed,  validated and found reliability tool was used. The survey method was used with 

quantitative analysis. Present study comprised 100 students selected simle random sampling 

from different schools of Hukkeri Taluka. Study shown that 60 to 80 percent students have 

knowledge of using computers. 

KEYWORDS: Usage of Computer, Secondary School Students. 

I. Introduction 

The computer education in schools cannot be over emphasized. This is because 

computers make things easy in our day to day life. Almost everything to do with computers, any 

person at this age of ours, be it an adult or a child who lacks knowledge of computer could be 

regarded as an incomplete. Information Communication Technology has become an integral part 

of our society. Exposure to this new method of study gives one the opportunity to acquire 

unlimited amount of knowledge and a chance to communicate with others around the world. 

Information Communication Technology (ICT) is now a rapid way to create, send and get new 

information. Computer-Mediated Communication (CMC) promotes mental capabilities and 

enhances ability. Computers havebeen accepted '' unreservedly '' as an integral part of our entire 

educational system. The increase in computer usage is brisk and has also generated new 

challenges. In fact, one of the most dynamic and innovative areas of growth in education is the 

utilization of computer technology. Schoolsto stay competitive should also must acclimatize to 

changes and be innovative with its use of computer. regardless of income, school budgets and 
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location, all students have been accessing information all the way through the internet.Today, the 

internet is being used as a payment method; telecommunication transfer is also possible through 

the computer video and audio services. Technology is playing a imperative role in helping 

students to meet higher standards and perform at increased levels by promoting alternative, 

innovative approaches to teaching and learning. E-mail is taking the place of inter-office 

correspondence 

II. Significance the Study 

With the above information sometime we feel lack of using computers in education. 

Although due to the lack of train-ing and experience even when computers are available, some 

teachers and students rarely use them in their educational practice. inadequate computer 

experience has been originate to be a factor thatinfluences anxiety.  Deficient of training and 

practice is also believed to be, in part, the reason why many teachers have not been well ready to 

computers and consequently destitute of their usefulness in the classroom.well Computer–using 

teachers will be less prone to doubt the usefulness of the computer in their classroom. Thus, the 

apparent usefulness of computers influences attitudes toward computers. although, the amount of 

confidence of the teacher enjoyusing computers also influences their students to use the 

computers. Most of the primary and secondary school students are still lagging behind to use 

computers, the inverstigators wish to prepare computer assisted Mind Map in Science to 

secondary school students, thus their knowledge of using computers is pre requiredfor the 

research. Hence the investigators conducted the study to find out their knowledge on using 

computers.  

III. Objectives of the study: 

1.To find out the difference in the knowledge of using computers between Boys & Girls of 

secondary school. 

2.To find out the difference among Aided & Government students in knowledge of using 

computers. 

IV. Hypotheses of the Study: 

1.There exists no significant differencein the knowledge of using computers between 

a) Aided & Government Secondary school students  



 
 
 

    56 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

b) Boys & Girls of secondary school  

V. Methodology 

Method of the Study 

For the present study Descriptive study was chosen in that Survey method was employed.  

Sample 

For the present study Simple Random Sampling Technique was adopted.100 students 

from Aided and Government School of 9th standard had been selected. The Government school 

50 among them 25 Boys and 25 Girls and the Aided school Comprising 50 among them25 Boys 

and 25 Girls students.           

Pupils 

        100 

 

 

50 

 

            Boys                              Girls                                          Boys                                Girls 

 2525             2525  

VI. Tools used for the Study: 

The self constructed questionnaire with multiple choice items were  used. The tool was validated 

by research experts and the experts from the field. Pilot study was carried out, Item analysis had 

done and selected the some items and rejected some of the items, the test retest reliability was r= 

.79. Thus the tool was administered on secondary school students.  

VII.Statistics Techniques: 

 t-test  was performed by SPSS for windows (v.10),  

VIII.Result and Discussion 

Objective 1. To find out knowledge of using computers of Aided & Government students, 

to achieve this objective the hypothesis was formed that is ‘there exists no significant 

difference between aided and Government students in the knowledge of using computers’. 

 To gain the result the t-test was applied and the gain result shown in table 1 and graph 1. 

GOVT  SCHOOL
 50                                                              

AIDED    SCHOOL 

80800 
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Table 1. shows Mean, SD and t

students in knowledge of using computers.

Graph 1. Shows Mean of the Aided & Government students in knowledge of using 

computers. 

From table 1it can be observed that the 

using computerswere 53.36 and 48.00 respectively.

The t-value calculated for the scores on

Aided & Government students 

using computers compare to government school students.

Objective 2. To investigate Knowledge of using computers between

secondary school studentsto achieve this objective the hypothesis was formed that is ‘there 

exists no significant difference between boys and girls students in the knowledge of using 

computers’, To gain the result the t

graph 2. 
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shows Mean, SD and t-value were calculated for the Aided & Government 

students in knowledge of using computers. 

Shows Mean of the Aided & Government students in knowledge of using 

 

From table 1it can be observed that the Aided & Government students in knowledge of 

were 53.36 and 48.00 respectively. 

value calculated for the scores on knowledge of using computers with respect to the 

Aided & Government students revealed that aided school students have more knowledge of 

using computers compare to government school students. 

Objective 2. To investigate Knowledge of using computers between Boys & Girls of 

to achieve this objective the hypothesis was formed that is ‘there 

exists no significant difference between boys and girls students in the knowledge of using 

computers’, To gain the result the t-test was applied and the gain result shown in table 2 and 
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 Table 2. shows Mean, SD and t-value for the boys&girls students in the knowledge 

of using computers. 

 Graph 2. Shows Mean of the boys&girls in knowledge of using computers. 

 

From the  table 2it can be observed that the knowledge of using computers between Boys 

and Girls were 52.41 and 53.70 respectively. 

The t-value calculated  for the scores on knowledge of using computers with respect to the 

gender of the students  revealed that Boys and Girls did not differed significantly. 

IX Conclusion: 

The study reveals that there is no significance difference between Boys and Girls students 

with respect to their knowledge of using computers. And there is a significant difference between 

aided schools and government schools, aided school students scored high compare to 

government school students, thus teachers of government school should ensure that all the 

students should use computers, teachers should be deputed to teach computers and government 

should provide more facilities to supply the computers to government schools. 
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A STUDY OF ACADEMIC ACHIEVEMENT TOWARDS ENGLISH LANGUAGE 

LEARNING OF SECONDARY SCHOOL STUDENTS OF NORTH KARNATAKA. 

Dr. S.T. Bolaraddi, 

sumabolaraddi606@gmail.com, 

Abstract: 

 Education is the dominant tool which helps to modify the behavior of the child according 

to the needs and expectancy of the society students attitude is an integral part of learning and that 

in should, therefore become an essential component of second language learning pedagogy, 

attitudes toward learning are believed to influence behaviors such as selecting and reading books, 

speaking in a foreign language etc.  Especially in education, if the students have positive attitude 

towards any subject, they can achieve many things in that specific area.  There is an interaction 

between language learning and the environmental components in which the students were grown 

up. The Government, Educationist and Teaching community are interested in providing quality 

education which will lead to produce more achievement. This clearly underlines the need for 

special attention in the area.  An depth study may be conducted to find out the reasons for 

significant differences in their academic achievement.  It is widely accepted that by developing 

positive attitude towards studying English subject help for the student to learn in more better way 

and contributes for their Academic Achievement. 

Keywords : Academic Achievement, English Language. 

Details Explanation including Tables : Results of ANOVA test between Students of Secondary 

Schools of Three Districts (Bijapur, Bagalkot and Gadag) with Respect to Academic 

Achievement in English,  Pair Wise Comparison of Students of Secondary Schools of Three 

Districts (Bijapur, Bagalkot and Gadag) with Respect to Academic Achievement in English by 

Tukeys Multiple Post Hoc Procedures 

Introduction: 

 Education is the dominant tool which helps to modify the behavior of the child according 

to the needs and expectancy of the society students attitude is an integral part of learning and that 

in should, therefore become an essential component of second language learning pedagogy, 

attitudes toward learning are believed to influence behaviors such as selecting and reading books, 

speaking in a foreign language etc.  Especially in education, if the students have positive attitude 

towards any subject, they can achieve many things in that specific area.  There is an interaction 
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between language learning and the environmental components in which the students were grown 

up. 

Need for the Study: 

Academic Achievement is the accomplishment or proficiency of performance in a given 

skill or body of knowledge. Achievement refers to the scholastic or academic achievement of the 

student at the end of an educational programmed. The factors, which influence on academic 

achievement of student are many. Students’ IQ, health, peer group, past experience, attitude 

towards the school subjects and teachers, the emotional care, parents’ love and affection, family 

environment, SES, etc., are some of the factors which affect the academic achievement of 

students. Academic achievement of the student is of major concern both to the parents as well as 

to the teachers. Very low level of expectation tends to make a pupil accept very low standard of 

achievement, very high expectations lead to discouragement and diminished effort because of 

student failure to live upto what is the requirement. To be practical, the level of expectation 

needs to be geared to suit each individual’s capability. Hence every student should be 

encouraged and motivated to have academic success according to different tastes, interests and 

capacity. 

 The present paper reveals about the academic achievement towards English language 

learning. 

Objectives of the Study: 

 To find out the difference between Academic Achievement towards English of 9th 

standard students of Bijapur, Bagalkot and Gadag districts. 

Hypotheses of the study: 

 There is no significant difference between students of secondary schools of three districts 

of Bijapur, Bagalkot and Gadag with respect to Academic Achievement Scores. 

 

Methodology: 

 The sample of the study comprises 1100 students of 9th class of Bijapur, Bagalkot and 

Gadag districts of Karnataka State. 

Scope of the Study: 

 Three district of North Karnataka State of Bijapur, Bagalkot and Gadag districts as 

selected for the study the investigation has selected the 9th students Bijapur, Bagalkot and Gadag. 
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Sample: 

 For the following study stratified Random Sampling technique was employed by the 

researcher investigator.  The sample consists of 1100 secondary school of 9th standard. 

Tool Used: 

 English language learning Academic Achievement Scale developed by research 

investigation. 

Collection of the Data: 

 For the purpose of collecting data required for the investigation the research investigator 

visited 60 Higher Secondary schools of Bijapur, Bagalkot and Gadag districts.  The sample of 

1100 students of 9th class was selected by stratified Random Sampling Method.  The students 

were asked to respond each and every item by checking one of the five possible ways by putting 

round for the items namely strongly agree(SA) Agree (A) undecided (UD) Disagree (DA) and 

strongly Disagree (SD) 

Statistical Techniques Used: 

 One way ANOVA Test was employed for analyzing the data by research investigation. 

Analysis and Interpretation:  

Hypothesis : 

 There is no significant difference between students of secondary schools of three districts 

(Bijapur, Bagalkot and  Gadag) with respect to Academic Achievement Scores.  To achieve this 

hypothesis the one way ANOVA test was applied and the results and presented in the following 

table. 

Table: Results of ANOVA test between Students of Secondary Schools of Three Districts 

(Bijapur, Bagalkot and Gadag) with Respect to Academic Achievement in English 

Source of 

variation 

Df Sum of squares Mean sum 

of squares 

F-value p-value Signi. 

Between 

districts 

2 3825.1150 1912.5575 11.0427 0.00001* <0.05, 

S 

Within 

districts 

1097 189997.4305 173.1973    

Total 1099 193822.5455     
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From the results of  Table  can be seen that, a significant difference was observed 

between students of secondary schools of three districts (Bijapur, Bagalkot and Gadag) with 

respect to academic achievement in English (F=11.0427, p<0.05) at 0.05% level of significance.  

Hence, the null hypothesis is rejected and alternative hypothesis is accepted.  It means that, the 

students of secondary schools of three districts (Bijapur, Bagalkot and Gadag) have different 

academic achievement in English. 

 Further, if F is significant, to know the pair wise comparison of students of secondary 

schools of three districts (Bijapur, Bagalkot and Gadag) with respect to academic achievement in 

English by applying the Tukeys multiple post hoc procedures and the results are presented in the 

following table. 

Table: Pair Wise Comparison of Students of Secondary Schools of Three Districts 

(Bijapur, Bagalkot and Gadag) with Respect to Academic Achievement in English by 

Tukeys Multiple Post Hoc Procedures 

Districts Bijapur district Bagalkot district Gadag district 

Mean 81.1671 80.2424 84.5313 

SD 12.7973 14.6082 11.9943 

Bijapur district -   

Bagalkot district P=0.6149 -  

Gadag district P=0.0015* P=0.00001* - 

*p<0.05 

From the results of Table can be seen that,  

 A non-significant difference was observed between students of secondary schools of 

Bijapur and Bagalkot district with respect to academic achievement in English scores at 

0.05% level of significance.  It means that, the students of secondary schools of Bijapur 

and Bagalkot district have similar academic achievement in English scores. 

 A significant difference was observed between students of secondary schools of Bijapur 

and Gadag district with respect to academic achievement in English scores at 0.05% level 

of significance.  It means that, the students of secondary schools of Gadag district are 

higher on academic achievement in English as compared to students of secondary schools 

of Bijapur district. 
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A significant difference was observed between students of secondary schools of Bagalkot 

and Gadag district with respect to academic achievement in English scores at 0.05% level of 

significance.  It means that, the students of secondary schools of Gadag district are higher on 

academic achievement in English as compared to students of secondary schools of Bagalkot 

district. 

Education Implication: 

1) Teacher can make a valuable contribution in developing a friendly relationship with their 

students in order to develop a positive their English subject studies. 

2) Teacher should motivate the students to learn better English by highlighting its 

importance that there is a need of English for getting employment purpose. 

3) Education and parents should always encourage learners to read materials written in 

English like newspaper, and magazines. 

Conclusion: 

 The Government, Educationist and Teaching community are interested in providing 

quality education which will lead to produce more achievement. This clearly underlines the need 

for special attention in the area.  An depth study may be conducted to find out the reasons for 

significant differences in their academic achievement.  It is widely accepted that by developing 

positive attitude towards studying English subject help for the student to learn in more better way 

and contributes for their Academic Achievement. 

Suggestion for Further Research : 

 The study can be extended to other educational level like primary and college. 
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A STUDY OF THE PROBLEMS FACED BY BIOLOGICAL SCIENCE TEACHERS 

IN IMPEMENTING THE NEW CURRICULUM OF NINTH STANDARD 

OF VIJAYPUR CITY 

 

Dr. SHARADAMANI. S. HUNASHAL 

Principal, Anjuman-E-Islam’s 

College of Education, Vijayapur, Karnataka 

Introduction: 

  There is a lot of importance of education in our life. A man goes on receiving 

education in one form or the other form his birth to death. Education is the key to all process of 

development especially human development.  Education makes man a right thinker.Education 

has been given a supreme place of special importance, because it moulds the personalities of 

children who are the future citizen of our country. This INDIA is expressed in Kothari 

commission report as ‘Indias’ destiny is shaped in her classrooms. According to Mahatma 

Gandhiji: By education, I mean an all round drawing out of the best  in child, man, body mind 

and soul. This is done through teaching of various subjects like Kannada, English, Science, 

Social Studies etc. Science subject is one of the important subject because, it is concerned with 

the facts we live in. 

  The present study is very important as it focuses on the problems faced by science 

teacher. The ever increasing scientific knowledge, the knowledge of facts, laws and theories 

particularly application of science, which termed as technology has transformed human life 

beyond recognition. 

Statement of the Study: 

“A study of problems faced by Biological Science teachers in implementing the new 

curriculum of ninth standard of  Bijapur City” 

Objectives of the Problems: 

1. To determine the extent of awareness as well as the realization of the objectives of 

teaching biology on the part of teachers of biology at higher secondary stage 

2. To find out the teaching strategies employed, identify the teaching used, if any and also 

examine the problems faced by them in teaching biology 
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3. To find out the extent to which the students at the +2 stage are favourably disposed 

towards the study of biology. 

4. To provide opportunity in developing creative thinking abilities of students which 

teaching biological science. 

5. To evaluate the biological syllabus at the +2 stage in respect of its objectives, selection 

and organization of the content. 

6. To evaluate the biology text used at the high school Bijapur City. 

7. To find out the extent to which they develop their creative thinking  abilities, scientific 

urge through textual input. 

Statement of the Study: 

Methodology employed for the study include method of research sample,  

collection of data and statistical  techniques of the data 

Research investigator has selected descriptive research for the study. 

Operational definitions: 

Biological Science: 

“Scientia” derived from the latin word which means to know Biological Science 

is cummulative, endless series of empirical observation which result in the formation of facts, 

concepts and principles subjected to modification the light of further empirical obsertations. 

Teaching: 

Teaching is conscious and deliberate set of actions that help pupils gain new 

knowledge and perform new skills 

Curriculum: 

Etymologically the term curriculum is derived from the latin word “currere” 

which  

means rum Cunningham “Curriculum is a toll in the hands of the artist to mould his material  

(pupil) according to his ideals (aims and objectives in his studio) school. 

Tools Used for the Study: 

The tool selected by the investigator was Questionnaire method prepared by the 

investigator and was a mixed type of Questionnaire, which included 40 items. 
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Population: 

Includes at the aided, unaided Government, Private, Higher Secondary School. 

Biological Science teachers of Bijapur city to collect the data. The questionnaire was 

administered to the teachers who teach Biology to the ninth standard. 

Sample of the study: 

Sample of the study comprised 30 science teachers from 30 various secondary schools 

of Bijapur City. 

Method s of collecting the data: 

The questionnaire prepared by the Investigator included 40 items. The 

investigator visited 30 secondary schools of Bijapur City to collect the data. 

Statistical  technique used for the Study: 

The statistical technique used by the Investigator is percentage method The data is 

analysed and interpreted with the help of Pie diagram Present study included 40 Pie diagrams. 

Analysis of the Data and Interpretation: 

86.6% of the teachers faced problems in framing the lesson plan 66.6% of the 

Biological Science teachers were of the opinion that, it is impossible to cover topics in the 

stipulated time. 66.6% of the teachers were of the opinion that the curriculum is dominated by 

exams. Where as 66.6% of teachers found difficulty in excercising their skills and talents, 73.8% 

of the teachers found difficulty in making pupils to understand the recent innovations of science 

and technology. 83.3% of the science teachers opinion is that the text is burden qualitatively and 

quantitatively. 63.3% of the teachers opinion was that they found difficulty in introducing new 

Biological terms.90% of the teachers opinion was they were in need of the hand books, manuals, 

with the framed text 88.2% of the teachers opinion was that the framed text is very vast and 

above the students mental ability 82.8% of the teachers opinion was that the content of the text 

should be arranged logically 66.6% of the teachers opinion was they found difficulty in 

implementing the textual input for pupils day-to-day life. 

Conclusion: 

So for teacher empowerment in this direction the beginning life science teacher 

should be concerned with how he / she can keep himself touch with the new developments in 

the subject matter and teaching method of Biological Science. 
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A teacher should feel responsible to find the best way to permit his growth 

professionally. Participation in service training workshops, seminars, attending professional 

meetings activates a teacher to keep himself aware of new developments in his fields. 

A lot of responsibility is on the science teachers. He should lift the learners mind 

to think creatively to think creatively, develop scientific attitude and contribute for the 

conservation and protection of nature and science and developing nation. 

Educational Implications: 

Teacher has a great responsibility to educate the present generation, the respective 

authorities should consider the aspect that the destiny of the nation is being shaped at 

classrooms and we are educating the wealth of our nation, in this regard curriculum planners, 

should frame the curriculum in such a way that the teachers don’t face any such problem in 

implementing etc. 

Suggestions for the further study: 

1. The study can also be extended to the problems faced by the college teachers, teaching 

different subjects. 

2. Also the further studies can be continued to study the innovations of new teaching 

techniques of Biological Science in order to teach new curriculum. 

3. The study can be extended, wherever the curriculum changes at any standard for any 

subject. 

4. It can be extended to study the problems faced by the other teachers of secondary 

schools, who are teaching different subjects. 

CONCLUSION: 

Ihe beginning life Science teacher should be concerned xothhov he she can keep 

himself in touch the new developments in the subject matter and teaching methA±s of 

Biological Sciences. 

A teacher should feel responsible to find the best to permit his groxsth professionally 

Participation in In-senice training workshops, getting enrolled for his studies and 

attending professional meetings Which. help a teacher to keep himself axvare of new 

developments in his field &empo\Nerhtmsclt for development of institution. A lot of 

responsibility lie on shoulders of life science teacher he should lift the learners mind to 
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think creatiNit>. develop scientific attitude, contribute for the conservation and protection 

of nature and science and education. 

Statistical technique used for the Study: 

Chhaya Shukla “ Educational and techniques of teaching” published by P.K. Goel for Mohot 

Publication. 

Gupta, Naresh Kumar (1972) “Research in teaching of Science”, Model and strategies”, New 

Delhi published by S.B. Nangia for APH publishing 

Mishra Bhawna. Teaching of Arithmatic and General Science New Delhi, published by P.K. 

Goel for Mohit Publication 

Prof. Puran Chand Volume II Fifth survey of Educational Research” published by Sharma 

J.P. 
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K.L.E. Society’s College Of Education 

Vidyanagar Hubblli 

ABSTRACT 

Digitization is the integration of digital technologies into everyday life by the digitization of 

everything that can be digitized.”  Yes! Digitization is the trending term, describing the 21st 

century in the most precise manner as possible. . This is a new and broad technical sphere 

which shall help any student attain knowledge and gain information from any corner across 

the country. It is believed that Digital Education in India is the future of education and 

learning The shift to online education also brings forward the conversations around digital 

divide and digital readiness of every stakeholder and institution . We are in the era where 

unprecedented ideas are unfolding in our education industry and creating the advancement 

that can’t be matched by lagging behind in terms of technology. The technology is also 

helping teachers connect with several students spread across several locations simultaneously. 

The interactive digital media also is a great solution to the shortage of teachers in the country. 

Animation is a captivating approach in which students learn in a better manner. By offering a 

visual representation of the topic, students grasp the concept in a more understandable 

manner. , Big Data can help track student performance and find ways of improving the 

learning experience Digitization has no doubt changed our education system, but we cannot 

say that it has diminished the value of our old time classroom learning. Neither do we want 

something so priceless to turn into dust. The best part about the digitization of education in the 

21st century is that it is combined with the aspects of both; classroom learning and online 

learning methods.  

Key words: Digitalization, Education ,Animation 

“Technology can become the 'wings' that will allow the educational world to fly farther and 

faster than ever before; if we will allow it.” - Jenny Arledge 

 “Digitization is the integration of digital technologies into everyday life by the digitization of 

everything that can be digitized.”  Yes! Digitization is the trending term, describing the 21st 
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century in the most precise manner as possible. . This is a new and broad technical sphere 

which shall help any student attain knowledge and gain information from any corner across 

the country. It is believed that Digital Education in India is the future of education and 

learning We are in the era where unprecedented ideas are unfolding in our education industry 

and creating the advancement that can’t be matched by lagging behind in terms of technology. 

Importance of Digitalization in education  

Digital learning is the biggest adaption and platform that bring excellent knowledge, growth, 

and development to the student. The education system starts promoting the digital and modern 

educational system. The prime reason for the promotion is to upgrade the education system 

and introduce new methods of education and learning. The modern education of digitization 

technology is also attracting the students to education, study, and work hard on their success. 

There are several important and advantages of digital education. Today, in this blog we will 

discuss the importance of digital learning in primary education that upgrades the education of 

the child 

. Realizing that rapid development depends on widespread education, the government rolled 

out a new National Education Policy (NEP) that puts emphasis on digitisation besides the use 

of technology in education. It also focuses on edtech for furthering education, particularly in 

the rural areas. This was mainly done to take quality education to all parts of the country, 

especially the Tier-2 and 3 cities and villages. The government learnt that technology has the 

power to reach small towns and villages and provide access to quality teachers. This was a 

distant dream but massive tech disruptions across the country have successfully executed the 

mammoth task that was earlier unimaginable. 

Bridging the digital divide 

The shift to online education also brings forward the conversations around digital divide and 

digital readiness of every stakeholder and institution. School and higher education institutions 

like colleges and universities are two different markets with their own set of challenges and 

digital preparedness. 

Education rising on the digital learning curve 

Digital divide in schools is significantly higher than in higher education institutions. The 

Budget too talks about bridging the digital divide in government and private schools, which is 

another area that needs improvement. Work is needed to make education accessible through 
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digital means for all school students, irrespective of their location, financial background, and 

internet and bandwidth connectivity. Creating the right infrastructure, hiring good teachers 

and building a suitable curriculum for every school is the way forward. We also need to 

measure school students’ readiness for adoption of online examination processes by way of 

mock test sessions and its analytics. 

Industry-ready students 

The key priorities for higher educational institutions are to make the students industry-ready 

by assessing their competencies and aligning them to what is needed by the industry. This can 

be achieved by bringing research and innovation into the core of education and making it 

affordable for everyone across the nation. It is therefore time to bid adieu to the traditional and 

monotonous rote-learning methods, which stress on memorisation rather than proper 

understanding of the subject. 

With these initiatives, education is likely to witness a sea change in the forthcoming years as 

the Indian government is leaving no stone unturned to rapidly evolve with the most 

sophisticated educational technologies and raring to transform the digital landscape of the 

nation. And with social distancing still in place amidst the pandemic, an increasing number of 

educational institutions continue to move fully online to facilitate students. This indicates that 

e-learning is the future and will shape the way for advance learning methods in edtech. 

Latest tools, methodologies 

Bidding adieu to the traditional teaching methods and issues such as shortage of teachers, 

inadequate student-teacher ratio, and insufficient teaching resources, digitisation in education 

has made way for the latest teaching tools and methodologies that are now reaching students 

in the remotest corners of the country. And with inclusive education being one of the goals of 

the government, the remote teaching model is likely to serve well. 

The technology is also helping teachers connect with several students spread across several 

locations simultaneously. The interactive digital media also is a great solution to the shortage 

of teachers in the country. To facilitate the same, it plans to use technology to upgrade the 

skills of teachers through the online portal DIKSHA. It is a digital platform for teachers 

across the nation that allows them to stay equipped with advanced digital technology while 

giving their lifestyle a digital twist. 
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Key Areas of Digital Transformation in The Education Industry 

Let us show you some of the critical areas where you can digitalize the learning process. 

Managing admissions 

Uploading your enrollment application to universities or schools offline is lengthy and tiring. 

Submitting them via a unified online system will be much more convenient. You pick all the 

institutions of interest and send the respective documents at once. This is a time-savvy option 

that wouldn't just accept your documents but also process them faster 

Smart classrooms 

Offline learning also gets better thanks to digitalization. Smart boards, projectors, access to the 

internet, and computers allow students to quickly get the necessary information and search for 

extra materials in real-time 

Digitaltextbooks 

Also prevalent with other names like e-textbooks and e-texts, digital textbooks provide an 

interactive interface in which the students have access to multimedia content such as videos, 

interactive presentations, and hyperlinks 

Animation 

This is a captivating approach in which students learn in a better manner. By offering a visual 

representation of the topic, students grasp the concept in a more understandable manner. Even 

the toughest topics can be presented in a simplified way with the help of animation 

Onlineexams 

    Digitization gave way to the online exam, making the examination process                                   

convenient for both teachers and students. Think Exam is a leading Online      Examination 

System to create online test, assign test, design test and you can  also sell your tests. The 

system is highly interactive interface, advanced reporting     system, splendid support and easy 

to learn and use. 

Accumulation of Students on the Same Platform 

With students coming in from various regions, schools and colleges are finding ways to develop 

an integrated solution to meet the educational needs of all students. By converting the whole of 

the educational system to digitization, the use of various techniques like online courses, online 

exams, digital textbooks, quizzes, and e-notes are improving the quality of education for the 

students. 
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Connecting Students with Their Educator 

With a high increase in the student population in recent times, pedagogy is being 

compromised. Because of that, online resources are being developed in a way that makes 

them always available to teachers to educate the masses. Which, in turn, improves the quality 

of education and increases the number of literate students 

Making Digitization Possible 

After the United States and China, India has been rated as the third largest internet consumer. 

The core existence of online education platforms is being possible with the internet. Most 

schools and colleges in India make use of the internet and they basically use it for conducting 

online exams and quizzes. 

Top Trends of Digital Transformation in Education 

Digital innovations in the education sector are evolving and constantly developing. There's a 

clear pattern for implementing particular systems among many educational institutions. Let's 

have a look at the most popular trends. 

Internet of Things 

The Internet of things can bring a lot of change to both online and offline learning processes. 

Thanks to this, colleges and schools can create smart campuses, automate many repetitive 

tasks, and give everyone access to high-tech tools that facilitate the student's life. 

Block chain 

It is quite a convenient option for storing the personal data of the staff and learners. Moreover, 

using blockchain technologies helps maintain security which is the main prerequisite for 

implementing it. Plus, the technology allows authenticity checks that reduce plagiarism and 

cheating. 

Big Data 

Big Data is a perfect option for managing vast piles of information, its organization, and 

analysis. In education, Big Data can help track student performance and find ways of 

improving the learning experience 

Artificial intelligence 

AI can help create custom study plans, evaluate the approximate student GPA, improve 

student performance, and enable more accessibility options. Plus, artificial intelligence can 

increase staff effectiveness and help them deliver a better educational experience. Chatbots, 
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FAQs, and process automation can be great examples of how AI works in the education 

sector. 

Challenges of the Digital Transformation in Education 

Even though the impact of digital transformation on education is mostly positive and the 

benefit range is quite vast, there are still several challenges you might face on the way. Let's 

have a look at what can go wrong. 

Lack of up-to-date systems 

Many educational institutions have no sufficient technology stack to transform the learning 

system. For example, some schools and universities still don't have computers or Wi-Fi 

access, and some have outdated E-learning portals. Hence, it's essential to update the 

technologies and the learning system first to bring any change. 

No digitalization strategy 

Schools and universities usually don't engage in developing digitalization strategies too 

much. They either don't have time or don't know how to incorporate a particular technology. 

That's why they usually don't have a clear vision of what they need to change or implement. 

This slows down the process and doesn't bring expected results at first. 

System breakdowns 

Systems glitches or breakdowns can happen due to hacker attacks or technical problems (e.g., 

with servers). It may lead to substantial data leaks and losses, which is unacceptable for a 

reputable institution. The lack of technical expertise and knowledge of cybersecurity basics 

are the key factors that can affect the E-learning system. 

The Digital Future of Education 

The examples of digital transformation in higher education are countless. The progress is 

quite rapid in the industry. Transitioning to smart boards and online schools is a significant 

improvement that keeps bringing more changes to how we learn. 

Cloud-based services 

Everything you store in a cloud ensures instant access to any student worldwide. This 

technology allows remote learners to submit assignments online, receive home tasks quickly, 

and access streamed lectures and webinars. Plus, cloud-based platforms will enable you to 

seamlessly collaborate on group tasks from home and even take exams. 
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Learning process customization 

Depending on how a student comprehends information the best, it's now possible to create 

personalized study plans and frameworks to ensure the most effective learning. A student has 

the freedom to choose a preferred lesson type as well as interact with new information in the 

most convenient way. 

Enhanced accessibility 

Distant learning is surprisingly becoming more accessible than the on-site format. There's no 

need to leave home. You have more opportunities to enjoy the same level of education as 

your peers regardless of your disabilities or health issues. Voice-over for texts, colorblind 

website versions, and many other accessibility features are becoming more and more 

widespread, giving everyone equal opportunities to study. 

VR opportunities 

Adding a virtual reality element not just increases interaction and drives more student 

attention. It also allows learners to feel all the perks of on-site education from home. Virtual 

field trips, simulators for completing practical tasks, and obtaining skills instead of reading 

about them are the main advantages of implementing VR technologies into the learning 

process.  

Conclusion 

Digitization has no doubt changed our education system, but we cannot say that it has 

diminished the value of our old time classroom learning. Neither do we want something so 

priceless to turn into dust. The best part about the digitization of education in the 21st century 

is that it is combined with the aspects of both; classroom learning and online learning 

methods. Walking hand in hand both act as a support system to each other, which gives a 

stronghold to our modern students. Digitization in education has also proved to be the right 

method for saving resources. Online examination platforms have restricted the frivolous 

usage of paper, directly confining the cutting down of trees. This way the digitization of 

education industry in the 21st century proves to be a boon to our society. Digital 

transformation in the education industry helps improve the learning experience for both 

students and teachers, as well as other people involved in the process. Such changes focus on 

improving engagement and accessibility through interactive and customizable learning. As a 

result, online education gets cheaper, more comprehensive, and more inclusive. 
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gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ LwºÁ¹PÀ zÉÃªÁ®AiÀÄUÀ¼À ¥ÀQë£ÉÆÃl 

¸ÀAeÉÆÃvÁ 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð¤, 

zÁªÀtUÉgÉ «±Àé«zÁå¤®AiÀÄ, 

zÁªÀtUÉgÉ. 

CªÀÄÆvÀð 

F CzsÀåAiÀÄ£ÀªÀÅ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄÄ ºÀ®ªÁgÀÄ »AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®àªÀÅ PÀ¯ÉUÀ¼À ¸ÀA±ÉèÃμÀuÉ, 

zsÀªÀÄðzÀ DzÀ±ÀðUÀ¼ÀÄ, ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ »AzÀÆ zsÀªÀÄðzÀ CrAiÀÄ°è ¥Á°¸À¨ÉÃPÁzÀ fÃªÀ£À «zsÁ£ÀªÀ£ÀÄß 

¥Àæw©A©¸ÀÄvÀÛzÉ. C®èzÉÃ EvÀgÉÃ LwºÁ¹PÀ ¸ÁägÀPÀUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ. ºÀ®ªÁgÀÄ ªÀµÀðUÀ¼À PÁ® ¤eÁªÀÄgÀ 

D½éPÉUÉÆ¼À¥ÀlÖzÀÝgÀÆ ¨s+ÁgÀvÀzÀ zÀQët s̈ÁUÀzÀ°ègÀÄªÀ MAzÀÄ ±ÀvÀªÀiÁ£ÀUÀ½AzÀ®Æ, ¥ÀæzÉÃ±ÀzÉÆ¼ÀV£À ªÁ¸ÀÄÛ²®àzÀ 

¸ÁägÀPÀUÀ¼ÀÄ ¥Àæ̈ sÁªÀUÀ¼À ªÉÊ«zsÀåvÉAiÀÄ£ÀÄß ¥ÀæzÀ²ð¸ÀÄvÀÛzÉ, ºÁUÀÆ «©ü£Àß gÁdªÀA±ÀUÀ¼À DqÀ½vÀUÁgÀgÀ PÀ¯ÁvÀäPÀ 

¥ÀæªÀÈwÛUÀ¼À §UÉÎ  ¥Àæ¸ÁgÀ ªÀiÁqÀÄvÀÛªÉ f¯ÉèAiÀÄ ««zsÀ ¨sÁUÀUÀ¼À°è PÀAqÀÄ§gÀÄªÀ ¥À²ÑªÀÄ ZÁ®ÄPÀågÀ ºÀ®ªÁgÀÄ 

±Á¸À£ÀUÀ¼ÀÄ, F ¥ÀæzÉÃ±ÀªÀÅ 10 £ÉÃ ªÀÄvÀÄÛ 12 £ÉÃ ±ÀvÀªÀiÁ£ÀzÀ D £ÀqÀÄªÉ ¸ÁPÀμÀÄÖ ¸ÀªÀÄAiÀÄzÀªÀgÉUÉ CªÀgÀ 

C¢üÃ£ÀzÀ°èvÀÄÛ JA§ÄzÀPÉÌ ¸ÁQëAiÀiÁVzÉ EzÀÄ £ÀªÉÇÃ°AiÀÄ°è PÀAqÀÄ§gÀÄªÀ ±Á¸À£À¢AzÀ w½zÀÄ§gÀÄvÀÛzÉ. ZÁ®ÄPÀå 

«PÀæªÀiÁ¢vÀå-5 gÀ D½éPÉAiÀÄ°è °AUÀ¸ÀÄUÀÆgÀÄ vÁ®ÆèPÀÄ, CrzÉÆgÉ-¥ÁæAvÀ, CAzÀgÉ gÁAiÀÄZÀÆgÀÄ ¥ÀæzÉÃ±ÀªÀ£ÀÄß 

CªÀ£À QjAiÀÄ ¸ÀºÉÆÃzÀgÀ dUÀzÉÃPÀªÀÄ®è-I D½éPÉ £ÀqÉ¸ÀÄwÛzÀÝ£ÀÄ. ªÀiÁ¹ÌAiÀÄ ªÀÄvÉÆÛAzÀÄ ±Á¸À£ÀªÀÅ F ¸ÀÜ¼ÀªÀ£ÀÄß 

gÁdzsÁ¤ JAzÀÄ «ªÀj¸ÀÄvÀÛzÉ ªÀÄvÀÄÛ dAiÀÄ¹AºÀ£À D½éPÉAiÀÄ G¯ÉèÃRªÀ£ÀÄß ªÀiÁqÀÄvÀÛzÉ.«μÀÄÚªÀzsÀð£À£À ¸ÁºÀ¸ÀUÀ¼À 

EvÀgÀ «ªÀgÀuÉ¬ÄAzÀ, ªÉÄÃ¯É gÁZÀªÀÇgÀÄ CxÀªÁ gÁZÀ£ÀÆgÀÄ JAzÀÄ G¯ÉèÃT¸À¯ÁzÀ ¸ÀÜ¼ÀªÀÅ EA¢£À gÁAiÀÄZÀÆgÀÄ 

JAzÀÄ ¸ÀàμÀÖªÁUÀÄvÀÛzÉ. gÁZÁ JA§ÄzÀÄ gÁd (CAzÀgÉ, gÁd) ªÀÄvÀÄÛ Hgï JAzÀgÉ ¥ÀlÖtzÀ ¸ÀÜ¼À¢AzÀ §A¢zÉ. 

gÁZÀªÀÇgï (gÁZÀ + Hgï) CxÀªÁ gÁZÀ£ÀÆgÀÄ (gÁZÀ+£À+Hgï) JAzÀgÉ PÀ£ÀßqÀ gÁd£À ¸ÁÜ£ÀzÀ°è CzÀÄ 

FUÁUÀ¯ÉÃ PÀ£ÀßqÀ £Ár£À°è MAzÀÄ ¥ÀæªÀÄÄR ¥ÀlÖtªÁVvÀÄÛ JAzÀÄ «ªÀj¸ÀÄvÀÛzÉ»AzÀÆ zÉÃªÁ®AiÀÄzÀ 

ªÁ¸ÀÄÛ±ÉÊ°AiÀÄÄ »AzÀÆ ªÁ¸ÀÄÛ±ÉÊ°AiÀÄÄ ªÀÄÄRå gÀÆ¥ÀªÁV C£ÉÃPÀ ±ÉÊ°UÀ¼À£ÀÄß ºÉÆA¢zÉ JA§ÄzÀ£ÀÄß w½¸ÀÄvÀÛzÉ. 

GzÉÝÃ±À 

gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄÄ ºÀ®ªÁgÀÄ »AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®àªÀÅ PÀ¯ÉUÀ¼À ¸ÀA±ÉèÃμÀuÉ, zsÀªÀÄðzÀ DzÀ±ÀðUÀ¼ÀÄ, 

ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ »AzÀÆ zsÀªÀÄðzÀ CrAiÀÄ°è ¥Á°¸À¨ÉÃPÁzÀ fÃªÀ£À «zsÁ£ÀªÀ£ÀÄß C©üªÀåQÛ¸ÀÄªÀzÀÄ.«μÀÄÚªÀzsÀð£À£À 

¸ÁºÀ¸ÀUÀ¼À EvÀgÀ «ªÀgÀuÉ¬ÄAzÀ ªÉÄÃ¯É gÁZÀªÀÇgÀÄ CxÀªÁ gÁZÀ£ÀÆgÀÄ JAzÀÄ G¯ÉèÃT¸À¯ÁzÀ ¸ÀÜ¼ÀªÀÅ EA¢£À 

gÁAiÀÄZÀÆgÀÄ JAzÀÄ ¥Àæ¸ÀÄÛvÀ¥Àr¸ÀÄªÀzÀÄ. 

¦ÃpPÉ 

PÀ£ÁðlPÀzÀ ªÁ¸ÀÄÛ²®àzÀ ¥ÁæaÃ£ÀvÉAiÀÄ£ÀÄß (PÀ£ÀßqÀ: PÀ£ÁðlPÀ ªÁ¸ÀÄÛ²®à) CzÀgÀ zÀQët £ÀªÀ²¯ÁAiÀÄÄUÀ ªÀÄvÀÄÛ 

DgÀA©üPÀ PÀ©âtAiÀÄÄUÀPÉÌ UÀÄgÀÄw¸À§ºÀÄzÀÄ, EzÀÄ D±ÀæAiÀÄ-DZÀgÀuÉ-zsÀªÀÄð¢AzÀ ªÁ¸ÀÄÛ²®àzÀ ¸ÉÊzÁÞAwPÀ ªÀÄvÀÄÛ 
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¥ÀæAiÉÆÃd£ÀPÁj gÀÆ¥ÁAvÀgÀPÉÌ ¸ÁQëAiÀiÁVzÉ. [1]E°è 'ªÁ¸ÀÄÛ²®à' JA§ £ÁªÀÄPÀgÀtªÀÅ  vÀÄA¨Á ºÀ¼ÉAiÀÄzÁVzÉ, 

ªÉÄÃ°£À CxÀªÁ £ÀªÀ²¯ÁAiÀÄÄUÀzÀ d£ÀgÀÄ vÀªÀÄä D±ÀæAiÀÄPÁÌV, UÀÄr¸À®ÄUÀ¼À£ÀÄß ¤«Äð¹zÀgÀÄ, CzÀÄ PÀ°è£À 

§AqÉUÀ½AzÀ §ÄqÀ¢AzÀ PÀÆrvÀÄÛ, §ºÀÄ±ÀB ±ÀAPÀÄ«£ÁPÁgÀzÀ ªÉÄÃ¯ÁÒªÀtÂAiÀÄ PÉ¼ÀUÉ «±ÁæAw ¥ÀqÉAiÀÄÄwÛzÀÝgÀÄ, 

§æºÀäVj (avÀæzÀÄUÀð f¯Éè), ¸ÀAUÀ£ÀPÀ®Äè, vÉPÀÌ®PÉÆÃl (§¼Áîj f¯Éè), ¦QèºÁ¼ï (gÁAiÀÄZÀÆgÀÄ f¯Éè) AiÀÄAvÀºÀ 

¸ÀÜ¼ÀUÀ¼À°è ¥ÀÅgÁvÀvÀÛé ±Á¸ÀÛæzÀ GvÀÍ£À£ÀzÀ°è §»gÀAUÀªÁzÀAvÉ ©¢gÀÄ CxÀªÁ ªÀÄgÀzÀ PÀA§UÀ¼À£ÀÄß PÉA¥ÀÅ 

ªÀÄÄgÀAð(ªÀÄtÄÚ)  CxÀªÁ ¸ÀÄ¸ÀfÓvÀ UÁæ£ÉÊmï£À°è §zÀ¯ÁªÀuÉ ªÀiÁqÀ¯ÁVzÉ. ªÉÄUÁ°vïUÀ¼ÀÄ DgÀA©üPÀ PÀ©âtzÀ 

AiÀÄÄUÀzÀ ¥Àæ§® ¥ÀÅgÁvÀvÀÛé ±Á¸ÀÛæzÀ ¥ÀÅgÁªÉUÀ¼ÁVªÉ (Qæ.¥ÀÆ 1500BQæ.¥ÀÆ-100 CAzÁfvÀ ¢£ÁAPÀ) zÁR¯ÉAiÀÄ°è 

2000 PÀÆÌ ºÉZÀÄÑ DgÀA©üPÀ PÀ©âtAiÀÄÄUÀzÀ ¸ÀªÀiÁ¢ü ¸ÀÜ¼ÀUÀ½ªÉ, CªÀgÀÄ PÀ°è¤AzÀ ¤«Äð¸À¯ÁzÀ ««zsÀ ªÁ¸ÀÄÛ²®àzÀ 

±ÉÊ°UÀ¼À gÀÆ¥ÀzÀ°è ºÉaÑ£À £Á±ÀªÁUÀzÀ ªÁ¸ÀÄÛ²®àPÉÌ Cr¥ÁAiÀÄªÀ£ÀÄß ºÁQzÀgÀÄ, CzÀÄ CzÀgÀ UÀÄt®PÀëtUÀ¼À°è 

zsÁ«ÄðPÀªÁVzÉ.PÀzÀA§ gÁdªÀA±À PÀ£ÁðlPÀªÀÅ s̈ÁgÀvÀzÀ zÀQët s̈ÁUÀzÀ°ègÀÄªÀ MAzÀÄ ±ÀvÀªÀiÁ£ÀUÀ½AzÀ®Æ, 

¥ÀæzÉÃ±ÀzÉÆ¼ÀV£À ªÁ¸ÀÄÛ²®àzÀ ¸ÁägÀPÀUÀ¼ÀÄ ¥Àæ̈ sÁªÀUÀ¼À ªÉÊ«zsÀåvÉAiÀÄ£ÀÄß ¥ÀæzÀ²ð¹zÀªÀÅ, ºÀ£ÉßgÀqÀÄ «©ü£Àß 

gÁdªÀA±ÀUÀ¼À DqÀ½vÀUÁgÀgÀ PÀ¯ÁvÀäPÀ ¥ÀæªÀÈwÛUÀ¼À §UÉÎ ºÉZÁÑV ¥Àæ¸ÁgÀ ªÀiÁqÀÄvÀÛªÉ. [2] EzÀgÀ ªÁ¸ÀÄÛ²®àªÀÅ 

UÉÆÃªÀÄmÉÃ±ÀégÀzÀAvÀºÀ ¨sÀªÀåªÁzÀ KPÀ²¯É¬ÄAzÀ £ÁlQÃAiÀÄªÁV »AzÀÆ ªÀÄvÀÄÛ eÉÊ£À DgÁzsÀ£Á ¸ÀÜ¼ÀUÀ¼ÀÄ, ¥ÁæaÃ£À 

£ÀUÀgÀUÀ¼À CªÀ±ÉÃμÀUÀ¼ÀÄ, ¸ÀªÀiÁ¢üUÀ¼ÀÄ ªÀÄvÀÄÛ ««zsÀ ªÁ¸ÀÄÛ²®àzÀ ªÀtðzÀ CgÀªÀÄ£ÉUÀ¼ÀÄ. ªÉÄÊ¸ÀÆgÀÄ ¸ÁªÀiÁædå 

(MqÉAiÀÄgï) ¤AiÀÄªÀÄªÀÅ ªÉÄÊ¸ÀÆj£À ¸ÉÃAmï ¦ǖ ÉÆÃ«Ä£Á ZÀZïð£À°è ªÁ¸ÀÄÛ²®àzÀ ªÀiÁ¸ÀÖgï gÀZÀ£ÉAiÀÄ£ÀÄß ¸ÀºÀ 

¤ÃrzÉ (zÉÊ«PÀ ¸ÀºÁ£ÀÄ s̈ÀÆwAiÀÄ gÀZÀ£É ªÀÄvÀÄÛ ¥ÀÅgÀÄμÀgÀ GvÀÄìPÀ PÀÈvÀdÕvÉAiÀÄ gÀZÀ£É JAzÀÄ gÁd¤AzÀ 

±ÁèX¸À¯ÁVzÉ) [3] EzÀÄ C£ÉÃPÀ zÁæ«qÀ ±ÉÊ°AiÀÄ eÉÆvÉUÉ 1956 gÀ°è ¥ÀÇtðUÉÆArvÀÄ. ªÁ¸ÀÄÛ²®àzÀ 

zÉÃªÁ®AiÀÄUÀ¼ÀÄ.JgÀqÀÄ ¸ÁägÀPÀUÀ¼ÀÄ (¥ÀlÖzÀPÀ¯ï ªÀÄvÀÄÛ ºÀA¦) ¨sÁgÀvÀzÀ°è£À 22 ¸ÁA¸ÀÌøwPÀ ¸ÁägÀPÀUÀ¼À AiÀÄÄ£É¸ÉÆÌÃ 

«±Àé ¥ÀgÀA¥ÀgÉAiÀÄ ¥ÀnÖAiÀÄ°è ¥ÀnÖªÀiÁqÀ¯ÁVzÉ.[4] EAqÉÆÃ-¸Á¸Éð¤Pï, £ÀªÉÇÃzÀAiÀÄ, PÉÆjAyAiÀÄ£ï, »AzÀÆ, 

EAqÉÆÃ-VæÃPï ±ÉÊ°UÀ¼ÀÄªÀÄvÀÄÛ CgÀªÀÄ£ÉUÀ¼À £ÀUÀgÀªÁzÀ ªÉÄÊ¸ÀÆj£À°è EAqÉÆÃ-©ænμï ±ÉÊ°AiÀÄ CgÀªÀÄ£ÉUÀ¼À£ÀÄß 

¤«Äð¸À¯Á¬ÄvÀÄ.©ÃzÀgï (1512) ªÀÄvÀÄÛ 1956 gÀ°è ¨ÉAUÀ¼ÀÆj£À°è ¹Sï ªÁ¸ÀÄÛ²®àªÀÅ gÁdåzÀ ªÁ¸ÀÄÛ²®àzÀ 

¸ÀAAiÉÆÃd£ÉAiÀÄ ªÉÄÃ¯É ¥Àæ̈ sÁªÀ ©ÃjzÉ JAzÀÄ §gÉAiÀÄ§ºÀÄzÀÄ. 

«μÀÄÚªÀzsÀð£À£À ¸ÁºÀ¸ÀUÀ¼À EvÀgÀ «ªÀgÀuÉ¬ÄAzÀ, ªÉÄÃ¯É gÁZÀªÀÇgÀÄ CxÀªÁ gÁZÀ£ÀÆgÀÄ JAzÀÄ G¯ÉèÃT¸À¯ÁzÀ 

¸ÀÜ¼ÀªÀÅ EA¢£À gÁAiÀÄZÀÆgÀÄ JAzÀÄ ¸ÀàμÀÖªÁUÀÄvÀÛzÉ.gÁZÁ JA§ÄzÀÄ gÁd (CAzÀgÉ, gÁd) ªÀÄvÀÄÛ Hgï JAzÀgÉ 

¥ÀlÖtzÀ ¸ÀÜ¼À¢AzÀ §A¢zÉ. gÁZÀªÀÇgï (gÁZÀ + Hgï) CxÀªÁ gÁZÀ£ÀÆgÀÄ (gÁZÀ+£À+Hgï) JAzÀgÉ PÀ£ÀßqÀ 

gÁd£À ¸ÁÜ£ÀzÀ°è CzÀÄ FUÁUÀ¯ÉÃ PÀ£ÀßqÀ £Ár£À°è MAzÀÄ ¥ÀæªÀÄÄR ¥ÀlÖtªÁVvÀÄÛ JAzÀÄ vÉÆÃj¸ÀÄvÀÛzÉ.Qæ.±À 1294 

gÀ ºÉÆwÛUÉ, ¥ÉªÀÄäð£À gÁZÀªÀÇgÀÄ CxÀªÁ gÁZÀ£ÀÆgï C£ÀÄß gÁZÀÆgÀÄ CxÀªÁ gÁZÀÆgÀÄ JAzÀÄ 

¸ÀAQë¥ÀÛUÉÆ½¸À¯ÁVzÉ JAzÀÄ gÁAiÀÄZÀÆj£À PÉÆÃmÉ-UÉÆÃqÉAiÀÄ ªÉÄÃ¯É PÀAqÀÄ§gÀÄªÀ D ªÀμÀðzÀ PÁPÀwÃAiÀÄ 

±Á¸À£À¢AzÀ ¸ÀàμÀÖªÁUÀÄvÀÛzÉ. F ¸ÀÜ¼ÀzÀ ºÉ¸Àj£À gÀÆ¥ÀªÀÅ «dAiÀÄ£ÀUÀgÀ PÁ®zÀ°è PÀ¤μÀ× 1541 AD ªÀgÉUÉ 

ªÀÄÄAzÀÄªÀgÉ¬ÄvÀÄ, D ªÀμÀðzÀ JgÀqÀÄ PÀ£ÀßqÀ ±Á¸À£ÀUÀ½AzÀ D®A¥ÀÅgÀzÀ°è (FUÀ DAzsÀæ¥ÀæzÉÃ±ÀzÀ ªÀÄºÀ§Æ¨ï£ÀUÀgÀ 
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f¯ÉèAiÀÄ°èzÉ) PÀAqÀÄ§A¢zÉ, EzÀÄ gÁd PÀÈμÀÚzÉÃªÀgÁAiÀÄ GvÀÛgÀzÀ°è vÀ£Àß PÁAiÀiÁðZÀgÀuÉ¬ÄAzÀ gÁZÀÆgÀ£ÀÄß 

ªÀ±À¥Àr¹PÉÆAqÀ£ÉAzÀÄ ºÉÃ¼ÀÄvÀÛzÉ. F LwºÁ¹PÀ gÁZÀÆgÀÄ CxÀªÁ gÁZÀÆgÀÄ EwÛÃa£À ¢£ÀUÀ¼À°è gÁ ªÀÄvÀÄÛ ZÀ 

£ÀqÀÄ«£À AiÀÄªÀ£ÀÄß ¸ÉÃj¸ÀÄªÀÅzÀgÉÆA¢UÉ ¥Àæ¸ÀÄÛvÀ gÁAiÀÄZÀÆgÀÄ (gÁ+AiÀiÁ+ZÁ+Hgï) DUÀ®Ä ªÀÄvÀÛμÀÄÖ ¸Àé®à 

§zÀ¯ÁªÀuÉUÉ M¼ÀUÁ¬ÄvÀÄ JA§ÄzÀÄ ¸ÀàμÀÖªÁVzÉ.E°è AiÀiÁ JA§ÄzÀÄ gÁAiÀÄ JA§ ¥ÀzÀzÀ JgÀqÀ£ÉÃ 

CPÀëgÀªÁVgÀ§ºÀÄzÀÄ, CAzÀgÉ ªÀÄvÉÛ gÁd.»A¢ ªÀÄvÀÄÛ GzÀÄð«£À°è gÁAiÀÄ JA§ÄzÀPÉÌ ¸ÀªÀiÁ£ÀªÁzÀ gÁAiÀÄ, 

GzÀÄð«£À°è gÁAiÀÄZÀÆgÀÄ JA§ ºÉ¸ÀgÀ£ÀÄß GZÀÑj¸ÀÄªÀ C¨sÁå¸ÀªÁV, £ÀAvÀgÀ D §¼ÀPÉAiÀÄ£ÀÄß EAVèμï£À°èAiÀÄÆ 

gÀÆrüUÉ vÀAzÀAvÉ vÉÆÃgÀÄvÀÛzÉ. 

F ¸ÀÜ¼ÀzÀ°è ªÉÆ®ªÉÇAzÀÄ vÀ£Àß£ÀÄß »A¨Á°¹zÀ £Á¬ÄAiÀÄ ªÉÄÃ¯É wgÀÄV £ÀAvÀgÀzÀ (£Á¬ÄAiÀÄ£ÀÄß) vÀÄAqÀj¹zÀ 

«avÀæ zÀÈ±ÀåªÀ£ÀÄß £ÉÆÃrzÀ ªÀÄÄRå¸ÀÜgÀÄ F «ÃgÀ ªÀÄvÀÄÛ C¸ÁªÀiÁ£Àå QæAiÉÄAiÀÄ zÀÈ±ÀåªÀ£ÀÄß ¤«Äð¸À®Ä ¸ÀÆPÀÛªÁzÀ 

¸ÀÜ¼ÀªÉAzÀÄ ¨sÁ«¹zÀgÀÄ JAzÀÄ ¤gÀÆ¦¸À¯ÁVzÉ.MAzÀÄ PÉÆÃmÉ ªÀÄvÀÄÛ CzÀgÀ ¥ÀæPÁgÀ C¸ÁzsÁgÀtªÁzÀ PÉÆÃmÉAiÀÄ£ÀÄß 

¤«Äð¸À¯Á¬ÄvÀÄ ªÀÄvÀÄÛ F ¸ÀÜ¼ÀPÉÌ £ÉÊZÀÆgï JAzÀÄ ºÉ¸Àj¸À¯Á¬ÄvÀÄ, EzÀÄ PÀ£ÀßqÀzÀ°è £Á¬ÄAiÀÄ£ÀÄß 

vÀÄAqÀÄUÀ¼ÁV PÀvÀÛj¸ÀÄªÀ PÀ®à£ÉAiÀÄ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ.gÁAiÀÄZÀÆgÀÄ JA§ ¥Àæ¸ÀÄÛvÀ ºÉ¸ÀgÀÄ D £ÉÊZÀÆj¤AzÀ §A¢zÉ 

JAzÀÄ ºÉÃ¼À¯ÁUÀÄvÀÛzÉ. DzÀgÉ C£ÉÃPÀ PÉÆÃmÉUÀ½UÉ ¸ÀA§A¢ü¹zÀAvÉ F jÃwAiÀÄ PÀxÉ 

¥ÀÅ£ÀgÁªÀvÀð£ÉAiÀiÁUÀÄvÀÛzÉ.vÉ®ÄV£À°è gÉÊ JAzÀgÉ PÀ®Äè, HgÀÄ (¥ÀlÖt) £ÉÆA¢UÉ gÁdÆgÀÄ, CAzÀgÉ PÀ®ÄèUÀ¼À ¥ÀlÖt 

(¸ÀÄvÀÛ°£À §AqÉUÀ¼À PÁgÀt) gÁAiÀÄZÀÆgÀÄ CxÀªÁ gÁAiÀÄZÀÆgÀÄ DUÀÄvÀÛzÉ JAzÀÄ ºÉÃ¼À¯ÁUÀÄvÀÛzÉ. EªÀÅUÀ¼ÀÄ ªÀÄvÀÄÛ 

EvÀgÀ PÀxÉUÀ¼ÀÄ PÉÃªÀ® HºÉUÀ¼ÀÄ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ, FUÁUÀ¯ÉÃ «ªÀj¹zÀ ºÉ¸Àj£À §UÉÎ ¸ÀàμÀÖªÁzÀ LwºÁ¹PÀ 

¥ÀÅgÁªÉUÀ¼À zÀÈ¶Ö¬ÄAzÀ. gÁAiÀÄZÀÆgÀ£ÀÄß MªÉÄä §ºÀªÀÄ¤ ¸ÀÄ¯ÁÛ£À£ÀÄ ¦ügÉÆÃeï£ÀUÀgÀ JAzÀÄ ªÀÄgÀÄ£ÁªÀÄPÀgÀt 

ªÀiÁrzÀ£ÉAzÀÄ vÉÆÃgÀÄvÀÛzÉ, DzÀgÉ ªÉÄÃ®ä£À« CzÀPÉÌ CAnPÉÆ¼Àî°®è ªÀÄvÀÄÛ CzÀ£ÀÄß ºÀ¼ÉAiÀÄ ºÉ¸Àj¤AzÀ 

PÀgÉAiÀÄ¯Á¬ÄvÀÄ 

»AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ±ÉÊ°AiÀÄÄ »AzÀÆ ªÁ¸ÀÄÛ±ÉÊ°AiÀÄÄ ªÀÄÄRå gÀÆ¥ÀªÁV C£ÉÃPÀ ±ÉÊ°UÀ¼À£ÀÄß ºÉÆA¢zÉ, 

DzÀgÀÆ »AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÀÄÆ® ¸ÀégÀÆ¥ÀªÀÅ MAzÉÃ DVgÀÄvÀÛzÉ, ªÀÄÄRå ®PÀëtªÉAzÀgÉ UÀ s̈Àð UÀÄr CxÀªÁ 

UÀ¨sÁð±ÀAiÀÄzÀ PÉÆÃuÉAiÀÄ°è ¥ÁæxÀ«ÄPÀ ªÀÄÆwð CxÀªÁ ¸ÀgÀ¼ÀªÁzÀ §jAiÀÄ PÉÆÃ±ÀzÀ°è zÉÃªÀvÉAiÀÄ avÀæªÀ£ÀÄß 

Ej¸À¯ÁVzÉ. F PÉÆÃuÉAiÀÄ°è ¸ÁªÀiÁ£ÀåªÁV ¥ÀÆeÉ ¥ÀÄ£À¸ÁÌgÀUÀ¼ÀÄ C©üµÉÃPÀ ªÀÄAvÀæUÀ¼ÀÄ «¢ü «zsÁ£ÀUÀ¼À 

DZÀgÀuÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÁæxÀð£ÉUÀ½UÁV ¥ÀæzÀQëuÁPÁgÀªÁV wgÀÄUÀÄªÀ ZÀ®£ÉUÉ «£Áå¸ÀUÉÆ½¸À¯ÁzÀ vÉgÉzÀ ¥ÀæzÉÃ±ÀªÀ£ÀÄß 

¤«Äð¸À¯ÁVzÉ.F PÉÆÃuÉAiÀÄ ¸ÀÄvÀÛ®Æ EvÀgÀ gÀZÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ PÀlÖqÀUÀ½ªÉ, zÉÆqÀØ PÁAiÀÄðPÀæªÀÄUÀ½GUÁV 

ºÀ®ªÁgÀÄ JPÀgÉUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ. ºÉÆgÀ s̈ÁUÀzÀ°è, UÀ¨sÀðUÀÈºÀªÀÅ UÉÆÃ¥ÀÅgÀzÀAvÀºÀ ²RgÀ¢AzÀ QjÃlªÀ£ÀÄß 

ºÉÆA¢zÉ, EzÀ£ÀÄß PÀ¼À¸À JAzÀÆ PÀgÉAiÀÄÄvÁÛgÉ. zÀQëtzÀ°è zÉÃUÀÄ®zÀ PÀlÖqÀªÀÅ DUÁUÉÎ ¥ÀjPÀæªÀÄPÁÌV ¥ÀæzÀQëuÉ 

ªÀiÁUÀðªÀ£ÀÄß M¼ÀUÉÆArgÀÄvÀÛzÉ, ªÀÄAl¥À ¸À¨sÁ s̈ÀªÀ£À, ªÀÄvÀÄÛ PÉ®ªÉÇªÉÄä UÀ s̈ÀðUÀÈºÀ ªÀÄvÀÄÛ ªÀÄAl¥ÀzÀ £ÀqÀÄ«£À 

CAvÀgÁ¼À ªÀÄÄA¨sÁUÀ ªÀÄvÀÄÛ ªÀÄÄRªÀÄAl¥À. EvÀgÀ ªÀÄAl¥ÀUÀ¼ÀÄ CxÀªÁ EvÀgÀ PÀlÖqÀUÀ¼ÀÄ, ¸ÀA¥ÀPÀð CxÀªÁ 

¨ÉÃ¥ÀðlÖ, zÉÆqÀØ zÉÃªÁ®AiÀÄUÀ¼À°è, ¸ÀAAiÀÄÄPÀÛzÀ°è EvÀgÀ ¸ÀtÚ zÉÃªÁ®AiÀÄUÀ¼À£ÀÄß M¼ÀUÉÆArªÉ. 
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»AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®à (£ÁUÀgÀ ±ÉÊ°). F ¥ÀæªÀÄÄR CA±ÀUÀ¼ÀÄ G½¢gÀÄªÀ 5£ÉÃ-6£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ 

zÉÃªÁ®AiÀÄUÀ¼À°è ¥ÀÅgÁªÉAiÀiÁVªÉ. ªÀÄzsÀÄgÉÊ£À «ÄÃ£ÁQë zÉÃªÁ®AiÀÄzÀ ¸ÀAQÃtðªÀ£ÀÄß 1623 ªÀÄvÀÄÛ 1655 CE 

£ÀqÀÄªÉ ¤«Äð¸À¯ÁVzÉ, EzÀÄ zÀQët ¨sÁgÀvÀzÀ zÁæ«qÀ ªÁ¸ÀÄÛ²®àzÀ°è UÉÆÃ¥ÀÅgÀA UÉÃmïºË¸ï UÉÆÃ¥ÀÅgÀUÀ½AzÀ 

¥Áæ§®å ºÉÆA¢gÀÄªÀ zÉÆqÀØ ¸ÀAQÃtðªÁVzÉ. JgÀqÀÄ ªÀÄÄRå zÉÃªÁ®AiÀÄUÀ¼ÀÄ a£ÀßzÀ ªÉÄÃ¯ÁãUÀUÀ¼ÉÆA¢UÉ 

aPÀÌzÁVzÉ.¸ÉÆÃªÀÄ£ÁxÀ¥ÀÅgÀzÀ ZÉ£ÀßPÉÃ±ÀªÀ zÉÃªÁ®AiÀÄzÀ ªÉÃ¸ÀgÀ ±ÉÊ° .UÉÆÃ¥ÀÅgÀUÀ¼ÀÄ 16 ©AzÀÄUÀ¼À £ÀPÀëvÀæ 

AiÉÆÃd£ÉAiÀÄ£ÀÄß ºÉÆA¢ªÉ. 

»AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®àªÀÅ PÀ¯ÉUÀ¼À ¸ÀA±ÉèÃμÀuÉ, zsÀªÀÄðzÀ DzÀ±ÀðUÀ¼ÀÄ, ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ »AzÀÆ zsÀªÀÄðzÀ 

CrAiÀÄ°è ¥Á°¸À¨ÉÃPÁzÀ fÃªÀ£À «zsÁ£ÀªÀ£ÀÄß ¥Àæw©A©¸ÀÄvÀÛzÉ.zÉÃªÁ®AiÀÄªÀÅ - wÃxÀðPÉëÃvÀæªÁVzÉ.  »AzÀÆ 

¥ÀAxÁºÁé£ÀzÀ°è fÃªÀ£ÀªÀ£ÀÄß ¸ÀÈ¶Ö¸ÀÄªÀ ªÀÄvÀÄÛ DZÀj¸ÀÄªÀ J¯Áè  CA±ÀUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÀAZÀ s̈ÀÆvÀUÀ¼ÀÄ »AzÀÆ 

zÉÃªÁ®AiÀÄzÀ°èªÉ - ¨ÉAQ¬ÄAzÀ ¤Ãj£ÀªÀgÉUÉ, ¥ÀæPÀÈwAiÀÄ avÀæUÀ½AzÀ zÉÃªÀvÉUÀ¼ÀªÀgÉUÉ, ¹ÛæÃ°AUÀ¢AzÀ 

¥ÀÅ°èAUÀzÀªÀgÉUÉ, PÁªÀÄ¢AzÀ CxÀðzÀªÀgÉUÉ , PÀëtÂPÀ ¥ÀÅgÀÄμÀ¤UÉ ±À§ÝUÀ¼ÀÄ ªÀÄvÀÄÛ zsÀÆ¥ÀzÀæªÀåzÀ ªÁ¸À£É - ±Á±ÀévÀªÁzÀ 

±ÀÆ£ÀåvÉ ºÁUÀÆ ¸ÁªÀðwæPÀvÉ - »AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®àzÀ ¨sÁUÀªÁVzÉ. »AzÀÆ zÉÃªÁ®AiÀÄzÀ°è£À 

ªÁ¸ÀÄÛ²®àzÀ CA±ÀUÀ¼À gÀÆ¥À ªÀÄvÀÄÛ CxÀðUÀ¼À£ÀÄß ªÀÄ£ÀÄμÀå ªÀÄvÀÄÛ zÉÊ«PÀ £ÀqÀÄ«£À PÉÆArAiÀiÁVgÀÄªÀ ¸ÀÜ¼ÀªÁV 

PÁAiÀÄð¤ªÀð»¸À®Ä «£Áå¸ÀUÉÆ½¸À¯ÁVzÉ, DzsÁåwäPÀ eÁÕ£À ªÀÄvÀÄÛ ¸ÀvÀåPÉÌ CªÀ£À ¥ÀæUÀwUÉ ¸ÀºÁAiÀÄ ªÀiÁqÀÄvÀÛzÉ, 

CªÀ£À «ªÉÆÃZÀ£ÉAiÀÄ£ÀÄß ªÉÆÃPÀë JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ. 

¨sÁgÀvÀzÀ°è£À »AzÀÆ zÉÃªÁ®AiÀÄUÀ¼À ªÁ¸ÀÄÛ²®àzÀ vÀvÀéUÀ¼À£ÀÄß ²®à ±Á¸ÀÛæUÀ¼ÀÄ ªÀÄvÀÄÛ ªÁ¸ÀÄÛ ±Á¸ÀÛæUÀ¼À°è 

«ªÀj¸À¯ÁVzÉ. »AzÀÆ ¸ÀA¸ÀÌøwAiÀÄÄ vÀ£Àß zÉÃªÁ®AiÀÄzÀ ¤ªÀiÁðtPÁgÀjUÉ ¸ËAzÀAiÀÄðzÀ C©üªÀåPÀÛ¥Àr¸À®Ä  

¸ÁévÀAvÀæåªÀ£ÀÄß  ¸ÁévÀAvÀæ ¤Ãr ¥ÉÇæÃvÁì»¹zÉ ªÀÄvÀÄÛ CzÀgÀ ªÁ¸ÀÄÛ²°àUÀ¼ÀÄ ªÀÄA¢gÀ ¤ªÀiÁðtzÀ°è »AzÀÆ fÃªÀ£À 

«zsÁ£ÀªÀ£ÀÄß ªÀåPÀÛ¥Àr¸À®Ä EvÀgÀ ¥Àj¥ÀÇtð gÉÃSÁUÀtÂvÀUÀ¼ÀÄ ªÀÄvÀÄÛ UÀtÂvÀzÀ vÀvÀéUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆ¼ÀÄîªÀ 

ªÀÄÆ®PÀ ¸ÀÈd£À²Ã® C©üªÀåQÛAiÀÄ°è PÉ®ªÉÇªÉÄä ¸ÁPÀμÀÄÖ £ÀªÀÄåvÉAiÀÄ£ÀÄß ºÉÆA¢ªÉ 

¸ÉÆÃªÀÄ£ÁxÀ¥ÀÅgÀzÀ ZÉ£ÀßPÉÃ±ÀªÀ zÉÃªÁ®AiÀÄzÀ ªÉÃ¸ÀgÀ ±ÉÊ°, UÉÆÃ¥ÀÅgÀUÀ¼ÀÄ 16 ©AzÀÄUÀ¼À £ÀPÀëvÀæ AiÉÆÃd£ÉAiÀÄ£ÀÄß 

ºÉÆA¢ªÉ. 

gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼À «ªÀgÀ 

PÀ£ÁðlPÀzÀ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼ÀÄ vÀªÀÄä zsÁ«ÄðPÀ ºÀ§âUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÉÆUÀ¸ÁzÀ ªÁ¸ÀÄÛ²®àPÉÌ 

ºÉ¸ÀgÀÄªÁ¹AiÀiÁVzÉ.PÀ£ÁðlPÀzÀ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼ÀÄ zÀQët s̈ÁgÀvÀzÀ PÉ®ªÀÅ ªÁ¸ÀÄÛ²®àzÀ 

CzÀÄãvÀUÀ¼ÁVªÉ. vÀÄAUÀ¨sÀzÁæ £À¢AiÀÄ zÀqÀzÀ°ègÀÄªÀ gÁAiÀÄZÀÆgÀÄ, n¥ÀÅà ¸ÀÄ¯ÁÛ£À£À D½éPÉAiÀÄ°è ªÉÄÊ¸ÀÆj£À 

gÁd¥Àæ s̈ÀÄvÀézÀ gÁdåªÁVvÀÄÛ, £ÀAvÀgÀ ¤eÁªÀÄgÀ ¸ÁªÀiÁædåzÀ CrAiÀÄ°è §A¢vÀÄ. 

UÀ§ÆâgÀÄ f¯ÉèAiÀÄ zsÁ«ÄðPÀ PÉÃAzÀæUÀ¼À°è MAzÁVzÉ ªÀÄvÀÄÛ ºÀ®ªÁgÀÄ ºÀ¼ÉAiÀÄ zÉÃªÁ®AiÀÄUÀ¼ÀÄ ªÀÄvÀÄÛ ±Á¸À£ÀUÀ¼À£ÀÄß 

ºÉÆA¢zÉ. »A¢£À PÁ®zÀ°è EzÀÄ ²PÀëtzÀ PÉÃAzÀæªÁVvÀÄÛ ªÀÄvÀÄÛ EzÀ£ÀÄß UÉÆÃ¥ÀÅgÀUÁæªÀÄ JAzÀÆ 

PÀgÉAiÀÄ¯ÁUÀÄwÛvÀÄÛ. gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ ¥ÀæªÀÄÄR zÉÃªÁ®AiÀÄUÀ¼ÉAzÀgÉ ªÀÄ¯É-±ÀAPÀgÀ, ªÉAPÀmÉÃ±ÀégÀ, 



 
 
 

    82 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

F±ÀégÀ,¸ÀÆUÀÄgÉÃ±ÀégÀ, £ÀA¢Ã±ÀégÀ, gÁªÀÄ°AUÉÃ±ÀégÀ, £ÁgÀzÀ zÉÃªÀ¸ÁÜ£À ²æÃ¥ÁzÀ ²æÃªÀ®è¨sÀ zÀvÁÛvÉæÃAiÀÄ zÉÃªÀ¸ÁÜ£À, 

ªÀiÁPÀðAqÉÃ±ÀégÀ zÉÃªÀ¸ÁÜ£À ZÀAzÀæªÀiË¼ÉÃ±ÀégÀ zÉÃªÀ¸ÁÜ£À UÀÄgÀÄUÀÄAmÁ CªÀÄgÉÃ±ÀégÀ zÉÃªÀ¸ÁÜ£À, gÁªÀÄUÀzÉÝ, §AUÁgÀ 

§¸À¥Àà ªÀÄvÀÄÛ ºÀ£ÀÄªÀÄAvÀ£À zÉÃªÁ®AiÀÄUÀ¼ÀÄ. EªÀÅUÀ¼À eÉÆvÉUÉ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ ºÀ®ªÁgÀÄ ¥Á¼ÀÄ©zÀÝ 

zÉÃªÁ®AiÀÄUÀ¼ÀÄ, JgÀqÀÄ CxÀªÁ ªÀÄÆgÀÄ ªÀÄoÀUÀ¼ÀÄ, PÉ®ªÀÅ vÉÆnÖUÀ¼ÀÄ ªÀÄvÀÄÛ ZÀAr-UÉÃeï JA§ ºÉ¨ÁâV®Ä ªÀÄvÀÄÛ 

CzÀgÀ JgÀqÀÆ §¢AiÀÄ°è zÉÃªÁ®AiÀÄ«zÉ.F f¯ÉèAiÀÄ ¥Àæ¹zÀÞ ¥À«vÀæ ¸ÀÜ¼ÀUÀ¼À°è MAzÁzÀ ªÀÄ¯É-±ÀAPÀgÀ zÉÃªÁ®AiÀÄªÀÅ 

MgÀmÁzÀ §ÆzÀÄ PÀ°è¤AzÀ ¤«Äð¸À®ànÖzÉ ªÀÄvÀÄÛ JvÀÛgÀzÀ ¸ÀÛA s̈ÀªÀ£ÀÄß ºÉÆA¢zÉ.zÉÃªÁ®AiÀÄzÀ°è£À PÉvÀÛ£ÉAiÀÄÄ PÀ°è£À 

MgÀlÄvÀ£ÀzÀ «ªÀgÀuÉ¬ÄAzÀ ¸ÀgÀ¼ÀªÁVzÉ.GvÀÛgÀ ªÀÄvÀÄÛ ¥À²ÑªÀÄ zÁégÀUÀ¼À°è JgÀqÀÄ ±Á¸À£À ¥sÀ®PÀUÀ½ªÉ ªÀÄvÀÄÛ 

zÉÃªÁ®AiÀÄzÀ ªÀÄÄA s̈ÁUÀzÀ°è zÉÆqÀØ d¯Á±ÀAiÀÄ«zÉ. 

ªÉAPÀmÉÃ±ÀégÀ£À zÉÃªÁ®AiÀÄªÀÅ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼À°è d£À¦æAiÀÄªÁVzÉ ªÀÄvÀÄÛ ªÀÄÆgÀÄ 

zÉÃªÁ®AiÀÄUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ, CªÀÅUÀ¼À°è JgÀqÀÄ «μÀÄÚ«£À avÀæUÀ¼À£ÀÄß ªÀÄvÀÄÛ ªÀÄÆgÀ£ÉAiÀÄzÀÄ °AUÀªÀ£ÀÄß 

ºÉÆA¢zÉ. F zÉÃªÁ®AiÀÄzÀ ºÉÆgÀ UÉÆÃqÉUÀ¼À ªÉÄÃ°£À PÉvÀÛ£ÉAiÀÄÄ ««zsÀ zÉÃªÀvÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÁætÂUÀ¼À ¸ÉÆUÀ¸ÁzÀ 

DPÀÈwUÀ¼À£ÀÄß ¥Àæw¤¢ü¸ÀÄvÀÛzÉ, D£ÉUÀ¼ÀÄ «±ÉÃμÀªÁV DPÀμÀðPÀªÁVªÉ. zÉÃªÁ®AiÀÄzÀ ¥ÀÇªÀð ¨sÁUÀzÀ°è, ¸ÀÄAzÀgÀªÁzÀ 

PÉvÀÛ£ÉAiÀÄ UÁæ£ÉÊmï ªÉÄnÖ®ÄUÀ¼À£ÀÄß ºÉÆA¢gÀÄªÀ zÉÆqÀØ vÉÆnÖ EzÉ, EzÀ£ÀÄß ¸Àvï ¨ÁªÉÇ° CxÀªÁ K¼ÀÄ vÉÆnÖUÀ¼ÀÄ 

JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ. E°ègÀÄªÀ ªÀÄoÀUÀ¼À°è MAzÀ£ÀÄß UÀ¤ß UÀÄr ªÀÄoÀ JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ.EzÀÄ ¨sÀªÀåªÁzÀ 

PÉvÀÛ£ÉAiÀÄ ¨ÁV®£ÀÄß ºÉÆA¢zÉ.MAzÀÄ mÁåAPï EzÉ, CzÀÄ FUÀ ªÀÄÈvÀzÉÃºÀzÀ°èzÉ. §AUÁgÀ §¸À¥Àà zÉÃªÀ¸ÁÜ£ÀªÀÅ 

UÀuÉÃ±À£À avÀæ, JgÀqÀÄ £ÀA¢UÀ¼ÀÄ (MAzÀÄ UÁvÀæzÀ°è ¸ÁPÀμÀÄÖ zÉÆqÀØzÁVzÉ ªÀÄvÀÄÛ E£ÉÆßAzÀÄ aPÀÌzÁVzÉ) ªÀÄvÀÄÛ 

±Á¸À£ÀzÀ ¥Á±ÀéðªÀ£ÀÄß ºÉÆA¢zÉ.  

UÀ§Æâgï ªÀÄtÂ¥ÀÄgÀ UÀ¨sÀð¥ÀÄgÀ ªÀÄvÀÄÛ UÉÆÃ¥ÀÄgÀUÁæªÀÄ ªÀÄÄAvÁzÀ ºÉ¸ÀgÀÄUÀ½AzÀ PÀgÉAiÀÄ®àqÀÄªÀ UÀ§ÆâgÀ£ÀÄß 

zÉÃªÁ®AiÀÄzÀ ¥ÀlÖt JAzÀÆ PÀgÉAiÀÄÄvÁÛgÉ.E°è £ÁªÀÅ ¸ÀÄªÀiÁgÀÄ 30 QÌAvÀ ºÉZÀÄÑ zÉÃªÁ®AiÀÄUÀ¼À£ÀÄß 

PÁt§ºÀÄzÀÄ.CªÀÅUÀ¼À°è §ºÀÄ¥Á®Ä PÀ¯ÁåtÂ ZÁ®ÄPÀågÀ PÁ®zÀ°è ¤«Äð¸À¯ÁVzÉ. §Æ¢§¸ÀªÉÃ±ÀégÀ zÉÃªÀ¸ÁÜ£À, 

ºÀ£ÀÄªÀiÁ£ï, K¼ÀÄ¨Á« §¸ÀªÀtÚ, ªÀÄ¯É±ÀAPÀgÀ §AUÁgÀ §¸À¥Àà ªÀÄvÀÄÛ ªÉAPÀmÉÃ±ÀégÀ E°è£À ¥ÀæªÀÄÄR ¥Àæ¹zÀÞ 

zÉÃªÀ¸ÁÜ£ÀUÀ¼ÁVªÉ. UÀ§Æâgï ¸ÀÄvÀÛ®Æ DªÀgÀt UÉÆÃqÉUÀ¼À£ÀÄß ºÉÆA¢zÉ, EzÀÄ ««zsÀ CªÀ¢üUÀ¼À°è ¤«Äð¸À®ànÖzÉ 

ªÀÄvÀÄÛ ¸Àé®à ¥Á¼ÀÄ ©Ã¼ÀÄªÀ ¹ÜwAiÀÄ°èzÉ. CzÀgÀ UÉÆÃ¥ÀÄgÀUÀ¼À ZÀzÀgÀ gÀÆ¥ÀªÀÅ «£Áå¸ÀzÀ°è E¸Áè«ÄPï JAzÀÄ 

¥ÀjUÀtÂ¸À¯ÁVzÉ. 

gÁAiÀÄZÀÆj¤AzÀ 135 Q.«ÄÃ zÀÆgÀzÀ°ègÀÄªÀ D£ÉUÀÄArAiÀÄÄ «dAiÀÄ£ÀUÀgÀ PÁ®zÀ PÉ®ªÀÅ ¨sÀªÀåªÁzÀ 

zÉÃªÁ®AiÀÄUÀ¼ÁzÀ gÀAUÀ£ÁxÀ zÉÃªÁ®AiÀÄ ªÀÄvÀÄÛ ºÀÄZÀÑ¥ÀàAiÀÄå£À ªÀÄoÀªÀ£ÀÄß ºÉÆA¢zÉ. ¥ÀA¥Á ¸ÀgÉÆÃªÀgÀ, PÀªÀÄ® 

ªÀÄºÀ¯ï ªÀÄvÀÄÛ £ÀªÀ §ÈAzÁªÀ£ÀUÀ¼ÀÄ ¥Àæ¹zÀÞ ¸ÀAvÀgÀ CªÀ±ÉÃμÀUÀ¼À£ÀÄß ¥ÀæwμÁ×¦¸ÀÄvÀÛªÉ. PÀ®Æèj£À ªÀiÁPÀAðqÉÃ±ÀégÀ 

zÉÃªÀ¸ÁÜ£ÀªÀÅ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ CvÀåAvÀ ºÀ¼ÉAiÀÄ zÉÃªÁ®AiÀÄUÀ¼À°è MAzÁVzÉ.ºÀ£ÉßgÀqÀ£ÉÃ ±ÀvÀªÀiÁ£ÀzÀµÀÄÖ 

ºÀ¼ÉAiÀÄzÁVzÀÄÝ ²ªÀ£À ¨sÀPÀÛgÁVzÀÝ ªÀÄºÀ¶ð ªÀiÁPÀðAqÉÃAiÀÄgÀ ºÉ¸ÀgÀ£ÀÄß EqÀ¯ÁVzÉ ªÀiÁPÀAðqÉÃ±ÀégÀ£À gÀÆ¥ÀzÀ°ègÀÄªÀ 
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²ªÀ£ÀÄ E°è£À ¥ÀæzsÁ£À zÉÃªÀgÀÄ. ¸ÀÄAzÀgÀªÁzÀ PÉwÛzÀ ¸ÀÛA¨sÀUÀ½UÉ F zÉÃªÁ®AiÀÄªÀÅ «²μÀÖªÁVzÉ.PÉ®ªÀgÀÄ 

FzÉÃªÁ®AiÀÄªÀ£ÀÄß «zÀ¨sÀðzÀ PÁ² JAzÀÆ PÀgÉAiÀÄÄvÁÛgÉ. 

£ÁgÀzÀUÀqÉØAiÀÄ°ègÀÄªÀ £ÁgÀzÀ zÉÃªÁ®AiÀÄªÀÅ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ CvÀåAvÀ ¸ÀÄAzÀgÀªÁzÀ zÉÃªÁ®AiÀÄUÀ¼À°è 

MAzÁVzÉ.PÀÈμÁÚ £À¢AiÀÄ ¸ÀÄAzÀgÀªÁzÀ ¢éÃ¥ÀªÁzÀ £ÁgÀzÀUÀqÉØAiÀÄ°è ¤«Äð¸À¯ÁzÀ F zÉÃªÁ®AiÀÄªÀÅ £ÁgÀzÀ 

IÄ¶UÉ ¸ÀªÀÄ¦ðvÀªÁVzÉ.£ÁgÀzÀUÀqÉØAiÀÄ£ÀÄß PÀÄgÀÄªÀ¥ÀÅgÀ JAzÀÆ PÀgÉAiÀÄÄvÁÛgÉ ªÀÄvÀÄÛ £ÁgÀzÀ IÄ¶ vÀ¥À¸ÀÄì ªÀiÁrzÀ 

¸ÀÜ¼ÀzÀ°è ¤«Äð¸À¯ÁVzÉ.gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼ÀÄ vÀªÀÄä CvÀÄåvÀÛªÀÄ ªÁ¸ÀÄÛ²®àPÁÌV zÀQët ¨sÁgÀvÀzÀ°è 

¥Àæ¹zÀÞªÁVªÉ. 

ªÉAPÀmÁ¥ÀÄgÀªÀÅ CzÀgÀ°ègÀÄªÀ ¸ÁägÀPÀUÀ½UÉ ºÉ¸ÀgÀÄªÁ¹AiÀiÁVzÉ, F ¥ÀlÖtªÀÅ £ÀªÀ²¯ÁAiÀÄÄUÀzÀ PÁ®¢AzÀ®Æ 

C¹ÛvÀézÀ°èzÉ.JAzÀÄ £ÀA§¯ÁVzÉ. 

gÁªÀÄUÀqÉØAiÀÄÄ zÀAvÀPÀxÉUÀ¼À ¥ÀæPÁgÀ ¨sÀUÀªÁ£À gÁªÀÄ£ÀÄ vÀ£Àß fÃªÀ£ÀzÀ MAzÀÄ ªÀµÀðªÀ£ÀÄß E°è PÀ¼ÉzÀ£ÀÄ ªÀÄvÀÄÛ D 

CªÀ¢üAiÀÄ°è ²ªÀ zÉÃªÁ®AiÀÄªÀ£ÀÄß ¤«Äð¹zÀ£ÀÄ F ²ªÀ°AUÀ zÉÃªÁ®AiÀÄªÀÅ ¥Àæ¹zÀÞªÁVzÀÄÝ FUÀ®Æ 

¤AiÀÄ«ÄvÀªÁV ¥ÀÆeÉ £ÀqÉAiÀÄÄvÀÛzÉ. 

¥ÀAZÀªÀÄÄT UÁtzÁ¼À gÁAiÀÄZÀÆj¤AzÀ 40 Q «ÄÃ zÀÆgÀzÀ°èzÉ.gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ ¸ÀÄvÀÛªÀÄÄvÀÛ°£À vÁ®ÆèQ£À 

J¯Áè ªÀUÀðzÀ d£ÀgÀÄ s̈ÉÃn ¤ÃqÀÄvÁÛgÉ. ¥ÀÄgÁvÀ£ÀªÁzÀ  DAd£ÉÃAiÀÄ ¸Áé«Ä zÉÃªÀ¸ÁÜ£À«zÉ E°è gÁªÀt£À ¥ÀÄµÀàPÀ 

«ªÀiÁ£ÀzÀ DPÁgÀzÀ°ègÀÄªÀ §ÈºÀvï §AqÉ¬ÄzÀÄÝ  PÀ°è£À°è ¹ÃvÉAiÀÄ ¸ÉgÀUÀ£ÀÄß £É£À¦¸ÀÄªÀ PÉ®ªÀÅ §AqÉUÀ¼À£ÀÄß 

ºÉÆA¢zÀÄÝ vÀ£ÀßzÉÃ DzÀ ªÉÊ²µÀÖvÉAiÀÄ£ÀÄß ºÉÆA¢zÉ.  

gÁAiÀÄZÀÆj£À zÉÃªÀzÀÄUÀð vÁ®ÆèQ£À UÀÆUÀ¯ï J£ÀÄßªÀ  Hj£À°è ¥ÀÄgÁvÀ£ÀªÁzÀ C®èªÀÄ¥Àæ¨sÀÄ«£À zÉÃªÁ®AiÀÄªÀÅ 

PÀÈµÁÚ£À¢AiÀÄ  zÀAqÉAiÀÄ ªÉÄÃ°zÀÄÝ  §¸ÀªÀ¸ÁUÀgÀ d¯Á±ÀAiÀÄPÉÌ ºÀwÛgÀªÁVzÉ. 

ªÀÄºÀvÀé 

»AzÀÆ zÉÃªÁ®AiÀÄzÀ ªÁ¸ÀÄÛ²®àªÀÅ PÀ¯ÉUÀ¼À ¸ÀA±ÉèÃμÀuÉ, zsÀªÀÄðzÀ DzÀ±ÀðUÀ¼ÀÄ, ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ »AzÀÆ zsÀªÀÄðzÀ 

CrAiÀÄ°è ¥Á°¸À¨ÉÃPÁzÀ fÃªÀ£À «zsÁ£ÀªÀ£ÀÄß ¥Àæw©A©¸ÀÄvÀÛzÉ. ºÀ®ªÀÅ J¯ÉªÀÄgÉ PÁ¬ÄAiÀÄAvÉ EgÀÄ UÀÄr 

UÉÆÃ¥ÀÄgÀ ªÀÄvÀÄÛ ¸ÁägÀPÀUÀ¼À ¥ÀjZÀAiÀÄ ªÀÄvÀÄÛ «ªÀgÀuÉ ¤ÃqÀÄvÀÛzÉ. 

G¥À¸ÀAºÁgÀ: 

gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄÄ ºÀ®ªÁgÀÄ ªÀµÀðUÀ¼À PÁ® ¤eÁªÀÄgÀ D½éPÉUÉÆ¼À¥ÀlÖzÀÝgÀÆ PÀÆqÀ  PÀ£ÁðlPÀzÀ ªÉÊ²µÀÖöåvÉ 

ªÉÄgÉAiÀÄÄªÀ ºÀ®ªÁgÀÄ LwºÁ¹PÀ ¸ÀÜ¼ÀUÀ¼À£ÀÄß vÀ£Àß MqÀ°£À°è CqÀV¹PÉÆArzÉ. f¯ÉèAiÀÄ zÉÃªÁ®AiÀÄUÀ¼ÀÄ vÀªÀÄä 

zsÁ«ÄðPÀ ºÀ§âUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÉÆUÀ¸ÁzÀ ªÁ¸ÀÄÛ²®àPÉÌ ºÉ¸ÀgÀÄªÁ¹AiÀiÁVzÉ.PÀ£ÁðlPÀzÀ gÁAiÀÄZÀÆgÀÄ f¯ÉèAiÀÄ 

zÉÃªÁ®AiÀÄUÀ¼ÀÄ zÀQët s̈ÁgÀvÀzÀ PÉ®ªÀÅ ªÁ¸ÀÄÛ²®àzÀ CzÀÄãvÀUÀ¼ÁVªÉ. EªÀÅUÀ¼À ¸ÀAgÀPÀëuÉUÁV ¥ÀÄ£ÀfðuÉÆÚÃðzÁÞgÀ 

CªÀ±ÀåPÀªÁVzÉ, E®èªÁzÀgÉ F LwºÁ¹PÀ zÉÃªÁ®AiÀÄUÀ¼ÀÄ CªÀ±ÉÃµÀUÀ¼ÁV G½AiÀÄÄªÀAvÁUÀ§ºÀÄzÀÄ, PÉ®ªÀÅ 

§zÀ¯ÁªÀuÉUÀ¼ÀÄ DUÀÄwÛzÀÄÝ E£ÀÆß ºÀ®ªÀÅ zÉÃªÁ®AiÀÄUÀ¼À ¸ÀAgÀPÀëuÉ CªÀ±ÀåPÀªÁVzÉ. 
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DzsÁgÀ UÀæAxÀUÀ¼ÀÄ 

¸ÀªÀÄUÀæ s̈ÁgÀvÀzÀ EwºÁ¸À (DgÀA s̈À¢AzÀ 2002 gÀ ªÀgÉUÉ) n,f ZÀAzÀæ±ÉÃRgÀÀ¥Àà. 

»¸ÀÖj LAqï LAnQén¸ï D¥sï gÁAiÀÄZÀÆgÀÄ. qÁ// « ¸ÀÄUÀÄuÁ ¸ÀºÀ£Á 

https://en.wikipedia.org/wiki/Hindu_temple_architecture 

https://ncert.nic.in/textbook/pdf/kefa106.pdf 

https://taxguru.in/chartered-accountant/importance-temples-india.html 

https://www.jagranjosh.com/general-knowledge/schools-of-temple-architecture-in-india-

1537173898-1 
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²PÀëPÀgÀ ²PÀëtzÀ°è £ÁlPÀzÀ ¥ÁvÀæ 

PÀÄ, ²ªÀ°Ã¯Á J¸ï. PÉ.  

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

²æÃ ªÀÄÄgÀÄWÀgÁeÉÃAzÀæ ¸Áé«ÄÃf B. Ed ªÀÄvÀÄÛ M.Ed. PÁ¯ÉÃdÄ 

¸ÀgÀ¸Àéw¥ÀÄgÀ PÀ®§ÄgÀV. PÀ£ÁðlPÀ 

¸ÁgÁA±À : 

£ÁlPÀªÀÅ ²PÀëtzÀ°è §ºÀÄ ªÀÄÄRåªÁzÀ ¥ÁvÀæªÀ»¸ÀÄvÀÛzÉ ²PÀëtzÀ°è vÀ£ÀßzÉÃ DzÀ «²μÀÖ ¸ÁÜ£ÀªÀ£ÀÄß ¥ÀqÉzÀÄPÉÆArzÉ 

ªÀÄPÀÌ¼À D¸ÀQÛUÉ vÀPÀÌAvÉ CªÀgÀzÉÃ DzÀ ¥Àæw¨sÁ ±ÀQÛAiÀÄ£ÀÄß ²PÀëtªÀÅ EzÀgÀ ªÀÄÆ®PÀ ºÉÆgÀ ºÁPÀÄwÛzÉ EzÀÄ J®è 

ªÀUÀðPÀÆÌ G¥ÀAiÀÄÄPÀÛ PÁAiÀÄðªÁVzÉ «©ü£Àß ±ÉÊ°AiÀÄ°è ºÁªÀ s̈ÁªÀUÀ¼ÉÆA¢UÉ CªÀgÀzÉÃ DzÀ ¸ÀéAwPÉAiÀÄ°è 

ºÉÆgÀºÁPÀÄªÀ C©ü£ÀAiÀÄªÉÃ £ÁlPÀ 

         ¨ÉÆÃzsÀ£ÉAiÀÄ°è gÀAUÀ ²PÀëtªÀÅ PË±À®åUÀ¼À£ÀÄß C©üªÀÈ¢Þ¥Àr¸ÀÄªÀ°è ªÀÄPÀÌ¼À eÉÆvÉUÉ ²PÀëPÀgÀ AiÀÄ±À¸Àì£ÀÄß 

PÁtÄvÁÛgÉ 

           ²PÀëtzÀ°è £ÁlPÀzÀ ªÀÄÆ®PÀ ¸ÀAªÀºÀ£ÀªÀ£ÀÄß ¸ÀªÀÄ¥ÀðPÀªÁV PÀ°AiÀÄÄvÁÛ eÉÆvÉUÉ ºÁªÀ¨sÁªÀUÀ¼À£ÀÄß 

PÀ°AiÀÄÄvÁÛ §ÆèªÀiï PÀ°PÁ ªÀ®AiÀÄUÀ¼ÁzÀ eÁÕ£ÁvÀäPÀ ªÀ®AiÀÄ ¨sÁªÀ£ÁvÀäPÀ ªÀ®AiÀÄ ªÀiÁ£À¹PÀ ZÀ®£ÁvÀäPÀ 

ªÀ®AiÀÄUÀ¼À£ÀÄß ¸ÀªÀÄ¥ÀðPÀªÁV §¼À¹PÉÆ¼ÀÄîvÁÛgÉ ºÁUÀÆ eÁ£ï qÀÆå¬Ä ¥ÀæPÁgÀ PÀ°AiÀÄÄvÁÛ ªÀiÁqÀÄ ªÀiÁqÀÄvÁÛ PÀ° 

¹zÁÝAvÀªÀÅ. C£ÀéAiÀÄªÁUÀÄvÀÛzÉ. 

¥ÀæªÀÄÄR ¥ÀzÀUÀ¼ÀÄ : 

PÀ¯É, ¥Àæ²PÀëPÀ, £ÁlPÀ, ¥Àæw s̈É, ¥ÀoÉÃåvÀgÀ ZÀlÄªÀnPÉ, ¥ÁvÀæUÀ¼ÀÄ, gÀAUÀ¨sÀÆ«Ä, «zÁåyð, PÀxÉ, 

¸ÀÈd£À²Ã®vÉ, PÀ°PÉ. 

¦ÃpPÉ : 

²PÀëtzÀ°è gÀAUÀ s̈ÀÆ«Ä EzÀÄ 1965gÀ°è ªÉÆzÀ® ¨ÁjUÉ ºÀÄnÖPÉÆArvÀÄ. CA¢¤AzÀ EzÀÄ ««zsÀ jÃwAiÀÄ°è 

EA¢UÀÆ ªÀÄÄAzÀÄªÀgÉ¢zÉ. ªÀÄPÀÌ¼À ²PÀëtzÀ°è gÀAUÀ ²PÀëtªÀÅ «²μÀÖªÁVzÉ AiÀÄÄªÀPÀgÀ°è ±ÉÊPÀëtÂPÀ ªÀåªÀ¸ÉÜAiÀÄ°è 

±Á¯Á-PÁ¯ÉÃdÄUÀ¼À°è ¥ÀæzÀ±Àð£À ¤ÃqÀÄªÀ £ÁlPÀUÀ¼ÀÄ ¥ÀæºÀ¸À£ÀUÀ¼ÀÄ £ÁlPÀ PÀA¥À¤AiÀÄ£ÀÄß M¼ÀUÉÆArgÀÄvÀÛzÉ. 

EzÀgÀ°è ¸ÀAªÁzÁvÀäPÀ ªÀÄvÀÄÛ PÁAiÀiÁðZÀgÀuÉUÀ¼ÀÄ ¸ÉÃjgÀÄvÀÛzÉ. 

  ¤¢ðμÀÖªÁV GzÉÝÃ²vÀ ±Á¯Á ¥ÉæÃPÀëPÀjUÉ ºÉaÑ£À ¥Àæ¨sÁªÀzÀ ªÀÄPÀÌ¼À PÉÃAzÀæzÀ ¥ÀæzÀ±Àð£ÀzÀ PÀ®à£É ºÉZÀÄÑ 

d£À¦æAiÀÄªÁVvÀÄÛ. PÀrªÉÄ ¥ÉæÃPÀëPÀgÀ PÁgÀt¢AzÀ «zÁåyðUÀ¼ÀÄ PÉ®¸ÀzÀ°è ¨sÁUÀªÀ»¸À®Ä ªÀÄvÀÄÛ ZÀZÉðAiÀÄ ªÀÄÆ®PÀ 

¨sÁUÀªÀ»¸À®Ä ¥ÉÆæÃvÁì»¸À¯Á¬ÄvÀÄ. 

                    ªÀÄPÀÌ¼À ¥ÀæAiÉÆÃUÀªÀ£ÀÄß ¸ÀA¥À£ÀÆä® ¸ÁªÀÄVæUÀ¼ÀÄ ªÀÄvÀÄÛ ²PÀëPÀjAzÀ «zÁåyðUÀ½UÉ vÀgÀ¨ÉÃw 

CxÀªÁ ¨ÉA§®zÉÆA¢UÉ  

¨ÉA§°¸À§ºÀÄzÀÄ. 

£ÁlPÀ JAzÀgÉÃ£ÀÄ : 
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       ¸Á»vÀåzÀ°è £ÁlPÀªÀÅ PÁ®à¤PÀ CxÀªÁ PÁ®à¤PÀ ªÀ®èzÀ WÀlPÀUÀ¼À°è °TvÀ ¸ÀA s̈ÁμÀuÉAiÀÄ 

ªÀÄÆ®PÀ UÀzÀå CxÀªÁ PÁªÀågÀÆ¥ÀUÉÆArzÉ. £ÁlPÀUÀ¼À£ÀÄß ªÉÃ¢PÉAiÀÄ°è ZÀ®£ÀavÀæzÀ°è CxÀªÁ gÉÃrAiÉÆÃzÀ°è 

¥ÀæzÀ²ð¸À§ºÀÄzÀÄ. 

            AiÀiÁªÀÅzÉÆÃ MAzÀÄ zÀÈ±Àå PÀxÉ ºÁqÀÄ C©ü£ÀAiÀÄzÀ ªÀÄÆ®PÀ gÀ¸Á£ÀÄ¨sÀªÀ¢AzÀ ªÀÄ£ÀªÀÄÄlÄÖªÀAvÉ 

¥ÀæzÀ²ð¸ÀÄªÀÅzÉÃ £ÁlPÀ EzÀ£ÀÄß gÀZÀ£É ªÀiÁrzÀªÀjUÉ PÀ°¸ÀÄªÀªÀjUÉ £ÁlPÀPÁgÀgÀÄ JAzÀÄ PÀgÉAiÀÄÄvÁÛgÉ. 

²PÀëPÀgÀ ²PÀëtzÀ°è £ÁlPÀzÀ ªÀÄºÀvÀé: 

gÀAUÀ ²PÀëtªÀÅ ªÀÄPÀÌ¼À°è eÁw zsÀªÀÄðªÀ£ÀÄß «ÄÃjzÀ ¸ÀA¸ÀÌøwAiÀÄ£ÀÄß PÀ°¸ÀÄvÀÛzÉ. MnÖUÉ §zÀÄPÀÄªÀÅzÀÄ ºÉÃUÉ JA§ÄzÀÄ 

PÀ½¹PÉÆqÀÄvÀÛzÉ £ÉÊwPÀ ªÀiË®å PÀÄ¹AiÀÄÄvÀÛzÉ. J£ÀÄßªÀ ªÀiÁvÀÄUÀ¼ÀÄ PÉÃ½ §gÀÄwÛgÀÄªÀ F ¢£ÀUÀ¼À°è ªÀÄPÀÌ¼À°è 

gÀAUÀ¨sÀÆ«Ä £ÁlPÀzÀ ªÀÄÆ®PÀ £ÉÊwPÀ ªÀiË®åªÀ£ÀÄß PÀ°¹PÉÆqÀÄvÀÛzÉ. 

   ¥Àæ²PÀëuÁyðUÀ¼ÀÄ vÀªÀÄä vÀgÀ¨ÉÃwAiÀÄ°è ºÀ®ªÀÅ §UÉAiÀÄ ««zsÀ jÃwAiÀÄ°è ±ÉÊPÀëtÂPÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß 

PÀ°AiÀÄÄªÀ°è ¥ÁæAiÉÆÃVPÀ PÀ¯É £ÁlPÀ, avÀæ¥Àl, £ÀÈvÀå, ¤PÀl ¸ÉÃªÁ ««zsÀ vÀgÀ¨ÉÃwUÀ¼À ªÀiË®åUÀ¼À£ÀÄß vÀªÀÄä 

ªÀÄPÀÌ½UÉ ºÉÃUÉ PÀ°¸À¨ÉÃPÀÄ, JA§ÄzÀ£ÀÄß ««zsÀ ²PÀëPÀjAzÀ ¥ÀæAiÉÆÃUÀzÀ ªÀÄÆ®PÀ PÀ°AiÀÄÄvÁÛgÉ. AiÀiÁªÀÅzÉÃ ¥ÁoÀ 

ªÀiÁqÀÄªÀ jÃw ºÀªÀ s̈ÁªÀ £ÀqÉ£ÀÄr ¸ÀªÀÄAiÀÄ ¥ÀæeÉÕ ªÀÄPÀÌ¼À£ÀÄß vÀgÀUÀwAiÀÄ°è »r¢lÄÖPÉÆ¼ÀÄîªÀÅzÀÄ ºÉÃUÉ? s̈ÁμÉPÉÌ 

¸ÀA§A¢ü¹zÀAvÉ ¥ÁoÀ ªÀiÁqÀÄªÀ PË±À®å EªÉ®èªÀÇ gÀAUÀ¨sÀÆ«Ä ªÀÄvÀÄÛ £ÁlPÀzÀ ªÀÄÆ®PÀ ºÀjAiÀÄÄªÀÅzÀÄ 

¸ÀÄ®¨sÀªÁVzÉ. M§â ²PÀëPÀ£ÀÄ vÁ£ÀÄ GvÀÛªÀÄ ²PÀëPÀ£ÁUÀ¨ÉÃPÁzÀgÉ GvÀÛªÀÄ ªÀiÁvÀÄUÁjPÉAiÀÄ£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ 

CªÀ£ÀÄ J¯Áè jÃwAiÀÄ PÀ¯ÉUÀ¼À°è ªÀÄPÀÌ¼À£ÀÄß J©â¸ÀÄªÀ £ÁlPÀ F UÀÄtUÀ¼À eÉÆvÉUÉ gÀ¸À ¨sÁªÀUÀ¼À£ÀÄß CªÀÅUÀ¼À 

ªÀÄºÀvÀéªÀ£ÀÄß ¸ÀAiÀÄÄåªÀÅzÀÄ ºÉÃUÉ JA§ÄzÀÄ ªÀÄPÀÌ½UÉ UÀÄt¥Àr¸À¨ÉÃPÀÄ CAzÁUÀ ªÀiÁvÀæ ²PÀëPÀ£À eÉÆvÉUÉ «zÁåyðUÉ 

D¥ÀÛ£ÁUÀÄvÁÛ£É. 

£ÁlPÀzÀ ¥ÀæPÁgÀUÀ¼ÀÄ:  

1. UÀA©üÃgÀ £ÁlPÀ  

2. ºÀμÀð £ÁlPÀ 

 3. ¤Ãw £ÁlPÀ  

4. ¥ÀæºÀ¸À£À ªÀÄvÀ ¸ÀA¸ÁÌgÀ £ÁlPÀ  

5. ªÁ¸ÀÛ«PÀ £ÁlPÀ  

6. ¨ÉÆÃzsÀPÀ £ÁlPÀ  

7. ¥ÀªÁqÀ £ÁlPÀ 

8. C©üªÀåQÛ¥ÀAxÀ£À £ÁlPÀ  

9. ¥ÉÆÃdÄ £ÁlPÀ  

10. ¸ÁAVPÀ «£ÉÆÃzÀ £ÁlPÀ  

11.ªÀÄÆPÀ £ÁlPÀ  
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12.ºÀUÀÄgÀ £ÁlPÀ  

13.¸ÀÄ¸ÀAWÀnvÀ £ÁlPÀ  

14. zsÁgÀt ¸ÀAPÀlzÀ £ÁlPÀ 

15. gËzÀæ £ÁlPÀ  

16.gÉÃrAiÉÆÃ £ÁlPÀ  

17. zÀ±ÀgÀÆ¥ÀPÀUÀ¼ÀÄ  

18. ¥sËdÄ £ÁlPÀ 

»ÃUÉ 18 ¨sÁUÀUÀ¼À £ÁlPÀ ¥ÀæPÁgÀzÀ ªÀÄÄRå «¨sÁUÀUÀ¼À£ÀÄß ¥ÀjZÀAiÀÄ ªÀiÁrPÉÆnÖzÉ. F J¯Áè «zsÀUÀ¼À°è 

£ÁlPÀªÀÅ £Àn¸À®Ä £Àl £ÀljUÉ C©ü£ÀAiÀÄPÉÌ vÀPÀÌAvÉ ¥ÁvÀæPÉÌ ºÉÆA¢PÉÆAqÀÄ ¥ÁvÀæªÀ®èzÀ ¥ÁvÀæ ªÀiÁqÀ®Ä ªÀiÁ£À¹PÀ 

vÀgÀ¨ÉÃwUÀ¼À£ÀÄß ¤ÃqÀÄªÀÅzÀgÀ eÉÆvÉUÉ fÃªÀ£ÀzÀ ¥ÁoÀªÀÅ E°è PÀ°AiÀÄ§ºÀÄzÁVzÉ. 

²PÀëtzÀ°è £ÁlPÀzÀ ¥ÁvÀæ ªÀÄvÀÄÛ GzÉÝÃ±ÀUÀ¼ÀÄ : 

1. gÀAUÀ ²PÀëtzÀ ªÀÄÆ®PÀ ªÀÄUÀÄ ¸ÀÄ®¨sÀªÁV ¥ÀoÀåªÀ£ÀÄß CxÀð ªÀiÁrPÉÆ¼Àî§®èzÀÄ 

2. ªÀÄUÀÄ«£À ªÀÄ£À¹ì£À°è ¢ÃWÀðPÁ®  £É£À¦£À°è G½AiÀÄÄvÀÛzÉ. 

3. ªÀÄPÀÌ¼ÀÄ C£ÀÄPÀgÀuÉ ªÀÄÆ®PÀ PÀ°AiÀÄÄªÀÅzÀÄ ºÉZÀÄÑ EzÀjAzÀ ¸ÀgÀ¼ÀªÁV CjªÀgÀÄ 

4. ªÀÄUÀÄ ªÉÄÊ ZÀ½ ©lÄÖ vÀ£Àß s̈ÁªÀ£ÉUÀ¼À£ÀÄß ºÀAaPÉÆ¼ÀÄîªÀ ªÀÄÆ®PÀ ªÀÄUÀÄ«£À°è ¸ÀAªÀºÀ£À PË±À®åªÀÅ ªÀÈ¢Þ 

DUÀÄvÀÛzÉ. 

5. ¥ÀoÀå ¨ÉÆÃzsÀ£ÉAiÀÄ°è »A¢£À D±ÀAiÀÄUÀ¼À£ÀÄß £ÉgÀªÉÃj¸À®Ä £ÁlPÀ ¸ÀºÁAiÀÄªÁUÀÄvÀÛzÉ. 

6. ªÀÄPÀÌ¼À°ègÀÄªÀ ¥Àæw s̈Á ±ÀQÛ C£ÁªÀgÀtPÉÌ ªÉÃ¢PÉ MzÀV¹ zÀAvÁUÀÄvÀÛzÉ. 

7. ¥Àæ²ß¸ÀÄªÀ PË±À®åzÀ eÉÆvÉUÉ ¤UÀð¼ÀªÁV ªÀiÁvÀ£ÁqÀ®Ä PÀ°AiÀÄÄvÁÛgÉ. 

8. DqÀÄvÀÛ PÀ° ªÀiÁqÀÄvÁÛ PÀ° vÀvÀéªÀÅ C£ÀéAiÀÄªÁUÀÄvÀÛzÉ. 

9. «zÁåyðUÀ¼À D¸ÀQÛ CªÀzsÁ£ÀªÀ£ÀÄß PÉÃA¢æÃPÀj¸À§ºÀÄzÀÄ. 

10. PÀ°PÉAiÀÄ UÀÄtªÀÄlÖ ºÉaÑ¸ÀÄªÀÅzÀÄ 

11. C©ü£ÀAiÀÄzÀ ªÀÄÆ®PÀ CAvÀgÁ¼ÀzÀ°è CqÀVzÀ ¸ÁªÀÄxÀåðªÀ£ÀÄß w½AiÀÄ§ºÀÄzÀÄ. 

¥Àæ²PÀëPÀ£À ¥ÁvÀæ : 

          ¥Àæ²PÀëuÁyðUÀ¼ÀÄ vÁªÀÅ s̈Á« ²PÀëPÀgÁUÀÄªÀ PÀ£À¸À£ÀÄß vÀA¢gÀÄªÀªÀgÀÄ eÁÕ£À¥Àæ¸ÀgÀtPÉÌ ¤¢ðμÀÖªÁV 

¸ÀägÀtÂÃAiÀÄ ¨ÉÆÃzsÀ£É £ÁlPÀ DlUÀ¼ÀÄ ¥ÁoÀzÀ ¸ÀªÀÄAiÀÄzÀ°è «£ÉÆÃzÀ GvÀÛªÀÄ vÉÆqÀV¹PÉÆ¼ÀÄî«PÉ PÁgÀtªÁUÀÄvÀÛzÉ. 

                  ²PÀëPÀgÀ ªÀåQÛvÀéªÀÅ ¥ÁoÀUÀ¼À°è £ÁlPÀzÀ §¼ÀPÉ ªÉÄÃ¯É ¥Àæ̈ sÁªÀ ©ÃgÀÄvÀÛzÉ £ÀqÀÄªÀ½PÉ UÀæ»PÉ 

ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ ªÀvÀð£ÉUÀ¼À DzsÁgÀzÀ ªÉÄÃ¯É CªÀ£À aAvÀ£À ±ÀQÛ ªÀÄPÀÌ¼À ªÉÄÃ¯É EgÀÄªÀ PÀgÀÄuÉAiÀÄ ¦æÃw zÀAiÉÄ 

J®èªÀÇ w½zÀÄ §gÀÄvÀÛzÉ. 

¥ÁoÀ £ÁlPÀªÁzÁUÀ UÀªÀÄ£ÀzÀ°èqÀ¨ÉPÁPÀ CA±ÀUÀ¼ÀÄ :  
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1 AiÀiÁªÀÅzÉÃ MAzÀÄ ¥ÁoÀ ¥ÀæªÀZÀ£À £ÁlQÃAiÀÄ gÀÆ¥ÀzÀ°è vÀgÀÄªÁUÀ ¨sÁμÁ CjªÀÅ CzÀgÀ zÀlÖvÉ EgÀ¨ÉÃPÀÄ. 

2 ¨Ë¢ÞPÀ ¥Àæ§ÄzÀÞvÉ £ÁlPÀ ªÀiÁvÀÄ ¥ÁvÀæUÀ¼À£ÀÄß CxÀðªÀiÁrPÉÆ¼ÀÄîªÀ ¸ÁªÀÄxÀåð EgÀ¨ÉÃPÀÄ 

3 ªÀÄPÀÌ¼À°è zsÉÊAiÀÄð DvÀäªÀ¯ÉÆÃPÀ£É D¯ÉÆÃZÀ£ÉUÉ vÀPÀÌAvÉ ¨sÁμÁ vÉÆAzÀgÉUÀ¼ÀÄ ºÉÆÃUÀ¯Ár¹ DvÀä«±Áé¸À 

ºÀÄnÖ¸À¨ÉÃPÀÄ. 

4 ¸ÀªÀÄAiÀÄ ¤ªÀðºÀuÉ CxÀªÁ §zÀÞvÉ 

5 PÁAiÀÄðPÀëªÀÄvÉAiÀÄ PË±À®UÀ¼ÀÄ ¸ÁªÀÄxÀåð ¸ÀA¨sÀªÀ¤ÃAiÀÄ ºÀAvÀzÀ ¨sÀAiÀÄzÀ ¸ÀªÀÄ¸ÉåUÀ¼ÀÄ ºÉÆÃUÀ¯Ár¸ÀÄªÀÅzÀÄ 

6 ¨sÁªÀ£ÁvÀäPÀ §Ä¢ÞªÀAwPÉ ªÀÄvÀÄÛ MvÀÛqÀzÀ PÀëtUÀ¼À°è ¸ÀºÀPÀj¸ÀÄªÀ  ¸ÁªÀÄxÀåðªÀ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀÅzÀÄ. 

²PÀëtzÀ°è «zÁåyðUÀ½UÉ £ÁlPÀzÀ ¥ÀæAiÉÆÃd£À: 

1. DvÀä«±Áé¸À 

¥ÉæÃPÀëPÀgÀ ªÀÄÄAzÉ ¥ÀæzÀ±Àð£À ¤ÃqÀÄªÀ ªÀÄÆ®PÀ «zÁåyðAiÀÄÄ vÀ£Àß ¸ÀéAvÀ D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÁªÀÄxÀåðUÀ¼À°è 

«±Áé¸À ªÀÄvÀÄÛ £ÀA©PÉAiÀÄ£ÀÄß ¥ÀqÉAiÀÄÄvÁÛ£É EzÀÄ CªÀ£À fÃªÀ£À ªÀÈwÛ ªÀÄvÀÄÛ ±Á¯ÉUÉ C£Àé¬Ä¸ÀÄvÀÛzÉ. 

2. PÀ®à£É    

  MAzÀÄ ºÀAvÀzÀ°è AiÉÆÃa¸ÀÄªÀÅzÀÄ ªÀÄvÀÄÛ ¥ÀjavÀ «μÀAiÀÄªÀ£ÀÄß ºÉÆ¸À jÃwAiÀÄ°è CxÉÊð¸ÀÄªÀÅzÀÄ.  C®âmïð L£ÀìÖ£À 

ºÉÃ½zÁÝgÉ. eÁÕ£ÀQÌAvÀ PÀ®à£ÉAiÀÄÄ ªÀÄÄRåªÁVzÉ. 

3. ¥ÀgÁ£ÀÄ s̈ÀÆw 

    ¥ÀgÁ£ÀÄ¨sÀÆw «©ü£Àß ¸À¤ßªÉÃ±ÀUÀ¼ÀÄ PÁ¯ÁªÀ¢üUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÀA¸ÀÌøwUÀ¼À£ÀÄß ¤ªÀð»¸ÀÄªÀÅzÀÄ EvÀgÀgÀ s̈ÁªÀ£ÉUÀ¼ÀÄ 

ªÀÄvÀÄÛ zÀÈ¶ÖPÉÆÃ£ÀUÀ¼À ¸ÀºÀ£À¨sÀÆwAiÀÄÄ ¸À»μÀÄÚvÉAiÀÄ£ÀÄß GvÉÛÃf¸ÀÄvÀÛzÉ 

4. ¸ÀºÀAiÉÆÃUÀ 

CzÀgÀ ¨sÁUÀªÀ»¸ÀÄªÀªÀgÀ ºÉÆ¸À D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ¸ÀAAiÉÆÃf¸ÀÄvÀÛzÉ F ¸ÀºÀPÁj PÀ°PÉAiÀÄÄ 

ZÀað¸ÀÄªÀÅzÀÄ ºÀAaPÉÆ¼ÀÄîªÀÅzÀÄ ªÀiÁvÀÄPÀvÉ £ÀqÉ¸ÀÄªÀÅzÀÄ ¥ÀÆªÀð C¨sÁå¸À ªÀÄvÀÄÛ ¥ÀæzÀ±Àð£ÀªÀ£ÀÄß M¼ÀUÉÆArgÀÄvÀÛzÉ. 

5. KPÁUÀævÉ 

£ÁlPÀzÀ°è ¥ÀæzÀ±Àð£ÀªÀÅ ªÀÄ£À¸ÀÄì zÉÃºÀ ªÀÄvÀÄÛ zsÀé¤AiÀÄ UÀªÀÄ£ÀªÀ£ÀÄß C©üªÀÈ¢Þ¥Àr¸ÀÄvÀÛzÉ EzÀÄ fÃªÀ£ÀzÀ°è ªÀÄvÀÄÛ 

±Á¯Á «μÀAiÀÄUÀ¼À°è ¸ÀºÁAiÀÄªÀiÁqÀÄvÀÛzÉ. 

6. ¸ÀAªÀºÀ£À PË±À®UÀ¼ÀÄ 

   £Àl£ÉAiÀÄ ªÀiËQPÀ ªÀÄvÀÄÛ CªÀÄÄQPÀ PÀ®à£ÉUÀ¼ÀÄ C©üªÀåQÛAiÀÄ£ÀÄß ºÉaÑ¸ÀÄvÀÛzÉ EzÀÄ zsÀé¤ ¥ÉÆæeÉPÀë£ï ¥ÀzÀUÀ¼À 

GZÁÑgÀuÉ ªÀÄvÀÄÛ ¨sÁμÉAiÉÆA¢UÉ ¤UÀð¼ÀvÉAiÀÄ£ÀÄß ¸ÀÄzsÁj¸ÀÄvÀÛzÉ. 

7. ¨sÁªÀ£ÁvÀäPÀ ¤UÀðªÀÄ£À  

£ÁlPÀzÀ°è «zÁåyð ¨sÁªÀ£ÉUÀ¼À ªÁå¦ÛAiÀÄ£ÀÄß ªÀåPÀÛ¥Àr¸À®Ä CªÀPÁ±À ¤ÃqÀ¯ÁUÀÄvÀÛzÉ. zÀÄBR DPÀæªÀÄt²Ã®vÉ 

ªÀÄvÀÄÛ GzÉÃéUÀªÀÅ ¸ÀÄgÀQëvÀ ¤AiÀÄAwævÀ ¥Àj¸ÀgÀzÀ°è ©qÀÄUÀqÉAiÀiÁUÀÄvÀÛzÉ ¸ÀªÀiÁd «gÉÆÃ¢ü £ÀqÀÄªÀ½PÉUÀ¼À£ÀÄß PÀrªÉÄ 

ªÀiÁqÀÄvÀÛzÉ. 
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8. «±ÁæAw    

gÀAUÀ¨sÀÆ«Ä ZÀlÄªÀnPÉUÀ¼ÀÄ ªÀiÁ£À¹PÀ  zÉÊ»PÀ ¨sÁªÀ£ÁvÀäPÀ MvÀÛqÀªÀ£ÀÄß ©qÀÄUÀqÉ ªÀiÁqÀÄªÀ ªÀÄÆ®PÀ MvÀÛqÀªÀ£ÀÄß 

PÀrªÉÄ ªÀiÁqÀÄvÀÛzÉ. 

9. zÉÊ»PÀ ¸ÁªÀÄxÀåð 

£ÁlPÀzÀ°è£À ZÀ®£ÉAiÀÄÄ zÉÃºÀzÀ ¸ÀªÀÄvÉÆÃ®£À ¸ÀªÀÄ£ÀéAiÀÄ £ÀªÀÄåvÉ ªÀÄvÀÄÛ ¤AiÀÄAvÀætUÀ¼À£ÀÄß ¸ÀÄzsÁj¸ÀÄvÀÛzÉ. 

10. «μÀAiÀÄ ¸ÀàμÀÖvÉ 

AiÀiÁªÀÅzÉÃ MAzÀÄ AiÀiÁªÀÅzÉÃ MAzÀÄ «μÀAiÀÄªÀ£ÀÄß £ÁlQÃAiÀÄªÁV vÉÆÃj¸À¨ÉÃPÁzÀgÉ £ÁlPÀzÀ ªÀÄÆ®PÀ D 

PÀxÉAiÀÄ «±ÉÃAiÀÄ ¸ÀàμÀÖvÉAiÀÄ£ÀÄß CjAiÀÄ®Ä «zÁåyðUÉ ¸ÀºÁAiÀÄPÀªÁUÀÄvÀÛzÉ 

11. ªÀÄvÀÄÛ §gÀºÀªÀ®èzÀ ¨sÁμÉ ¸ÉÃjzÀAvÉ s̈ÁμÉAiÀÄ£ÀÄß C©üªÀÈ¢Þ¥Àr¸ÀÄªÀÅzÀÄ 

12. £ÁlPÀ PË±À®å ªÀÄvÀÄÛ £ÁlQÃAiÀÄ ±À§Ý PÉÆÃ±ÀªÀ£ÀÄß UËgÀ«¸ÀÄªÀÅzÀÄ 

13. ¸ÀªÀÄÄzÁAiÀÄzÀ°è£À ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ¤ªÁj¸À®Ä ¸ÀªÀÄÆ»PÀ QæAiÉÄÃAiÀÄ §¼ÀPÉ. 

14. ¨sÁUÀªÀ»¸ÀÄªÀªÀgÀÄ vÀªÀÄä §UÉÎ CªÀgÀ UÉ¼ÉAiÀÄgÀÄ ªÀÄvÀÄÛ CªÀgÀ ¸ÀÄvÀÛªÀÄÄvÀÛ°£À ¥Àæ¥ÀAZÀzÀ §UÉÎ w½zÀÄPÉÆ¼Àî®Ä 

¸ÀºÁAiÀÄ ªÀiÁqÀÄvÀÛzÉ. 

  £ÁlPÀzÀ°è £ÁªÀÅ £ÀªÀÄä£ÀÄß £ÀªÀÄä PÀÄlÄA§ªÀ£ÀÄß £ÀªÀÄä ¸ÉÃß»vÀgÀ£ÀÄß £ÉÆÃqÀÄvÉÛÃªÉ. £ÀªÀÄä M¼ÉîAiÀÄ ªÀÄvÀÄÛ PÉlÖ 

§¢UÀ¼À£ÀÄß £ÉÆÃqÀÄvÉÛÃªÉ. £ÀªÀÄä fÃªÀ£À £ÉÆÃqÀÄvÉÛÃªÉ. ªÀÄÆ®¨sÀÆvÀªÁV ªÀiÁ£ÀªÀgÀÄ ¸ÀéAiÀÄA PÉÃA¢ævÀgÁVzÁÝgÉ 

£ÀªÉÆäA¢UÉ K£ÁzÀgÀÆ ¥ÀæwzsÀé¤¸ÀÄ zÁUÀ £ÁªÀÅ CzÀ£ÀÄß ±ÉæÃμÀ× JAzÀÄ PÀgÉAiÀÄÄvÉÛÃªÉ CzÀÄ E®è¢zÀÝgÉ «®PÀët JAzÀÄ 

w½zÀÄPÉÆ¼ÀÄîvÉÛÃªÉ, £ÁlPÀzÀ ªÀÄÆ®PÀ £ÁªÀÅ £ÀªÀÄä ¥Àæw©A§ªÀ£ÀÄß £ÉÆÃqÀ§ºÀÄzÁVzÉ. 

¥ÀæªÀÄÄR CA±ÀUÀ¼ÀÄ : 

1.PÀxÁ ªÀ¸ÀÄÛ  

PÀxÁ ªÀ¸ÀÄÛªÀ£ÀÄß £ÁlPÀ JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ PÀxÉAiÀÄÄ J¯Áè ¤ªÀðºÀuÉAiÀÄ ¸ÀÈd£À²Ã® PÀÈwUÀ¼À ¨É£Éß®Ä¨ÁVzÉ 

DzÀÝjAzÀ PÀxÉÃAiÀÄÄ CzÀPÉÌ CªÀ±ÀåPÀvÉ DVzÉ. 

2.¥ÁvÀæ  

    £ÁlPÀzÀ°è £ÁlPÀªÀÅ vÀ£Àß D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ s̈ÁªÀ£ÉUÀ¼À£ÀÄß EvÁå¢UÀ¼À£ÀÄß ¥ÁvÀæUÀ¼À ªÀÄÆ®PÀ ªÀåPÀÛ¥Àr¸À¨ÉÃPÀÄ 

DzÀÝjAzÀ £ÁlPÀUÀ¼À°è ¥ÁvÀæUÀ½UÉ «±ÉÃμÀ ¸ÁÜ£À«zÉ CªÀ£ÀÄ «£ÀªÀÄæ ¸ÀÄAzÀgÀ EgÀ¨ÉÃPÀÄ GzÀvÀÛ zÀAiÉÄ G£ÀßvÀ 

GzÀvÀÛ£ÁVgÀ¨ÉÃPÀÄ. 

3.MAzÀÄ GzÉÝÃ±À  

    ¸ÀªÀiÁfPÀ ºÀÈzÀAiÀÄPÉÌ gÀPÀÛªÀ£ÀÄß ºÀgÀqÀÄªÀÅzÀÄ £ÁlPÀzÀ GzÉÝÃ±À EvÀgÀ CA±ÀUÀ¼ÀÄ F GzÉÝÃ±ÀPÁÌV PÉÃªÀ® 

¸ÁzsÀ£ÀUÀ¼ÁVªÉ. 

4.¨sÁμÁ ±ÉÊ°  
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 £ÁlPÀ ¸ÁªÀðd¤PÀgÀ ªÀ¸ÀÄÛªÁVzÉ DzÀÝjAzÀ CzÀgÀ s̈ÁμÀ ±ÉÊ°AiÀÄ ¸ÀgÀ¼À ¸ÀàμÀÖ ªÀÄvÀÄÛ UÀæ»¸À§ºÀÄzÀAvÁVgÀ¨ÉÃPÀÄ. 

EzÀjAzÀ £ÁlPÀªÀ£ÀÄß ¥ÀjuÁªÀÄPÁjAiÀiÁV ¸ÀAAiÉÆÃf¸À§ºÀÄzÀÄ. 

5.  zÉÃ±ÀzÀ ¥Àj¸ÀgÀ 

                    zÉÃ±À ¸ÀªÀÄAiÀÄzÀ ªÁvÁªÀgÀtzÀ avÀætzÀ°è £ÁlPÀPÁgÀgÀÄ AiÀÄÄUÀzÀ §UÉÎ «±ÉÃμÀªÁV EzÀgÀ 

CrAiÀÄ°è ¥ÁvÀæUÀ¼À ªÉÃμÀ s̈ÀÆμÀtUÀ¼ÀÄ CA¢£À zsÁ«ÄðPÀ gÁdQÃAiÀÄ ¸ÀªÀiÁd PÀ ¸À¤ßªÉÃ±ÀUÀ¼À°è AiÀÄÄUÀzÀ «±ÉÃμÀ 

¸ÁÜ£ÀªÀ£ÀÄß ºÉÆA¢zÉ £ÁlPÀzÀ CA±ÀUÀ¼ÀÄ zÉÃ±ÀzÀ ªÁvÁªÀgÀtzÀ°è vÀªÀÄäzÉÃ DzÀ ¥ÁæªÀÄÄRåvÉAiÀÄ£ÀÄß ºÉÆA¢zÉ. 

6.  ¸ÀA¨sÁμÀuÁ 

¸ÀA¨sÁμÀuÉUÀ¼À ªÀÄÆ®PÀªÉÃ ªÀ¸ÀÄÛ GzÁÏl£ÉAiÀiÁUÀÄvÀÛzÉ ªÀÄvÀÄÛ ¥ÁvÀæUÀ¼À C©üªÀÈ¢ÞUÉÆ¼ÀÄîvÀÛzÉ DzÀÝjAzÀ CzÀgÀ 

¸ÀA¨sÁμÀuÉUÀ¼ÀÄ ¸ÀgÀ¼À UÀæ»¸À§ºÀÄzÁzÀ DzÀgÉ £ÉÊ¸ÀVðPÀ ªÀÄvÀÄÛ ¥ÁvÀæUÀ¼ÀÄ ¸ÉÃßºÀ¥ÀgÀªÁVgÀ¨ÉÃPÀÄ 

7.  £Àl£É 

EzÀÄ £ÁlPÀzÀ ¥ÀæªÀÄÄRªÁzÀ WÀlÖ EzÀÄ £ÁlQAiÀÄªÁV UÀÄtªÀÄlÖªÁVzÀÄÝ CzÀÄ «ÃPÀëPÀgÀ£ÀÄß DPÀ¶ð¸ÀÄvÀÛzÉ. 

²PÀëPÀgÀ ²PÀëtzÀ°è £ÁlPÀzÀ ªÀÄºÀvÀé : 

gÀAUÀ ²PÀëtªÀÅ ªÀÄPÀÌ¼À°è eÁw zsÀªÀÄðªÀ£ÀÄß «ÄÃjzÀ ¸ÀA¸ÀÌøwAiÀÄ£ÀÄß PÀ°¸ÀÄvÀÛzÉ. MnÖUÉ §zÀÄPÀÄªÀÅzÀÄ ºÉÃUÉ JA§ÄzÀÄ 

PÀ½¹PÉÆqÀÄvÀÛzÉ £ÉÊwPÀ ªÀiË®å PÀÄ¹AiÀÄÄvÀÛzÉ. J£ÀÄßªÀ ªÀiÁvÀÄUÀ¼ÀÄ PÉÃ½ §gÀÄwÛgÀÄªÀ F ¢£ÀUÀ¼À°è ªÀÄPÀÌ¼À°è 

gÀAUÀ¨sÀÆ«Ä £ÁlPÀzÀ ªÀÄÆ®PÀ £ÉÊwPÀ ªÀiË®åªÀ£ÀÄß PÀ°¹PÉÆqÀÄvÀÛzÉ. 

¥Àæ²PÀëuÁyðUÀ¼ÀÄ vÀªÀÄä vÀgÀ¨ÉÃwAiÀÄ°è ºÀ®ªÀÅ §UÉAiÀÄ ««zsÀ jÃwAiÀÄ°è ±ÉÊPÀëtÂPÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß PÀ°AiÀÄÄªÀ°è 

¥ÁæAiÉÆÃVPÀ PÀ¯É £ÁlPÀ, avÀæ¥Àl, £ÀÈvÀå, ¤PÀl ¸ÉÃªÁ ««zsÀ vÀgÀ¨ÉÃwUÀ¼À ªÀiË®åUÀ¼À£ÀÄß vÀªÀÄä ªÀÄPÀÌ½UÉ ºÉÃUÉ 

PÀ°¸À¨ÉÃPÀÄ, JA§ÄzÀ£ÀÄß ««zsÀ ²PÀëPÀjAzÀ ¥ÀæAiÉÆÃUÀzÀ ªÀÄÆ®PÀ PÀ°AiÀÄÄvÁÛgÉ. AiÀiÁªÀÅzÉÃ ¥ÁoÀ ªÀiÁqÀÄªÀ jÃw 

ºÀªÀ¨sÁªÀ £ÀqÉ£ÀÄr ¸ÀªÀÄAiÀÄ ¥ÀæeÉÕ ªÀÄPÀÌ¼À£ÀÄß vÀgÀUÀwAiÀÄ°è »r¢lÄÖPÉÆ¼ÀÄîªÀÅzÀÄ ºÉÃUÉ? s̈ÁμÉPÉÌ ¸ÀA§A¢ü¹zÀAvÉ 

¥ÁoÀ ªÀiÁqÀÄªÀ PË±À®å EªÉ®èªÀÇ gÀAUÀ¨sÀÆ«Ä ªÀÄvÀÄÛ £ÁlPÀzÀ ªÀÄÆ®PÀ ºÀjAiÀÄÄªÀÅzÀÄ ¸ÀÄ®¨sÀªÁVzÉ. M§â ²PÀëPÀ£ÀÄ 

vÁ£ÀÄ GvÀÛªÀÄ ²PÀëPÀ£ÁUÀ¨ÉÃPÁzÀgÉ GvÀÛªÀÄ ªÀiÁvÀÄUÁjPÉAiÀÄ£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ CªÀ£ÀÄ J¯Áè jÃwAiÀÄ PÀ¯ÉUÀ¼À°è 

ªÀÄPÀÌ¼À£ÀÄß J©â¸ÀÄªÀ £ÁlPÀ F UÀÄtUÀ¼À eÉÆvÉUÉ gÀ¸À ¨sÁªÀUÀ¼À£ÀÄß CªÀÅUÀ¼À ªÀÄºÀvÀéªÀ£ÀÄß ¸ÀAiÀÄÄåªÀÅzÀÄ ºÉÃUÉ 

JA§ÄzÀÄ ªÀÄPÀÌ½UÉ UÀÄt¥Àr¸À¨ÉÃPÀÄ CAzÁUÀ ªÀiÁvÀæ ²PÀëPÀ£À eÉÆvÉUÉ «zÁåyðUÉ D¥ÀÛ£ÁUÀÄvÁÛ£É. 

£ÁlPÀzÀ UÀÄt®PÀëtUÀ¼ÀÄ : 

1. £ÁlPÀ JA§ ¥ÀzÀªÀÅ zÀÈ±Àå PÁªÀåzÀ CxÀðzÀ°è ªÀiÁvÀ£ÁqÀÄvÀÛzÉ. 

2. EzÀÄ C£ÉÃPÀ L±ÁgÁ«ÄUÀ¼ÀÄ ¸ÀAvÉÆÃμÀUÀ¼ÀÄ zÀÄBRUÀ¼ÀÄ ªÀÄvÀÄÛ C£ÉÃPÀgÀ¸ÀUÀ½AzÀ vÀÄA©gÀ¨ÉÃPÀÄ vÀÄA©gÀÄvÀÛzÉ. 

3. EzÀÄ 5 jAzÀ 10 CAQUÀ¼À£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ 

4. £ÁlPÀzÀ £ÁAiÀÄPÀ£ÀÄ s̈ÀªÀå GvÀÛªÀÄ ªÀÄ£ÀÄμÀå£ÁVgÀ¨ÉÃPÀÄ  

5.£ÁlPÀzÀ PÀxÁªÀ¸ÀÄÛ ¥ËgÁtÂPÀ LwºÁ¹PÀ ¥ÁåAl¹ CxÀªÁ ¸ÁªÀiÁfPÀªÁVgÀÄvÀÛzÉ. 
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6. F ¤gÀÆ¥ÀuÁ £É¯ÉUÀ¼À £ÀAvÀgÀ £ÁlPÀzÀ ¤gÀÆ¥ÀuÉAiÀÄ£ÀÄß ªÀÄÄRå ªÀÄvÀÄÛ ¢éwÃAiÀÄ CxÀªÁ ¸ÀAzÀ¨sÀðUÀ¼ÁV 

«AUÀr¸À¯ÁVzÉ.  

7. ªÀÄÄRå PÀxÉUÉ ¸ÀA§A¢ü¹zÀ ¤gÀÆ¥ÀuÉAiÉÆA¢UÉ PÉÆ£ÉUÉÆ¼ÀÄîvÀÛzÉ. 

8. ¥ÁvÀæUÀ¼À ªÀÄÆ®PÀ vÀªÀÄä D¯ÉÆÃZÀ£É ¨sÁªÀUÀ¼ÀÄ EvÁå¢UÀ¼À£ÀÄß ¥ÁvÀæUÀ¼À ªÀÄÆ®PÀ ªÀåPÀÛ¥Àr¸À§ºÀÄzÁVzÉ. 

G¥À¸ÀAºÁgÀ : 

£ÁlPÀªÀÅ J®èªÀ£ÀÄß M¼ÀUÉÆAqÀ MAzÀÄ ¸ÀªÀÄUÀæ PÀ¯ÉAiÀiÁVzÀÄÝ EzÀ£ÀÄß ¥ÀæwAiÉÆ§âgÀÄ ¹ÃéPÀj¸ÀÄªÀAvÁUÀ¨ÉÃPÀÄ 

¸ÀªÀiÁdzÀ ¸ÀA§AzsÀUÀ¼À£ÀÄß UÀnÖUÉÆ½¸ÀÄªÀ ¸ÁªÀÄxÀåð £ÁlPÀUÀ½UÉzÉ «zÁåyðUÀ¼ÀÄ vÀªÀÄä zÉÊ£ÀA¢£À fÃªÀ£ÀzÀ°è 

£ÀqÉAiÀÄÄªÀ ¸ÀÄvÀÛªÀÄÄvÀÛ°£À ªÁvÁªÀgÀtzÀ eÉÆvÉUÉ §zÀÄQ£À ¥ÁoÀªÀÅ  £ÁlPÀzÀ ªÀÄÆ®PÀ PÀ°AiÀÄÄvÁÛgÉ. £ÁlPÀªÀÅ 

MAzÀÄ PÀ¯É J£ÀÄßªÀÅzÀ£ÀÄß J®ègÀÆ M¥ÀÄàvÁÛgÉ PÉÃªÀ® «zÁåyðUÀ½UÉ CμÉÃÖ C®è J®èjUÀÆ vÀªÀÄä ¢£ÀzÀ 

dAeÁlUÀ½AzÀ ¸Àé®à j¯ÁåPïì ¥ÀqÉAiÀÄ®Ä £ÁlPÀ ¸ÀAVÃvÀ £ÀÈvÀå EvÁå¢ PÀ¯ÉUÀ¼ÀÄ ªÀÄ£ÀÄμÀå¤UÉ MAzÀÄ jÃwAiÀÄ 

RÄ¶ PÉÆqÀÄvÀÛzÉ. 

ªÀÄPÀÌ½UÀAvÀÆ CzÀÄ MAzÀÄ §mÉÖ vÀgÀ ZÀlÄªÀnPÉ, £ÁlPÀ JAzÀgÉ MAzÀÄ ¨sÁμÉ ²PÀët ªÀÄ£À±Á¸ÀÛç ªÀåQÛvÀé «PÁ¸À£À 

£ÀªÀÄä §zÀÄPÀÄ DzsÁåvÀä »ÃUÉ K£ÀÄ ºÉÃ½zÀgÀÄ ¥ÀÆwð ºÉÃ½zÀ ºÁUÉ C®è £ÁlPÀ JAzÀgÉ ²PÀët ºÉÃUÉ JAzÀÄ 

£ÉÆÃrzÁUÀ ºÉÆ¼ÉAiÀÄÄªÀ CA±À AiÀiÁªÀÅzÉAzÀgÉ £ÁlPÀ J£Àß§ºÀÄzÀÄ. 

  ªÀÄ£ÀÄμÀå£À ªÀÄÆ®¨sÀÆvÀ ¥ÀæªÀwð CAvÀ ºÀ¹ªÀÅ ¤zÉæ ªÉÄÊxÀÄ£ÀUÀ¼ÀAvÉ Dl ªÀÄvÀÄÛ £ÁlPÀ ªÀÄ£ÀÄμÀå£À ºÀÄnÖ£ÉÆA¢UÉ 

EgÀÄªÀAvÀzÀÄÝ ªÀÄPÀÌ½UÉ NzÀ®Ä ±Á¯ÉUÉ ºÉÃUÉ ºÁPÀÄvÁÛgÉ C°è ¥ÁoÀzÀ eÉÆvÉUÉ Dl EgÀÄvÀÛzÉ Dl JAzÀgÉ CzÀgÀ°è 

£ÁlPÀ §AvÀÄ CzÀÄ PÀÆqÀ MAzÀÄ DlªÉÃ AiÀÄPÀëUÁ£ÀªÀ£ÀÄß Dl JAzÉÃ PÀgÉAiÀÄÄvÁÛgÉ »ÃUÉ «zÁåyð vÀ£Àß 

C¨sÁå¸ÀzÀ°è £ÁlPÀ M¼ÀUÉÆAqÀgÉ PÀ°PÉ ¨ÉÃUÀ CjAiÀÄ®Ä £É£À¦£À°ènÖPÉÆ¼Àî®Ä ºÉZÀÄÑ ¸ÀÆPÀÛ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. 

DzsÁgÀ UÀæAxÀUÀ¼ÀÄ 

1. gÀAUÀ ¥Àæ¥ÀAZÀ         CPÀëgÀ PÉ. «.  ªÉAPÀlgÀªÀÄt LvÁ¼À 

2. gÀAUÀ¥ÀæAiÉÆÃUÀ.     CPÀëgÀ PÉ.« 

3. gÀAUÀzÀ°è CAvÀgÀAUÀ.   PÉ.«. ¸ÀÄ§âtÚ 

4. £Álå±Á¸ÀÛç        ªÉAPÀlgÀªÀÄt LvÁ¼À 
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²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼À°è £ÉÊwPÀ ªÀiË®åUÀ¼À «PÀ¸À£ÀzÀ ªÀiÁUÀð 

qÁ.²ªÀ°Ã¯Á §¸À£ÀUËqÀ 

PÀ£ÀßqÀ Cwy ¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

gÁAiÀÄZÀÆgÀÄ «±Àé«zÁå®AiÀÄ, gÁAiÀÄZÀÆgÀÄ. 

 

     ºÀ£ÉßgÀqÀ£É ±ÀvÀªÀiÁ£À JAzÀgÉ £ÉÊwPÀ ªÀiË®åUÀ¼À £É¯É©ÃqÀÄ JAzÀgÉ vÀ¥ÉàÃ£À®è. KPÉAzÀgÉ ºÀ£ÉßgÀqÀ£ÉAiÀÄ 

±ÀvÀªÀiÁ£À ªÀZÀ£À ¸Á»vÀåzÀ CgÀÄuÉÆÃzÀAiÀÄzÀ PÁ®WÀlÖªÀzÀÄ. AiÀiÁªÀÅzÉÃ DqÀA§gÀ, qsÁA©PÀvÉ¬Ä®èzÀ 

PÁ®WÀlÖªÀzÀÄ. CvÀåAvÀ ¸ÀgÀ¼À-¸ÀdÓ¤PÉAiÀÄ PÁ®WÀlÖªÀzÀÄ. DzÀ±Àð §zÀÄPÀ° ¨Á½ §zÀÄQ vÉÆÃjzÀ PÁ®WÀlÖªÀzÀÄ. 

DvÉÆäÃzÁÞgÀzÀ ªÀÄÆ®PÀ ¸ÀªÀiÁeÉÆåÃzÁÞgÀ ªÀiÁrzÀ PÁ®WÀlÖªÀzÀÄ. F ¤nÖ£À°è ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼À°è 

ºÀ®ªÁgÀÄ vÉgÀ£ÁzÀ £ÉÊwPÀ ªÀiË®åUÀ½ªÉ. PÉÃ½ £ÉÆÃr ªÀÄgÉAiÀÄÄªÀAvÀºÀ ªÀiË®åUÀ¼À®è. ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼À°è 

EgÀÄªÀ £ÉÊwPÀ ªÀiË®åUÀ¼ÀÄ «PÁ¸ÀzÀ PÀqÉUÉ PÀgÉzÉÆAiÀÄÄåªÀ ªÀiÁUÀðªÀzÀÄ. ªÀÄÄªÀvÉÛöÊzÀÄ d£À ²ªÀ±ÀgÀuÉAiÀÄgÀ 1351 

ªÀZÀ£ÀUÀ¼À°è C£ÉÃPÀ £ÉÊwPÀ ªÀiË®åUÀ¼À «PÀ¸À£ÀzÀ CA±ÀUÀ½ªÉ.  

     ¥Àæ¸ÀÄÛvÀ ¢£ÀªÀiÁ£ÀUÀ¼À°è £ÉÊwPÀ ªÀiË®åUÀ¼ÀÄ KPÉ ¨ÉÃPÀÄ? JA§ ¥Àæ±ÉßUÉ DvÁäªÀ¯ÉÆÃPÀ£À ªÀiÁrPÉÆ¼ÀÄîªÀÅzÀÄ 

vÀÄA¨Á CªÀ±ÀåPÀvÉ¬ÄzÉ. fÃªÀ£ÀzÀ D¢¬ÄAzÀ »rzÀÄ CAvÀåzÀªÀgÉUÉ fÃªÀ£ÀzÀ ¥ÀAiÀÄt ¸ÀÄUÀªÀÄ zÁjAiÀÄzÀ®è. 

fÃªÀ£ÀªÀÅ C£ÉÃPÀ JqÀgÀÄ-vÉÆqÀgÀÄUÀ¼À ªÀÄÆmÉAiÀÄ£ÀÄß ºÉÆwÛzÉ. ºÀ¹AiÀiÁzÀ ¤jÃPÉëUÀ¼ÀÄ ºÀÄ¹AiÀiÁVgÀÄªÀ ¸ÀASÉåAiÉÄÃ 

C¢üPÀ«zÉ. KPÉAzÀgÉ “«¢ü vÁ£ÉÆAzÀÄ §UÉzÀgÉ, zsÉÊªÀ ªÀÄvÉÆÛAzÀÄ §UÉ¢ÃvÀÄ” JA§ £ÁtÄßrAiÀÄAwzÉ. «eÁÕ£ÀzÀ°è 

¸ÁªÀiÁ£ÀåªÁV QæAiÉÄUÉ ¥ÀæwQæAiÉÄ AiÀiÁªÁUÀ®Æ MAzÉ DVgÀÄvÀÛzÉ. DzÀgÉ fÃªÀ£À ºÁUÀ®è. C¤jÃQëvÀªÁV 

JzÀÄgÁUÀÄªÀ ¸ÀªÁ®Ä, ¸ÀªÀÄ¸ÉåUÀ¼ÀÄ ¤UÀÆqsÀvÉ¬ÄAzÀ PÀÆrgÀÄvÀÛªÉ. »ÃUÁV JAvÀºÀzÉÃ ¸ÀªÀÄ¸Éå §AzÀgÀÄ JzÀÄj¹, 

ªÉÄnÖ £ÀqÉAiÀÄÄªÀ zsÉÊAiÀÄð-¸ÉÜöÊAiÀÄð CªÀ±ÀåPÀvÉ EzÉ. EªÀwÛ£À ¢£ÀUÀ¼À°è §zÀÄPÀ£ÀÄß ¸ÀÄAzÀgÀªÁV PÀnÖPÉÆ¼ÀÄîªÀÅzÀÄ 

¸ÁªÀiÁ£Àå ¸ÀAUÀwAiÀÄ®è. CzÀPÁÌVAiÉÄÃ £ÉÊwPÀ ªÀiË®åUÀ¼À DzÀ±Àð eÉÆvÉAiÀiÁVgÀ¨ÉÃPÀÄ. DUÀ dªÀ¨ÁÝjAiÀÄÄvÀ 

§zÀÄQ£À ¤ªÀðºÀuÉ ¸ÀÄ® s̈À ¸ÁzsÀåªÁUÀÄªÀÅzÀÄ. 

     “ªÀåQÛ ªÀÄvÀÄÛ ¸ÀªÀiÁd ¨ÉÃgÉAiÀÄ®è. EªÉgÀqÀÆ ¥ÀgÀ¸ÀàgÀ CªÀ®A©UÀ¼ÀÄ. ªÀåQÛ PÉÃªÀ® vÀ£Àß GzÁÞgÀªÀ£ÀÄß ªÀiÁvÀæ 

¥ÀjUÀtÂ¹ ¸ÀªÀiÁdªÀ£ÀÄß PÀqÉUÀtÂ¹zÀgÉ DvÀ C¥ÀÆtð. ¸ÀªÀiÁdzÀ »vÀªÉÃ ªÀÄÄRåªÉAzÀÄ vÀ£Àß «PÁ¸ÀªÀ£ÉßÃ ªÀÄgÉvÀgÉ 

CzÀÆ AiÉÆÃUÀåªÀ®è. ¸ÀªÀiÁd ªÀÄvÀÄÛ ªÀåQÛ EªÉgÀqÀÄ eÉÆvÉ eÉÆvÉAiÀÄ°èAiÉÄÃ ¨É¼ÉAiÀÄ¨ÉÃPÀÄ. ªÀåQÛAiÀÄ GzÁÞgÀªÀÅ 

¸ÀªÀiÁdzÀ GzÁÞgÀªÀ£ÀÄß CªÀ®A©¹zÉ. CAvÉAiÉÄÃ ¸ÀªÀiÁdzÀ »vÀ¸ÁzsÀ£ÉUÁV ªÀåQÛ vÀ£Àß£ÀÄß vÁ£ÀÄ 

C¦ð¹PÉÆ¼Àî¨ÉÃPÀÄ. PÁgÀt ªÉÊAiÀÄQÛPÀ ºÁUÀÆ ¸ÁªÀiÁfPÀ »vÀUÀ¼ÉgÀqÀ£ÀÄß ¸ÀªÀÄ£ÀéAiÀÄUÉÆ½¸ÀÄªÀ zsÀªÀÄðªÉÃ ¥Àj¥ÀÆtð 

zsÀªÀÄðªÉ£É¸ÀÄªÀÅzÀÄ.” (¥ÀÄ.¸ÀA: 506, PÀÈw: ²ªÁUÀªÀÄUÀ¼ÀÄ ªÀÄvÀÄÛ ªÀZÀ£À ¸Á»vÀå, ¯ÉÃRPÀgÀÄ: qÁ.¥ÀgÀªÉÄÃ±Àéj 

ªÀÄÈvÀÄåAdAiÀÄ »gÉÃªÀÄoÀ) 

     ¸ÁªÀiÁ£ÀåªÁV EAzÀÄ £ÉÊwPÀ G¥ÀzÉÃ±ÀUÀ¼ÀÄ ¹éÃPÀj¸ÀzÀ ªÀÄ£À¹ÜwUÀ¼ÉÃ ºÉZÀÄÑ. F ¤nÖ£À°è CªÀÅUÀ¼À w¼ÀÄªÀ½PÉ 

¤ÃqÀÄªÀÅzÀÄ PÀµÀÖPÀgÀªÉÃ. DzÀgÀÆ ªÀZÀ£À ¸Á»vÀåzÀ ªÀÄÆ®PÀ ¤ÃqÀÄªÀÅzÀÄ ¸ÀÄ®¨sÀ ¸ÁzsÀå J£Àß§ºÀÄzÀÄ. £ÉÃgÀªÁV 
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£ÉÊwPÀ ªÀiË®åUÀ¼À G¥ÀzÉÃ±À gÀÄa¸ÀzÀÄ. CzÀPÉÌ̄ Áè ªÀÄ£ÀÄµÀå£À°ègÀÄ CeÁÕ£ÀªÉÃ PÁgÀt. J°èªÀgÉUÉ CAvÀgÀAUÀzÀ CeÁÕ£À 

C½AiÀÄzÉÆ, C°èAiÀÄªÀgÉUÉ ¸ÀÄeÁÕ£À ¥ÀæªÉÃ²¸ÀzÀÄ. CeÁÕ£ÀzÀ ªÀÄÆ®ªÀ£ÀÄß w½AiÀÄÄªÀ ªÀÄÆ®PÀ CzÀ£ÀÄß £Á±À 

ªÀiÁrzÁUÀ, eÁÕ£ÀzÀ Qëwd ¨É¼ÉAiÀÄÄªÀÅzÀÄ. ºÁUÁzÀgÉ CeÁÕ£À ªÀÄÆqÀÄªÀ ¥Àj JAvÀºÀzÀÄ JA§ÄzÀ£ÀÄß ªÀZÀ£ÀUÀ¼À 

ªÀÄÆ®PÀ w½AiÀÄÄvÀÛzÉ. »ÃUÁV CeÁÕ£À ºÀÄlÄÖªÀ PÀÄjvÁV ªÉÆÃ½UÉ ªÀÄºÁzÉÃ« CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ,  

“K£ÉÃ£ÀÄ J£À°®èzÀ ¤gÁ®AiÀÄªÁVvÀÄÛ ¸ÀºÀd. 

D ¸ÀºÀd¢AzÁ¬ÄvÀÄÛ ¸ÀÈ¶Ö,  

¸ÀÈ¶Ö¬ÄAzÁ¬ÄvÀÄÛ ¸ÀA¸ÁgÀ,  

¸ÀA¸ÁgÀ¢AzÁ¬ÄvÀÄÛ CeÁÕ£À, 

CeÁÕ£À¢AzÁ¬ÄvÀÄÛ ªÀÄgÀªÉ,  

D ªÀÄgÀªÉ¬ÄAzÁ¬ÄvÀÄÛ eÁÕ£ÀgÀvÀßªÀ ªÀÄgÉzÀÄ 

vÁªÀÄ¸ÀPÉÆÌ¼ÀUÁzÀ°è £Á¤Ã£ÉA§ CºÀAPÁgÀ vÀ¯ÉzÉÆÃjvÀÄÛ,  

D CºÀAPÁgÀ¢AzÀ ¹ÃªÉÄUÉlÄÖ zÀÄµÀÌªÀÄðQÌÃqÁV  

¤Ã£ÉA§ÄzÀ ªÀÄgÉzÉ£ÀAiÀiÁå.” (ªÀ.PÀæ.¸ÀA: 1149, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 341) 

          F jÃwAiÀiÁV d¤¹zÀ CeÁÕ£ÀPÉÌ ºÀ®ªÁgÀÄ PÁgÀtUÀ½ªÀÅ. D PÁgÀtªÀ£ÀÄß w½zÁUÀ ¨ÉÃgÀÄ ¸ÀªÉÄÃvÀ 

CeÁÕ£ÀªÀ£ÀÄß £Á±À ªÀiÁqÀ®Ä ¸ÁzsÀåªÁUÀÄªÀÅzÀÄ. CªÀÅUÀ¼À°è ¨sÁæAwAiÀÄÄ MAzÀÄ PÁgÀtªÁVzÉ. CAvÀºÀ ¨sÁæAwAiÀÄ°è 

ªÀÄÄªÀvÉÛÃ¼ÀÄ «zsÀUÀ½zÀÄÝ, CzÀÄ CeÁÕ£ÀPÉÌ PÁgÀtªÁVzÉ. D ªÀÄÄªÀvÉÛÃ¼ÀÄ ¥Á±À¨sÀæ«ÄvÀ s̈ÁæAwAiÉÄ ªÀÄÄRå PÁgÀt JA§ 

¸ÀAUÀwAiÀÄ£ÀÄß CPÀÌªÀÄºÁzÉÃ« CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ, 

“CAiÀiÁå, ¸ÀªÀðªÀÄÆ®ºÀAPÁgÀ«rzÀÄ 

PÀÄ®¨sÀæªÉÄ bÀ® s̈ÀæªÉÄ eÁw¨sÀæªÉÄ, 

£ÁªÀÄ ªÀtð D±ÀæªÀÄ ªÀÄvÀ ±Á¸ÀÛç¨sÀæªÉÄ, 

vÀPÀð¨sÀæªÉÄ gÁdå s̈ÀæªÉÄ, zsÀ£À zÁ£À ¥ÀÄvÀæ «ÄvÀæ̈ sÀæªÉÄ, 

L±ÀéAiÀÄð vÁåUÀ ¨sÉÆÃUÀ AiÉÆÃUÀ¨sÀæªÉÄ,  

PÁAiÀÄ PÀgÀt «µÀAiÀÄ¨sÀæªÉÄ,  

ªÁAiÀÄÄ ªÀÄ£À ¨sÁªÀ fÃªÀ ªÉÆÃºÀ¨sÀæªÉÄ,  

£ÁºÀA PÉÆÃºÀA ¸ÉÆÃºÀA ªÀiÁAiÀiÁ s̈ÀæªÉÄ ªÉÆzÀ¯ÁzÀ” ( ªÀ.PÀæ.¸ÀA: 38, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 16) 

EAvÀºÀ CeÁÕ£À¢AzÀ PÀÆrzÀgÉ, AiÀiÁªÀÅzÉ ªÀåQÛUÉ UËgÀªÀ-ªÀÄ£ÀßuÉ J°èAiÀÄÄ ®©ü¸ÀzÀÄ. CªÀªÀiÁ£À, C¥ÀªÀiÁ£ÀUÀ¼À£ÀÄß 

C£ÀÄ s̈À«¸À¨ÉÃPÁUÀÄvÀÛzÉ. §»gÀAUÀzÀ°è JAvÀºÀ zÉÆqÀØ¹ÛPÉ vÉÆÃj¹zÀgÀÄ CzÀÄ ªÀåxÀðªÁUÀÄvÀÛzÉ. F vÉgÀ£ÁzÀ 

«ZÁgÀªÀ£ÀÄß CªÀÄÄUÉgÁAiÀÄªÀÄä CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ,  

“GvÀÛªÀÄvÉÃfAiÀÄªÀÄjUÉ ¸ÀÄ¥ÀàwÛUÉAiÀÄ®èzÉ 

PÀvÉÛAiÀÄ ªÀÄj ¸ÀÄ¥ÀàwÛUÉAiÀÄ ºÁ¸ÀÄªÀgÉ? 
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CeÁÕ¤UÀ¼À ºÀÈzÀAiÀÄzÀ°è ¥ÀgÀªÀiÁªÀÄÈvÀªÀ ¸ÀÄjzÀqÉ 

¥ÀgÀgÀ PÁr ¨ÉÃqÀzÉ ªÀiÁtâgÉ? 

PÀÄAdgÀ£À ªÉÃµÀªÀ vÉÆlÄÖ ºÀA¢AiÀÄAvÉ wgÀÄUÀÄªÀ  

CeÁÕ¤UÀ¼À£ÉÃ£ÉA¨É CªÀÄÄUÉÃ±ÀégÁ ?” (ªÀ.PÀæ.¸ÀA: 609, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 192) 

          EAvÀºÀ CeÁÕ£ÀzÀ ªÀÄÆ®ªÀ£ÀÄß CjvÀÄ, CzÀjAzÀ ºÉÆgÀ§gÀ¨ÉÃPÀÄ. DUÀ eÁÕ£ÀzÀ eÉÆåÃw CAvÀgÀAUÀªÀ£ÀÄß 

¥ÀæªÉÃ²¸ÀÄªÀÅzÀÄ. PÀ®ä±À vÀÄA©zÀ ¤ÃgÀ£ÀÄß ©A¢UÉ¬ÄAzÀ, ºÉÆgÀ vÉUÉzÁUÀ ªÀiÁvÀæ ¥À«vÀæ d®ªÀ£ÀÄß vÀÄA§®Ä 

¸ÁzsÀåªÁUÀÄªÀÅzÀÄ. CzÉ jÃw ±ÀjÃgÀÀªÀÅ PÀÆqÀ MAzÀÄ WÀl«zÀÝAvÉ. ¥À«vÀæ d®zÀAvÉ eÁÕ£ÀzÀ «ZÁgÀUÀ½AzÀ 

vÀÄA§¨ÉÃPÀÄ. DzÀgÉ F eÁÕ£ÀªÉA§ÄzÀÄ J¯ÉèqÉ ¹UÀÄªÀ ¸ÀÄ®¨sÀzÀ ªÀ¸ÀÄÛªÀ®è. CzÀPÉÌ CzÀgÀzÉ DzÀ ¥ÁæªÀÄÄRåvÉ EzÉ. 

CAvÀºÀ eÁÕ£ÀzÀ PÀÄjvÁV CªÀÄÄUÉgÁAiÀÄªÀÄä CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ,  

“eÁÕ£ÀªÉA§ÄzÀÄ ©Ã¢AiÀÄ ¥À¸ÀgÀªÉ ? 

¨ÉÆPÀÌtPÉÌ vÀÄA§ÄªÀ ºÀÄgÀÄ½AiÉÄ ? 

aÃ®zÉÆ¼ÀUÀt fÃjUÉAiÉÄ ? 

UÁtzÉ¼ÀUÀt »ArAiÉÄ ?” (ªÀ.PÀæ.¸ÀA: 645, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 202) 

         JAzÀÄ ¥Àæ²ß¸ÀÄªÀ ªÀÄÆ®PÀ, eÁÕ£ÀzÀ ªÀÄºÀvÀé£ÀÄß w½¹zÁÝgÉ. CªÀÄÄUÉgÁAiÀÄªÀÄä CªÀgÀ ªÀÄvÉÆÛAzÀÄ ªÀZÀ£ÀzÀ°è 

eÁÕ¤ DzÀªÀ£ÀÄ ºÉÃVgÀÄvÁÛ£É? JA§ÄzÁV »ÃVzÉ, 

“¤ÃgÉÆ¼ÀUÉ ºÉÆÃzÀªÀ£À ºÉeÉÓAiÀÄ PÁ§ªÀgÀÄAmÉ? 

CAzÀ¼ÀªÀ£ÉÃjzÀ DvÀä£À ºÉeÉÓAiÀÄ PÁ§ªÀgÀÄAmÉ? 

D£ÉAiÀÄ£ÉÃjPÉÆAqÀÄ CjªÀ£ÀgÀ¸ÀÄªÀ£ÀAvÉ, 

eÁÕ¤UÀ¼À ¸ÀAUÀzÀ°èzÀÄð DvÀävÉÃdPÉÌ ºÉÆÃgÀÄªÀ£ÀAvÉ, 

£Á£ÀÄ¤Ã£ÉA§ÄzÀ£À½zÀÄ vÁ£ÉAiÀiÁVgÀ§®èqÉ 

CªÀÄÄUÉÃ±ÀégÀ°AUÀªÀÅ vÁ£É JA¨É£ÀÄ” (ªÀ.PÀæ.¸ÀA: 662, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 206) 

          eÁÕ£À CAvÀgÀAUÀªÀ£ÀÄß ¥ÀæªÉÃ²¹zÀAvÉ, Cj«£À ¥Àj¢üAiÀÄÄ ªÁå¦¸ÀÄªÀÅzÀÄ. “Cj«£À vÀÈ¦ÛUÉ C£ÀÄ s̈ÁªÀªÉÃ 

D±ÀæAiÀÄ” JA§ §¸ÀªÀtÚ£ÀªÀgÀ F ªÀiÁw£ÀAvÉ, eÁÕ£ÀzÀ C£ÀÄ¨sÁªÀªÉÃ Cj«UÉ ªÀÄÆ® PÁgÀt. Cj«£À ¸ÁPÁëvÁÌgÀ 

DzÁUÀ ªÀåQÛAiÀÄ ªÀvÀð£ÉAiÀÄ°è UÀt¤ÃAiÀÄ §zÀ¯ÁªÀuÉ DUÀÄªÀÅzÀÄ. ¸ÀgÀ¼À ¸ÀdÓ¤PÉAiÀÄ ¸ÀgÀ¼À ªÀåQÛvÀéªÀÅ ªÀÄÆqÀÄªÀÅzÀÄ. 

CAvÉAiÉÄ ªÉÆÃ½UÉªÀÄºÁzÉÃ« CªÀgÀÄ Cj«£À PÀÄjvÁV ºÉÃ½zÀ «ZÁgÀªÀÅ CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ, 

“eÁÕ£À¹AzsÀÄ¸ÀA¥ÀÆtð£ÁV 

¤£Àßj«£À UÀÄrAiÀÄ ¨ÁV® vÉgÉzÉÆªÉÄä vÉÆÃgÁ,”(ªÀ.PÀæ.¸ÀA:1147, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 340) 
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     CjªÀÅ eÁUÀÈvÀ DzÀAvÉ, £ÉÊwPÀ ªÀiË®åUÀ¼À «PÁ¸À ªÀÈ¢Þ¸ÀÄªÀÅzÀÄ. PÉÃ¼ÀÄªÀ ªÀåªÀzsÁ£À, w½zÀÄPÉÆ¼ÀÄîªÀ ¥ËærüªÉÄ, 

UËgÀ«¸ÀÄªÀ ªÀåQÛvÀé «PÀ¸À£À ºÉÆAzÀÄªÀÅzÀÄ. »ÃUÁV CjªÀÅ eÁUÀÈvÀ DzÁUÀ, ªÀåQÛAiÀÄ¯ÁèUÀÄªÀ ¥ÀjªÀvÀð£É 

¢ªÀåªÁVgÀÄvÀÛzÉ. CzÀ£ÀÄß ºÀqÀ¥ÀzÀ¥ÀàtÚ£À ¥ÀÄtå¹ÛçÃ °AUÀªÀÄä£ÀªÀgÀ ªÀZÀ£ÀzÀ°è »ÃUÉ PÁt§gÀÄvÀÛzÉ, 

“vÀ£ÀÄªÀ »AV¹, ªÁåPÀÄ¼ÀªÀ£À½zÀÄ, ¤gÁPÀÄ¼ÀzÀ°è ¤AzÀÄ,  

¨ÉÃPÀÄ ¨ÉÃqÉA§Ä¨sÀAiÀÄªÀ½zÀÄ, ¯ÉÆÃPÀzÀ ºÀAUÀºÀjzÀÄ, 

vÁ£ÀÄ «ªÉÃQAiÀiÁV ¤AzÀÄ ªÀÄÄAzÉ £ÉÆÃrzÀqÉ 

eÉÆåÃwAiÀÄ ¨É¼ÀUÀ PÁt§ºÀÄzÉAzÀgÀÄ 

£ÀªÀÄä C¥ÀàtÚ¦æAiÀÄ ZÉ£Àß§¸ÀªÀtÚ” (ªÀ.PÀæ.¸ÀA: 1290, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA:393) 

         »ÃUÉ PÀæªÀiÁ£ÀÄUÀvÀzÀ°è £ÉÊwPÀ ªÀiË®åUÀ¼ÀÄ «PÁ¸ÀzÀ ªÀiÁUÀðzÀ°è ¸ÁVzÁUÀ, ¥Àj¥ÀÆtð DvÉÆäÃzÁÞgÀzÀ 

C£ÀÄ s̈ÀªÀ DUÀÄªÀÅzÀÄ. CeÁÕ£ÀzÀ ¥ÀjAiÀÄ£ÀÄß CjvÀÄ, CzÀ£ÀÄß C½¹ ªÀÄÄ£ÀßqÉzÁUÀ, eÁÕ£À¹AzsÀÄ ¹UÀÄªÀÅzÀÄ. D eÁÕ£À 

Qëwd¢AzÀ Cj«£À PÀÄgÀÄºÀÄ CjvÀÄ £ÀqÉzÁUÀ, CAvÀgÀAUÀzÀ° ¢ªÀå eÉÆåÃw ¨É¼ÀUÀÄªÀÅzÀÄ. ªÀÄ£À¹ì£À ¥Àj¥ÀPÀévÉ, J®è 

£ÉÊwPÀ ªÀiË®åUÀ¼À DºÁé£ÉUÉ CtÂªÀiÁrPÉÆqÀÄªÀÅzÀÄ. ªÀÄ£À¹ì£À ªÉÄÃ¯É ¹ÜgÀvÉ ¸Á¢ü¹zÁUÀ, fÃªÀ£À GvÀÛªÀÄ UÀwAiÀÄ°è 

¸ÁUÀÄªÀÅzÀÄ. ªÀÄ£À¹ì£À ¤UÀæºÀ ¸ÁzsÀåªÁzÁUÀ C¥ÀðuÁ s̈ÁªÀ MqÀªÀÄÆqÀÄªÀÅzÀÄ. CAvÀºÀ ªÀÄ£À¹ÜwAiÀÄ PÀÄjvÁV 

CPÀÌªÀÄºÁzÉÃ« CªÀgÀ ªÀZÀ£ÀzÀ°è »ÃVzÉ, 

“£ÀZÀÄÑUÉ ªÀÄ£À ¤ªÀÄä°è, ªÀÄZÀÄÑUÉ ªÀÄ£À ¤ªÀÄä°è, 

¸À®ÄUÀÄUÉ ªÀÄ£À ¤ªÀÄä°è, ¸ÉÆÃ®ÄUÉ ªÀÄ£À ¤ªÀÄä°è, 

C¼À®ÄUÉ ªÀÄ£À ¤ªÀÄä°è, §¼À®ÄUÉ ªÀÄ£À ¤ªÀÄä°è, 

PÀgÀUÀÄªÀ ªÀÄ£À ¤ªÀÄä°è, PÉÆgÀUÀÄUÉ ªÀÄ£À ¤ªÀÄä°è,  

J£Àß ¥ÀAZÉÃA¢æAiÀÄAUÀ¼ÀÄ PÀ§Äâ£À GAqÀ ¤Ãj£ÀAvÉ 

¤ªÀÄä°è ¨ÉgÀ¸ÀÄUÉ ZÉ£ÀßªÀÄ°èPÁdÄð£ÀAiÀiÁå”(ªÀ.PÀæ.¸ÀA: 247, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 73) 

     dUÀªÀ£ÀÄß UÉ®ÄèªÀÅzÀÄ ¸ÀÄ®¨sÀ ¸ÁzsÀå, DzÀgÉ ªÀÄ£ÀªÀ£ÀÄß UÉ®ÄèªÀÅzÀÄ ¸ÀÄ® s̈ÀªÁzÀÄzÀ®è. KPÉAzÀgÉ ªÀÄ£ÀzÀ°ègÀÄªÀ 

CjµÀqÀéªÀUÀðUÀ¼ÀÄ, CµÀÖªÀÄzÀUÀ¼ÀÄ C½AiÀÄ¨ÉÃPÀÄ. D ªÀÄÆ®PÀ ªÀÄ£ÀzÀ ªÉÄÃ¯É ¤AiÀÄAvÀæt ¸Á¢ü¸À¨ÉÃPÀÄ. DUÀ ªÀÄ£ÀzÀ 

¥Àj¥ÀPÀé¢AzÀ DvÉÆäÃzÁÞgÀ PÁtÄªÀÅzÀÄ. F vÉgÀ£ÁzÀ £ÉÊwPÀ ªÀiË®åªÀ£ÀÄß ±ÀgÀuÉ ºÀqÀ¥ÀzÀ °AUÀªÀÄä£À JgÀqÀÄ 

ªÀZÀ£ÀzÀ°è »ÃVzÉ, 

“£ÀªÀÄä ±ÀgÀtgÀÄ ªÀÄ£ÀªÀ£ÉAvÀÄ UÉzÀÝºÀgÉAzÀqÉ- 

PÁªÀÄ PÉÆæÃzsÀªÀ ¤ÃV, ¯ÉÆÃ¨sÀ ªÉÆÃºÀ ªÀÄzÀ ªÀÄvÀìgÀªÀ bÉÃ¢ü¹, 

D¸É gÉÆÃµÀªÀ½zÀÄ, dUÀzÀ ¥Á±ÀªÀ ©lÄÖ, 

D ªÀÄgÀÄV¸ÀÄªÀ PÁAiÀÄªÀ£É ¥Àæ¸ÁzÀPÁAiÀÄªÀ ªÀiÁr ¸À®»zÀgÀÄ. 

PÉr¸ÀÄªÀ ¤zÉæAiÀÄ£É AiÉÆÃUÀ¸ÀªÀiÁ¢üAiÀÄ ªÀiÁr, 

¸ÀÄRªÀ£ÉÃr¹ dUÀªÀ£É UÉzÀÝ ±ÀgÀtgÀ” (ªÀ.PÀæ.¸ÀA: 1244, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA:378) 
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          ¥Àj¥ÀPÀéUÉÆAqÀ ªÀÄ£À¹Üw ¸ÀzÁ ¤ªÀÄð®ªÁVgÀÄvÀÛzÉ, ±ÁAvÀavÀÛ¢AzÀ PÀÆrgÀÄvÀÛzÉ. C°è Cj«£À ¥Àæ̈ sÉ 

¸ÀzÁ ¨É¼ÀUÀÄwgÀÄvÀÛzÉ. fÃªÀ£ÀzÀ DUÀÄ-ºÉÆÃºÀÄUÀ¼À£ÀÄß ¸ÀªÀÄavÀÛ¢AzÀ ¹éÃPÀj¸ÀÄvÀÛzÉ. CAvÀºÀ ªÀÄ£À¹ÜAiÀÄ PÀÄjvÁV 

ºÀqÀ¥ÀzÀ °AUÀªÀÄä¼À ªÀZÀ£ÀzÀ°è »ÃVzÉ,  

“D ªÀÄ£ÀªÉAvÁUÀ¨ÉÃPÉAzÀqÉ: 

UÁ½©Ã¸ÀzÀ d®zÀAvÉ, ªÉÆÃqÀ«®èzÀ ¸ÀÆgÀå£ÀAvÉ,  

¨É¼ÀVzÀ zÀ¥ÀðtzÀAvÉ ªÀÄ£À ¤ªÀÄð®ªÁzÀ®èzÉ” (ªÀ.PÀæ.¸ÀA:1243, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA:378) 

     F jÃwAiÀiÁV ¤ªÀÄð®ªÁzÀ ¹ÜgÀ ªÀÄ£À¹ÜAiÀÄ£ÀÄß ¸Á¢ü¹zÁUÀ, £ÉÊwPÀ ªÀiË®åUÀ¼À «PÁ¸À «PÀ¸À£À 

ºÉÆAzÀÄªÀÅzÀÄ. CzÀPÁÌV ªÀÄ£À¸ÀÄì PÀæªÀÄ§zÀÞ ªÀiÁUÀðzÀ°è ZÀ°¸À¨ÉÃPÀÄ. CAzÀgÉ CeÁÕ£À¢AzÀ PÀÆrzÀ ªÀÄ£À¸Àì£ÀÄß 

CjAiÀÄ¨ÉÃPÀÄ. PÁªÀÄ, PÉÆæÃzsÀ, ªÀÄzÀ, ªÀÄvÀìgÀ, ªÉÆÃºÀ, ¯ÉÆÃ¨sÀ EªÀÅUÀ¼À PÀ¦ªÀÄÄ¶×¬ÄAzÀ ºÉÆgÀ §gÀ¨ÉÃPÀÄ. DUÀ 

ªÀÄ£À¸ÀÄì eÁÕ£ÀzÉqÉUÉ ¸ÁUÀÄªÀÅzÀÄ. Cj«£À ¸ÁPÁëvÁÌgÀªÁUÀÄªÀÅzÀÄ. ¥Àj¥ÀPÀéUÉÆqÀ ªÀÄ£À¹ì£À°è ¥ËæqsÀ «ZÁgÀUÀ¼ÀÄ, 

ªÀiË®åUÀ¼ÀÄ MqÀªÀÄÆqÀÄªÀÅzÀÄ. DUÀ ºÀ®ªÁgÀÄ jÃwAiÀÄ £ÉÊwPÀ ªÀiË®åUÀ¼À w½ ºÉÃ½zÁUÀ, ªÀÄÄPÀÛ ªÀÄ£À¹ì¤AzÀ 

¹éPÀÈvÀªÁUÀÄªÀÅzÀÄ. fÃªÀ£ÀzÀ ¥ÀAiÀÄt DvÉÆäÃzÁÞgÀzÀ UÀwAiÀÄ°è ¸ÁUÀÄªÀÅzÀÄ. ¸Àé¸ÀÜ CAvÀgÀAUÀ¢AzÀ, ¸Áé¸ÀÜ 

¸ÀªÀiÁeÉÆÃzÁÞgÀªÀÅ DUÀÄªÀÅzÀÄ. ªÀÄ£ÀzÀ DzÀ±Àð¢AzÀ¯ÉÃ, DzÀ±Àð gÁµÀÖçzÀ ¤ªÀiÁðt ¥sÀ°¸ÀÄªÀÅzÀÄ. CAvÉAiÉÄÃ “£Á°UÉ 

M¼ÉîAiÀÄzÁzÀgÉ, £ÁqÉ®è M¼ÉîAiÀÄzÀÄ” JA§ UÁzÉ ªÀiÁvÀÄ ¥ÀÆgÀPÀªÁVzÉ. 

     F ¤nÖ£À°è E£ÀÄß ºÀ®ªÁgÀÄ £ÉÊwPÀ ªÀiË®åUÀ¼À£ÀÄß ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀzÀ°è PÁtÄvÉÛÃªÉ. «±ÉÃµÀªÁV DAiÀÄÝQÌ 

®PÀÌªÀÄäCªÀgÀ ªÀZÀ£ÀUÀ¼À°è PÁAiÀÄPÀ ±ÀæzÉÞAiÀÄ £ÉÊwPÀ ªÀiË®åUÀ¼ÀÄ ºÉÃgÀ¼ÀªÁVªÉ. fÃªÀ£ÀzÀ°è £ÉÊwPÀ ªÀiË®åUÀ½zÁÝUÀ, 

¥ÀæwAiÉÆAzÀÄ DZÁgÀ-«ZÁgÀ ¸ÀzÁ eÁUÀÈvÀªÁVgÀÄvÀÛzÉ. »ÃUÁV §¸ÀªÁ¢ ±ÀgÀt-±ÀgÀuÉAiÀÄgÀÄ vÀªÀÄä fÃªÀ£ÀzÀ°è 

PÁAiÀÄPÀPÉÌ ¥ÀæzsÁ£À ¥ÁæzsÁå£ÀvÉ PÉÆlÖªÀgÀÄ. DAiÀÄÝQÌ ®PÀÌªÀÄä vÀ£Àß UÀAqÀ¤UÉ ºÉÃ¼ÀÄªÀ ¤Ãw ªÀiÁw£À°è ¸ÀàµÀÖªÁV 

PÁAiÀÄPÀzÀ ±ÀæzÉÞ ©A©vÀªÁVzÉ. CAzÀgÉ, 

“PÁAiÀÄPÀ ¤A¢vÀÄÛ ºÉÆÃUÀAiÀiÁå J£Áß¼ÀÝ£É. 

¨sÁªÀ±ÀÄzÀÞªÁV ªÀÄºÁ±ÀgÀtgÀ w¥ÉàAiÀÄ vÀ¥Àà® CQÌAiÀÄ vÀAzÀÄ 

¤±ÉÑöÊ¹ ªÀiÁqÀ¨ÉÃPÀÄ ªÀiÁgÀAiÀÄå¦æAiÀÄ CªÀÄ¯ÉÃ±ÀégÀ°AUÀPÉÌ, 

¨ÉÃUÀ ºÉÆÃUÀÄ ªÀiÁgÀAiÀÄå” (ªÀ.PÀæ.¸ÀA.713, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 220) 

“D¸ÉAiÉÄA§ÄzÀÄ CgÀ¹AUÀ®èzÉ,  

²ªÀ s̈ÀPÀÛjUÀÄAmÉ CAiÀiÁå? 

gÉÆÃµÀªÉA§ÄzÀÄ AiÀÄªÀÄzÀÆvÀjUÀ®èzÉ, 

CeÁvÀjUÀÄAmÉ CAiÀiÁå? 

F¸ÀQÌAiÀiÁ¸É ¤ªÀÄUÉÃPÉ? F±ÀégÀ£ÉÆ¥Àà. 

ªÀiÁgÀAiÀÄå¦æAiÀÄ CªÀÄ¯ÉÃ±ÀégÀ°AUÀPÉÌ zÀÆgÀ ªÀiÁgÀAiÀÄå.” (ªÀ.PÀæ.¸ÀA: 710, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 

220) 
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     “ªÀÄ£ÀÄµÀå£À J®è PÉ®¸À PÁgÀåUÀ½UÉ ªÀÄ£À¸ÀÄì ºÉÃUÉ ©ÃdªÁUÀ§®èzÉÆ ºÁUÉ ªÀÄ£ÀÄµÀå£À zÀÄgÀAvÀPÉÌ D¸ÉAiÀÄÆ 

ªÀÄÆ® PÁgÀtªÁUÀÄvÀÛzÉ. PÀëtÂPÀ ¸ÀÄRzÀ D¸ÉAiÀÄ ªÀÄÄAzÉ C£ÀAvÀ ¸ÀvÀåzÀ ¤¢üAiÀÄ£ÀÄß £ÁªÀÅ PÀ¼ÉzÀÄPÉÆ¼ÀÄîvÉÛÃªÉ. EzÀgÀ 

§UÉÎ £ÀªÀÄUÉ CjªÀÅ E®èzÀÝPÁÌVAiÉÄÃ ¸ÀAPÀµÀÖUÀ¼À PÉÆÃl¯ÉAiÀÄ°è ¸ÀªÀiÁd ¹QÌºÁQPÉÆArzÉ. ±ÀgÀtjUÉ D¸É¬Ä®è. 

D¸ÉAiÀÄ£ÀÄß UÉzÀÝ ¢üÃgÀgÀªÀgÀÄ. G¼ÀîªÀjUÉÃ D¸ÉAiÀÄ ºÀÄZÀÄÑ C¢üPÀªÁVgÀÄvÀÛzÉ. CgÀ¸À¤UÉ D¸É¬ÄgÀÄvÀÛzÉAiÉÄÃ ºÉÆgÀvÀÄ 

PÁAiÀÄPÀ ªÀiÁrPÉÆArgÀÄªÀ £ÀªÀÄUÀ®è. D¸ÉAiÀÄ£ÀÄß ºÉÆvÀÄÛ ¤AvÀªÀjUÉ §AiÀÄ¹zÀ §AiÀÄPÉ FqÉÃgÀzÉ ºÉÆÃzÁUÀ PÉÆÃ¥À 

§gÀÄvÀÛzÉ. DUÀ CªÀgÀÄ AiÀÄªÀÄzÀÆvÀgÁV PÁuÉ¸ÀÄvÁÛgÉAiÉÄÃ «£Á CeÁvÀ ±ÀgÀtgÁV C®è JA§ÄzÀÄ £ÀªÀÄUÉ 

w½¢gÀ¨ÉÃPÁUÀÄvÀÛzÉ.” (¥ÀÄ.¸ÀA: 137, PÀÈw: ±ÀgÀt fÃªÀ£À, ¯ÉÃRPÀgÀÄ: qÁ.dAiÀÄ²æÃ zÀAqÉ) 

   ZÀAZÀ®avÀÛ ªÀÄ£À¹ì£À ºÁUÉ, EA¢æAiÀÄUÀ¼À ¤AiÀÄAvÀæt PÀÆqÀ vÀÄA¨Á ªÀÄÄRåªÁVgÀÄvÀÛzÉ.  DzÀ±Àð ªÀiÁUÀðzÀ°è 

¸ÁUÀ®Ä EA¢æAiÀÄUÀ¼À §AzsÀ£À ¨ÉÃPÉ¨ÉÃPÀÄ. »ÃUÉ EA¢æAiÀÄUÀ¼À §AzsÀ£ÀzÀ PÀÄjvÀÄ CPÀÌªÀÄä¼À ªÀZÀ£ÀzÀ°è »ÃVzÉ, 

“C£Àå±À§ÝPÉÌ fºÁé§AzsÀ£À, zÀÄUÀðAzsÀPÉÌ £Á¹PÀ§AzsÀ£À, 

¤AzÉUÉ PÀtð§AzsÀ£À, zÀÈQÌAUÉ PÁªÀÄå§AzsÀ£À, 

avÀÛPÉÌ D±Á§AzsÀ£À, CAUÀPÉÌ CºÀAPÁgÀ §AzsÀ£À” (ªÀ.PÀæ.¸ÀA:442, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 133)  

G¨sÀAiÀÄ CAUÀUÀ¼À ±ÀÄzÀÞvÉ vÀÄA¨Á ªÀÄÄRåªÁVgÀÄvÀÛzÉ. CAvÀgÀAUÀ-§»gÀAUÀzÀ £ÀqÉ-£ÀÄr KPÀªÀÄÄRªÁVgÀ¨ÉÃPÀÄ. 

G¨sÀAiÀÄ CAUÀUÀ¼À°è ©ü£Àß¨sÁªÀ vÀ¯ÉzÉÆÃgÀ¨ÁgÀzÀÄ. KPÉAzÀgÉ £ÀqÉ-£ÀÄr ±ÀÄzÀÞªÁVzÀÝgÉ UËgÀªÀ, ªÀÄ£ÀßuÉ J¯ÉèqÉ 

¹UÀÄvÀÛzÉ. DzÀgÉ £ÀqÉ-£ÀÄr ©ü£ÀßªÁzÀgÉ §zÀÄPÀÄ PÀµÀÖPÀgÀªÁUÀÄªÀÅzÀÄ. ‘DZÁgÀ ºÉÃ¼ÀÄªÀÅzÀÄ, §zÀ£ÉPÁ¬Ä w£ÀÄßªÀÅzÀÄ’ 

JA§ £ÁtÄßrAiÀÄAvÁUÀÄªÀÅ §zÀÄPÀÄ. ªÀåQÛvÀé DzÀ±ÀðªÁVzÀÝgÉ, UËgÀªÀ vÁ£ÁV CgÀ¸ÀÄvÀÛ §gÀÄvÀÛzÉ. CµÉÖÃ C®èzÉ 

CAvÀªÀgÀÄ w½ ºÉÃ¼ÀÄªÀ «ZÁgÀUÀ¼À£ÀÄß, ¸ÀªÀiÁd UËgÀªÀ¢AzÀ ¹éÃPÀj¸ÀÄvÀÛzÉ. F ¤nÖ£À°è ªÉÆÃ½UÉ ªÀÄºÁzÉÃ« CªÀgÀ 

ªÀZÀ£ÀzÀ°è £ÀqÉ-£ÀÄr PÀÄjvÁzÀ «ZÁgÀ »ÃVzÉ.    

“£ÀqÉ£ÀÄr ±ÀÄzÀÞªÀÅ¼ÀîªÀgÀÄ ¥ÀÄgÁvÀ£ÀgÀ ªÀZÀ£ÀªÀ N¢zÀqÉ 

C£ÀÄ s̈ÁªÀªÀ ªÀiÁrzÀqÉ ªÀÄZÀÄÑªÀgÀ®èzÉ, 

£ÀqÉ£ÀÄr ±ÀÄzÀÞ«®èzÀªÀgÀÄ ¥ÀÄgÁvÀ£ÀgÀ ªÀZÀ£ÀªÀ N¢zÀqÉ 

C£ÀÄ s̈ÁªÀªÀ ªÀiÁrzÀqÉ ªÀÄZÀÄÑªÀgÉ ?” (ªÀ.PÀæ.¸ÀA: 1146, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 340) 

     «ÃgÀ£ÁV ¢üÃgÀ£ÁV ¨Á¼ÀÄªÀÅzÁzÀgÉ, £ÉÊwPÀ ªÀiË®åUÀ¼À «PÀ¸À£À vÀÄA¨Á ¥ÀæªÀÄÄR DVgÀÄvÀÛzÉ. KPÉAzÀgÉ »A¸Á 

ªÀiÁUÀð, CjµÀqÀéUÀðUÀ¼À ClÖºÁ¸À, EA¢æUÀ¼À ªÉÆÃºÀzÀ ¥Á±À, qsÁA©PÀvÉ, CºÀAPÁgÀzÀ ªÀiËqsÀåvÉ – F J®è 

CeÁÕ£ÀªÀÅ C½AiÀÄ¨ÉÃQzÉ. CAvÀgÀAUÀzÀ ±ÀÄ¢ÞAiÉÆA¢UÉ, §»gÀAUÀzÀ ±ÀÄ¢ÞPÀgÀt DUÀ¨ÉÃQzÉ. DvÉÆäÃzÁÞgÀzÀ°è 

¸ÀªÀiÁeÉÆÃzÁÞgÀ DUÀ¨ÉÃQzÉ. £ÉÊwPÀ eÁÕ£À ¨É¼ÉAiÀÄ¨ÉÃQzÉ. Cj«£À ¸ÁPÁëvÁÌgÀzÉÆA¢UÉ, £ÉÊwPÀ ªÀiË®åUÀ¼ÀÄ «PÀ¸À£À 

ºÉÆAzÀÄªÀÅzÀÄ. F ¤nÖ£À°è ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼ÀÄ £ÉÊwPÀ ªÀiË®åUÀ¼À «PÀ¸À£ÀzÀ zÁj¢Ã¥ÀUÀ¼ÁVªÉ. MAzÉÆAzÉ 

ªÀZÀ£ÀzÀ°èAiÀÄÄ ºÀ®ªÁgÀÄ «ZÁgÀUÀ½ªÉ. ¥ÀæwAiÉÆ§â NzÀÄUÀ£À ªÀÄ£À¹ìUÉ ºÉÆ¸À ºÉÆ¸À aAvÀ£ÉUÀ½UÉ M¼À¥Àr¸ÀÄªÀ 

±ÀQÛ¬ÄzÉ. EzÉ «ZÁgÀ, D±ÀAiÀÄ CAwªÀÄªÉAzÀÄ ºÉÃ¼À¯ÁUÀzÀÄ. ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£ÀUÀ¼ÀÄ CµÉÆÖAzÀÄ aAvÀ£À 

UÀ©üðvÀªÁVªÉ. PÉÆ£ÉAiÀÄzÁV CªÀÄÄUÉgÁAiÀÄªÀÄä CªÀgÀ ªÀZÀ£ÀzÀ°è £ÉÆÃqÀÄªÀÅzÁzÀgÉ, 
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“PÁ°®èzÀ PÀÄzÀÄgÉAiÀÄ£ÉÃj gÁªÀÅwPÉAiÀÄ ªÀiÁqÀ¨ÉÃPÀÄ. 

PÀrªÁt«®èzÀ PÀÄzÀÄgÉAiÀÄ ¤°è¸À¨ÉÃPÀÄ. 

PÁ°®èzÀ PÀÄzÀÄgÉAiÀÄ ©Ã¢AiÀÄ°è PÀÄtÂ¸ÁqÀ§®èqÉ, 

EºÀ¯ÉÆÃPÀPÉÌ «ÃgÀ£ÉA¨É, ¥ÀgÀ¯ÉÆÃPÀPÉÌ ¢üÃgÀ£ÉA¨É, 

CªÀÄÄUÉÃ±ÀégÀ°AUÀPÉÌ C¢üPÀ£ÉA¨É” (ªÀ.PÀæ.¸ÀA: 632, ²ªÀ±ÀgÀuÉAiÀÄgÀ ªÀZÀ£À¸ÀA¥ÀÄl, ¥ÀÄ.¸ÀA: 198) 

    “ªÀZÀ£ÀPÁwðAiÀÄgÀ ªÀZÀ£ÀUÀ¼À MnÖ£À GzÉÝÃ±À D±ÀAiÀÄUÀ¼ÀÄ ªÀZÀ£ÀPÁgÀgÀ£ÀÄß C£ÀÄ¸Àj¹ªÉ. DzÀgÀÆ PÉ®ªÀgÀ°è 

CªÀgÀzÉÃ jÃwAiÀÄ ¥ÀævÉåÃPÀvÉAiÀÄ£ÀÄß «²µÀÖ ¨sÁªÀªÀ£ÀÄß £ÁªÀÅ UÀÄgÀÄw¸À§ºÀÄzÀÄ. PÉ®ªÀgÀ°è £ÉÊwPÀ ¥ÀæeÉÕ, ¸ÁªÀiÁfPÀ 

PÀ¼ÀPÀ½ ¥ÀæªÀÄÄRªÁVªÉ. ¸ÀªÀiÁdªÀÅ ªÀiÁ£ÀªÀzsÀªÀÄðzÀ ºÁ¢AiÀÄ°è £ÀqÉAiÀÄ¨ÉÃPÉA§ CªÀgÀ wÃªÀæ vÀÄrvÀzÀ°è 

¨sÁªÉÇÃzÉæÃPÀªÀ£ÀÄß PÁtÄvÉÛÃªÉ. CªÀgÀ ¥Àæw¥ÁzÀ£ÉAiÀÄ°è zsÀªÀÄð,vÀvÀé, C£ÀÄ s̈ÁªÀ, ªÀævÀ¤µÉ×, UÀÄgÀÄ°AUÀ dAUÀªÀÄ 

¸ÁzsÀ£É EªÀÅUÀ¼À ªÀÄ£À£À aAvÀ£ÀªÉÃ ¥ÀæzsÁ£ÀªÁV ¸ÁVzÀgÀÆ CªÀgÀ CAwªÀÄ UÀÄj GzÉÝÃ±À D±ÀAiÀÄ 

ªÀiÁ£À«ÃAiÀÄvÉAiÀiÁVzÉ. d£À¥ÀzÀgÀ §zÀÄPÀÄ ºÀ¸À£ÁUÀ¨ÉÃPÉA§ ºÀA§®«zÉ. UËgÀAiÀÄÄvÀ ¨Á¼ÀÄ J®èjUÀÆ zÀPÀÌ¨ÉÃPÀÄ 

JA§ PÀ¼ÀPÀ½¬ÄzÉ. CªÀgÀ aAvÀ£ÉAiÀÄ°è ªÀåQÛ¤µÀ× «PÁ¸ÀzÀ eÉÆvÉUÉ ¸ÀªÀiÁd ¸ÀªÀÄÄäR aAvÀ£ÉAiÀÄÄ ªÀÄºÀvÀé 

¥ÀqÉ¢zÉ.” (¥ÀÄ.¸ÀA: 99, PÀÈw: ªÀZÀ£À ¸Á»vÀå ªÀÄvÀÄÛ ªÀÄ»¼É, ¯ÉÃRPÀgÀÄ: qÁ. ±ÉÊ®eÁ GqÀZÀt)  
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¨sÁμÉ ªÀÄvÀÄÛ ¨sÁμÁ±Á¸ÀÛçzÀ ¥ÀjPÀ®à£É 

-¹.ZÀAzÀgÀ±ÉÃRgÀgÉrØ 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð 

1.¥Àæ¸ÁÛªÀ£É: 

¸Á«gÁgÀÄ ªÀµÀðUÀ¼À »AzÉ ¢üÃªÀÄAvÀ£Ázï ªÀiÁ£ÀªÀ£ÀÄvÀ£Àß ¸ÁªÀiÁfPÀ ¸ÀA¥ÀPÀðPÁÌV ¨sÁµÉAiÉÄA§ CªÀÄÆ®å 

¸ÀA¥ÀvÀÛ£ÀÄßPÀAqÀÄPÉÆAqÀ£ÀÄ. s̈ÁµÉ ªÀiÁ£ÀªÀdUÀwÛ£À ¥ÀæUÀwAiÀÄ ªÀÄÆ¯ÁzsÁgÀªÁVzÉ, ªÀiÁ£ÀªÀ£ÀfÃªÀ£ÀzÀ 

¨É¼ÀPÁVzÉ.“¨sÁµÉAiÉÄA§ ¨É¼ÀPÀÄ E®è¢zÀÝgÉErÃdUÀvÉÛÃPÀvÀÛ̄ ÉAiÀÄ°è ªÀÄÄ¼ÀÄV ºÉÆÃUÀÄwÛvÀÄÛ”.JA§vÉ ¨ÁµÉ MAzÀÄ 

¹éÃPÀÈvÀ CxÀªÁAiÀiÁzÀÈaÒPÀzsÀé¤ ¸ÀAPÉvÀUÀ¼À ªÀåªÀ¸ÉÜAiÀiÁVzÉDzÀgÉ s̈ÁμÁ±Á¸ÀÛçªÀÅ s̈ÁμÉAiÀÄ «eÁÕ£ÀªÁVzÉ; EzÀÄ 

¨sÁμÉAiÀÄ£ÀÄß ¥ÀjUÀtÂ¸ÀÄvÀÛzÉ ªÀÄvÀÄÛd£ÀgÀÄCzÀ£ÀÄß «zÀåªÀiÁ£ÀUÀ¼ÁV §¼À¸ÀÄªÀ «zsÁ£ÀUÀ¼À£ÀÄß CzsÀåAiÀÄ£À ªÀiÁqÀÄvÁÛgÉ. 

2. s̈ÁμÉAiÀÄ CxÀð: 

‘¨sÁµÁ’ JA§ ±À§ÝªÀÅ ªÀÄÆ® ¸ÀA¸ÀÌøvÀ ¥ÀzÀªÁVzÀÄÝ ‘ s̈Áµï’ JA§ zsÁvÀÄªÀÅ¤AzÀ ºÀÄnÖzÉ.‘¨sÁµï’ JA§ ±À§Ý 

‘ªÀiÁvÀÄ£ÁqÀÄ’ JA§ CxÀðªÀ£ÀÄß ºÉÆA¢zÉDzÀÝjAzÀ s̈ÁµÉ ªÀiÁvÀ£ÁqÀÄªÀQæAiÉÄAiÀÄ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ.EAVè¶£À 

Language JA§ ¥ÀzÀªÀÅ ¯Áån£ï ¨sÁµÉAiÀÄLingvaJA§ zsÁvÀÄ«¤AzÀ ºÀÄnÖzÉ. °AUÀéJAzÀgÉ £Á°UÉ £ÀÄrzÀzÀÄÝ,  

(Spoken Word) CAzÀgÉ £Á°UÉ MAzÀÄ ªÀåªÀ¹ÜvÀ ¸ÀAPÉÃvÀUÀ¼À ªÀÄÆ®PÀ ¨sÁªÀ£ÉUÀ¼À£ÀÄß C©üªÀåPÀÛ¥Àr¸ÀÄvÀÛzÉ. 

¨sÁμÉAiÀÄ£ÀÄß ªÁåSÁå¤¸ÀÄªÀÅzÀÄ ¸ÀÄ®¨sÀzÀ PÉ®¸ÀªÀ®è. «©ü£Àß s̈ÁμÁ±Á¸ÀÛçdÕgÀÄ ¨sÁμÉAiÀÄ£ÀÄß «©ü£ÀßªÁV 

ªÁåSÁå¤¸À®Ä ¥ÀæAiÀÄwß¹zÀgÀÄ.DzÁUÀÆå, ¨sÁμÉAiÀÄ PÉ®ªÀÅ ¸ÁªÀiÁ£ÀåªÁVC£ÀÄªÉÆÃ¢vÀ ªÁåSÁå£ÀUÀ¼À£ÀÄß PÉ¼ÀUÉ 

¤ÃqÀ¯ÁVzÉ: 

JqÀéqïð ¸À¦gïgÀªÀgÀ¥ÀæPÁgÀ: "¨sÁμÉAiÀÄÄ ¸ÀA¥ÀÆtðªÁV ªÀiÁ£ÀªÀ ªÀÄvÀÄÛ ¸ÀéAiÀÄA¥ÉæÃgÀuÉ¬ÄAzÀGvÀàwÛAiÀiÁUÀÄªÀ 

¸ÀAPÉÃvÀUÀ¼À ªÀÄÆ®PÀ ¨sÁªÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ D¸ÉUÀ¼À£ÀÄß ¸ÀAªÀ»¸ÀÄªÀ ¸ÀA¥ÀÆtð ªÀiÁ£ÀªÀ ªÀÄvÀÄÛ ¸ÀºÀdªÀ®èzÀ 

«zsÁ£ÀªÁVzÉ"F ªÁåSÁå£ÀªÀÅC¥ÀÆtðªÁVzÉKPÉAzÀgÉ 'PÀ®à£ÉUÀ¼ÀÄ, ¨sÁªÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ D¸ÉUÀ¼ÀÄ' ¨sÁμÉ¬ÄAzÀ 

¸ÀAªÀºÀ£ÀUÉÆ¼ÀÄîªÀ «μÀAiÀÄUÀ¼ÀÄ ªÀiÁvÀæªÀ®è. ¨sÁμÉ JA§ ¥ÀzÀªÀÅzÉÃºÀ ¨sÁμÉ, ¸ÀAPÉÃvÀ ¨sÁμÉ ªÀÄvÀÄÛ ¥ÁætÂ 

¨sÁμÉAiÀÄAvÀºÀ ªÁå¥ÀPÀªÁzÀ ¸ÀÆZÁåxÀðªÀ£ÀÄß M¼ÀUÉÆArzÉ. 

ºÁ®ßgÀªÀgÀ¥ÀæPÁgÀ, ¨sÁμÉAiÀÄÄ "ªÀiÁ£ÀªÀgÀÄ ¸ÁªÀiÁ£ÀåªÁV §¼À¸ÀÄªÀ ªÀiËTPÀ-±ÀæªÀuÉÃA¢æAiÀÄC¤AiÀÄAwævÀ aºÉßUÀ¼À 

ªÀÄÆ®PÀ ¥ÀgÀ¸ÀàgÀ ¸ÀAªÀºÀ£À £ÀqÉ¸ÀÄªÀ ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À £ÀqÉ¸ÀÄªÀ ¸ÀA¸ÉÜAiÀiÁVzÉ."ºÁ®ß 

ªÁåSÁå£ÀªÀÅQjzÁVzÉKPÉAzÀgÉCzÀÄ s̈ÁμÉAiÀÄ£ÀÄß ¸ÀA¥ÀÆtðªÁV ªÀiÁ£ÀªÀ ¸ÀA¸ÉÜAiÀiÁV ¥ÀjUÀtÂ¸ÀÄvÀÛzÉ.¥ÁætÂUÀ¼ÀÄ 

¸ÀAªÀºÀ£À £ÀqÉ¸ÀÄvÀÛªÉJAzÀÄ £ÀªÀÄUÉ w½¢zÉ.¥ÁætÂUÀ¼ÀÄ vÀªÀÄäzÉÃDzÀ ¨sÁμÉAiÀÄ£ÀÄß ºÉÆA¢ªÉ. 

F ¨sÁμÁ±Á¸ÀÛçdÕgÀ°è ¥ÀæwAiÉÆ§âgÀÄ s̈ÁμÉAiÀÄ PÉ®ªÀÅ CA±ÀUÀ¼À ªÉÄÃ¯É PÉÃA¢æÃPÀj¸ÀÄvÁÛgÉ ªÀÄvÀÄÛ PÉ®ªÀ£ÀÄß 

¤®ðQë¸ÀÄvÁÛgÉ. s̈ÁμÁCzsÀåAiÀÄ£ÀzÀ ªÀ¸ÀÄÛªÁV, "¨sÁμÉ" JgÀqÀÄ ¥ÁæxÀ«ÄPÀ CxÀðUÀ¼À£ÀÄß 

ºÉÆA¢zÉMAzÀÄªÀÄÆvÀðgÀÆ¥À,E£ÉÆßÃAzÀÄCªÀÄÆvÀðgÀÆ¥À ªÀÄÆvÀðgÀÆ¥À §gÀªÀtÂUÉ, CªÀÄÆvÀðgÀÆ¥À 

ªÀiÁvÀÄUÁjPÉ.EªÉgÀqÀÆ ªÀiÁ£ÀªÀ£ÀfÃªÀ£ÀªÀ£ÀÄß ¨É¼ÀUÀÄªÀ eÉÆåÃwUÀ¼ÁVªÉ. 
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3. ¨sÁμÉAiÀÄ PÁAiÀÄðUÀ¼ÀÄ: 

§ºÀÄvÉÃPÀC£ÀAvÀ ¸ÀASÉåAiÀÄ GzÉÝÃ±ÀUÀ½UÁV £ÁªÀÅ ¨sÁμÉAiÀÄ£ÀÄß §¼À¸ÀÄvÉÛÃªÉ. £ÁªÀÅ ¨sÁμÉAiÀÄ ««zsÀ §¼ÀPÉUÀ¼À 

ºÉÆgÀvÁVAiÀÄÆ,.PÉ®ªÀÅ PÁAiÀÄðUÀ¼ÀÄ UÀªÀÄ£ÀPÉÌ ¨ÁgÀzÀAvÉ §ºÀÄvÉÃPÀ ¸ÁªÀiÁ£ÀåªÁVªÉCAvÀºÀ s̈ÁμÉAiÀÄPÁAiÀÄðUÀ¼ÀÄ 

F PÉ¼ÀV£ÀAwªÉ. 

1) ¸ÁªÀiÁfPÀvÉAiÀÄ GzÉÝÃ±ÀUÀ¼À PÁAiÀÄð: 

£ÀªÀÄä ¸ÁªÀiÁ£Àå ªÀÄ£ÉÆÃ¨sÁªÀªÀ£ÀÄß ¨ÉgÉAiÀÄÄªÀ ¸ÀAPÉÃvÀPÁÌV £ÁªÀÅ ¨ÉÃgÉAiÀiÁªÀÅzÉÃPÁgÀtPÁÌV s̈ÁμÉAiÀÄ£ÀÄßJμÀÄÖ 

¨Áj §¼À¸ÀÄvÉÛÃªÉ JA§ÄzÀÄD±ÀÑAiÀÄðPÀgÀªÁVzÉ.¨sÁμÁ±Á¸ÀÛçdÕgÀPÀxÉAiÀÄÄ ¸ÁªÀiÁfPÀ ¸ÀA¥ÀPÀðUÀ¼À£ÀÄß gÀa¸ÀÄªÀ°è 

ªÀÄvÀÄÛ ¤ªÀð»¸ÀÄªÀ°è s̈ÁμÉAiÀÄ §¼ÀPÉ JμÀÄÖ ªÀÄÄRåJA§ÄzÀ£ÀÄß ¸ÀàμÀÖ¥Àr¸ÀÄvÀÛzÉ. 

2) PÀ®à£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ s̈ÁªÀ£ÉUÀ¼À ¸ÀAªÀºÀ£À PÁAiÀÄð: 

EzÀÄ §ºÀÄ±ÀB ºÉaÑ£Àd£ÀgÀÄ ¨sÁμÉAiÀÄ ¥ÀæªÀÄÄRGzÉÝÃ±ÀªÁV ªÉÆzÀ®ÄDAiÉÄÌ 

ªÀiÁqÀÄªÀPÁAiÀÄðªÁVzÉ.¸ÀàμÀÖªÁVEzÀÄCvÀåAvÀ ¥ÀæªÀÄÄRPÁAiÀÄðªÁVzÉ.¸ÀAªÀºÀ£ÀªÀÅ ¢éªÀÄÄR ¥ÀæQæAiÉÄAiÀiÁVzÉ.MAzÉqÉ 

£ÁªÀÅ EvÀgÀjUÉ £ÀªÀÄä£ÀÄß ªÀåPÀÛ¥Àr¸À®Ä ¨sÁμÉAiÀÄ£ÀÄß §¼À¸À®Ä ¸ÁzsÀåªÁUÀÄvÀÛzÉ ªÀÄvÀÄÛCªÀgÀÄ £ÀªÀÄUÉ K£ÀÄ ¸ÀAªÀºÀ£À 

ªÀiÁqÀÄwÛzÁÝgÉJA§ÄzÀ£ÀÄß CxÀðªÀiÁrPÉÆ¼Àî®Ä £ÀªÀÄUÉ EzÀÄCUÀvÀåªÁVgÀÄvÀÛzÉ. 

3) ¥ÀgÀ¸ÀàgÀQæAiÉÄ: 

¨sÁμÉAiÀÄ£ÀÄß ¸ÀAªÀºÀ£ÀzÀ ¸ÁzsÀ£ÀªÁV §¼À¸ÀÄªÀÅzÀÄ, £ÁªÀÅ AiÀiÁgÀÄ ªÀÄvÀÄÛ £ÁªÀÅ K£ÉA§ÄzÀgÀUÀÄgÀÄw£À ºÉaÑ£À 

¥ÀæeÉÕAiÀÄ£ÀÄß £ÁªÀÅ ¥ÀqÉAiÀÄÄvÉÛÃªÉ ªÀÄvÀÄÛ s̈ÁμÉAiÀÄÄ D ªÉÊAiÀÄQÛÃPÀgÀt ¥ÀæQæAiÉÄAiÀÄCvÀåUÀvÀå ¨sÁUÀªÁVzÉ. dUÀvÀÛ£ÀÄß 

C¹ÛvÀéPÉÌ vÀgÀÄªÀÅzÀQÌAvÀ ºÉZÁÑV, F PÁAiÀÄðªÀÅ £ÁªÀÅ s̈ÁμÁ±Á¹ÛçÃAiÀÄªÁV £ÀªÀÄä£ÀÄß ºÉÃUÉ vÀgÀÄvÉÛÃªÉJA§ÄzÀPÉÌ 

¸ÀA§A¢ü¹zÉ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ.¨sÁμÉAiÀÄ ¥ÀgÀ¸ÀàgÀQæAiÉÄUÉDzÀåvÉ ¤ÃqÀÄªÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß 

M¼ÀUÉÆArgÀÄvÀÛzÉ.ªÀÄvÀÄÛd£ÀgÀÄ F PÁAiÀÄðªÀ£ÀÄßGvÀÛªÀÄªÁV ¤ªÀð»¸À®Ä ¸ÁzsÀåªÁUÀÄvÀÛzÉ. 

4)PÁªÁåvÀäPÀPÁAiÀÄð: 

'PÁªÀå' JA§ ¥ÀzÀªÀÅ PÀªÀ£À §gÉAiÀÄÄªÀ ¸ÁªÀÄxÀåðJAzÀ®è. EzÀgÀxÀðdUÀvÀÛ£ÀÄßDlzÀPÉëÃvÀæªÁVvÀgÀÄªÀ 

¸ÁªÀÄxÀåð.CAvÀºÀ «zsÁ£ÀUÀ½AzÀ £ÁªÀÅ £ÀªÀÄUÉ ªÀÄvÀÄÛEvÀgÀjUÉ ¸ÀAvÉÆÃμÀªÀ£ÀÄßvÀgÀÄvÉÛÃªÉ, DzÀgÉ £ÁªÀÅ E£ÀÆß 

ºÉaÑ£ÀzÀ£ÀÄß ªÀiÁqÀÄvÉÛÃªÉ. £ÁªÀÅ dUÀvÀÛ£ÀÄß ¸ÀÄgÀQëvÀªÁV ªÀÄvÀÄÛPÀrªÉÄ ¨ÉzÀjPÉAiÀÄ£ÀÄß ¤ÃqÀÄvÉÛÃªÉKPÉAzÀgÉ £ÀªÀÄä 

¸ÀéAvÀ ªÉÊAiÀÄQÛPÀ ¸ÀAvÉÆÃμÀPÁÌV £ÁªÀÅ CzÀ£ÀÄß s̈ÁμÁ±Á¸ÀÛçzÀ°èPÀÄ±À®vÉ¬ÄAzÀ ¤ªÀð»¸À§ºÀÄzÀÄ. 

5) ¥ÀoÀåzÀPÁAiÀÄð: 

EzÀÄMAzÀÄjÃwAiÀÄ°èCvÀåAvÀ ¸ÀA¥ÀÆtðªÁV ¨sÁμÁ±Á¸ÀÛçzÀPÁAiÀÄðªÁVzÉ, ªÉÄÊPÉ¯ï ºÁå°qÉÃEzÀ£ÀÄß 

'¥ÀoÀåPÁAiÀÄð' JAzÀÄPÀgÉAiÀÄÄvÁÛgÉ.CzÀÄ £ÀªÀÄä ºÉÃ½PÉUÀ¼ÀÄ ªÀÄvÀÄÛ §gÀºÀUÀ½AzÀ ¥ÀoÀåUÀ¼À£ÀÄß ¤«Äð¸ÀÄªÀ £ÀªÀÄä 

¸ÁªÀÄxÀåðPÉÌ ¸ÀA§A¢ü¹zÉ.¥ÀoÀåUÀ¼À£ÀÄß C¹ÛvÀéPÉÌ vÀgÀ®Ä ¨sÁμÉAiÀÄ£ÀÄß §¼À¸ÀÄªÀÅzÀ£ÀÄß £ÁªÀÅ £ÉÆÃqÀ§ºÀÄzÀÄ. 

4. ¨sÁμÉAiÀÄ «²μÀÖ UÀÄt®PÀëtUÀ¼ÀÄ: 

ªÀiÁ£ÀªÀ s̈ÁμÉAiÀÄ£ÀÄßC£À£ÀåªÁV¸ÀÄªÀ ªÉÊ²μÀÖåUÀ¼ÀÄ F PÉ¼ÀV£ÀAwªÉ. 
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1.C¤AiÀÄAwævÀvÉ : ªÀiÁ£ÀªÀ ¨sÁμÉAiÀÄ D¹Û, CzÀgÀ ªÀÄÆ®PÀ s̈ÁμÁgÀÆ¥ÀªÀÅCªÀgÀÄG¯ÉèÃT¸ÀÄªÀ ¥Àæ¥ÀAZÀzÀ 

WÀlPÀUÀ¼ÉÆA¢UÉ AiÀiÁªÀÅzÉÃ ¨sËwPÀ ¥ÀvÀæªÀåªÀºÁgÀªÀ£ÀÄß ºÉÆA¢gÀÄªÀÅ¢®è JAzÀÄ ºÉÃ¼À¯ÁUÀÄvÀÛzÉ, MAzÀÄ 

¨sÁμÉAiÀÄ°è£À PÉ®ªÀÅ ¥ÀzÀUÀ¼ÀÄ ¨sÁUÀ±ÀBCxÀªÁ ¸ÀA¥ÀÆtðªÁV ¸ÁAPÉÃwPÀªÁVgÀ§ºÀÄzÀÄ, CAzÀgÉ CªÀÅ s̈ÁμÁªÀ®èzÀ 

¥Àæ¥ÀAZÀzÀ UÀÄt®PÀëtUÀ¼À£ÀÄß ¥Àæw©A©¸ÀÄvÀÛªÉ. 

2.GvÁàzÀPÀvÉ (¸ÀÈd£À²Ã®vÉ/ªÀÄÄPÀÛ-ªÀÄÄPÀÛvÉ) : C¤¢ðμÀÖªÁV ºÉaÑ£À ¸ÀASÉåAiÀÄ ªÁPÀåUÀ¼À£ÀÄß GvÁà¢¸À®Ä ªÀÄvÀÄÛ 

CxÀðªÀiÁrPÉÆ¼Àî®Ä s̈ÁμÁ §¼ÀPÉzÁgÀgÀ ¸ÀÈd£À²Ã® ¸ÁªÀÄxÀåðªÀ£ÀÄßG¯ÉèÃT¸À®Ä s̈ÁμÁ±Á¸ÀÛçzÀ°è §¼À¸À¯ÁUÀÄªÀ 

¸ÁªÀiÁ£Àå ¥ÀzÀ. EzÀÄ «±ÉÃμÀªÁV ¥ÁætÂUÀ¼À C£ÀÄvÁàzÀPÀ ¸ÀAªÀºÀ£À ªÀåªÀ¸ÉÜUÀ¼ÉÆA¢UÉ ªÀåwjPÀÛªÁVzÉ.¥ÁætÂUÀ¼ÀÄ ¹ÜgÀ 

G¯ÉèÃRªÀ£ÀÄß ºÉÆA¢ªÉ. ¥ÀæwAiÉÆAzÀÄ ¸ÀAPÉÃvÀªÀÅAiÀiÁªÀÅzÀ£ÁßzÀgÀÆ ¸ÀÆa¸ÀÄvÀÛzÉ, DzÀgÉ F ¸ÀAPÉÃvÀUÀ¼À£ÀÄß 

PÀÄ±À®vÉ¬ÄAzÀ ªÀiÁqÀ¯ÁUÀÄªÀÅ¢®è. 

3. ¸ÁA¸ÀÌøwPÀ ¥Àæ¸ÀgÀt: ¨sÁμÉMAzÀÄ ¦Ã½UÉ¬ÄAzÀ E£ÉÆßAzÀÄ ¦Ã½UÉUÉ ºÁzÀÄºÉÆÃUÀÄvÀÛzÉ. ¥ÁætÂUÀ¼À°è 

¸ÀºÀdªÁzÀGvÀà£Àß«zÉDzÀgÉ ¥ÀævÉåÃPÀªÁV ¨É¼ÉAiÀÄÄªÀ ªÀiÁ£ÀªÀ ²±ÀÄUÀ¼ÀÄ AiÀiÁªÀÅzÉÃ ¸ÀºÀdªÁzÀ 

¨sÁμÉAiÀÄ£ÀÄßGvÁà¢¸ÀÄªÀÅ¢®è. ¸ÁA¸ÀÌøwPÀ ¥Àæ¸ÀgÀtªÀÅ ªÀiÁ£ÀªÀ ¸Áé¢üÃ£À ¥ÀæQæAiÉÄAiÀÄ°è ªÀiÁvÀæ ¤uÁðAiÀÄPÀªÁVzÉ. 

4. «ªÉÃZÀ£Á²Ã®vÉ : ªÀiÁ£ÀªÀ ¨sÁμÉAiÀÄ D¹ÛAiÀiÁVzÀÄÝ, ¹UÀß®ß CA±ÀUÀ¼À£ÀÄß ªÁåSÁå¤¸À§ºÀÄzÁzÀ UÀrUÀ¼À£ÀÄß 

ºÉÆA¢gÀÄªÀAvÉ «±ÉèÃ¶¸À§ºÀÄzÀÄ, CªÀÅUÀ¼À £ÀqÀÄªÉAiÀiÁªÀÅzÉÃ ºÀAvÀCxÀªÁ ¤gÀAvÀgÀvÉE®è (CxÀªÁ) ªÀiÁ£ÀªÀ 

¨sÁμÉAiÀÄ°è §¼À¸ÀÄªÀ C£À£Àå ±À§ÝUÀ¼ÀÄ. ¥ÀæwAiÉÆAzÀÄ s̈ÁμÉAiÀÄÄ «©ü£Àß ±À§ÝUÀ¼À UÀÄA¥À£ÀÄß §¼À¸ÀÄvÀÛzÉ F 

¥ÀæwAiÉÆAzÀÄ ±À§ÝUÀ¼ÀÄ G½zÀªÀÅUÀ½VAvÀ ©ü£ÀßªÁVgÀÄvÀÛªÉ ªÀÄvÀÄÛ ºÉÆ¸À CxÀðUÀ¼À£ÀÄß gÀÆ¦¸À®Ä 

¸ÀAAiÉÆÃf¸À®àqÀÄvÀÛªÉ. 

5. ¨sÁμÁ±Á¸ÀÛç: 

¨sÁμÁ±Á¸ÀÛçªÀ£ÀÄß s̈ÁμÉAiÀÄ ªÉÊeÁÕ¤PÀCzsÀåAiÀÄ£ÀJAzÀÄ ªÁåSÁå¤¸À¯ÁVzÉ .EzÀÄ s̈ÁμÉAiÀÄ CA±ÀUÀ¼ÀÄ ªÀÄvÀÄÛ CªÀÅUÀ¼À 

¸ÀAAiÉÆÃd£É ªÀÄvÀÄÛ ¸ÀAWÀl£ÉAiÀÄ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀ vÀvÀéUÀ¼À ªÀåªÀ¹ÜvÀ CzsÀåAiÀÄ£ÀªÁVzÉ. s̈ÁμÁ±Á¸ÀÛçªÀÅ ªÀiÁw£À 

¸ÀªÀÄÄzÁAiÀÄ¢AzÀ ªÁ¸ÀÛªÀªÁV §¼ÀPÉAiÀÄ°ègÀÄªÀ ¨sÁμÉAiÀÄ CA±ÀUÀ¼ÀÄ CxÀªÁ CA±ÀUÀ¼ÉÆA¢UÉ 

PÀpt¥ÀæAiÉÆÃUÀªÀ£ÀÄßMzÀV¸ÀÄvÀÛzÉ.EzÀÄ «ÃPÀëuÉ ªÀÄvÀÄÛ D ªÀÄÆ®PÀ ¨sÁμÉAiÀÄ §¼ÀPÉzÁgÀjAzÀ ¸ÀAUÀæ»¹zÀ qÉÃmÁªÀ£ÀÄß 

DzsÀj¹zÉ, vÀ¤SÁ¢üPÁjAiÀÄÄ ªÉÊeÁÕ¤PÀ «±ÉèÃμÀuÉAiÀÄ£ÀÄß ªÀiÁqÀÄvÁÛ£É ªÀÄvÀÄÛCzÀgÀPÉÆ£ÉAiÀÄ°è CªÀ£ÀÄ 

vÀ£ÀßCzsÀåAiÀÄ£ÀzÀPÉëÃvÀæPÉÌ ¸ÀA§A¢ü¹zÀ vÀÈ¦ÛzÁAiÀÄPÀ «ªÀgÀuÉAiÉÆA¢UÉ ºÉÆgÀ§gÀÄvÁÛ£É. 

6. ¨sÁμÁ±Á¸ÀÛçzÀ ªÉÊeÁÕ¤PÀ ¸ÀégÀÆ¥À: 

¨sÁμÉ ªÉÊeÁÕ¤PÀCzsÀåAiÀÄ£ÀPÉÌAiÉÆÃUÀåªÁVzÉAiÉÄÃ?CAvÀºÀ ¥Àæ±ÉßUÉGvÀÛj¸À®Ä, «eÁÕ£À ¥ÀzÀªÀ£ÀÄß ªÁåSÁå¤¸À¨ÉÃPÁVzÉ. 

«eÁÕ£ÀªÀ£ÀÄßMAzÀÄ ªÀ¸ÀÄÛ CxÀªÁ «zÀåªÀiÁ£À, £ÉÊ¸ÀVðPÀCxÀªÁ ¸ÁªÀiÁfPÀPÀæªÀÄ§zÀÞ, ¸ÀàμÀÖ ªÀÄvÀÄÛ ªÀ¸ÀÄÛ¤μÀ× 

CzsÀåAiÀÄ£ÀJAzÀÄ ªÁåSÁå¤¸À§ºÀÄzÀÄ. s̈ÁµÉAiÀÄÄ «eÁÕ£ÀªÀ£ÀÄß vÉÆqÀV¹PÉÆArzÉ. s̈ÁμÁCzsÀåAiÀÄ£ÀzÀ ¸ÀAzÀ¨sÀðzÀ°è, 

«eÁÕ£ÀªÀÅ ªÀåªÀ¹ÜvÀ vÀ¤SÉAiÀÄ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ¤AiÀÄAwævÀ ªÀÄvÀÄÛ ªÀ¸ÀÄÛ¤μÀ×ªÁV ¥Àj²Ã°¸À§ºÀÄzÁzÀ ¥ÀÆªÀð s̈Á«UÀ¼À 

ªÀÄÆ®PÀ ¨sÁμÉCªÀ¯ÉÆÃPÀ£ÀUÀ¼À DzsÁgÀzÀ ªÉÄÃ¯É ªÀÄvÀÄÛ ¨sÁμÉAiÀÄ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀ PÉ®ªÀÅ ¸ÁªÀiÁ£Àå ¹zÁÞAvÀUÀ¼À 
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ZËPÀnÖ£ÉÆ¼ÀUÉ. s̈ÁμÁ±Á¸ÀÛçzÀPÁAiÀÄð«zsÁ£ÀªÀÅ s̈ÁμÉAiÀÄ §UÉÎ ¨sÀ«μÀå £ÀÄrAiÀÄ®Ä 

¥ÀjÃQë¸À§ºÀÄzÁzÀHºÉAiÀÄ£ÀÄßgÀa¸ÀÄªÀÅzÀ£ÀÄß M¼ÀUÉÆArgÀÄvÀÛzÉ.HºÉAiÀÄÄ ¸ÀÄ¼ÀÄî JAzÀÄPÀAqÀÄ§AzÀgÉ ªÀÄvÀÄÛ 

¸ÁªÀiÁ¤åÃPÀÈvÀ ¸ÉÊzÁÞAwPÀZËPÀnÖUÉ ºÉÆA¢PÉAiÀiÁUÀ¢zÀÝgÉ, CzÀ£ÀÄß ªÀiÁ¥Àðr¸À¯ÁUÀÄvÀÛzÉCxÀªÁ 

¤gÁPÀj¸À¯ÁUÀÄvÀÛzÉ ªÀÄvÀÄÛnÃPÉ¬ÄAzÀ CZÀ®ªÁzÀ ¸ÀA¥ÀÆtð ¸ÀvÀåªÀ£ÀÄßvÀ®Ä¥ÀÄªÀzÀÈ¶Ö¬ÄAzÀ 

¥ÀAiÀiÁðAiÀÄHºÉAiÀÄ£ÀÄßgÀÆ¦¸À¯ÁUÀÄvÀÛzÉ.¨sÁμÁ±Á¸ÀÛçªÀÅJgÀqÀÄ ¥ÀæªÀÄÄR UÀÄjUÀ¼À£ÀÄß ºÉÆA¢zÉ:1. ¨sÁμÉAiÀÄ 

¸ÀégÀÆ¥ÀªÀ£ÀÄßCzsÀåAiÀÄ£À ªÀiÁqÀ®Ä ªÀÄvÀÄÛ ¨sÁμÉAiÀÄ ¹zÁÞAvÀªÀ£ÀÄß ¸ÁÜ¦¸À®Ä 2 ¸ÁÜ¦vÀªÁzÀ ¹zÁÞAvÀªÀ£ÀÄß 

C£Àé¬Ä¸ÀÄªÀ ªÀÄÆ®PÀ ¨sÁμÉ ªÀÄvÀÄÛJ¯Áè s̈ÁμÉUÀ¼À£ÀÄß «ªÀj¸À®Ä. 

7. DzsÀÄ¤PÀ ¨sÁμÁ±Á¸ÀÛç: 

¨sÁμÁ±Á¸ÀÛçªÀÅ s̈ÁμÉAiÀÄ CA±ÀUÀ¼ÀÄ ªÀÄvÀÄÛ CªÀÅUÀ¼À ¸ÀAAiÉÆÃd£É ªÀÄvÀÄÛ ¸ÀAWÀl£ÉAiÀÄ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀ vÀvÀéUÀ¼À 

ªÀåªÀ¹ÜvÀ CzsÀåAiÀÄ£ÀªÁVzÉ.¨sÁμÁ±Á¸ÀÛçªÀÅ s̈ÁμÉAiÀÄCzsÀåAiÀÄ£ÀªÀ£ÀÄßG¯ÉèÃT¸À®Ä §¼À¸À¯ÁUÀÄªÀ ºÀ¼ÉAiÀÄ ¥ÀzÀªÁVzÉ. 

¨sÁμÁ±Á¸ÀÛçªÀÅvÀÄ®£ÁvÀäPÀ ªÀÄvÀÄÛLwºÁ¹PÀªÁVvÀÄÛ. ¨sÁμÉAiÀÄvÀÄ®£ÁvÀäPÀCzsÀåAiÀÄ£ÀªÀÅ ¸ÀA§A¢üvÀ s̈ÁμÉUÀ¼À 

PÀÄlÄA§zÉÆ¼ÀV£À ºÉÆÃ°PÉUÀ¼ÀÄ ªÀÄvÀÄÛ ªÀåvÁå¸ÀUÀ¼À ªÉÄÃ¯É PÉÃA¢æÃPÀj¸ÀÄvÀÛzÉ.MAzÀÄLwºÁ¹PÀ CzsÀåAiÀÄ£ÀªÀÅ 

¨sÁμÉAiÀÄPÀÄlÄA§zÀ «PÀ¸À£ÀªÀ£ÀÄßCxÀªÁ ¤¢ðμÀÖ ¨sÁμÉAiÀÄ°è ¢ÃWÁðªÀ¢üAiÀÄ°è ¸ÀA s̈À«¸ÀÄªÀ §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß 

«±ÉèÃ¶¸ÀÄvÀÛzÉ. ¸Á¸Àìgï s̈ÁμÉAiÀÄ£ÀÄß «±ÉèÃ¶¸ÀÄªÀ°è ºÉÆ¸À ¥ÀjPÀ®à£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ PÁAiÀÄð«zsÁ£ÀUÀ¼À£ÀÄß 

¥ÀjZÀ¬Ä¹zÀgÀÄ. 

8.¨sÁμÉ ªÀÄvÀÄÛ ¥ÀgÉÆÃ¯ï: 

¸Á¸ÀÄgï ¨sÁμÉ ªÀÄvÀÄÛ ¥ÉgÉÆÃ¯ï £ÀqÀÄ«£À ¥ÀæªÀÄÄR ªÀåvÁå¸ÀªÀ£ÀÄß ¥ÀjZÀ¬Ä¹zÀgÀÄ.¥ÉgÉÆÃ¯ïAiÀiÁªÀÅzÉÃ 

¤¢ðμÀÖCxÀð¥ÀÆtðGZÁÑgÀuÉAiÀiÁVzÉ.EzÀÄ ªÀiÁvÀ£ÁqÀ§ºÀÄzÀÄCxÀªÁ §gÉAiÀÄ§ºÀÄzÀÄ.EzÀÄ ªÀåQÛAiÀÄ ¨sÁUÀzÀ°è 

ªÀiÁvÀ£ÁqÀÄªÀ ¤dªÁzÀPÁAQæÃmïQæAiÉÄAiÀÄ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ.EzÀÄ ªÉÊAiÀÄQÛPÀ, QæAiÀiÁvÀäPÀ ªÀÄvÀÄÛ 

¸ÁªÀiÁfPÀZÀlÄªÀnPÉAiÀiÁVzÉ.EzÀÄ ¤¢ðμÀÖ ¸ÀªÀÄAiÀÄ ªÀÄvÀÄÛ ¸ÀÜ¼À ªÀÄvÀÄÛ ¤¢ðμÀÖ ¸ÀAzÀ s̈ÀðzÀ°è. s̈ÁμÁ±Á¸ÀÛçdÕgÀ £ÉÃgÀ 

«ÃPÀëuÉUÉ ®¨sÀå«gÀÄªÀ KPÉÊPÀ ªÀ¸ÀÄÛ«zÀÄ.EzÀÄZÉÆÃ«ÄìÌAiÀÄC©ü£ÀAiÀÄzÀPÀ®à£ÉAiÀÄ£ÀÄß ºÉÆÃ®ÄvÀÛzÉ. 

¨sÁμÉ, ªÀÄvÉÆÛAzÉqÉ s̈ÁμÉAiÀÄ CA±ÀUÀ¼À ¸ÀAAiÉÆÃd£É ªÀÄvÀÄÛ ¸ÀAWÀl£ÉAiÀÄ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀDzsÁgÀªÁVgÀÄªÀ 

¤AiÀÄªÀÄUÀ¼À£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ.EzÀÄ CA±ÀUÀ¼À ¸ÀÆZÀå ªÀåªÀ¸ÉÜAiÀiÁVzÉ, ªÀåvÁå¸ÀUÀ¼ÀÄ ªÀÄvÀÄÛ «gÉÆÃzsÀUÀ¼ÀÄ.M§â 

¨sÁμÀtPÁgÀ¤UÉGZÁÑgÀuÉAiÀÄ£ÀÄß ªÀiÁqÀ®Ä ªÀÄvÀÄÛ PÉÃ¼ÀÄUÀ¤UÉ CzÉÃCxÀðªÁUÀÄªÀAvÉ ªÀiÁqÀÄªÀ s̈ÁμÉAiÀiÁVzÉ. 

¸ÀAQë¥ÀÛªÁV, ¨sÁμÉ = ªÁåPÀgÀt + ±À§ÝPÉÆÃ±À + s̈ÁμÁ ¸ÀªÀÄÄzÁAiÀÄzÀGZÁÑgÀuÁ ªÀåªÀ¸ÉÜ. 

9. wÃªÀiÁð£À: 

¤AiÉÆÃd£ÉAiÀÄÄ ¥ÀæzÀ²ð¹zÀAvÉ, ¨sÁμÉAiÀÄÄ ±À§ÝUÀ¼ÀÄ CxÀªÁ ¸À£ÉßUÀ¼À£ÀÄß §¼À¹PÉÆAqÀÄ ¸ÀAªÀºÀ£ÀPÁÌV MAzÀÄ 

ªÀåªÀ¸ÉÜAiÀiÁVzÀÄÝCzÀÄ ¸Émï ¤AiÀÄªÀÄUÀ¼À ¥ÀæPÁgÀCxÀð¥ÀÆtðjÃwAiÀÄ°èMlÄÖUÀÆr¸ÀÄvÀÛzÉ. s̈ÁμÉAiÀÄ ªÀÄÆ®PÀ, 

d£ÀgÀÄvÀªÀÄä s̈ÁªÀ£ÉUÀ¼À£ÀÄß ªÀåPÀÛ¥Àr¸À§ºÀÄzÀÄ, PÀªÀ£À ªÀÄvÀÄÛPÁzÀA§jAiÀÄ£ÀÄß §gÉAiÀÄ§ºÀÄzÀÄ 

ªÀÄvÀÄÛAiÉÆÃa¸À§ºÀÄzÀÄ. s̈ÁμÉAiÀÄÄ ªÀÄÆ®¨sÀÆvÀªÁV ªÀiÁ£ÀªÀªÁVzÉ, DzÀgÀÆ §ºÀÄ±ÀB ªÀÄ£ÀÄμÀåjUÉ 
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¹Ã«ÄvÀªÁV®è.ªÀÄvÉÆÛAzÉqÉ ¨sÁμÁ±Á¸ÀÛçªÀÅ ¨sÁμÉAiÀÄ£ÀÄßCzsÀåAiÀÄ£À ªÀiÁqÀÄªÀ ªÉÊeÁÕ¤PÀ «zsÁ£ÀªÁVzÉ.F «eÁÕ£ÀªÀÅ 

¨sÁμÉAiÀÄeÁÕ£À (¸ÁªÀÄxÀåð) JAzÀgÉÃ£ÀÄ ªÀÄvÀÄÛ F eÁÕ£ÀªÀ£ÀÄß ºÉÃUÉ §¼À¹PÉÆ¼Àî¯ÁUÀÄvÀÛzÉ (PÁAiÀÄðPÀëªÀÄvÉ) JA§ 

¥Àæ±ÉßUÉGvÀÛj¸À®Ä ¥ÀæAiÀÄwß¸ÀÄvÀÛzÉ. 

DzÁgÀUÀæAxÀUÀ¼ÀÄ: 

qÁ. ¦æÃw ¦.¨sÀAqÁgÀPÀgÀ¨sÁµÁ±Á¸ÀÛç ªÀÄvÀÄÛ ¨sÁµÁ¨ÉÆÃzsÀ£Á±Á¸ÀÛç.(2017),, «zÁå¤¢ü ¥ÀæPÁ±À£À,UÀzÀUÀ. 

qÁ. «dAiÀÄPÀÄªÀiÁgÀ PÉ. UÉÆÃvÀV, PÀ£ÀßqÀ s̈ÁµÁ¨ÉÆÃzsÀ£É(2019), ²æÃ. ¹zÀÞ°AUÉÃ±ÀégÀ ¥ÀæPÁ±À£À PÀ®§ÄgÀV. 

DAvÀeÁð®zÀ ªÀiÁ»w. 
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²PÀët ªÀÄvÀÄÛ ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀt: PÉÆqÀUÀÄ f¯Áè ªÁå¦ÛAiÀÄ M0zÀÄ CzsÀåAiÀÄ£À. 

 

rÃ£Á ¦.¦ 

G¥À£Áå¸ÀPÀgÀÄ 

gÁdå±Á¸ÀÛç CzsÀåAiÀÄ£À « s̈ÁUÀ 

«±Àé«zÁå¤®AiÀÄ PÁ¯ÉÃdÄ £É¯Áår. 

¸ÁgÁ0±À: 

      "ºÉuÉÆÚ0zÀÄ PÀ°vÀgÉ ±Á¯ÉAiÉÆ0zÀÄ vÉgÉzÀ0vÉ" F ªÀiÁw£À ¥ÀæPÁgÀ ºÉtÄÚ ¸ÀªÀiÁdzÀ PÀuÁÚVzÁÝ¼É. ¸À§®vÉ 

J£ÀÄßªÀÅzÀÄ ¹ÛçÃ, ¥ÀÄgÀÄµÀj§âjUÀÆ ¸ÀªÀiÁdzÀ°è §zÀÄPÀ®Ä ¨ÉÃPÁzÀ ±ÀQÛ. ºÁUÉAiÉÄÃ M§â ªÀÄ»¼É vÀ£Àß fÃªÀ£ÀzÀ §UÉÎ 

¥Àj¥ÀÆtð eÁÕ£ÀªÀ£ÀÄß ºÉÆ0zÀÄªÀÅzÀÄ, vÀ£Àß fÃªÀ£ÀzÀ PÀÄjvÀÄ ¤tðAiÀÄ ºÁUÀÄ wÃªÀiÁð£ÀUÀ¼À£ÀÄß PÉÊUÉÆ¼ÀÄîªÀ 

CªÀPÁ±ÀUÀ¼À£ÀÄß ºÉÆ0zÀÄªÀÅzÀÄ, AiÀiÁªÀÅzÉÃ jÃwAiÀÄ C¸ÀªÀiÁ£ÀvÉ, ±ÉÆÃµÀuÉUÀ½UÉ M¼ÀUÁUÀzÉ ²PÀët, GzÉÆåÃUÀ, 

«ªÁºÀ fÃªÀ£À, ¸À0vÁ£ÉÆÃvÀàwÛ, DgÉÆÃUÀå ªÀÄvÀÄÛ ºÀPÀÄÌUÀ¼À£ÀÄß ºÉÆ0zÀÄªÀÅzÀÄ, ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ gÁdQÃAiÀÄ 

DqÀ½vÀzÀ°è ¨sÁUÀªÀ»¸ÀÄ«PÉ E0vÀºÀ C0±ÀUÀ¼À §UÉÎ «±Áé¸À¢0zÀ ¨Á¼ÀÄªÀ ±ÀQÛAiÉÄÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt. 

¸À§°ÃPÀgÀt, ±ÀPÀÛvÉ J£ÀÄßªÀÅzÀÄ ¸ÁªÀiÁ£ÀåªÁV ªÀÄ»¼ÉAiÀÄgÀ°è DvÀä«±Áé¸ÀªÀ£ÀÄß ¨É¼À¹, CªÀgÀ ¸ÁªÀÄxÀåðªÀ£ÀÄß 

ºÉaÑ¸ÀÄªÀÅzÉÃ DVgÀÄvÀÛzÉ. ªÀÄ»¼ÉAiÀÄgÀ°è ¨Ë¢ÞPÀ,gÁdQÃAiÀÄ,¸ÁªÀiÁfPÀ,DyðPÀ §®ªÀ£ÀÄß ºÉaÑ¸ÀÄªÀÅzÀPÉÌ ªÀÄ»¼Á 

¸À§°ÃPÀgÀt J£Àß¯ÁUÀÄvÀÛzÉ. " ¥ÀQëUÉ ºÉÃUÉ M0zÉÃ gÉPÉÌ¬Ä0zÀ ºÁgÀÄªÀÅzÀÄ C¸ÁzsÀåªÁVgÀÄvÀÛzÉÆÃ ºÁUÉAiÉÄÃ 

ªÀÄ»¼ÉAiÀÄgÀ ¹ÜwUÀwUÀ¼ÀÄ 

GvÀÛªÀÄUÉÆ¼ÀîzÀ ºÉÆgÀvÀÄ dUÀwÛ£À PÀ¯ÁåtzÀ §UÉÎ a0w¸ÀÄªÀÅzÀÄ C¸ÁzsÀåªÁVgÀÄvÀÛzÉ".J0§ ¸Áé«Ä«ªÉÃPÁ£À0zÀgÀªÀgÀ 

ªÀiÁw£À0vÉ ªÀÄ»¼ÉAiÀÄgÀÄ E£ÀÆß C±ÀPÀÛgÁVgÀÄªÀÅzÀj0zÀ¯ÉÃ 'ªÀÄ»¼Á ¸À±ÀQÛÃPÀgÀt' J0§ «µÀAiÀÄªÀÅ ºÉZÀÄÑ 

¥ÁæªÀÄÄRåvÉ ¥ÀqÉzÀÄPÉÆ¼ÀÄîvÀÛzÉ. CªÀgÀÄ ¸À±ÀPÀÛgÁUÀÄªÀvÀ£ÀPÀ ªÀÄÄ0zÀÄªÀgÉAiÀÄÄvÀÛ¯ÉÃ EgÀÄvÀÛzÉ. E0zÀÄ M§â ºÉtÄÚ 

ªÀÄUÀ¼ÀÄ- vÁ¬ÄAiÀiÁV, ºÉ0qÀwAiÀiÁV, ªÀÄUÀ¼ÁV ¥ÀæwAiÉÆ§âgÀ fÃªÀ£ÀzÀ®Æè  

¸ÀºÀPÁjtÂAiÀiÁV ªÀÄvÉÆÛ§âgÀ §zÀÄQUÉ ¨É¼ÀPÁUÀÄªÁPÉ, vÀ£Àß d£ÀäPÉÌ ªÉÆzÀ¯ÉÃ "ºÉtÄÚ J0§ PÁgÀtPÉÌ vÁgÀvÀªÀÄåPÉÌ 

M¼ÀUÁUÀÄwgÀÄªÀÅzÀÄ «¥ÀAiÀiÁð¸ÀªÉÃ ¸Àj!. AiÀiÁªÀÅzÉÃ vÁgÀvÀªÀÄåªÀ£ÀÄß ¯ÉQÌ¸ÀzÉÃ J¯Áè PÉëÃvÀæUÀ¼À°è ªÀÄ»¼ÉAiÀÄjUÉ 

¸ÀªÀiÁ£À CªÀPÁ±ÀUÀ¼À£ÀÄß ¤ÃqÀÄªÀ ªÀÄÆ®PÀ ªÀÄ»¼ÉAiÀÄgÀ PÀ¯ÁåtªÀ£ÀÄß ¸Á¢ü¸À¨ÉÃPÁzÀÄzÀÄ C¤ªÁAiÀÄðªÁVzÉ. 

¸ÀÆa ¥ÀzÀUÀ¼ÀÄ: ªÀÄ»¼Á ¸À§°ÃPÀgÀt, ²PÀët, PÀ¯Áåt. 

¦ÃpPÉ: 

     ªÀÄ»¼ÉAiÀÄgÀ ¸Àé-ªÀiË®åzÀ ¥ÀæeÉÐAiÀÄ£ÀÄß GvÉÛÃf¸ÀÄªÀÅzÀÄ ªÀÄ»¼Á ¸À§°ÃPÀt J0zÀÄ ºÉÃ¼À§ºÀÄzÁVzÉ. dUÀwÛ£À°è 

ªÀÄ»¼ÉAiÀÄgÀ ¸ÁªÀiÁfPÀ, DyðPÀ ªÀÄvÀÄÛ gÁdQÃAiÀÄ ¹ÜwAiÀÄ£ÀÄß ¸ÀÄzsÁj¸À®Ä PÉÊUÉÆ0qÀ ZÀlÄªÀnPÉAiÀÄ£ÀÄß ªÀÄ»¼Á 

¸À§°ÃPÀgÀt ¸ÀÆa¸ÀÄvÀÛzÉ. ªÀÄ»¼ÉAiÀÄgÀ ¸Áé©üªÀiÁ£ÀPÉÌ ªÀÄvÀÄÛ ¸ÀªÀiÁdPÉÌ EzÀÄ C¤ªÁAiÀÄðªÀÇ PÀÆqÀ ºËzÀÄ. 

ªÀÄ»¼ÉAiÀÄgÀÄ ºÉZÀÄÑ-ºÉZÀÄÑ «µÀAiÀÄUÀ¼À£ÀÄß PÀ°AiÀÄ®Ä ªÀÄvÀÄÛ CªÀgÀÄ fÃªÀ£ÀzÀ°è §®±Á°AiÀiÁUÀÄªÀ°è ªÀÄ»¼Á 

¸À§°ÃPÀgÀtªÀÅ £ÉgÀªÁVzÉ. " vÉÆnÖ®£ÀÄß vÀÆUÀÄªÀ PÉÊAiÉÆ0zÀÄ dUÀvÀÛ£ÀÄß vÀÆUÀ§®èzÀÄ" J0§ ªÀiÁvÀ£ÀÄß ¸ÀvÀåªÁV 
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¤gÀÆ¦¸À¨ÉÃPÁVzÉ. EzÀgÀ ªÀÄÆ®PÀ "ªÀÄ»¼É C§¯É C®è ¸À§¯É" J0§ ºÉÃ½PÉAiÀÄ£ÀÄß JwÛ»rAiÀÄ¨ÉÃPÁVzÉ. F 

ªÉÆzÀ®Ä ªÀÄ»¼ÉAiÀÄ fÃªÀ£ÀªÀÅ CªÀ¼À ªÀÄ£ÉAiÀÄ £Á®ÄÌ UÉÆÃqÉUÀ¼À ªÀÄzsÉå ¹Ã«ÄvÀªÁVvÀÄÛ. DzÀgÉ ¥Àæ¸ÀÄÛvÀ 

ªÀÄ»¼ÉAiÀÄgÀÄ ºÉÆ®zÀ°è PÉ®¸ÀªÀiÁqÀÄªÀÅzÀj0zÀ »rzÀÄ «ªÀiÁ£À ZÀ¯Á¬Ä¸ÀÄªÀ ºÁUÀÆ ªÀiË0mï JªÀgÉ¸ïÖ 

¥ÀªÀðvÀªÀ£ÀÄß KgÀÄªÀ ªÀÄlÖPÉÌ J¯Áè PÉëÃvÀæUÀ¼À°èAiÀÄÆ ªÀÄÄ£ÀÄßUÀÄÎwÛzÁÝ¼É. GzÁºÀgÀuÉUÉ vÉUÉzÀÄPÉÆ¼ÀÄîªÀÅzÁzÀgÉ 

gÁdQÃAiÀÄ PÉëÃvÀæzÀ°è ¥Àæ¥À0ZÀzÀ ¥ÀæxÀªÀÄ ªÀÄ»¼Á ¥ÀæzsÁ¤ ²æÃªÀÄw ¹jªÀiÁªÉÇÃ §0qÁgÀ £ÁAiÀÄQ, ²æÃªÀÄw 

E0¢gÁUÁ0¢ü, ¸ÀgÉÆÃf¤ £ÁAiÀÄÄØ. ºÁUÉAiÉÄÃ GzÀåªÀÄ gÀ0UÀzÀ°è QgÀuï ªÀÄdÄ0zÁgï µÁ, ²æÃªÀÄw 

¸ÀÄzsÁªÀÄÆwð C0vÉAiÉÄÃ D«µÁÌgÀ PÉëÃvÀæzÀ°è PÀ®à£Á ZÁªÁè, ¸ÀÄ¤ÃvÀ «°AiÀÄ0gÀ ¸ÁzsÀ£É, ¸ÁªÀiÁfPÀ ªÀ®AiÀÄzÀ°è 

¸ÀªÀiÁdzÀ ±Á0wUÁV zÀÄrzÀ ªÀÄzÀgï vÉgÉ¸Á, QgÀuï ¨ÉÃr ªÀÄÄ0vÁzÀªÀgÀ ¸ÁzsÀ£ÉUÀ¼ÀÄ " ºÉtÄÚ PÉÃªÀ® 

ªÀÄ£ÉAiÉÆ¼ÀV£À ºÉÆgÉAiÀÄ®è, dUÀvÀÛ£Éß ¨É¼ÀUÀ§®è eÉÆåÃw" J0§ÄzÀ£ÀÄß ¸Á©ÃvÀÄ¥Àr¹zÉ.  

ªÁåSÉåUÀ¼ÀÄ: 

 f.r D0qÀ¸Àð£ï gÀªÀgÀ ¥ÀæPÁgÀ "¹ÛçÃªÁzÀzÀ CxÀð ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß §®¥Àr¸ÀÄªÀÅzÀÄ J0zÀ®è, ªÀÄ»¼ÉAiÀÄgÀÄ 

FUÁUÀ¯É §®±Á°AiÀiÁVzÁÝgÉ DzÀgÉ dUÀvÀÄÛ D   ±ÀQÛAiÀÄ£ÀÄß UÀæ»¸ÀÄªÀ «zsÁ£À §zÀ¯Á¬Ä¸À¨ÉÃPÀÄ". 

 qÁ|| ©.Dgï C0¨ÉÃqÀÌgïgÀªÀgÀ ¥ÀæPÁgÀ " M0zÀÄ zÉÃ±ÀzÀ C©üªÀÈü¢ÞAiÀÄ£ÀÄß £Á£ÀÄ C zÉÃ±ÀzÀ ªÀÄ»¼ÉAiÀÄgÀ 

C©üªÀÈü¢ÞAiÀÄ ªÀÄÆ®PÀ C¼ÉAiÀÄÄvÉÛÃ£É". 

 

PÉÆqÀUÀÄ f¯Áè ªÁå¦ÛAiÀÄ°è ªÀÄ»¼ÉAiÀÄgÀ ²PÀët ªÀÄvÀÄÛ ¸À§°ÃPÀgÀtzÀ CzsÀåAiÀÄ£À. 

¥ÁæPÀ®à£É: 

 ªÀÄ»¼ÉAiÀÄgÀ PÀ¯Áåt ¸Á¢ü¸ÀÄªÀÅzÀj0zÀ ¸ÀªÀiÁdzÀ EvÀgÀ J¯Áè PÉëÃvÀæUÀ¼À°è C©üªÀÈ¢Þ ¸Á¢üvÀªÁUÀÄªÀÅzÀÄ. 

 ªÀÄ»¼Á ¸À§°ÃPÀgÀtªÀÅ °0UÀ C¸ÀªÀiÁ£ÀvÉAiÀÄ£ÀÄß vÉÆqÉzÀÄ ºÁQ, ¥ÀÄgÀÄµÀ ¥ÀæzsÁ£À ¸ÀªÀiÁdzÀ°è 

ªÀÄ»¼ÉAiÀÄgÀÄ ªÀÄÄRåªÁ»¤UÉ §gÀ®Ä ¸ÁzsÀåªÁUÀÄvÀÛzÉ, 

 "²PÀët, ¸À0WÀl£É, ºÉÆÃgÁl" ¥ÀjPÀ®à£ÉAiÀÄ ªÀÄÆ®PÀ ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÀªÀiÁdzÀ J¯Áè gÀ0UÀUÀ¼À°è 

ªÀZÀð¹é£ÁAiÀÄPÀvÀé ¨É¼É¹PÉÆ¼Àî®Ä ¸ÀºÀPÁjAiÀiÁUÀÄvÀÛzÉ. 

 M0zÀÄ UÁæªÀÄ ªÀÄlÖzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ ¸À±ÀPÀÛgÁUÀÄªÀÅzÁzÀgÉ EzÀj0zÀ M0zÀÄ vÁ®ÆèPÀÄ, M0zÀÄ f¯Éè. 

M0zÀÄ gÁdå ºÁUÉAiÉÄÃ M0zÀÄ gÁµÀÖç G£ÀßvÀ ªÀÄlÖzÀ ªÀÄ»¼Á ¸À§°ÃPÀgÀt ¸Á¢ü̧ ÀÄªÀÅzÀgÀ°è ¸À0±ÀAiÀÄ«®è. 

GzÉÝÃ±À: 

 PÉÆqÀUÀÄ f¯Áè ªÁå¦ÛAiÀÄ F CzsÀåAiÀÄ£ÀzÀ°è ªÀÄ»¼Á ¸À§°ÃPÀtªÀ£ÀÄß ¸Á¢ü¸ÀÄªÀ ªÀÄÆ® GzÉÝÃ±ÀUÀ¼À£ÀÄß F PÉ¼ÀV£À 

C0±ÀUÀ¼À ªÀÄÆ®PÀ £ÉÆÃqÀ§ºÀÄzÁVzÉ. 
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  ²PÀët: «±Àé d£À¸À0SÁå ªÀgÀ¢AiÀÄ ¥ÀæPÁgÀ vÁ¬ÄAiÀÄ ²PÀëtªÀÅ vÀ£Àß PÀÄlÄ0§ªÀ£ÀÄß aPÀÌzÁV ªÀÄvÀÄÛ vÀ£Àß 

ªÀÄPÀÌ¼À£ÀÄß GvÀÛªÀÄªÁV ¨É¼É¸ÀÄªÀ KPÉÊPÀ C0±ÀªÁVzÉ.EzÀj0zÀ PÉÆqÀUÀÄ f¯Éè ¸ÉÃjzÀ0vÉ EvÀgÀ J¯Áè 

f¯ÉèUÀ¼À®Æè ªÀÄ»¼ÉAiÀÄgÀÄ fÃªÀ£ÀzÀ ¥ÀæªÀÄÄR ªÀiË®åUÀ¼À£ÀÄß CxÀðªÀiÁrPÉÆ¼Àî®Ä, J®ègÀ0vÉ zÀÄrAiÀÄ®Ä, 

¥Àæ²ß¸À®Ä, ¸ÀªÀiÁ£ÀªÁV PÀÆvÀÄ ªÀiÁvÀ£ÁqÀ®Ä, ¸Àj vÀ¥ÀÄàUÀ¼À£ÀÄß «±ÉèÃ¶¸À®Ä ªÉÆzÀ®Ä ªÀÄ»¼ÉAiÀÄgÀÄ 

²PÀëtªÀ£ÀÄß ¥ÀqÉAiÀÄ¨ÉÃPÁVzÉ. 

 °0UÀ vÁgÀvÀªÀÄåzÀ ¤ªÁgÀuÉ: E0¢£À DzsÀÄ¤PÀ AiÀÄÄUÀzÀ°èAiÀÄÆ ¥ÀÆªÁðUÀæºÀ¦ÃrvÀgÁzÀ d£ÀgÀÄ 'ºÉtÄÚ' 

J0§ PÁgÀtPÉÌ ºÀÄlÄÖªÀ ªÉÆzÀ¯ÉÃ fÃªÀ vÉUÉAiÀÄÄªÀ 'ºÉtÄÚ¨sÀÆætºÀvÉåAiÀÄ0vÀºÀ CªÀiÁ£ÀÄµÀ PÀÈvÀåzÀ°è 

vÉÆqÀVgÀÄªÀÅzÀÄ «¥ÀAiÀiÁð¸ÀªÉÃ DVzÉ. ªÀÄvÉÆÛ§âgÀ fÃªÀ£ÀPÉÌ ¨É¼ÀPÁUÀÄªÀ ºÉtÚ£ÀÄß DPÉAiÀÄ DvÀäUËgÀªÀPÉÌ   

zsÀPÉÌAiÀiÁUÀzÀ0vÉ £ÀqÉ¹PÉÆ¼Àî¨ÉÃPÁzÀÄzÀÄ ¸ÀªÀiÁdzÀ PÀvÀðªÀåªÁVzÉ. F ªÀÄÆ®PÀ °0UÀ vÁgÀvÀªÀÄå 

¤ªÁgÀuÉAiÀiÁUÀ¨ÉÃPÁVzÉ. 

 ¸ÀªÀÄÆºÀ ªÀiÁzsÀåªÀÄUÀ¼À ¥Àæ¨sÁªÀ: ¥Àæ¸ÀÄÛvÀªÁV ¸ÀªÀiÁd ªÀÄvÀÄÛ d£ÀgÀ £ÀqÀÄ«£À ¤gÀ0vÀgÀ ¸À0¥ÀPÀð 

PÉÆ0rAiÀiÁV ¸ÀªÀÄÆºÀ ªÀiÁzsÀåªÀÄUÀ¼ÀÄ ªÀÄºÀvÀÛgÀ ¥ÁvÀæªÀ£ÀÄß ªÀ»¸ÀÄwÛzÉ. F ªÀÄÆ®PÀ ªÀÄ»¼ÉAiÀÄgÀ 

¸Áé©üªÀiÁ£À ªÀÄvÀÄÛ DvÀä«±Áé¸ÀªÀ£ÀÄß ºÉaÑ¸ÀÄªÀ°è ¸ÀªÀÄÆºÀ ªÀiÁzsÀåªÀÄUÀ¼À ¸ÀºÀPÁgÀ CUÀvÀåªÁVzÉ. 

 ªÀÄ»¼Á C©üªÀÈ¢Þ PÁAiÀÄðPÀæªÀÄUÀ¼À C£ÀÄµÁ×£À: ªÀÄ»¼ÉAiÀÄgÀÄ vÀªÀÄä ¸Àé-¸ÁªÀÄxÀåðzÀ ªÀÄÆ®PÀ GzÉÆåÃUÀ 

ºÉÆ0¢ §zÀÄPÀ£ÀÄß PÀnÖPÉÆ¼ÀÄîªÀ0vÁUÀ¨ÉÃPÀÄ. ªÀÈwÛ¥ÀgÀ ªÀÄvÀÄÛ GzÀåªÀÄ²Ã®vÉ C©üªÀÈ¢Þ PÁAiÀÄðPÀæªÀÄUÀ¼À 

CrAiÀÄ°è vÀgÀ¨ÉÃw PÁAiÀÄðPÀæªÀÄUÀ¼À£ÀÄß DAiÉÆÃf¸À¨ÉÃPÀÄ. ºÉtÄÚ ¨sÀÆætºÀvÉå, ²±ÀÄºÀvÉå,«ZÉÑÃzÀ£À,ªÀgÀzÀQëuÉ 

ªÀÄvÀÄÛ £ÉÊwPÀvÉUÉ ¸À0§0¢ü¹zÀ EvÀgÀ PÁ£ÀÆ£ÀÄUÀ¼À£ÀÄß PÀptUÉÆ½¸À¨ÉÃPÀÄ. 

CzsÀåAiÀÄ£À «zsÁ£À: 

PÉÆqÀUÀÄ f¯ÉèAiÀÄ ªÀÄ»¼Á ²PÀët ªÀÄvÀÄÛ ¹ÛçÃAiÀÄgÀ ¸À§°ÃPÀgÀtzÀ ªÀÄlÖzÀ §UÉÎ w½AiÀÄÄªÀ ¸À®ÄªÁV 

PÉÊUÉÆ0qÀ CzsÀåAiÀÄ£ÀzÀ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±ÀUÀ¼À£ÀÄß ªÀÄrPÉÃj ªÀÄvÀÄÛ PÀÄ±Á®£ÀUÀgÀ vÁ®ÆèPÀÄUÀ¼À 

ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß ¸À0zÀ²ð¹ ¥ÀqÉzÀÄPÉÆ0rgÀÄvÉÛÃ£É. 

¥ÀnÖ: 1. ªÀAiÀÄ¹ì£À «vÀgÀuÁ ¥ÀnÖ 

Age Frequency Percentage 

20-40 25 50 

41-60 16 32 

60 and above 9 18 

Total 50 100 
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ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ.

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ ªÀAiÀÄ¸Àì£ÀÄß vÉÆÃj¸À¯ÁVzÉ. 

EzÀgÀ°è 20-40 ªÀAiÀÄ¹ì£À ªÀÄ»¼ÉAiÀÄgÀÄ ±ÉÃ, 50 gÀ¶ÖzÀÄÝ, 41

ºÁUÉAiÉÄÃ 60 ªÀµÀð ªÉÄÃ®àlÖªÀgÀÄ ±ÉÃ. 18 gÀ¶ÖzÁÝgÉ. F zÀvÁÛ0±ÀzÀ ¥sÀ°vÁ0±ÀzÀ°è 41

ªÉÄÃ®àlÖªÀjV0vÀ 20-40 ªÀµÀð ªÀAiÀÄ¹ì£À ªÀÄ»¼ÉAiÀÄgÀÄ ºÉaÑ£À ¥ÀæªÀiÁtzÀ°è PÀ0q

¥ÀnÖ: 2. GzÉÆåÃUÀzÀ DªÀÈwÛ ¥ÀnÖ. 

Occupation Frequency

Students 17 

Agriculture 23 

Business 6 

Other 4 

Total 50 

       ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ.
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ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ ªÀAiÀÄ¸Àì£ÀÄß vÉÆÃj¸À¯ÁVzÉ. 

ªÀÄ»¼ÉAiÀÄgÀÄ ±ÉÃ, 50 gÀ¶ÖzÀÄÝ, 41-60 ªÀAiÀÄ¹ì£À ªÀÄ»¼ÉAiÀÄgÀÄ ±ÉÃ. 32 gÀµÀÄÖ 

ºÁUÉAiÉÄÃ 60 ªÀµÀð ªÉÄÃ®àlÖªÀgÀÄ ±ÉÃ. 18 gÀ¶ÖzÁÝgÉ. F zÀvÁÛ0±ÀzÀ ¥sÀ°vÁ0±ÀzÀ°è 41-60 ºÁUÀÆ 60 ªÀµÀð 

40 ªÀµÀð ªÀAiÀÄ¹ì£À ªÀÄ»¼ÉAiÀÄgÀÄ ºÉaÑ£À ¥ÀæªÀiÁtzÀ°è PÀ0qÀÄ §0¢zÁÝgÉ.

Frequency Percentage 

34 

46 

12 

8 

100 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

 

60 and 
above

Total
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Frequency
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e

ISBN 978-81-959744-1-2 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ ªÀAiÀÄ¸Àì£ÀÄß vÉÆÃj¸À¯ÁVzÉ. 

60 ªÀAiÀÄ¹ì£À ªÀÄ»¼ÉAiÀÄgÀÄ ±ÉÃ. 32 gÀµÀÄÖ 

60 ºÁUÀÆ 60 ªÀµÀð 

ÀÄ §0¢zÁÝgÉ. 
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F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ±ÉÃ.34 gÀµÀÄÖ 

«zsÁåyð¤AiÀÄgÀÄ, ±ÉÃ. 46 gÀµÀÄÖ PÀÈ¶AiÀÄ°è vÉÆqÀVzÀªÀgÀÄ, ±ÉÃ. 12 gÀµÀÄÖ ªÀåªÀºÁgÀ PÉëÃvÀæzÀ°è G¼ÀîªÀgÀÄ ºÁUÉAiÉÄÃ 

±ÉÃ.8 gÀµÀÄÖ ªÀÄ»¼ÉAiÀÄgÀÄ EvÀgÉ PÉëÃvÀæUÀ¼À°è vÀªÀÄä£ÀÄß vÁª

¥ÀnÖ: 3. ¸Àé¸ÀºÁAiÀÄ ¸À0WÀzÀ ¸ÀzÀ¸ÀågÁVgÀÄªÀ ªÀÄvÀÄÛ C®èzÀªÀgÀ DªÀÈwÛ ¥ÀnÖ.

Member of self help group Frequency

Yes 26 

No 24 

Total 50 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ.

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸Àé¸ÀºÁAiÀÄ ¸À0WÀzÀ°è 

¸ÀzÀ¸ÀåvÀéªÀ£ÀÄß ºÉÆ0¢zÀªÀgÀÄ ±ÉÃ. 52gÀ¶ÖzÀÄÝ, ºÁUÉAiÉÄÃ ¸ÀzÀ¸ÀåvÀé ºÉÆ0¢®èzÀªÀgÀÄ ±ÉÃ, 48 gÀµÀÄÖ EzÁÝgÉ.

¥ÀnÖ: . 4. ¸Àé GzÉÆåÃUÀzÀ°è vÉÆqÀV¹PÉÆ0q

Self-employment Frequency

Yes 34 

No 16 

Total 50 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ.

Frequency
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¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ±ÉÃ.34 gÀµÀÄÖ 

«zsÁåyð¤AiÀÄgÀÄ, ±ÉÃ. 46 gÀµÀÄÖ PÀÈ¶AiÀÄ°è vÉÆqÀVzÀªÀgÀÄ, ±ÉÃ. 12 gÀµÀÄÖ ªÀåªÀºÁgÀ PÉëÃvÀæzÀ°è G¼ÀîªÀgÀÄ ºÁUÉAiÉÄÃ 

±ÉÃ.8 gÀµÀÄÖ ªÀÄ»¼ÉAiÀÄgÀÄ EvÀgÉ PÉëÃvÀæUÀ¼À°è vÀªÀÄä£ÀÄß vÁªÀÅ vÉÆqÀV¹PÉÆ0rgÀÄvÁÛgÉ. 

¥ÀnÖ: 3. ¸Àé¸ÀºÁAiÀÄ ¸À0WÀzÀ ¸ÀzÀ¸ÀågÁVgÀÄªÀ ªÀÄvÀÄÛ C®èzÀªÀgÀ DªÀÈwÛ ¥ÀnÖ. 

Frequency Percentage 

 52 

 48 

 100 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸Àé¸ÀºÁAiÀÄ ¸À0WÀzÀ°è 

¸ÀzÀ¸ÀåvÀéªÀ£ÀÄß ºÉÆ0¢zÀªÀgÀÄ ±ÉÃ. 52gÀ¶ÖzÀÄÝ, ºÁUÉAiÉÄÃ ¸ÀzÀ¸ÀåvÀé ºÉÆ0¢®èzÀªÀgÀÄ ±ÉÃ, 48 gÀµÀÄÖ EzÁÝgÉ.

¥ÀnÖ: . 4. ¸Àé GzÉÆåÃUÀzÀ°è vÉÆqÀV¹PÉÆ0qÀªÀgÀ ªÀÄvÀÄÛ C®èzÀªÀgÀ DªÀÈwÛ ¥ÀnÖ. 

Frequency Percentage 

68 

32 

100 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

Frequency

Yes

No

Total

ISBN 978-81-959744-1-2 

¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ±ÉÃ.34 gÀµÀÄÖ 

«zsÁåyð¤AiÀÄgÀÄ, ±ÉÃ. 46 gÀµÀÄÖ PÀÈ¶AiÀÄ°è vÉÆqÀVzÀªÀgÀÄ, ±ÉÃ. 12 gÀµÀÄÖ ªÀåªÀºÁgÀ PÉëÃvÀæzÀ°è G¼ÀîªÀgÀÄ ºÁUÉAiÉÄÃ 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸Àé¸ÀºÁAiÀÄ ¸À0WÀzÀ°è 

¸ÀzÀ¸ÀåvÀéªÀ£ÀÄß ºÉÆ0¢zÀªÀgÀÄ ±ÉÃ. 52gÀ¶ÖzÀÄÝ, ºÁUÉAiÉÄÃ ¸ÀzÀ¸ÀåvÀé ºÉÆ0¢®èzÀªÀgÀÄ ±ÉÃ, 48 gÀµÀÄÖ EzÁÝgÉ. 
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F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è 

vÁªÀÅ vÉÆqÀV¹PÉÆ0qÀªÀgÀÄ ±ÉÃ. 68 gÀµÀÄÖ, ºÁUÉAiÉÄÃ vÉÆqÀV¹PÉÆ¼ÀîzÀªÀgÀ ¥ÀæªÀiÁt ±ÉÃ. 32 gÀµÀÄÖ PÀ0qÀÄ§gÀÄvÀÛzÉ.

¥ÀnÖ: 5. ¸Àé GzÉÆåÃUÀ¢0zÁV PÀÄlÄ0§zÀ ¥Àj¹Üw ¸ÀÄzsÁgÀuÉAiÀÄ PÀÄjvÀ DªÀÈwÛ ¥ÀnÖ.

Standard of leaving Frequency

Good 48

Bad 0

Avarage 2

Total 50

        ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ.
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F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸ÀéGzÉÆåÃUÀzÀ°è vÀªÀÄä£ÀÄß 

vÁªÀÅ vÉÆqÀV¹PÉÆ0qÀªÀgÀÄ ±ÉÃ. 68 gÀµÀÄÖ, ºÁUÉAiÉÄÃ vÉÆqÀV¹PÉÆ¼ÀîzÀªÀgÀ ¥ÀæªÀiÁt ±ÉÃ. 32 gÀµÀÄÖ PÀ0qÀÄ§gÀÄvÀÛzÉ.

¥ÀnÖ: 5. ¸Àé GzÉÆåÃUÀ¢0zÁV PÀÄlÄ0§zÀ ¥Àj¹Üw ¸ÀÄzsÁgÀuÉAiÀÄ PÀÄjvÀ DªÀÈwÛ ¥ÀnÖ. 

Frequency Percentage 

48 96 

0 0 

2 4 

50 100 

ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

 

Total

percentage

Frequency

Frequency

Frequency

Percentage

ISBN 978-81-959744-1-2 

¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸ÀéGzÉÆåÃUÀzÀ°è vÀªÀÄä£ÀÄß 

vÁªÀÅ vÉÆqÀV¹PÉÆ0qÀªÀgÀÄ ±ÉÃ. 68 gÀµÀÄÖ, ºÁUÉAiÉÄÃ vÉÆqÀV¹PÉÆ¼ÀîzÀªÀgÀ ¥ÀæªÀiÁt ±ÉÃ. 32 gÀµÀÄÖ PÀ0qÀÄ§gÀÄvÀÛzÉ. 
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ISBN 978-81-959744-1-2 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è ¸ÀéGzÉÆåÃUÀªÀ£ÀÄß 

ºÉÆ0¢zÀ0vÀºÀ ªÀÄ»¼ÉAiÀÄgÀ PÀÄlÄ0§zÀ ¥Àj¹ÜAiÀÄ£ÀÄß CªÀ¯ÉÆÃQ¹zÁUÀ ¸Àé GzÉÆåÃUÀ ºÉÆ0¢zÀ £À0vÀgÀzÀ°è ±ÉÃ. 

96 gÀµÀÄÖ ªÀÄ»¼ÉAiÀÄgÀ PÀÄlÄ0§zÀ ¥Àj¹ÜwAiÀÄÄ GvÀÛªÀÄªÁVzÀÄÝ, ±ÉÃ. 4 gÀµÀÄÖ ªÀÄ»¼ÉAiÀÄgÀ PÀÄlÄ0§zÀ ¥Àj¹ÜwAiÀÄÄ 

¸ÁzsÁgÀt J0zÀÄ PÀ0qÀÄ§0¢zÉ. 

¥ÀnÖ: 6. G½vÁAiÀÄPÁÌV ¨Áå0Pï SÁvÉAiÀÄ£ÀÄß ºÉÆ0¢gÀÄªÀªÀgÀ ªÀÄvÀÄÛ ºÉÆ0¢®èzÀªÀgÀ DªÀÈwÛ ¥ÀnÖ. 

Savings Account Frequency Percentage 

Yes 46 92 

No 4 8 

Total 50 100 

  ªÀÄÆ®: £ÀªÉ0§gï 2022 gÀ CªÀ¢üAiÀÄ°è PÉëÃvÀæ ¸À«ÄÃPÉë PÉÊUÉÆ0qÀ «ªÀgÀ. 

 

 

F ªÉÄÃ°£À £ÀPÉëAiÀÄ°è ¥ÁæxÀ«ÄPÀ zÀvÁÛ0±À ¸À0UÀæºÀuÉAiÀÄ ¸ÀªÀÄAiÀÄzÀ°è ¥ÀæwQæ¬Ä¹zÀªÀgÀ°è G½vÁAiÀÄ SÁvÉAiÀÄ£ÀÄß 

ºÉÆ0¢gÀÄªÀªÀgÀ ¸À0SÉå ±ÉÃ. 92 DVzÀÄÝ, G½vÁAiÀÄ SÁvÉAiÀÄ£ÀÄß ºÉÆ0¢®èzÉ EgÀÄªÀªÀgÀ ¥ÀæªÀiÁt ±ÉÃ. 8 J0zÀÄ 

w½zÀÄ§gÀÄvÀÛzÉ. 

CzsÀåAiÀÄ£ÀzÀ ªÀÄºÀvÀé: 

 ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÀéAiÀÄ0 ¤zsÁðgÀ vÉUÉzÀÄPÉÆ¼ÀÄîªÀ°è ¸ÀªÀÄxÀðgÁUÀÄªÀ ªÀÄÆ®PÀ DAiÉÄÌAiÀÄ ¸ÁévÀ0vÀæöåªÀ£ÀÄß 

ºÉÆ0zÀÄªÀÅzÀÄ. 

 ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÀéAiÀÄ0 ªÀÄvÀÄÛ UÀÄ0¥ÀÄ ¥Áæ§®åªÀ£ÀÄß ºÉaÑ¸À®Ä ««zsÀ PË±À®åUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆ¼ÀÄîªÀÅzÀÄ. 

Frequence

Yes

No

Total
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 ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÁªÀiÁfPÀ,gÁdQÃAiÀÄ »ÃUÉ ¸ÀPÁðgÀzÀ J¯Áè PÉëÃvÀæUÀ¼À°è ªÀÄ»¼ÉAiÀÄjUÁVAiÉÄÃ EgÀÄªÀ0vÀºÀ 

«ÄÃ¸À¯ÁwUÀ¼À£ÀÄß §¼À¹PÉÆ0qÀÄ ¸ÀªÀiÁdzÀ GzÁÞgÀPÁÌV ±Àæ«Ä¸ÀÄªÀ0vÁUÀ¨ÉÃPÀÄ. 

 ºÉtÂÚ£À ªÉÄÃ¯É DUÀÄwÛgÀÄªÀ0vÀºÀ zËdð£Àå, CvÁåZÁgÀ, ªÀgÀzÀQëuÉ QgÀÄPÀÄ¼À,ªÀÄÆqsÀ£À0©PÉUÀ½UÉ 

§°AiÀiÁUÀÄwÛgÀÄªÀÅzÀÄ,ºÉtÄÚ s̈ÀÆætºÀvÉåAiÀÄ0vÀºÀ CªÀiÁ£ÀÄµÀ PÀÈvÀåUÀ¼À «gÀÄzÀÞ ¸À0WÀnvÀgÁV ºÉÆÃgÁqÀÄªÀ 

UÀÄtªÀ£ÀÄß §¼É¹PÉÆ¼ÀÄîªÀÅzÀÄ. 

 ªÀÄ»¼Á ºÀPÀÄÌUÀ¼ÀÄ ªÀÄvÀÄÛ ªÀÄ»¼Á gÀPÀëuÉAiÀÄ PÀÄjvÀÄ PÁ£ÀÆ£ÀÄ eÁUÀÈw ªÀÄÆr¸ÀÄªÀÅzÀÄ. 

 ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ°è ²PÀëtªÀÅ ªÀÄºÀvÀÛgÀ ¥ÁvÀæªÀ£ÀÄß ªÀ»¸ÀÄvÀÛzÉ. EzÀj0zÀ ªÀÄ»¼ÉAiÀÄgÀ ¸ÁPÀëgÀvÉAiÀÄ 

¥ÀæªÀiÁtªÀÅ ºÉZÁÑzÀ0vÉ ªÀÄ»¼ÉAiÀÄgÀ ¸À±ÀQÛÃPÀgÀtzÀ°è EzÀÄ GvÀÛªÀÄ Cr¥ÁAiÀÄªÁUÀÄªÀÅzÀÄ.  

¥sÀ°vÁ0±À: 

  PÉÆqÀUÀÄ f¯Áè ªÁå¦ÛAiÀÄ ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ PÀÄjvÁV PÉÊUÉÆ0qÀ F CzsÀåAiÀÄ£ÀzÀ°è PÉÆqÀV£À 

ªÀÄ»¼ÉAiÀÄgÀ MlÄÖ ¸ÁPÀëgÀvÁ ¥ÀæªÀiÁtªÀÅ ±ÉÃ.78.14 gÀ¶ÖzÀÄÝ EzÀj0zÀ ºÉaÑ£À ªÀÄ»¼ÉAiÀÄgÀÄ 

CPÀëgÀ¸ÀÜgÁVgÀÄªÀÅzÀÄ w½zÀÄ§gÀÄvÀÛzÉ, E£ÀÄß½zÀ ±ÉÃ. 21.86 gÀµÀÄÖ ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÁPÀëgÀgÁzÀ°è 

f¯ÉèAiÀiÁzÀå0vÀ G£ÀßvÀ ªÀÄlÖzÀ ªÀÄ»¼Á ¸À§°ÃPÀt ¸Á¢ü¸ÀÄªÀÅzÀÄ ¸ÁzsÀå«zÉ. C0vÉAiÉÄÃ ªÀÄ»¼ÉAiÀÄgÀ 

¨sÁUÀªÀ»¸ÀÄ«PÉAiÀÄ ¥ÀæªÀiÁtªÀÅ E£ÀßµÀÄÖ GvÀÛªÀÄUÉÆ0qÀ°è PÀÄlÄ0§,¸ÀªÀÄÄzÁAiÀÄ,UÁæªÀÄ ¸ÉÃjzÀ0vÉ 

vÁ®ÆèPÀÄ ªÀÄlÖzÀ°è GvÀÛªÀÄ AiÀÄ±À¸ÀÄì ¸Á¢ü¸ÀÄªÀÅzÀÄ ¸ÁzsÀå«zÉ. ºÉaÑ£À ªÀÄ»¼ÉAiÀÄgÀÄ ¸Àé¸ÀºÁAiÀÄ 

¸À0WÀzÀ0vÀºÀ ¸À0WÀl£ÉUÀ¼À°è ¸ÀzÀ¸ÀåvÀéªÀ£ÀÄß ºÉÆ0¢zÀÄÝ ¸ÀPÁðgÀzÀ AiÉÆÃd£ÉUÀ¼À£ÀÄß ¸ÀªÀÄ¥ÀðPÀªÁV 

§¼À¹PÉÆ0qÀÄ ¸ÀéGzÉÆåÃUÀUÀ¼À°è vÉÆqÀV fÃªÀ£À ªÀÄlÖªÀ£ÀÄß ¸ÀÄzsÁj¹PÉÆ0rgÀÄªÀÅzÀÄ UÀªÀÄ£ÁºÀð 

C0±ÀªÁVzÉ. 

¸À®ºÉUÀ¼ÀÄ: 

 ¥ÀÄgÀÄµÀ ¥ÀæzsÁ£À ¸ÀªÀiÁdzÀ°è ¥ÀÄgÀÄµÀgÀ ¸Àj¸ÀªÀiÁ£ÀªÁV ªÀÄ»¼ÉAiÀÄgÀÄ §zÀÄPÀÄ £ÀqÉ¸À¨ÉÃPÁzÀgÉ ±ÉÊPÀëtÂPÀ 

ªÀÄvÀÄÛ DyðPÀ PÉëÃvÀæUÀ¼À°è ªÉÄÃ®ÄUÉÊ   ¸Á¢ü¸ÀÄªÀ0vÁUÀ¨ÉÃPÀÄ. 

 ªÀÄ»¼ÉAiÀÄjUÁVAiÉÄÃ EgÀÄªÀ0vÀºÀ ¸ÀPÁðgÀzÀ AiÉÆÃd£ÉUÀ¼À£ÀÄß ¸ÀzÀÄ¥ÀAiÉÆÃUÀ ¥Àr¹PÉÆ¼Àî®Ä ªÉÆzÀ®Ä 

ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÀÄ²QëvÀgÁUÀ¨ÉÃPÀÄ. F ªÀÄÆ®PÀ ¸ÀPÁðj AiÉÆÃd£ÉUÀ¼À ¯Á s̈À ¥ÀqÉzÀÄ GvÀÛªÀÄ fÃªÀ£À 

ªÀÄlÖªÀ£ÀÄß gÀÆ¦¹PÉÆ¼ÀÄîªÀ0vÁUÀ¨ÉÃPÀÄ. 

 ªÀÄ»¼ÉAiÀÄgÀÄ PÉÃªÀ® ªÀÄ£ÉAiÀÄ PÉ®¸ÀPÉÌ ªÀiÁvÀæ ¹Ã«ÄvÀªÁUÀzÉ, ¸ÀªÀiÁdzÀ EvÀgÀ J¯Áè PÉëÃvÀæUÀ¼À°è 

ªÀZÀð¹é£ÁAiÀÄPÀvÀéªÀ£ÀÄß ºÉÆ0zÀ¨ÉÃPÀÄ.   

 ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÀªÀiÁdzÀ ªÀÄÄRå ªÁ»¤UÉ §gÀÄªÀ0vÁUÀ®Ä ªÉÆlÖ ªÉÆzÀ°UÉ vÀªÀÄä §UÉÎ DvÀäUËgÀªÀªÀ£ÀÄß 

¨É¼É¹PÉÆ¼Àî¨ÉÃPÀÄ, »0djPÉ¬Ä0zÀ zÀÆgÀ«gÀ¨ÉÃPÀÄ. 
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 ªÀÄÆqsÀ£À0©PÉUÀ½0zÀ ºÉÆgÀ§0zÀÄ ªÁ¸ÀÛªÀvÉAiÀÄ£ÀÄß CjvÀÄPÉÆ0qÀÄ fÃªÀ£ÀzÀ°è ªÀÄÄ0zÉ§gÀ¨ÉÃPÀÄ.  

ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀtPÁÌV ¸ÀPÁðgÀ PÉÊUÉÆ0rgÀÄªÀ PÉ®ªÉÇ0zÀÄ AiÉÆÃd£ÉUÀ¼ÀÄ. 

 ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀtzÀ GzÉÝÃ±À¢0zÀ 1992 gÀ°è ªÀÄ»¼Á DAiÉÆÃUÀªÀ£ÀÄß gÀZÀ£ÉªÀiÁqÀ¯Á¬ÄvÀÄ. 

 1999 gÀ°è ªÀÄ»¼ÉAiÀÄjUÁV ¸Àé¸ÀºÁAiÀÄ UÀÄ0¥ÀÄUÀ¼À gÀZÀ£É ªÀiÁqÀ¯Á¬ÄvÀÄ. 

 ¨ÉÃn §ZÁªÉÇ ¨ÉÃn ¥ÀqÁªÉÇ AiÉÆÃd£É 

 ¨sÁUÀå®QëÃ ¨Á0qï AiÉÆÃd£É  

 ªÉÄÊwæ AiÉÆÃd£É 

 ªÀÄ£À¹é¤ AiÉÆÃd£É 

 d£À¤ ¸ÀÄgÀPÁë AiÉÆÃd£É EvÁå¢UÀ¼ÀÄ....    

G¥À¸À0ºÁgÀ: 

    ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀt J£ÀÄßªÀÅzÀÄ PÉÃªÀ® ¸ÀPÁðgÀzÀ ºÉÆuÉAiÀÄ®è, ¸ÀªÀiÁdzÀ ¥ÀæwAiÉÆ§â ªÀåQÛAiÀÄ 

ºÉÆuÉAiÀiÁVzÉ. KPÉ0zÀgÉ ªÀÄ»¼Á ¸À§°ÃPÀgÀt«®èzÉ AiÀiÁªÀÅzÉÃ zÉÃ±ÀªÀÅ ¸À0¥ÀÆtðªÁV C©üªÀÈ¢ÞºÉÆ0zÀ®Ä 

¸ÁzsÀå«®è. ¥ÀÄgÀÄµÀjUÉ ¸ÀªÀiÁ£ÀªÁV ªÀÄ»¼ÉAiÀÄgÀÄ fÃªÀ£À £ÀqÉ¸À¨ÉÃPÁzÀ°è ªÀÄvÀÄÛ ¸ÀévÀ0vÀæ ¤zsÁðgÀªÀ£ÀÄß 

vÉUÉzÀÄPÉÆ¼ÀÄîªÀ0vÁUÀ®Ä ¥ÁæxÀ«ÄPÀªÁV DyðPÀ C©üªÀÈ¢ÞAiÀÄ£ÀÄß ¸Á¢üü¸ÀÄªÀ0vÁUÀ¨ÉÃPÀÄ,F ¢±ÉAiÀÄ°è 

²PÀët,CjªÀÅ,¸ÁPÀëgÀvÉ ªÀÄvÀÄÛ vÀgÀ¨ÉÃwAiÀÄ ªÀÄÆ®PÀ ¸À§°ÃPÀgÀtzÀvÀÛ ¸ÁUÀ¨ÉÃPÀÄ. PÉÃªÀ® ªÀiÁZïð 8 gÀ ªÀÄ»¼Á 

¢£ÁZÀgÀuÉAiÀÄ0zÀÄ ªÀiÁvÀæªÉÃ ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß ¸À0¨sÀæ«Ä¸ÀÄªÀ0vÉ DUÀzÉ ¥Àæw¢£ÀªÀÇ ªÀÄ»¼ÉAiÀÄgÀ DvÀäUËgÀªÀPÉÌ 

zsÀPÉÌAiÀiÁUÀzÀ0vÉ £ÀqÉ¹PÉÆ¼ÀÄîªÀ0vÁzÁUÀ ªÀiÁvÀæ ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÉÌ ¸À0¥ÀÆtð CxÀð §gÀÄvÀÛzÉ.   

DPÀgÀ UÀæ0xÀUÀ¼ÀÄ: 

ªÀÄ»¼Á ¸À§°ÃPÀgÀt :  qÁ. « ªÀÄÄ¤ªÉ0PÀl¥Àà 

¹ÛçÃªÁzÀ         : ²æÃªÀÄw JZï.J¸ï(ªÀÄÆ®- ¨É¯ï ºÀÄPïì) 

ªÀÄ»¼Á zËdð£Àå vÀqÉ: ¥ÉÆæ. ¸À©ºÁ ¨sÀÆ«ÄUËqÀ (¸À0¥ÁzÀPÀgÀÄ) 

ªÀÄ»¼Á ¸À§°ÃPÀgÀt : ªÀÄ0dÄ¼Á ªÀiÁ£À¸À 

Dr.B.R Ambedkar on Women Empowerment (contemporary  relevance): Satyendra prajapati, 

Satendra Narayan singh. 
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¥ÁæaÃ£À ¸Á»vÀåzÀ ªÀÄÆ®PÀ §ºÀÄ²¹ÛÃAiÀÄ ±ÉÊPÀëtÂPÀ ¥ÀoÀåPÀæªÀÄzÀ°è 

¸ÀÜ½ÃAiÀÄ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ eÁÕ£À-¸ÀA¸ÀÌøwAiÀÄ ¥Àæ¸ÀÄÛvÀvÉ 

 

-qÁ. azÁ£ÀAzÀ ªÀiÁ¸À£ÀPÀnÖ 

ºÉÆ¸ÀUÉÃj, DAd£ÉÃAiÀÄ £ÀUÀgÀ ºÀwÛgÀ, 

PÉ®UÉÃj-UÉÆÃªÁ ªÀÄÄRå gÀ¸ÉÛ, zsÁgÀªÁqÀ-07, 

¸ÁgÀ¯ÉÃR 

21£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ DgÀA s̈ÀzÀ°ègÀÄªÀ £Á«ÃUÀ C£ÉÃPÀ ¸ÀªÁ®ÄUÀ¼ÀÄ JzÀÄj¸ÀÄwÛzÉÝÃªÉ. £ÀªÀÄä C¹ÛvÀéPÁÌV 

ªÀÄvÀÄÛ ªÀÄÄA¢£À ¦Ã½UÉAiÀÄ ¸ÀÄ¹ÜgÀ fÃªÀ£ÀPÁÌV ±Àæ«Ä¸ÀÄªÀ CUÀvÀåvÉ EzÉ. FUÁUÀ¯É eÁUÀwPÀ ªÀÄlÖzÀ°è ¸ÁPÀµÀÄÖ 

CvÁåzsÀÄ¤PÀ fÃªÀ£À±ÉÊ°AiÀÄÄ £ÀUÀgÀ ªÀÄvÀÄÛ UÁæ«ÄÃt ¸ÀªÀÄÆzÁAiÀÄUÀ¼À°è gÀÆrüUÉÆ¼ÀÄîvÀÛ°zÉ. CzÀgÀ®Æè PÀÈ¶ ªÀÄvÀÄÛ 

DºÁgÀzÀ ¥ÀzÀÞwAiÀÄ°è UÀªÀÄ£ÁºÀðªÁzÀ §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß PÁtÄvÉÛÃªÉ. F »£Éß¯ÉAiÀÄ°è £ÀªÀÄä ¥ÁæaÃ£ÀgÀÄ vÀªÀÄä 

DºÁgÀ ªÀÄvÀÄÛ CzÀgÀ GvÀà£ÀßPÁÌV PÀÈ¶ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ºÉÃUÉ gÀÆ¦¹PÉÆArzÀÝgÀÄ JA§ÄzÀÄ ªÀÄÄRåªÁUÀÄvÀÛzÉ. 

¥ÁgÀA¥ÀjPÀªÁV §A¢gÀÄªÀ s̈ÁgÀwÃAiÀÄ PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è C®è°è ©vÀÛgÀUÉÆArªÉ. 

CªÀÅUÀ¼À£ÀÄß UÀÄgÀÄw¹, CªÀÅUÀ¼À »£Éß¯É, ¸ÀégÀÆ¥À, ªÀÄºÀvÀé, ¥ÀæAiÉÆÃd£À w½zÀÄPÉÆ¼ÀÄîªÀ CUÀvÀåªÀAvÀÆ AiÀiÁªÀPÁ®PÀÆÌ 

¸ÁªÀðwæPÀªÁzÀÄzÀÄ. ¥Àæ¸ÀÄÛvÀ ¥ÁæaÃ£ÀgÀÄ C£ÀÄ¸Àj¸ÀÄwÛzÀÝ PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÁxÀðUÀ¼À GvÀàwÛ, 

¸ÀA¸ÀÌgÀt, ¥Àæ¸ÀgÀt ªÉÆzÀ¯ÁzÀªÀÅUÀ¼À£ÀÄß ¥ÀoÀåPÀæªÀÄzÀ°è C¢üPÀÈvÀªÁzÀ C¼ÀªÀrPÉÆ¼Àî¨ÉÃPÁVzÉ. D ªÀÄÆ®PÀ ªÀÄÄA¢£À 

¢£ÀªÀiÁ£ÀUÀ¼À°è C½«£ÀAa£À°ègÀÄªÀ ¸ÁªÀAiÀÄªÀ ªÀåªÀ¸ÁAiÀÄªÀ£ÀÄß ¥ÀÄ£ÀgÀÄvÁÜ£ÀUÉÆ½¸À§ºÀÄzÀÄ. ¥ÁæaÃ£À PÀÈ¶ 

¥ÀzÀÞwAiÀÄ PÉÆqÀÄUÉAiÀÄ£ÀÄß CjvÀÄ CªÀÅUÀ¼À£ÀÄß EA¢£À §ºÀÄ²¹ÛÃAiÀÄ ±ÉÊPÀëtPÀ ¥ÀoÀåUÀ¼À ªÀÄÆ®PÀ ªÀÄgÀÄ ¸ÁÜ¦¸ÀÄªÀ 

ªÀÄºÀzÉÆÃzÉÝÃ±À ¥Àæ¸ÀÄÛvÀ ¥Àæ§AzsÀzÀ°è ¥ÀæAiÀÄwß¹zÉ. 

¥ÁæaÃ£À PÀÈ¶PÀgÀ°è £Á®ÄÌ jÃwAiÀiÁzÀ ¥ÀæzsÁ£À PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ £ÀqÉAiÀÄÄwÛzÀÝªÀÅ. ¸ÀÜ½ÃAiÀÄªÁV 

¸ÁzsÀåªÁzÀµÀÄÖ ¸ÀÄ¹ÜgÀªÁzÀ, ¥ÀæPÀÈwzÀvÀÛªÁzÀ, ¤¸ÀUÀðPÉÌ ¥ÀÆgÀPÀªÁzÀ PÀÈ¶ ZÀlÄªÀnPÉUÀ½AzÀ PÀÆrzÀÝªÀÅ. CzÀgÀ°èAiÀÄÆ 

vÀªÀÄä ¤vÀåzÀ DºÁgÀªÀ£ÀÄß ¨É¼ÉAiÀÄÄªÀÅzÀÄ, ¥ÀqÉAiÀÄÄªÀÅzÀÄ, ¸ÀAUÀæ»¹PÉÆ¼ÀÄîªÀÅzÀÄ ªÀÄvÀÄÛ EvÀgÀjUÉ ¥ÀÆgÉÊ¸ÀÄªÀÅzÀÄ. 

»ÃUÉ £Á®ÄÌ ¥ÀæzsÁ£À ZÀlÄªÀnPÉUÀ¼ÀÄ ªÁ¶ðPÁªÀ¢üAiÀÄ°è £ÀqÉAiÀÄÄwÛzÀÝªÀÅ. ¥Àæ¸ÀÄÛvÀ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwAiÀÄ 

¸ÀgÀ¥À½AiÀÄ°è DUÀÄwÛgÀÄªÀ C¸ÀÛªÀå¸ÀÛvÉ, C¹ÜgÀvÉ, CwªÀÈ¶Ö, C£ÁªÀÈ¶ÖUÀ½UÉ eÁUÀwPÀ ªÀÄlÖzÀ°è 

¥ÀjºÁgÉÆÃ¥ÁAiÀÄUÀ¼À£ÀÄß ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è£À PÀÈ¶ ¥ÀzÀÞw ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwUÀ¼À£ÀÄß ±ÉÊPÀëtÂPÀ ¥ÀoÀåUÀ¼À°è 

C¼ÀªÀr¸ÀÄªÀ ªÀÄÆ®PÀ C®àªÀÄnÖUÁzÀgÀÆ AiÀÄÄªÀ¦Ã½UÉAiÀÄ°è CjªÀÅ ªÀÄÆr¸À§ºÀÄzÁVzÉ. ºÁUÀÆ EAzÀÄ 

JzÀÄj¸ÀÄwÛgÀÄªÀ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ ¸ÀA§A¢ü ¸ÀªÁ®Ä-¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ¥ÀjºÀj¹PÉÆ¼Àî§ºÀÄzÁVzÉ.  

¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀÅ PÉÃªÀ® ¸Á»wåPÀ, ZÁjwæPÀ, zsÁ«ÄðPÀ, ¸ÁA¸ÀÌøwPÀ d£ÀfÃªÀ£ÀPÉÌ ªÀiÁvÀæ 

¹Ã«ÄvÀUÉÆAr®è. ¸ÀAzÀ¨sÉÆðÃavÀªÁV CA¢£À CxÀðªÀåªÀ¸ÉÜAiÀÄ PÀÄjvÀÆ ºÉÃ¼ÀÄvÀÛªÉ. CzÀgÀ°èAiÀÄÆ PÀÈ¶UÉ 

¸ÀA§A¢ü¹zÀ ¥ÁgÀA¥ÀjPÀ w¼ÀÄªÀ½PÉ, ©Ãd, ©ÃeÉÆÃvÁàzÀ£ÉAiÀÄ eÁÕ£À, ¥ÁætÂ-¥ÀQëUÀ¼ÉÆA¢UÉ PÀÈ¶PÀ£À eÉÊ«PÀ 

¸ÀA§AzsÀ, ªÀÄ¼É, ºÀªÁªÀiÁ£ÀUÀ¼À C£ÀÄ¨sÀªÀ eÁÕ£À F J®èªÀÇ ¸ÁAzÀ©üðPÀªÁV ¥Àæ¸ÁÛ¦¸À®ànÖªÉ. FUÀ 
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PÀ¼ÉzÀÄºÉÆÃVgÀÄªÀ ºÁUÀÆ PÀ¼ÉzÀÄ ºÉÆÃUÀÄwÛgÀÄªÀ ¥ÁæaÃ£À ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞwAiÀÄ §UÉV£À eÁÕ£ÀªÀ£ÀÄß CjvÀÄPÉÆ¼Àî®Ä 

¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀÅ ¸ÀºÁAiÀÄPÀªÁVªÉ. E°è£À ¥ÀæPÀÈw DzsÁjvÀ eÁÕ£À w¼ÀÄªÀ½PÉUÀ¼À£ÀÄß ¸ÀÜ½ÃAiÀÄªÁV 

PÀAqÀÄAqÀÄ PÀ«UÀ¼ÀÄ vÀªÀÄä PÁªÀå ¥ÀæQæAiÉÄUÀ¼À ªÀÄÆ®PÀ CªÀÅUÀ¼À£ÀÄß zÁR°¸ÀÄvÁÛgÉ. ¥ÁæaÃ£ÀgÀ°è£À ªÀÄ¼É, ¨É¼É, PÀÈ¶ 

¸À®PÀgÀuÉ, PÀÈ¶ ¥ÀzÀÞw ªÉÆzÀ¯ÁzÀªÀÅUÀ¼À eÁÕ£À©üwÛUÀ¼À£ÀÄß ªÀÄvÀÄÛ ¸ÀA¸ÀÌøw avÀætUÀ¼À£ÀÄß w½¹gÀÄvÁÛgÉ. CªÀÅUÀ¼À£ÀÄß 

UÀÄgÀÄw¹, ¸ÀAUÀæ»¹, «±ÉèÃµÀuÉUÉÆ¼À¥Àr¹ ¸Àj-vÀ¥ÀÄàUÀ¼À ¥ÀgÁªÀÄ²ð¹, ¥ÀÄ£ÀgïªÀiË®åªÀiÁ¥À£ÀPÉÌ M¼À¥Àr¹, 

¥ÀoÀåPÀæªÀÄzÀ°è C£Àé¬Ä¹PÉÆ¼ÀÄîªÀ CUÀvÀåvÉ EzÉ. ¥Àæ¸ÀÄÛvÀ ‘¥ÁæaÃ£À ¸Á»vÀåzÀ ªÀÄÆ®PÀ §ºÀÄ²¹ÛÃAiÀÄ ±ÉÊPÀëtÂPÀ 

¥ÀoÀåPÀæªÀÄzÀ°è ¸ÀÜ½ÃAiÀÄ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ eÁÕ£À-¸ÀA¸ÀÌøwAiÀÄ ¥Àæ¸ÀÄÛvÀvÉ’ JA§ ¯ÉÃR£ÀªÀÅ ªÀÄºÀvÀézÉÝ¤¸ÀÄvÀÛzÉ.  

QÃ ªÀqïìð: 

PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ ¸ÀA¸ÀÌøw, ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀå, ªÀÄºÁPÁªÀåUÀ¼ÀÄ, §ºÀÄ²¹ÛÃAiÀÄ ±ÉÊPÀëtÂPÀ ¥ÀoÀåPÀæªÀÄ, eÁUÀwPÀ 

¸ÀAzÀ¨sÀðzÀ°è ¸ÀÜ½ÃAiÀÄ DºÁgÀ ¥ÀzÀÞw, eÁÕ£À-¸ÀA¸ÀÌøwUÀ¼ÀÄ, ¹jzsÁ£ÀåUÀ¼ÀÄ, ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞw,  

¥ÁæaÃ£À ¸Á»vÀåzÀ ªÀÄÆ®PÀ §ºÀÄ²¹ÛÃAiÀÄ ±ÉÊPÀëtÂPÀ ¥ÀoÀåPÀæªÀÄzÀ°è  

¸ÀÜ½ÃAiÀÄ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ eÁÕ£À-¸ÀA¸ÀÌøwAiÀÄ ¥Àæ¸ÀÄÛvÀvÉ 

21£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ DgÀA¨sÀzÀ°ègÀÄªÀ £Á«ÃUÀ C£ÉÃPÀ ¸ÀªÁ®ÄUÀ¼À JzÀÄj¸ÀÄwÛzÉÝÃªÉ. CzÀgÀ®Æè 

¨sÁgÀwÃAiÀÄgÀ PÀÈ¶ eÁÕ£À ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwUÉ ¸ÀA§A¢ü¹zÀAvÉ ¸ÁPÀµÀÄÖ §zÀ¯ÁªÀuÉUÀ¼ÁUÀ¨ÉÃPÀÄ. £ÀªÀÄä C¹ÛvÀéPÁÌV 

ªÀÄvÀÄÛ ªÀÄÄA¢£À ¦Ã½UÉAiÀÄ ¸ÀÄ¹ÜgÀ fÃªÀ£ÀPÁÌV ±Àæ«Ä¸ÀÄªÀ CUÀvÀåvÉ EzÉ. FUÁUÀ¯É eÁUÀwPÀ ªÀÄlÖzÀ°è ¸ÁPÀµÀÄÖ 

CvÁåzsÀÄ¤PÀ fÃªÀ£À±ÉÊ°AiÀÄÄ £ÀUÀgÀ ªÀÄvÀÄÛ UÁæ«ÄÃt ¸ÀªÀÄÆzÁAiÀÄUÀ¼À°è gÀÆrüUÉÆ¼ÀÄîvÀÛ°zÉ. CzÀgÀ®Æè PÀÈ¶ 

ZÀlÄªÀnPÉUÀ¼ÀÄ ªÀÄvÀÄÛ DºÁgÀzÀ ¸ÉÃªÀ£É ªÀÄvÀÄÛ «vÀgÀuÉAiÀÄ°è UÀªÀÄ£ÁºÀðªÁzÀ §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß PÁtÄvÉÛÃªÉ. 

£ÀUÀgÀzÀ ªÀÄ£ÉUÀ¼À CrUÉ ªÀÄ£ÉAiÀÄ°è ‘M¯É ºÉÆwÛ GjzÀÄ’ CrUÉ ªÀiÁr w£ÀÄßªÀ ¥ÀÄgÀÄ¸ÉÆwÛ®è. ¨ÉAUÀ¼ÀÆj£ÀAxÀ 

PÉÆÃn PÉÆÃn d£À ªÁ¹¸ÀÄªÀ £ÀUÀgÀzÀ°è ®PÀë ®PÀë d£À DºÁgÀzÀ ¥ÉÆlÖtUÀ¼À£ÀÄß (ªÀÄqÀUÀÆ¼ï)1 ªÀÄ£É ¨ÁV°UÉ 

vÀ®Ä¦¸ÀÄªÀ §ÈºÀvï GzÀåªÀÄzÀ°èzÁÝgÉ. DzsÀÄ¤PÀ DºÁgÀ GvÀàwÛ ªÀÄvÀÄÛ «vÀgÀuÉ PÀÄjvÀÄ «ªÉÃa¸ÀÄªÀ ªÉÆzÀ®Ä; £ÀªÀÄä 

¥ÁæaÃ£À ¸Á»vÀåzÀ°è PÀÈ¶ ZÀlÄªÀnPÉ DºÁgÀ ¥ÀzÀÞwUÀ¼À G¯ÉèÃRUÀ¼ÀÄ ªÀiÁzÀjAiÉÄ¤¸ÀÄvÀÛªÉ. 

¸Á«gÁgÀÄ ªÀµÀðUÀ¼À ¥ÀgÀA¥ÀgÉ £ÀªÀÄä PÀÈ¶, ªÀåªÀ¸ÁAiÀÄ, MPÀÌ®ÄvÀ£À JAzÀÄ UÀÄgÀÄw¸ÀÄªÀ PÉëÃvÀæzÀ eÁÕ£ÀªÀ£ÀÄß 

£ÁªÀÅ CµÉÆÖAzÀÄ «²µÀ× jÃw¬ÄAzÀ CzsÀåAiÀÄ£À CxÀªÁ «±ÉÃµÀ w¼ÀÄªÀ½PÉ¬ÄAzÀ ªÀiÁrgÀÄZÀÄ¢®è EA¢UÀÆ £ÀªÀÄä 

UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ°è ±ÉÃ. 70 % d£À PÀÈ¶ PÁAiÀÄPÀzÀ ªÉÄÃ¯É CªÀ®A©vÀgÁVzÁÝgÉ. »ÃUÁV £ÀªÀÄä £É®zÀ PÀ«UÀ¼ÀÄ 

¨ÉÃAzÉæ ºÉÃ¼ÀÄªÀAvÉ ¨sÀÆ«Ä vÁ¬Ä ZÉÆZÀÑ® ªÀÄUÀ£É ªÀåªÀ¸ÁAiÀÄUÁgÀ, gÉÊvÀ, PÀÈ¶PÁ«ÄðPÀ JAzÀÄ UÀÄgÀÄw¸ÀÄvÉÛÃ£É. 

©¹®Ä, ªÀÄ½UÁ½ J£ÀßzÉ ‘£ÉÃV® »rzÀÄ ºÉÆ®zÀ° G¼ÀÄªÁ £ÉÃV®AiÉÆÃVAiÀÄ £ÉÆÃqÀ°è’ JAzÀÄ CªÀ£À ªÀåQÛvÀé 

gÁµÀÖçPÀ« PÀÄªÉA¥ÀÄ §tÂÚ¹zÁÝgÉ. 

¸ÁA¥ÀæzÁ¬ÄPÀ PÀÈ¶¬ÄAzÀ DgÉÆÃUÀå¥ÀÆtð fÃªÀ£À PÀ¼ÉAiÀÄÄwÛzÀÝ gÉÊvÀjUÉ ¸ÁévÀAvÉÆæÃvÀÛgÀ s̈ÁgÀvÀzÀ°è 

DzsÀÄ¤PÀvÉAiÀÄ ¥sÀ®ªÁV PÉÆÃmÁåAvÀgÀ ºÉÆnÖUÉ C£Àß ºÁPÀÄªÀ dªÁ¨ÁÝj PÁgÀtPÉÌ ºÀ¹gÀÄ PÁæAwAiÀÄ ¥sÀ®ªÁV 

DzsÀÄ¤PÀ PÀÈ¶ «°£ÀzÀ »£Àß¯É ºÉZÀÄÑ ºÉZÀÄÑ ¨É¼ÉAiÀÄ®Ä PÀÈ¶ ¨sÀÆ«Ä «¸ÀÛj¸À®Ä ºÉÆÃV PÁqÀÄ PÀrzÀÄ ¸ÁUÀÄªÀ½ 
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ªÀiÁqÀ¯Á¬ÄvÀÄ. £É® §VzÀÄ ¤ÃgÀÄ vÀgÀÄªÀ ¥ÀæAiÀÄvÀß ªÀiÁqÀ¯Á¬ÄvÀÄ £ÀªÀÄä zÉÃ²AiÀÄ eÁÕ£À PÀÈ¶UÁV ©ÃdPÉÌ 

UÉÆ§âgÀPÉÌ gÀ¸ÀUÉÆ§âgÀPÉÌ QÃl £Á±ÀPÀUÀ½ªÉ. »ÃUÉ ¥ÀæwAiÉÆAzÀPÀÆÌ £ÀUÀgÀPÀqÉ ªÀiÁgÀÄPÀmÉÖAiÀÄ PÀqÉ ªÀÄÄR ªÀiÁqÀ¯ÁVzÉ. 

ºÀ¹gÀÄ PÁæAwAiÀÄ ¸ÁzsÀ£ÉAiÀÄ £É¥ÀzÀ°è £ÀªÀÄä s̈ÀÆ«Ä vÀ£Àß ¸ÀvÀé PÀ¼ÉzÀÄPÉÆArzÉ. gÀ¸ÀUÉÆ§âgÀ QÃl£Á±ÀPÀUÀ¼À 

§¼ÀPÉAiÀÄ ¥ÀjuÁªÀÄªÁV ¥Àj¸ÀgÀzÀ°è, ¤¸ÀUÀðzÀ°è C¸ÀªÀÄvÉÆÃ®£À GAmÁV ¸ÀjAiÀiÁzÀ ¸ÀªÀÄAiÀÄPÉÌ ªÀÄ¼É §gÀzÉÃ 

¨É¼É PÉÊ ¸ÉÃgÀzÁVzÉ. ªÀÄtÂÚ£À fÃªÀ¸ÀvÀé ºÁ¼ÀÄªÀiÁqÀÄªÀ gÀ¸ÀUÉÆ§âgÀUÀ¼À §¼ÀPÉ¬ÄAzÀ £ÀªÀÄä ¥Àj¸ÀgÀ ¸ÉßÃ» JgÉºÀÄ¼ÀÄ 

D¢AiÀiÁV C£ÉÃPÀ ªÀÄtÂÚ£À fÃªÀ¸ÀvÀé ºÉZÀÄÑ ªÀiÁqÀÄªÀ C£ÉÃPÀ fÃ«UÀ¼À£ÀÄß PÀ¼ÉzÀÄPÉÆArzÉÝÃªÉ. »ÃUÁzÁzÀgÉ vÀÈwAiÀÄ 

dUÀwÛ£À PÀÈ¶ §zÀÄPÀ£ÀÄß ¤AiÀÄAwæ¸ÀÄªÀªÀgÀÄ AiÀiÁgÀÄ? EzÀÄ EA¢£À ªÀÄÄA¢£À AiÀÄÄªÀ ¦Ã½UÉ PÉÊAiÀÄ°èzÉ. CªÀjUÉ 

¸ÀjAiÀiÁzÀ ¥ÀæPÀÈwzÀvÀÛªÁzÀ PÀÈw ¥ÀzÀÞw ªÀÄvÀÄÛ DºÁgÀ ¸ÀA¸ÀÌøwAiÀÄ£ÀÄß ¥ÀjZÀ¬Ä¸À¨ÉÃPÁVzÉ. FUÁUÀ¯ÉÃ DzsÀÄ¤PÀ 

vÀAvÀæeÁÕ£ÀzÀ°è CªÀgÉ®è ¨ÉÃgÉ ¨ÉÃgÉ Ml£ÁlUÀ¼À ªÉÄÃ¯É ¥ÀæAiÉÆÃUÀ ªÀiÁqÀÄwÛzÁÝgÉ. ºÉZÀÄÑ GvÁàzÀ£É PÁgÀtPÉÌ £ÁªÀÅ 

JZÉÑvÀÄÛPÉÆ¼Àî®Ä EzÀÄ ¸ÀÄ¸ÀªÀÄAiÀÄªÉAzÀÄ ¨sÁ«¸À¨ÉÃPÀÄ. F PÀÄjvÀÄ ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀÅ ¸ÁPÀµÀÄÖ 

ªÀiÁ»wAiÀÄ£ÀÄß M¼ÀUÉÆArzÉ. EzÀgÀ §UÉUÉ ¸ÀA±ÉÆÃzsÀ£ÁvÀäPÀ CzsÀåAiÀÄ£ÀUÀ¼ÀÄ £ÀqÉAiÀÄ¨ÉÃPÁVzÉ. 

EA¢£À PÀÈ¶AiÀÄ°è QÃl£Á±ÀPÀUÀ¼À ¦qÀÄUÀÄ ¸ÁA¥ÀæzÁ¬ÄPÀ PÀÈ¶ C¹ÜvÀéªÀ£ÀÄß C½¹ºÁQzÉ. ¨sÁgÀvÀzÀAvÀºÀ 

zÉÃ±ÀzÀ°è s̈ÀÆ«Ä MqÉvÀ£À J£ÀÄßªÀÅzÀÄ «©ü£ÀßªÁVzÉ F s̈ÀÆ«Ä MqÉvÀ£À AiÀÄdªÀiÁ¤PÉ ²æªÀÄAvÀgÀ ¥Á°VzÀÝgÀÄ C®è°è 

2-3 JPÀgÉ ºÉÆ® EgÀÄªÀ PÀÈ¶ PÁ«ÄðPÀgÀÄ ¸ÁPÀµÀÄÖ d£ÀjzÁÝgÉ. EªÀgÀÄ DzsÀÄ¤PÀ eÁUÀwÃPÀgÀtzÀ MvÀÛqÀPÉÌ M¼ÀUÁV 

eÁ£À¥ÀzÀ PÀÈ¶ eÁÕ£À CjAiÀÄzÉ DzsÀÄ¤PÀ ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞwAiÀÄÄ ¯Álj ¸ÀA¸ÀÌøw C£ÀÄ¸Àj¸ÀÄwÛzÁÝgÉ. E°è vÀ£Àß 

¨É¼ÉUÀ¼À£ÀÄß ªÉÆzÀ¯ÉÃ ªÀiÁjPÉÆAqÀÄ, ¨ÉÃUÀ ¨ÉÃUÀ ºÀt qÁæ ªÀiÁrPÉÆAqÀÄ MPÀÌ°UÀ£ÀÄ MªÉÄä¯É ²æÃªÀÄAvÀgÁUÀÄªÀ 

PÀ£À¸ÀÄ PÁt®Ä ºÉÆÃVzÁÝ£É. EzÀÄ £ÀªÀÄä £ÉÊ¸ÀVðPÀ PÀÈ¶ ¸ÁA¥ÀæzÁAiÀÄPÉÌ C£ÁåAiÀÄ ªÀiÁrzÀAvÉ DUÀÄvÀÛzÀ®èªÉÃ! 

PÀÈ¶AiÀÄ°è £ÁªÀÅ ºÉZÀÄÑ ºÉZÀÄÑ GvÁàzÀ£É ªÀiÁqÀ®Ä ºÉÆÃV ¢PÀÄÌ vÀ¦àºÉÆÃVzÉÝÃªÉ. 

£ÀªÀÄä ¥ÁæaÃ£ÀgÀÄ vÀªÀÄä DºÁgÀ ªÀÄvÀÄÛ CzÀgÀ GvÀà£ÀßPÁÌV PÀÈ¶ ZÀlÄªÀnPÉUÀ¼À£ÀÄß £ÉÊ¸ÀVðPÀ ¤AiÀÄªÀÄUÀ½UÉ 

¸ÀjºÉÆAzÀÄªÀAvÉ gÀÆ¦¹PÉÆArzÀÝgÀ §UÉÎ C£ÉÃPÀ zÁR¯ÉUÉ PÀ£ÀßqÀ ¸Á»vÀåzÀ°è ºÀÄzÀÄVPÉÆArªÉ. CªÀÅUÀ¼À£ÀÄß 

UÀÄgÀÄw¹, CªÀÅUÀ¼À »£Éß¯É, ¸ÀégÀÆ¥À, ªÀÄºÀvÀé, ¥ÀæAiÉÆÃd£À w½zÀÄPÉÆ¼ÀÄîªÀ CUÀvÀå«zÉ. ªÀÄvÀÄÛ ¥Àæ¸ÀÄÛvÀ PÀÈ¶ 

ZÀlÄªÀnPÉUÀ¼À ¸ÀÄzsÁgÀuÉUÉ ¥ÁæaÃ£À PÀÈ¶ ¥ÀzÀÞwAiÀÄ PÉÆqÀÄUÉAiÀÄ£ÀÄß CjvÀÄ EA¢£À DzsÀÄ¤PÀ ¸À®PÀgÀuÉ, 

vÀAvÀæeÁÕ£ÀUÀ¼À C¼Àr¹PÉÆAzÀÄ ¥ÀæPÀÈw¥ÀgÀªÁV eÁjUÉ vÀgÀÄªÀ ªÀÄvÀÄÛ ªÀÄgÀÄ ¸ÁÜ¦¸ÀÄªÀÅzÀÄ ªÀÄÄRåªÉ¤¸ÀÄvÀÛzÉ. 

F »£Éß¯ÉAiÀÄ°è £ÁªÀÅ £ÀªÀÄä ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ ¸ÀA±ÉÆÃzsÀ£ÉzÀ£ÀÄß CªÀÄÆ¯ÁUÀæªÁV 

¥Àj²Ã°¸À¨ÉÃPÁVzÉ. £ÀªÀÄä ¥ÁæaÃ£ÀgÀ PÀÈ¶ ¥ÀzÀÞw ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwUÀ¼À Cj«£À £É¯ÉAiÀÄ°è CzsÀåAiÀÄ£À 

ªÀiÁqÀ¨ÉÃPÁzÀÄzÀÄ §ºÀ¼ÀµÀÄÖ G½zÀÄPÉÆArzÉ. s̈ÁgÀwÃAiÀÄ £É¯ÉUÀnÖ£À°è PÀ£ÀßqÀ zÉÃ²AiÀÄ ªÀÄvÀÄÛ ¸ÀÜ½ÃAiÀÄ ¸ÀA¸ÀÌøwAiÀÄ 

§UÉV£À £ÀªÀÄä D¼À-CUÀ®UÀ¼À£ÀÄß «±ÉèÃ¶¹PÉÆ¼ÀÄîªÀ CUÀvÀåªÀAvÀÆ AiÀiÁªÀ PÁ®PÀÆÌ ‘¤vÀåA ¥ÉÆ¸ÀvÀÄ’ 

DVgÀÄªÀAvÀºÀzÀÄÝ.  

EA¢£À ªÀåªÀ¸ÁAiÀÄ ZÀlÄªÀnPÉUÀ¼ÀÄ MvÀÛnÖUÉ EgÀ°; GvÀÄÛ, ©vÀÄÛ, ºÀgÀUÀÄ, ºÀÆqÀÄ, ºÉÆr, JrºÉÆr, 

PÀ¼ÉvÀV, £ÉV®ºÉÆr, PÀÄAnºÀÆqÀÄ, gÉAnºÉÆr JA§ EªÉÃ ªÉÆzÀ¯Á PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ; £ÉÆUÀ, dvÀÛV, d°è-
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PÀ°è, PÉÆ¼ÀUÀ, ºÉrV, dAvÁ gÉAn, zÉÆqÀØ PÀÄAmÉ, UÀÄgÀzÁ¼À, PÀÄgÀV, ºÀUÀÎ, «ÄtÂ, ¦¼ÀUÀÄAn, ªÉÄÃ½, ZÀPÀÌr, ªÉÄÃn, 

PÀÄqÀ, PÀÄaðV, PÀÄqÀUÉÆÃ®, ¨ÁªÀUÀÄ¢è, ¨Áa, gÀAn ¨ÉA§ EvÁå¢ PÀÈ¶ ¸À®PÀgÀuÉUÀ¼ÀÄ; ºÉÆ®, ºÀPÀÌ®, ºÀQÌ, PÀt, 

ªÀÄqÀÄ, MqÀÄØ, §zÀÄªÀÅ, £ÀmïPÀr, MqÀÄØºÉÆgÀÄ, ºÉAn, eÁé¤, ªÀiÁågÀPÉÆÃ®Ä, ¨ÁgÀPÉÆÃ®Ä, ¸ÉrØ§lÖ®, ¹A¢§ÄnÖ 

ªÉÆzÀ¯ÁzÀ ¤vÀå §¼ÀPÉAiÀÄ°èzÀÝ ªÀåªÀ¸ÁAiÀÄ ªÀÈwÛUÉ ¸ÀA§A¢ü¹zÀ PÀ£ÀßqÀ ¨sÁµÁ ¸ÀA¥ÀvÀÄÛ C¼À«£ÀAaUÉ zÀÆqÀ®ànÖzÉ. 

EAzÀÄ ªÀåªÀ¸ÁAiÀÄPÉÌ ¸ÀA§A¢ü¹ PÀ¼ÉzÀÄºÉÆÃzÀ ¥ÀzÀ¸ÀA¥ÀwÛ£À §ÈºÀvï ¤WÀAlÄ gÀZÀ£ÉUÉÆ¼ÀÄîªÀµÀÄÖ ¥ÀzÀUÀ¼ÀÄ 

«¸ÀäøwUÉÆ¼À¥ÀnÖªÉ. PÁgÀt«µÉÖÃ ¥ÁgÀA¥ÀjPÀªÁV §A¢gÀÄªÀ £ÀªÀÄä ¸ÀÜ½ÃAiÀÄ PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ, ¸À®PÀgÀuÉUÀ¼ÀÄ 

CªÀÄÆ¯ÁUÀæªÁV §zÀ¯ÁªÀuÉUÉÆ¼À¥ÀnÖªÉ. F §UÉAiÀÄ°è aAw¸ÀÄªÀÅzÀÄ ZÀað¸ÀÄªÀÅzÀÄ ¸ÁPÀ¶ÖzÉ.  

F »A¢£À »jAiÀÄ «zÁéA¸ÀgÀÄ ¥ÁæaÃ£À PÀ£ÀßqÀ ±Á¸À£À, ºÀ¸ÀÛ¥Àæw, UÀzÀå-¥ÀzÀå ¸Á»vÀåªÀ£ÀÄß ¸ÀA¥Á¢¹, 

¥ÀjµÀÌj¹ ¥ÀæPÀn¸ÀÄªÀ ªÀÄºÀvÁÌAiÀÄðUÀ¼À£ÀÄß ªÀiÁrzÁÝgÉ. DzÀgÉ CªÀÅ ¥ÁæaÃ£À ¸Á»vÀåzÀ PÉ®ªÉÇAzÀÄ ¥ÀzÀå, ¥ÀzÀ, 

CPÀëgÀ, ¨sÁµÉ, ¸Á»vÀågÀÆ¥À ªÉÆzÀ¯ÁzÀ £É¯ÉAiÀÄ°è ªÀiÁvÀæ ¸ÀA±ÉÆÃzsÀ£ÉUÉ M¼À¥ÀnÖgÀÄªÀÅzÀÄ ºÉZÁÑVzÉ. EzÀgÉÆA¢UÉ 

PÉ®ªÉÃ PÉ®ªÀÅ ¥ÁæaÃ£À PÀÈwUÀ¼À ¸ÁA¸ÀÌøwPÀ CzsÀåAiÀÄ£ÀUÀ¼ÀÄ vÉgÉªÀÄgÉAiÀÄ°è ªÉÄgÀUÀÄ ¥ÀqÉzÀÄPÉÆArªÉ. CªÀÅUÀ¼À£ÀÄß 

ªÀÄvÉÛ CzsÀåAiÀÄ£ÀPÉÌ M¼À¥Àr¸À¨ÉÃPÁVzÉ. 20£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ PÉ®ªÀÅ «zÁéA¸ÀgÀÄ ¥ÁæaÃ£À ¸Á»vÀåzÀ ¸ÁA¸ÀÌøwPÀ 

CzsÀåAiÀÄ£ÀPÉÌ ±Àæ«Ä¹zÁÝgÉ. DzÀgÉ CªÀÅUÀ¼ÀÄ DzsÀÄ¤PÀ G¥ÀPÀgÀt, ¸ÀªÀ®vÀÄÛUÀ¼À PÉÆgÉvÉ¬ÄAzÀ ¸ÀA¥ÀÆtðªÁV 

£ÀqÉAiÀÄzÉÃ ºÉÆÃVgÀÄªÀÅzÀÄAlÄ. EAzÀÄ ¸ÁPÀµÀÄÖ CvÁåzsÀÄ¤PÀ ¸ËPÀAiÀÄðUÀ¼ÀÄ, G¥ÀPÀgÀtUÀ¼ÀÄ EgÀÄªÁUÀ £ÀªÀÄä 

¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀ£ÀÄß ªÀÄgÀÄ ªÀiË®åªÀiÁ¥À£ÀPÉÌ M¼À¥Àr¹PÉÆ¼ÀÄîªÀ CUÀvÀåvÉ JzÀÄÝ vÉÆÃgÀÄvÀÛzÉ. CzÀgÀ®Æè 

«±ÉÃµÀªÁV ¥ÁæaÃ£À PÀÈ¶ ¥ÀzÀÞw ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwUÀ¼À£ÀÄß C£ÀÄ®Që¹ CzsÀåAiÀÄ£À PÉÊUÉÆ¼Àî¨ÉÃPÁUÀÄvÀÛzÉ. EzÀjAzÀ 

ºÉaÑ£ÀzÁV, C¢üPÀÈvÀªÁV ¥ÁæaÃ£ÀgÀ ¸ÀÜ½ÃAiÀÄ ªÀåªÀ¸ÁAiÀÄ ¥ÀæQæAiÉÄUÀ¼À£ÀÄß zÁR°¹PÉÆ¼Àî®Ä ªÀÄvÀÄÛ C£ÀÄµÁ×£ÀPÉÌ 

vÀgÀ®Ä ¸ÁzsÀåªÁUÀÄvÀÛzÉ. 

PÀ£ÀßqÀ ¥ÁæaÃ£À PÁªÀåUÀ¼ÀÄ J®è PÁ®PÀÆÌ ¸À®ÄèªÀ ¸ÁA¸ÀÌøwPÀ ZÀlÄªÀnPÉUÀ¼À fÃªÀAvÀ ¥Àæw¤¢üUÀ¼ÁVªÉ. 

MAzÀÄ PÁ®zÀ°è ºÀÄnÖPÉÆAqÀ PÀÈwAiÀÄ°è ªÀÄ£ÉÆÃgÀAd£ÉAiÉÄÃ ¥ÀæzsÁ£ÀªÁVzÀÝgÀÆ D PÀÈwAiÀÄ°è EwºÁ¸À, ¥ÀÄgÁt, 

DzsÁåvÀäzÀ±Àð£À, ZÀjvÉæ, zsÀªÀÄð, PÀ¯É, s̈ÁµÉ, ¥ÀæPÀÈw ªÉÊavÀæöå ªÉÆzÀ¯ÁzÀªÀÅUÀ¼ÀÄ «°Ã£ÀUÉÆArgÀÄvÀÛªÉ. CzÀgÀ°èAiÀÄÆ 

ªÀåªÀ¸ÁAiÀÄ ªÀÄvÀÄÛ DºÁgÀ ZÀlÄªÀnPÉUÀ¼À PÀÄjvÀÄ PÀ« ¥ÀæeÁÕ¥ÀÆªÀðPÀªÁV E®èªÉ ¸ÁAzÀ©üðPÀ JA§AvÉ vÀ£Àß PÁªÀå 

gÀZÀ£ÉAiÀÄ NWÀzÀ ¥ÀæeÁÕ¥ÀæªÁºÀgÀÆ¥ÀzÀ°è zÁR°¸ÀÄvÁÛ£É. CAvÀºÀ ¥ÀæeÁÕ¥ÀæªÁºÀzÀ°è ªÀåPÀÛªÁzÀ C£ÉÃPÀ «¸ÀäøwAiÀÄ 

CA±ÀUÀ¼ÀÄ ªÀÄ¸ÀÄPÀÄ ªÀÄ¸ÀÄPÁV PÁtÂ¸ÀÄvÀÛªÉ. EªÀÅUÀ¼À°è PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀzÀ ¸ÀÜ½ÃAiÀÄ eÁÕ£À-¸ÀA¸ÀÌøw avÀætªÀ£ÀÄß 

¸ÀA±ÉÆÃzsÀ£ÁvÀäPÀ ªÉÊzsÁ¤PÀvÉAiÀÄ£ÀÄß §¼À¹PÉÆAqÀÄ C¢üPÀÈvÀªÁV UÀÄgÀÄw¸À§ºÀÄzÁVzÉ. 

¥ÁæaÃ£À PÁ®zÀ°è£À PÀ«-PÀÈwUÀ¼À°è D PÀ«AiÀÄ ªÀZÀð¹ì£À ¥Àæ¨sÁªÀzÀ°è ªÀÄÆr§AzÀ D PÁ®zÀ°è£À, D 

¸ÀAzÀ¨sÀðzÀ°è£À ¸ÀÜ½ÃAiÀÄ ªÀåªÀ¸ÁAiÀÄzÀ avÀætUÀ¼ÀÄ, zÉÃ²ÃAiÀÄ ZÀºÀgÀUÀ¼ÀÄ JµÀÖgÀ ªÀÄnÖUÉ ¹éÃPÁºÀðgÀªÁVªÉ? 

¥ÀgÁªÀÄ²ð¹ C¼ÀªÀr¹PÉÆ¼Àî̈ ÉÃPÀÄ. ¨sÁgÀwÃAiÀÄ ¸Á»vÀåzÀ°è CwÃ ¥ÁæaÃ£À, C©üeÁvÀªÉAzÀÄ FUÁUÀ¯ÉÃ 

UÀÄgÀÄw¹PÉÆAqÀ PÀ£ÀßqÀ s̈ÁµÉ ªÀÄvÀÄÛ PÀ£ÀßqÀ ¸Á»vÀåªÀÅ ªÉÆzÀ°¤AzÀ®Æ CUÁzÀªÁzÀ eÁÕ£À¸É¯ÉUÀ¼À£ÀÄß ¥ÀArvÀ¤AzÀ 
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»rzÀÄ ¥ÁªÀÄgÀ£ÀªÀgÉUÀÆ ºÀAZÀÄvÀÛ¯ÉÃ §A¢zÉ. F »£Éß¯ÉAiÀÄ°è ‘¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀzÀ 

¸ÀÜ½ÃAiÀÄ eÁÕ£À-¸ÀA¸ÀÌøw avÀæt’ªÀÅ £ÀªÀÄä£ÀÄß ªÉÆzÀ®Ä ¸É¼ÉAiÀÄÄvÀÛzÉ.  

eÁUÀwPÀ ¥ÀæeÉÕAiÀÄÄ¼Àî ¸Á»wUÉ CªÉÆÃWÀªÁzÀ ¸Á»vÀå¸ÀÈ¶Ö¸À®Ä ¸ÀÜ½ÃAiÀÄ¥ÀæeÉÕAiÀÄÄ PÀZÁÑ ¸ÀgÀPÁV 

PÉ®¸ÀªÀiÁqÀÄvÀÛzÉ. CzÀÄ MAzÀÄ ¥ÀæzÉÃ±ÀzÀ ªÀÄÆ®¸ÀÈ¶ÖAiÀiÁVzÀÄÝ, CAvÀºÀ ºÀ®ªÀÅ ¸ÀÜ½ÃAiÀÄ ªÀÄÆ®¸ÀÈ¶ÖAiÀÄ£ÀÄß 

M¼ÀUÉÆAqÀ eÁÕ£ÀªÀÅ MAzÉqÉ PÉÃA¢æÃPÀgÀtUÉÆAqÀÄ ¸ÀÄálUÉÆ¼ÀÄîªÀ QæAiÉÄAiÀiÁVzÉ. EAvÀºÀ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ 

¸ÀA§A¢üAiÀiÁzÀ QæAiÉÄ-¥ÀæQæAiÉÄUÀ¼À£ÀÄß ¸ÀÜ½ÃAiÀÄ zÀÈ¶ÖPÉÆÃ£ÀzÀ°è MAzÉqÉ ¸ÀAUÀæ»¹ C£ÀÄ¸Àj¸ÀÄªÀ PÁ®WÀlÖ 

¸À«ÄÃ¦¹zÉ. CzÀgÀ®Æè ±ÉÊPÀëtÂPÀ PÉëÃvÀæzÀ°è F PÀÄjvÀÄ CªÀÄÆ¯ÁUÀæªÁV ¸ÀA±ÉÆÃzsÀ£ÉUÀ¼ÀÄ £ÀqÉAiÀÄ¨ÉÃQzÉ. ªÀÄvÀÄÛ 

PÉÃAzÀæ ¸ÀPÁðgÀzÀ zsÀ£À¸ÀºÀAiÉÆÃUÀzÀ°è PÉ®ªÀÅ «±Àé«zÁå®AiÀÄUÀ¼À°è FUÁUÀ¯ÉÃ £ÀqÉAiÀÄÄvÀÛ®Æ EªÉ.  

¥ÁæaÃ£À ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞw: 

¥ÁæaÃ£À PÀÈ¶PÀgÀ°è £Á®ÄÌ jÃwAiÀiÁzÀ ¥ÀæzsÁ£À PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ £ÀqÉAiÀÄÄwÛzÀÝªÀÅ. ¸ÀÜ½ÃAiÀÄªÁV 

¸ÁzsÀåªÁzÀµÀÄÖ ¸ÀÄ¹ÜgÀªÁzÀ, ¥ÀæPÀÈwzÀvÀÛªÁzÀ, ¤¸ÀUÀðPÉÌ ¥ÀÆgÀPÀªÁzÀ ZÀlÄªÀnPÉUÀ½AzÀ CªÀÅ PÀÆrzÀÝªÀÅ. 

CzÀgÀ°èAiÀÄÆ vÀªÀÄä ¤vÀåzÀ DºÁgÀªÀ£ÀÄß ¨É¼ÉAiÀÄÄªÀÅzÀÄ, ¥ÀqÉAiÀÄÄªÀÅzÀÄ, ¸ÀAUÀæ»¹PÉÆ¼ÀÄîªÀÅzÀÄ ªÀÄvÀÄÛ EvÀgÀjUÉ 

¥ÀÆgÉÊ¸ÀÄªÀÅzÀÄ. »ÃUÉ £Á®ÄÌ ¥ÀæzsÁ£À ZÀlÄªÀnPÉUÀ¼ÀÄ ªÁ¶ðPÁªÀ¢üAiÀÄ°è £ÀqÉAiÀÄÄwÛzÀÝªÀÅ. EzÀ£ÀÄß 

UÀªÀÄ¤¸ÀÄªÀÅzÁzÀgÉ; ¥Àæ¸ÀÄÛvÀ PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ ¥ÀzÀÞwAiÀÄ ¸ÀgÀ¥À½AiÀÄ°è DUÀÄwÛgÀÄªÀ C¸ÀÛªÀå¸ÀÛvÉ, C¹ÜgÀvÉ, CwªÀÈ¶Ö, 

C£ÁªÀÈ¶ÖUÀ½UÉ C¥ÁæPÀÈwPÀ PÀÈ¶¥ÀzÀÞwUÀ¼ÉÃ PÁgÀtªÁVªÉ. eÁUÀwPÀ ªÀÄlÖzÀ°è EªÀÅUÀ½UÉ ¥ÀjºÁgÉÆÃ¥ÁAiÀÄUÀ¼À£ÀÄß 

PÀAqÀÄPÉÆ¼ÀÄîªÀ ¤nÖ£À°è FUÁUÀ¯ÉÃ ¸ÁPÀµÀÄÖ ¥ÀæPÀÈw£Á±ÀPÉÌ M¼À¥Àr¸À¯ÁVzÉ. EAvÀºÀ ¸ÀªÀÄ¸ÀåUÀ½UÉ ¥ÀjºÁgÀªÁV 

£ÀªÀÄäzÉÃ DzÀ ¸ÀÜ½ÃAiÀÄ eÁÕ£À©üwÛUÀ¼ÀÄ ¸ÁPÀ¶ÖªÉ. ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è£À PÀÈ¶ eÁÕ£À ªÀÄvÀÄÛ DºÁgÀ 

¥ÀzÀÞwUÀ¼À£ÀÄß C£Àé¬Ä¹PÉÆ¼ÀÄîªÀ ªÀÄÆ®PÀ C®àªÀÄnÖUÁzÀgÀÆ ¥ÀjºÀj¹PÉÆ¼Àî§ºÀÄzÁVzÉ.  

¥ÁæaÃ£À PÁ®zÀ°è ¨ÉÃ¸ÁAiÀÄ ¥ÀzÀÞwAiÀÄÄ CUÀvÀåPÉÌ vÀPÀÌAvÉ CA¢£À gÁdQÃAiÀÄ ¥Àæ̈ sÀÄvÀéªÀÅ ¥ÀæeÉUÀ½UÉ 

C£ÀÄPÀÆ®UÀ¼À£ÀÄß, PÀÈ¶ C©üªÀÈ¢ÞAiÉÆÃd£ÉUÀ¼À£ÀÄß MzÀV¹zÀ §UÉUÉ CjAiÀÄÄªÀÅzÀPÉÌ ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀÅ 

C¥ÀÆªÀðªÁzÀ ªÀiÁ»wAiÀÄ£ÀÄß MzÀV¸ÀÄvÀÛzÉ. CA¢£À PÀÈ¶ ¥ÀzÀÞw, DºÁgÀ ¥ÀzÀÞwAiÀÄ°è£À PÀÈ¶ ¸À®PÀgÀuÉUÀ¼ÀÄ, 

zsÁ£ÀåUÀ¼ÀÄ, ªÀÄ¼É £ÀPÀëvÀæUÀ¼ÀÄ ªÉÆzÀ¯ÁzÀ ªÀåªÀ¸ÁAiÀÄPÉÌ ¸ÀA§A¢ü¹zÀ C¥ÀÆªÀð ªÀiÁ»wUÀ¼À£ÀÄß, ¸À¤ßªÉÃ±ÀUÀ¼À£ÀÄß 

CjvÀÄPÉÆ¼Àî§ºÀÄzÀÄ. 

¥ÁæaÃ£À PÁ®¢AzÀ®Æ ¨sÁgÀwÃAiÀÄ ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞwAiÀÄ°è ‘zÉÃªÀªÀiÁvÀÈPÀ’ ªÀÄvÀÄÛ ‘¤ÃgÁªÀj’ JAzÀÄ 

JgÀqÀÄ jÃwAiÀiÁzÀ ¨ÉÃ¸ÁAiÀÄ ¥ÀzÀÞwUÀ½zÀÝªÀÅ. EzÀÄ ¨É¼ÉUÉ MzÀUÀÄªÀ ¤Ãj£À ¥ÀæªÀiÁtªÀ£ÀÄß ¥ÀjUÀtÂ¹ ¨É¼ÉUÀ¼À£ÀÄß 

¨É¼ÉAiÀÄÄwÛzÀÝ §UÉUÉ w½¸ÀÄvÀÛzÉ. F ªÀåªÀ¸ÁAiÀÄ ¥ÀzÀÞwAiÀÄ PÀÄjvÀÄ 10£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ ¥ÀA¥À£ÀÄ ªÀiÁvÀ£ÁqÀÄvÁÛ£É. 

‘D¢¥ÀÄgÁt’zÀ°è ªÀÈµÀ¨sÀzÉÃªÀ£ÀÄ vÀ£Àß ¥ÀæeÁ¸ÀAPÀÄ®ªÀ£ÀÄß PÁëªÀÄ, ªÁå¢ü, ¨ÁzsÉUÀ½AzÀ ¥ÁgÀÄªÀiÁqÀ®Ä 

“zÉÃªÀªÀiÁvÀÈPÀ ¸ÁzsÁgÀuÁ£ÀÆ¥ÀeÁAUÀ¼À s̈ÉÃzÀAUÀ¼ÀÄªÀÄA”2 ªÀiÁrzÀ£ÉAzÀÄ w½¸ÀÄvÁÛ£É. E°è ¥ÁæaÃ£ÀgÀÄ 

ªÀÄ¼ÉAiÀÄ£ÀßªÀ®A©¹ ªÀiÁqÀÄªÀ PÀÈ¶AiÀÄ s̈ÀÆ«ÄAiÀÄ£ÀÄß ¸ÁzsÁgÀt ¥ÀæzÉÃ±À, d®ªÀ¸Àw ¥ÀæzÉÃ±À, ªÀ£ÀåfÃ« ¥ÀæzÉÃ±À, 

zÀÄUÀð ¥ÀjªÀÈvÁAvÀ ¥ÀæzÉÃ±ÀUÀ¼ÉAzÀÄ £Á®ÄÌ vÉgÀ£ÁV «¨sÁV¹; CzÀgÀ°è C£ÉÃPÀ £ÀUÀgÀ, ¥ÀlÖt, UÁæªÀÄUÀ¼À£ÀÄß 
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gÀa¸À¯ÁVvÀÄÛ. C°è Cw¥ÀÄµÀ×gÁzÀ gÉÊvÀPÀÄlÄA§UÀ½AzÀ D²ævÀªÁzÀ ¸ÀÄAzÀgÀ d¯Á±ÀAiÀÄUÀ¼À£ÀÆß, ¥À±ÀÄUÀ½UÉ ¨ÉÃPÁzÀ 

ºÀÄ®ÄèUÁªÀ®Ä, ¤Ãj£À vÁtUÀ½AzÀ ¸ÀªÀÄÈzÀÞ d® ¥ÀæzÉÃ±ÀUÀ¼À£ÀÆß J®è §UÉAiÀÄ ¸À¸Àå¸ÀA¥ÀvÀÄÛUÀ½AzÀ PÀÆrgÀÄªÀAvÉ 

¸ÀAgÀaPÉÆ¼Àî̄ ÁVvÀÄÛ. EAvÀºÀ ¥ÀæzÉÃ±ÀzÀ°è gÉÊvÀPÀÄlÄA§UÀ¼ÀÄ d¯Á±ÀAiÀÄUÀ¼À£ÀÆß, ºÀÄ®ÄèUÁªÀ®ÄUÀ¼À£ÀÄß, ¸ÀªÀÄÈzÀÞªÁzÀ 

CgÀtå ¥ÀæzÉÃ±ÀUÀ¼À£ÀÄß, OµÀ¢ü ¸À¸Àå¸ÀA¥ÀvÀÄÛUÀ¼À£ÀÄß ¸ÀAgÀQë¹PÉÆArzÀÝgÀ §UÉUÉ G¯ÉèÃRUÀ½ªÉ.  

E°è ¥ÀA¥À£À zÀÈ¶Ö; PÉÃªÀ® D¢¥ÀÄgÁtzÀ D¢£ÁxÀ£À (ªÀÈµÀ¨sÀ£ÁxÀ) ¥ËgÀÄµÀzÀ ¥ËgÁtÂPÀ PÀxÉAiÀÄ£ÀÄß 

ºÉÃ¼ÀÄªÀÅzÀÄ ªÀiÁvÀæªÀ®è; vÀ£Àß ¸ÀªÀÄPÁ°Ã£ÀzÀ°è (10£ÉÃ ±ÀvÀªÀiÁ£À) ¥ÁæaÃ£À ¨ÉÃ¸ÁAiÀÄ ¥ÀzÀÞw, d£À-¸ÀªÀÄÆzÁºÀUÀ¼À 

¸ËPÀgÀå, ¸ÀªÀ®vÀÄÛ ºÁUÀÆ CUÀvÀåPÉÌ vÀPÀÌAvÉ ºÉÃUÉ gÁd¥Àæ¨sÀÄvÀé vÀªÀÄä ¥ÀæeÉUÀ½UÉ C£ÀÄPÀÆ®UÀ¼À£ÀÄß, PÀÈ¶ 

C©üªÀÈ¢ÞAiÉÆÃd£ÉUÀ¼À£ÀÄß ªÀiÁrzÀgÉAzÀÄ ‘D¢¥ÀÄgÁt’zÀ°è C¥ÀÆªÀðªÁV w½¸ÀÄvÁÛ£É. ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è 

zÁR¯ÁVgÀÄªÀ PÀÈ¶ ZÀlÄªÀnPÉUÀ¼ÀÄ, PÀÈ¶ ¸À®PÀgÀuÉUÀ¼ÀÄ, zsÁ£ÀåUÀ¼ÀÄ, DºÁgÀ ¥ÀzÀÞw, ªÀÄ¼É £ÀPÀëvÀæUÀ¼ÀÄ ªÉÆzÀ¯ÁzÀ 

ªÀåªÀ¸ÁAiÀÄPÉÌ ¸ÀA§A¢ü¹zÀ ¸ÀAUÀwUÀ¼À£ÀÄß ¸ÁAzÀ©üðPÀªÁV w½¸ÀÄvÁÛ£É. 

¥ÉÆ£Àß£À ‘±ÁAw¥ÀÄgÁt’zÀ°èAiÀÄÆ MPÀÌ®ÄvÀ£ÀPÉÌ ¸ÀA§A¢ü¹zÀAvÉ C£ÉÃPÀ zÁR¯ÉUÀ¼ÀÄ ¹UÀÄvÀÛzÉ. E°è ºÉZÀÄÑ 

zsÁ«ÄðPÀ £É¯ÉUÀnÖ£À°è ªÀåªÀ¸ÁAiÀÄzÀ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ¤ÃqÀ¯ÁVzÉ. PÀÈ¶PÁAiÀÄðUÀ¼ÀÄ ªÀÄvÀÄÛ DºÁgÀ zsÁ£ÀåUÀ¼ÀÄ zÉÊªÀ 

¤«ÄðvÀªÁV £ÀqÉAiÀÄ®àlÖªÀÅ JAzÀÄ ¤ÃgÀÆ¦¹zÉ. F PÁªÀåzÀ°è §gÀÄªÀ ‘MPÀÌ®PÀÆ¸ÀÄ’3: EzÀÄ zÉÃ±Àå ±À§Ý- 

MPÀÌ¯ï+C+PÀÆ¸ÀÄ, ¨ÉÃ¸ÁAiÀÄUÁgÀ£À ªÀÄUÀÄ4 ªÀÄtÂÚ£À ªÀÄUÀ, ¨ÉÃ¸ÁAiÀÄ ªÀiÁqÀÄªÀ gÉÊvÀ JA§ CxÀð«zÉ. “MPÀÌ®Ä F 

±À§ÝzÀ EwºÁ¸ÀªÉÃ£ÀÄ? EzÀgÀ »£Àß¯É K£ÁVgÀ§ºÀÄzÀÄ JAzÀÄ D¯ÉÆÃa¹zÁUÀ ¥ÁæaÃ£À PÁ®zÀ d£ÀgÀÄ £É®ªÀ£ÀÄß 

MPÀÄÌwÛzÀÝgÀÄ. ºÀ®ªÀÅ vÀgÀzÀ zsÁ£ÀåUÀ¼À£ÀÄß ¨É¼ÉAiÀÄÄwÛzÀÝgÀÄ JA§A±ÀªÀÅ F ¥ÀzÀ¢AzÀ ¸ÀàµÀÖªÁUÀÄvÀÛzÉ.”5 EAzÀÄ ‘MPÀÌ®Ä’ 

JA§ÄzÀÄ £ÀªÀÄäeÁw, £ÀªÀÄä§¼ÀUÀzÀªÀ£ÀÄ JA§ CxÀðzÀ°è §¼À¸ÀÄwÛzÉÝÃªÉ. C®èzÉÃ PÀÈ¶ZÀlÄªÀnPÉAiÀÄ°è vÉÆqÀVzÀ, 

zÀ£À-PÀgÀÄUÀ¼À£ÀÄß ¸À®ÄºÀÄªÀ ªÀÄ£ÉvÀ£ÀPÉÌ ‘MPÀÌ®ÄªÀÄ£ÉvÀ£À’ªÉAzÀÆ ‘MPÀÌ°UÀ’gÉAzÀÆ PÀgÉAiÀÄÄvÁÛgÉ. »ÃUÁV ‘MPÀÌ®Ä’ 

JA§ÄzÀÄ PÀÈ¶ ¸ÀA§A¢ü ªÁaPÀ ¥ÀzÀªÁV §¼ÀPÉAiÀÄ°èzÉ. 

 ªÀåªÀ¸ÁAiÀÄzÀ PÀÄjvÀÄ ¥ÀæzsÁ£ÀªÁzÀ ¸ÀÄR-PÀµÀÖzÀ «ZÁgÀUÀ¼À£ÀÄß £ÀAiÀÄ¸ÉÃ£À£ÀÄ ‘zsÀªÀiÁðªÀÄÈvÀ’zÀ°è 

w½¸ÀÄvÁÛ£É. ªÀåªÀ¸ÁAiÀÄªÀ£ÀÄß ºÉZÁÑV ±ÀÆzÀæªÀUÀðzÀªÀgÀÄ ªÀiÁqÀÄwÛzÀÝgÉAzÀÄ ‘©qÀzÀzÀxÀð¯ÉÆÃ©ü ¸À¹AiÀÄA ±ÀÆzÀæA’6 

J£ÀÄßªÀ ªÀiÁwAzÀ w½AiÀÄ§ºÀÄzÀÄ. ¨É¼ÉUÀ¼À£ÀÄß ±ÀÆzÀægÀÄ ªÉÆÃºÀ¢AzÀ, ¦æÃw¬ÄAzÀ ¨É¼É¸ÀÄwÛzÀÝgÀAvÉ. ‘ªÀÄ¼ÉAiÀÄA 

¥ÁªÀð MPÀÌ°UÀ£ÀAvÉ UÀUÀ£À ªÀÄAqÀ®ªÀ£ÀÄß £ÉÆÃqÀÄvÀÛ’7 JA¢gÀÄªÀÅzÀÄ ªÀÄ¼ÉUÁV MPÀÌ°UÀgÀÄ ªÉÆÃqÀUÀ¼À£ÀÄß 

PÁAiÀÄÄªÀÅzÀÄ ¸ÁªÀiÁ£ÀåªÁVvÀÄÛ. §ºÀÄ¥Á®Ä gÉÊvÀgÀÄ ªÀÄ¼É £ÀA©AiÉÄÃ ¨ÉÃ¸ÁAiÀÄ ªÀiÁqÀÄwÛzÀÝgÀÄ.  

ªÀåªÀ¸ÁAiÀÄ ªÀiÁqÀÄªÀÅzÀPÉÌ £ÉÃV®Ä ªÀÄÆ® DAiÀÄÄzsÀªÁVvÀÄÛ. CzÀÄ E®èzÀªÀgÀÄ vÁªÉÃ s̈ÀÆ«ÄAiÀÄ£ÀÄß §UÉzÀÄ 

©Ãd ºÁPÀ¨ÉÃPÁVvÀÄÛ. gÉÊvÀgÀÄ ºÉÆ® G¼ÀÄªÀÅzÀPÉÌ vÀÄqÀÄUÁqÀÄªÀ ºÉÆÃjUÀ¼À£ÀÄß ¥À¼ÀV¸ÀÄwÛzÀÝgÀÄ. GvÀÄÛªÀÅzÀÄ, 

©vÀÄÛªÀÅzÀ£ÀÄß ‘¥ÀzÀ£ÀjzÀÄ’(ºÀzÀªÀ£ÀÄß w½zÀÄ) ªÀiÁqÀ¨ÉÃQvÀÄÛ. ¨sÀÆ«ÄAiÀÄ UÀÄt ¸Àé¨sÁªÀUÀ¼À£ÀÄß PÀÄjvÀÄ ‘ZË¼ÀÄ 

¨sÀÆ«Ä’UÉ ¤ÃgÀÄ PÀnÖ, PÀ¼É vÉUÉzÀÄ, ©wÛ, ¨ÉÃ° PÀnÖ JµÉÖÃ zÀÄrzÀgÀÆ CzÀjAzÀ ¨É¼É vÉUÉAiÀÄÄªÀÅzÀÄ PÀµÀÖPÀgÀªÁVvÀÄÛ. 

DzÀgÉ ‘PÀ¥ÀÄà s̈ÀÆ«Ä’AiÀÄ ºÁUÀ®è. C°è ¨É¼ÉUÀ½UÉ ¸Àé®à ªÀÄ¼É¤ÃgÁzÀgÉ ¸ÁPÀÄ ¥ÉÊgÀÄ ºÀÄ®Ä¸ÁV ¨É¼ÉAiÀÄÄwÛvÀÄÛ JA§ 
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C©ü¥ÁæAiÀÄ £ÀAiÀÄ¸ÉÃ£À£À PÁ®zÀ gÉÊvÀgÀ°èvÀÄÛ. EA¢UÀÆ ¸ÀºÀ ‘JgÉ’ (PÀ¥ÀÄàªÀÄtÂÚ£À) ºÉÆ®UÀ¼ÀÄ EAvÀºÀ 

¥sÀ®ªÀvÀÛvÉAiÀÄ£ÀÄß G½¹PÉÆArªÉ. PÀ£ÁðlPÀªÀÅ ‘PÀ¥ÀÄà £É¯É £ÁqÀÄ’ JAzÀÄ ¥ÁæaÃ£À PÁ®¢AzÀ®Æ ºÉ¸ÀgÀÄ ¥ÀqÉ¢vÀÄÛ.  

PÀjºÉÆ®UÀ¼ÀÄ ZË¼ÀÄ¨sÀÆ«Ä, PÉA¥ÀÄªÀÄtÄÚ, dA©nÖUÉ ªÀÄtÄÚ ºÉÆ®UÀ½VAvÀ  «²µÀÖªÁzÀªÉAzÀÄ PÀ« 

ºÉÃ¼ÀÄvÁÛ£É. ‘PÉ¸Àj£À°è £É®Äè ¨É¼ÉAiÀÄÄvÀÛzÉAiÉÄÃ ºÉÆgÀvÀÄ eÉÆÃ¼À ¨É¼ÉAiÀÄzÀÄ’ ºÁUÀÆ ‘§AiÀÄ®°è eÉÆÃ¼À ¨É¼ÉAiÀÄÄªÀ 

ºÁUÉ £É®Äè ¨É¼ÉAiÀÄzÀÄ’, ‘MqÉzÀ PÀ®è PÉgÉUÀ¼ÀÆ EzÀÝªÀÅ’,8 ‘PÉgÉUÉ vÀÆ§ÄUÀ½gÀÄwÛzÀÝªÀÅ’9 JAzÀÄ £ÀAiÀÄ¸ÉÃ£ÀPÀ« 

ºÉÃ¼ÀÄvÁÛ£É. EzÀjAzÀ ¤ÃgÀ£ÀÄß PÉgÉ, ¨Á«UÀ¼À°è ¸ÀAUÀæ»¹ ¤ÃgÁªÀjAiÀÄ PÀÈ¶AiÀÄ£ÀÄß ªÀiÁqÀÄwÛzÀÝgÉAzÀÄ 

w½AiÀÄ§ºÀÄzÀÄ.ºÉÆ®zÀ°è ¨É¼É§AzÁUÀ gÉÊvÀgÀÄ R¶¥ÀlÄÖ, zsÁ£ÀåUÀ¼À£ÀÄß ¸ÀA¨sÀæªÀÄ¢AzÀ gÁ² ªÀiÁqÀÄwÛzÀÝgÀÄ.gÉÊvÀgÀÄ 

vÀªÀÄä ¨É¼ÉUÀ¼À£ÀÄß, zsÁ£ÀåUÀ¼À£ÀÄß ¸ÀAUÀæ»¸À®Ä ªÀÄvÀÄÛ ¸ÀAgÀQë¸À®Ä vÀªÀÄäzÉÃ DzÀ ªÉÊeÁÕ¤PÀ ¥ÀzÀÞwAiÀÄ£ÀÄß 

PÀAqÀÄPÉÆArzÀÝgÀÄ. CzÀgÀ°è ºÀUÉÃªÀÅ10 MAzÀÄ. EzÀgÀ°è gÁ² ªÀiÁrzÀ zsÁ£ÀåUÀ¼À£ÀÄß ¸ÀAUÀæ»¸ÀÄwÛzÀÝgÀÄ. 

ªÀåªÀ¸ÁAiÀÄzÀ PÉ®¸ÀUÀ½UÉ ‘§Ar¬ÄA wÃ«zÀ eÉÆÃ¼ÀªÀÄA vÉUÉªÀ PÉÆÃtA ªÉÆgÀA wÃ«zÀ zsÁ£ÀåªÀÄA 

vÉUÉAiÀÄ¯Á¾zÉ’11 JA¢zÉ. EzÀjAzÀ zsÁ£ÀåUÀ¼À£ÀÄß MAzÀÄ PÀqÉ¬ÄAzÀ ªÀÄvÉÆÛAzÀÄ PÀqÉ ¸ÁV¸À®Ä, §ArAiÀÄ£ÀÄß 

J¼ÉAiÀÄ®Ä ªÀÄvÀÄÛ eÉÆÃ¼À ªÀÄwÛvÀgÀ zsÁ£ÀåUÀ¼À gÁ²AiÀÄ£ÀÄß ªÀiÁqÀ®Ä PÉÆÃtUÀ¼À£ÀÄß §¼À¸ÀÄwÛzÀÝgÉAzÀÄ £ÀAiÀÄ¸ÉÃ£À 

w½¸ÀÄvÁÛ£É. C®èzÉÃ ‘¦Ar¬ÄAzÉªÉÄäAiÀÄ ¥Á¯ï ¥ÉZÀÄðªÀAvÉ’ JAzÀÄ, JªÉÄäAiÀÄ ºÁ®Ä ºÉZÁÑV ¥ÀqÉAiÀÄ®Ä 

»ArAiÀÄ£ÀÄß ºÁPÀÄwÛzÀÝgÉAzÀÄ, ºÁUÉAiÉÄÃ ¨É¼ÉUÀ½UÀÆ UÉÆ§âgÀªÀ£ÀÄß ºÁPÀÄwÛzÀÝgÀÄ. ‘UÉÆ§âgÀ¢A ¨É¼É¸ÀÄ ¥ÉZÀÄðªÀAvÉ’ 

JAzÀÄ UÉÆ§âgÀ ºÁQzÀAvÉ ¨É¼ÉUÀ¼ÀÄ ¨É¼ÉAiÀÄÄvÀÛªÉ JA§ÄzÀ£ÀÄß ¥ÁæaÃ£À PÀÈ¶PÀgÀÄ CjvÀÄPÉÆArzÀÝgÀÄ.  

 ¥ÁæaÃ£À PÁ®¢AzÀ®Æ PÀÈ¶PÁAiÀÄð UÉÊAiÀÄÄªÀÅzÀÄ JµÀÄÖ PÀµÀÖPÀgÀ CxÀªÁ ¸ÀAQÃtðªÁVvÉÛAzÀÄ 

£ÀAiÀÄ¸ÉÃ£À£ÀÄ C£ÉÃPÀ ©r ©r ªÀiÁvÀÄUÀ¼À°è ºÉÃ¼ÀÄvÁÛ£É. CªÀ£ÀÄ ¸ÁAzÀ©üðPÀªÁV ºÉÃ¼ÀÄªÀ ¸ÁzÀÈ±ÀåUÀ¼À°è, 

ªÀiÁ¯ÉÆÃ¥ÀªÉÄAiÀÄUÀ¼À°è §gÀÄvÀÛzÉ. ‘PÀÈ¶ ¯ÉÃ¸ÀÄ vÉgÀÄªÀÅzÀÄ’ ºÉÃUÉAzÀgÉ M¼ÉîAiÀÄ ¥ÉÊgÀÄ §AzÀÄ ºÉZÀÄÑ gÁ²UÀ¼ÁV 

PÀÄlÄA§ ¤ªÀðºÀuÉ ªÀÄvÀÄÛ vÉjUÉ PÀlÖ®Ä ¸ÁzsÀåªÁUÀÄwÛvÀÄÛ. ‘¦jzÁV vÉgÀÄªÀ MPÀÌ®AvÉ £É®£ÀA £ÉÆÃr’ 

J£ÀÄßªÀÅzÀjAzÀ MPÀÌ°UÀ£À ¹Üw, ‘©£Àß¥ÀA UÉAiÀÄé ªÉÇPÀÌ°UÀ£ÀAvÉ ©PÀÄÌvÀÄÛA’12 JA§ ªÀiÁw¤AzÀ EzÀgÀ eÉÆvÉUÉ 

‘¸ÁQë¬Ä®èzÉ ¸Á®AUÉÆmÉÆÖPÀÌ°UÀ£ÀAvÉ ¸ÀÄAiÀÄÄåvÀÄÛA’13 JA§ ªÀiÁw£À°è gÉÊvÀgÀÄ ¸Á®ªÀ£ÀÄß PÉÆqÀÄªÀµÀÄÖ 

²æÃªÀÄAvÀgÀ®è¢zÀÝgÀÆ CªÀgÀÄ EvÀgÀjUÉ zsÀ£À, zsÁ£ÀåUÀ¼À£ÀÄß ¸Á®ªÁV ¤ÃqÀÄwÛzÀÝgÀÄ. DzÀgÉ AiÀiÁªÀÅzÉÃ ¸Á®zÀ 

¥ÀvÀæUÀ¼À£ÀÄß ¸ÁQëAiÀiÁV ¥ÀqÉAiÀÄÄwÛgÀ°®è. MAzÉÆAzÀÄ ¸À® ¸Á®¥ÀqÉzÀªÀ¤AzÀ ªÉÆÃ¸À ºÉÆÃUÀÄwÛzÀÝgÀÄ DUÀ CªÀgÀ£ÀÄß 

‘PÉmÉÆÖPÀÌ®’14 JAzÀÄ PÀgÉAiÀÄÄwÛzÀÝgÀÄ. CªÀgÀÄ ‘vÀ¯É JwÛ ¤®¯ÁgÀzÉ £ÀqÀÄUÀÄªÀ’ ¹Üw §gÀÄwÛvÀÄÛ JA§ ¸ÀAUÀwAiÀÄ£ÀÄß 

ºÉÃ¼ÀÄvÁÛ£É. 

»ÃUÉ ¸Á®PÉÆlÄÖ CxÀªÁ ¨É¼ÉAiÀÄÄ ZÉ£ÁßV §gÀzÉÃ ºÉÆÃzÁUÀ ‘ªÀÄÄ¼ÉÆàPÀÌªÀ£ÀAvÉ PÀÄ¹AiÀÄÄvÀÄÛA’15 

fÃªÀ£ÀªÀ£ÀÄß ¸ÁV¸À¨ÉÃPÁVvÀÄÛ. PÉÆ£ÉUÉ PÉlÖ MPÀÌ®AvÉ ¤®è̄ ÁgÀzÉ £ÀqÀÄV §zÀÄPÀ¨ÉÃPÁVvÀÄÛ. ºÀ½îUÀ¼À°è ªÁ¹¸ÀÄwÛzÀÝ 

gÉÊvÁ¦ d£ÀUÀ¼À ¹ÜwUÀwUÀ¼À£ÀÄß PÀ« E°è UÀæ»¹zÁÝ£É. EzÉ®èPÀÆÌ ºÉZÁÑV gÉÊvÀjUÉ §ºÀ¼À zÉÆqÀØ C¥ÁAiÀÄ 

AiÀiÁªÀÅzÁVvÉÛAzÀgÉ ‘¥À½îAiÀÄA ªÀÄ£ÉßAiÀÄgÁ¼ï ªÀÄÄwÛzÀAvÉ’ CAzÀgÉ ¥Á¼ÉÃUÁgÀgÀ zÀAqÀÄ ºÀ½îUÀ¼À ªÉÄÃ¯É zÁ½ ªÀiÁr 

®Æn ªÀiÁqÀÄwÛzÀÄÝzÀÄ UÁAiÀÄzÀ ªÉÄÃ¯É §gÉ J¼ÉzÀAvÁUÀÄwÛvÀÄÛ JAzÀÄ £ÀAiÀÄ¸ÉÃ£À ºÉÃ¼ÀÄvÁÛ£É. EzÀÄ gÉÊvÀgÀ ¥Á°UÉ 
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vÀÄA¨Á PÀµÀÖªÁzÀ ¸ÀAzÀ¨sÀðªÁVvÀÄÛ. EµÉÖ¯Áè «ZÁgÀUÀ¼À£ÀÄß ºÉÃ½zÀ PÀ«, F PÀµÀÖ ¥ÀqÀÄªÀÅzÉÃ ¨ÉÃqÀªÉAzÀÄ PÉ®ªÀgÀÄ 

‘MAzÀÄ ªÀµÀðPÁÌgÀA s̈ÀPÁÌgÀzÉ, ¸ÁªÀ£ÀßªÀgÀªÉÄAd®£ÁAiÀÄÄÝuÉÆâPÀÌ® ªÀÄUÀ£ÀÄA’ CAzÀgÉ ¸ÁAiÀÄÄªÀªÀgÉUÉ JAd®£ÉßÃ 

DAiÀÄÄÝ wAzÀÄ §zÀÄPÀÄªÀ wÃªÀiÁð£ÀPÉÌ §gÀÄwÛzÀÝ PÉ®ªÀÅ gÉÊvÀgÀ  ¢Ã£À ¹Üw, zsÉÊ£ÀåvÉAiÀÄ ¨sÁªÀªÀ£ÀÄß £ÀAiÀÄ¸ÉÃ£À 

ºÉÃ¼ÀÄvÁÛ£É.  

£ÀAiÀÄ¸ÉÃ£À£ÀÄ ºÉÃ¼ÀÄªÀ G¥ÀªÉÄAiÀÄUÀ¼À ¸ÀgÀtÂAiÀÄ°è CªÀ£À PÁ®zÀ ªÀåªÀ¸ÁAiÀÄzÀ, PÀÈ¶PÀ£À fÃªÀ£À §zÀÄPÀÄ-

§ªÀuÉ ªÀåPÀÛªÁVgÀÄªÀÅzÀ£ÀÄß UÀÄgÀÄw¸À§ºÀÄzÀÄ. EªÀ£ÀÄ ºÉÃ¼ÀÄªÀ ¸ÁzÀÈ±Àå-G¥ÀªÉÄAiÀÄUÀ¼À°è ¸ÀÄvÀÄÛ ªÀÄÄvÀÛ°£À 

zÉÊ£ÀA¢£ÀzÀ°è £ÉÆÃrgÀ§ºÀÄzÁzÀ ¸ÀAUÀwUÀ¼À£ÀÄß zÁR¯ÁVªÉ. CwAiÀÄ±ÉÆÃQÛ J¤¸ÀÄªÀ CªÁ¸ÀÛ«ÃPÀªÁzÀ 

¸ÁzÀÈ±ÀåUÀ¼À£ÀÄß ºÉÃ¼ÀzÉÃ vÀ£Àß §zÀÄQUÉ ªÉÃzÀåªÁVgÀÄªÀ d£À¸ÁªÀiÁ£ÀågÀ°è£À £ÀA©PÉUÀ¼À£ÉßÃ §¼À¹PÉÆAqÀÄ 

PÁªÀåªÀ£ÀÄß ¸ÁzÀÈ±ÀåUÉÆ½¸ÀÄvÁÛ£É. F ¸ÁªÀÄå, ¸ÁzÀÈ±ÀåUÀ¼À°è fÃªÀ£ÀzÀ D¼ÀªÁzÀ C£ÀÄ¨sÀªÀ, ¯ÉÆÃPÀ ªÀåªÀºÁgÀeÁÕ£À, 

vÁwéPÀ ¥ÀjeÁÕ£ÀªÀÅ CA¢£À PÁ®zÀ PÀÈ¶PÀ£À §ªÀuÉ, zsÁgÀuÉUÀ¼ÀÄ ¸ÀÜ½ÃAiÀÄªÁV zÁR¯ÁVªÉ J£Àß§ºÀÄzÀÄ. 

§AzsÀÄªÀªÀÄð£ÀÄ ‘¨É¼É¥À£Á¸ÉªÀqÀÄªÀAUÁgÀA s̈ÀA ªÀÄÆ®A’ JAzÀÄ ºÉÃ¼ÀÄªÀAvÉAiÉÄÃ C£ÉÃPÀ PÀqÉUÀ¼À°è 

¨ÉÃ¸ÁAiÀÄzÀ ªÀiÁvÀÄUÀ¼À£ÀÄß DrzÁÝ£É. CªÀ¤AzÀ ¥ÁæaÃ£ÀgÀÄ ¨ÉÃ¸ÁAiÀÄ ªÀiÁqÀÄªÀ ¥ÀzÀÞwAiÀÄ PÉ®ªÀÅ ªÀiÁ»wUÀ¼ÀÄ 

zÉÆgÉAiÀÄÄvÀÛªÉ. ±ÁæªÀPÀ zsÀªÀÄð ªÀÄvÀÄÛ AiÀÄwzsÀªÀÄðUÀ¼À «ªÀgÀUÀ¼À£ÀÄß ºÉÃ¼ÀÄªÁUÀ®Æ ‘©wÛ ¨É¼ÉªÉÇPÀÌ̄ ÉAvÀÄ, ©vÀÛA 

§¬ÄÛqÀÄªÀAvÉ, zsÀªÀÄðªÀ£ÀÄß PÉÊUÁªÀÅzÀÄ’ JAzÀÄ ¨ÉÃ¸ÁAiÀÄ ªÀÄÆ®zÀ ªÀiÁvÀÄUÀ½AzÀ DgÀA©ü¸ÀÄvÁÛ£É. DZÁAiÀÄðjAzÀ 

ªÀævÀ ¥ÀqÉzÀÄ, ±ÁæªÀPÀgÁV, £ÀAvÀgÀ ¢ÃPÉë ¥ÀqÉzÀÄ, ªÀÄÄr¦ zÉÃªÀ¯ÉÆÃPÀzÀ°è ºÀÄnÖ ªÀÄvÉÛ GvÀÛªÀÄ£ÁV ºÀÄlÄÖªÀÅzÀÄ, 

ªÀÄºÁªÀæwAiÀiÁV eÁÕ£À ¥ÀqÉzÀÄ ¥ÀgÀªÀiÁvÀä£ÁUÀÄªÀÅzÀ£ÀÄß PÀÆqÀ ‘ªÀÄ¼ÉAiÀÄ §gÀªÀ£ÀÄß vÀAUÁ½ ©Ã¸À®jªÀAvÉ’, 

‘DgÀA¨sÀzÀ ¥sÀ®ªÀÄÄAmÉA§ÄzÀA ¥ÀqÉzÀ zsÁ£ÀågÁ² ¥ÉÃ¼ÀéAvÉ’ JAzÀÄ ºÉÃ¼ÀÄªÀÅzÀgÀ°è CªÀ£À PÀÈ¶ ¥ÀPÀë¥ÁvÀ PÁtÄvÀÛzÉ 16 

JAzÀÄ «zÁéA¸ÀgÀÄ C©ü¥ÁæAiÀÄ ¥ÀqÀÄvÁÛgÉ.  

§AzsÀÄªÀªÀÄð£À ‘fÃªÀ¸ÀA¨ÉÆÃzsÀ£À’zÀ°è ªÀåªÀ¸ÁAiÀÄzÀ ¥ÀzÀÞwAiÀÄ£ÀÄß ºÉÃ¼ÀÄvÁÛ£É. ‘zsÀ£ÀåPÀÄªÀiÁgÀ£À PÀxÉ’AiÀÄ 

MAzÀÄ ¸À¤ßªÉÃ±ÀzÀ°è ‘zÀ£ÀåPÀÄªÀiÁgÀ£ÀÄ zÁjAiÀÄ ªÀÄzsÉå ºÁzÀÄºÉÆÃUÀÄªÁUÀ ºÉÆ®ªÀ£ÀÄß G¼ÀÄªÉÄ ªÀiÁqÀÄwÛzÀÝ M§â 

MPÀÌ°UÀ£À£ÀÄß PÀAqÀÄ, £Á£ÀÄ F «zÉåAiÀÄ£ÀÄß CjAiÀÄzÀªÀ£ÉAzÀÄ CzÀ£ÉßÃ £ÉÆÃqÀÄwÛgÀÄvÁÛ£É. DUÀ CªÀ£À£ÀÄß PÀAqÀÄ 

MPÀÌ°UÀ ªÀiÁvÀ£Ár¸ÀÄvÁÛ£É. §¼À°zÀÝ ºÀ¹¢zÀÝ D PÀÄªÀiÁgÀ£À£ÀÄß PÀAqÀÄ “vÉÃdªÀiÁUÀð«Ä°èÃvÀA ¥Àæ̈ sÀÄ«£À 

ªÀÄUÀ£ÁUÀ¯ÉªÉÃ¿ÄÌA ¥À¹zÀÄ §¿®ÄÝ ¥ÉÆÃzÀ¥Àà£ÉAzÀÄ £ÉÃV®A ¤°¹ §AzÀÄ ¤Ã«ÄAzÉ£ÀUÉ ©¢ð£ÀgÁVªÉÄAzÀÄ” 17 

PÉÃ½PÉÆ¼ÀÄîvÁÛ£É. vÁ£ÀÄ £ÉÃV®Ä ºÉÆqÉAiÀÄÄªÀÅzÀ£ÀÄß ¤°è¹ ‘¥Á¹AiÀÄÄt¯É¯ÉAiÀÄA’ (=ºÀjrPÉÆAqÀ HlzÀ J¯É) 

vÀgÀÄªÉAzÀÄ ºÉÃ½ ºÉÆÃUÀÄvÁÛ£É. DUÀ D PÀÄªÀiÁgÀ£ÀÄ C°èAiÉÄÃ EzÀÝ G¼ÀÄªÀ ‘ªÉÄÃ¿Â’ (gÀAn ªÉÄÃ½>ªÉÄÃtÂ)AiÀÄ£ÀÄß 

»qÀzÀÄ G¼ÀÄªÀÅzÀPÉÌ ¥ÀæAiÀÄwß¸ÀÄvÁÛ£É. D ¸À¤ßªÉÃ±ÀªÀ£ÀÄß PÀ« §AzsÀÄªÀªÀÄð£ÀÄ M§â ±ÉæÃµÀ×ªÀÄlÖzÀ PÀÈ¶PÀ CxÀªÁ 

PÀÈ¶vÀdÕ£ÀAvÉ »ÃUÉ «ªÀj¸ÀÄvÁÛ£É- 

“¦rzÉÆwÛ ¥ÉÆqÉAiÉÄ £ÉÃV¯ï | £ÀqÉ ªÉÆ£ÉAiÉÆ¼ï £ÉUÉzÀ PÀ¼À±ÀªÀÄA PÀArAvÀ| 

¥ÉÆàqÀªÉÄAiÀÄÄªÀÄ£ÉÆ®èzÁA ©¸ÀÄ | lqÀ«UÉ §gÉ §PÀÄðªÉÄ£Àß §¿ÂAiÀÄ£É ªÀÄvÀÛA”18 
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J£ÀÄßvÁÛ£É. §ºÀÄ±ÀB gÉÊvÀ£ÉÆÃªÀð vÀ£Àß ºÉÆ®zÀ°è gÉAnAiÀÄ£ÀÄß ºÉÆqÉAiÀÄÄwÛgÀÄªÀ zÀÈ±ÀåªÀ£ÀÄß PÀtÄÚ PÀlÄÖªÀAvÉ 

§AzsÀÄªÀªÀÄð awæ¸ÀÄvÁÛ£É. E°è ªÀÄÄRåªÁUÀÄªÀÅzÀÄ ‘£ÉÃV°£À ªÉÄÃ¿Â’.  ‘ªÉÄÃ½’AiÀÄ£ÀÄß gÀAmÉºÉÆqÉAiÀÄÄªÀ 

¸ÀAzÀ¨sÀðzÀ°è ªÀÄqÀPÉAiÀÄ ªÉÄÃ¯ÁãUÀPÉÌ EzÀ£ÀÄß eÉÆÃr¹PÉÆ¼Àî¯ÁUÀÄvÀÛzÉ. gÉÊvÀgÀÄ vÀªÀÄUÉ »rvÀªÁVgÀÄªÀAvÉ EzÀ£ÀÄß 

gÀa¹PÉÆ¼ÀÄîvÁÛgÉ. ¸ÁªÀiÁ£ÀåªÁV EzÀÄ ªÀÄÆgÀÆªÀgÉ Cr GzÀÝ £Á®ÄÌ EAZÀÄ zÀ¥Àà«gÀÄvÀÛzÉ. PÉ¼À¨sÁUÀzÀ°è ¸Àé®à 

ZÀ¥ÀàmÉAiÀiÁVzÀÄÝ F¸ÀÄUÉ (£ÉÆUÀPÉÌ PÀnÖzÀ 8 Cr GzÀÝ£ÉAiÀÄ PÀnÖUÉ) ¹QÌ¸À®Ä (eÉÆÃr¸À®Ä) gÀAzsÀæ ºÉÆA¢gÀÄvÀÛzÉ. 

EzÀgÀ ¸Àé®à PÉ¼ÀUÉ, ªÉÄÃ®ÄÛ¢AiÀÄ »A¨sÁUÀzÀ°è ¸ÀÄªÀiÁgÀÄ ºÀvÀÄÛ EAZÀÄ G¼Àî ¨ÉuÉAiÀÄ£ÀÄß (UÀÆl) »rAiÀiÁV 

eÉÆÃr¸À¯ÁUÀÄvÀÛzÉ. E¢®èzÉ gÀAmÉAiÀÄ gÀZÀ£É ¥ÀÆwðAiÀiÁUÀÄªÀÅ¢®è. gÀAmÉ ºÉÆqÉAiÀÄÄªÁUÀ PÀÆqÀ EzÀÄ ªÀÄÄRå 

¤AiÀÄAvÀæPÀªÁV (ºÁåAqÀ¯ï) PÉ®¸À ªÀiÁqÀÄvÀÛzÉ. EªÀÅUÀ¼À UÁvÀæzÀ°è «©ü£ÀßvÉAiÀÄ£ÀÄß PÁt§ºÀÄzÀÄ. ºÉZÁÑV eÁ°, 

¨ÉÃªÀÅ ªÀÄÄAvÁzÀ ªÀÄgÀUÀ½AzÀ vÀAiÀiÁj¸ÀÄvÁÛgÉ.19 

§AzsÀÄªÀªÀÄð ªÀÄÄAzÀÄªÀgÉzÀÄ “EzÀÄ ¥ÀÄtåzÉÃªÀvÉAiÀÄ UÉÆqÀØªÀÄPÀÌªÀiÁ zÉÆqÉÃ¤zÀ¤Ã AiÉÆPÀÌ°UÀAUÉ 

ªÀiÁqÀÄªÉ£ÁA PÀAqÀÄ PÉÆmÉÆÖqÉ ±ÀAQ¸ÀÄUÀÄªÉÄAzÀAzÀzÀ£À¾ÂAiÀÄ zÀAvÀÄ¿ÄwÛgÉ §¤ßªÉÄ¯ÉAiÀÄA vÀAzÉ£ÉAzÀÄ 

PÀgÉAiÀÄÄwÛgÉ §AzÀÄ PÀÄ½îgÉ ¥ÀÆ¿Ý PÀgÀUÀzÀ ¤ÃgÀA vÀAzÀÄ PÁ®ÎA PÉAiÀÄÎªÉÄ¾õÉzÉ¯ÉAiÀÄA ¥Á¹ PÀ®¸ÀÄUÀÆ¿A 

§r¹zÉÆqÀÄAqÀÄ gÁdUÀÈºÀzÀ §mÉÖAiÀÄA ¨É¸ÀUÉÆAqÁ zsÀ£ÀåPÀÄªÀiÁgÀA ¥ÉÆÃ¥ÁUÀ¼ÉÆPÀÌ°UÀA «ÄQÌzÀÄðzÀA vÁ£ÀÄAqÀÄ 

ªÀÄvÀÛªÀÄÄ¿ÄwÛzÁðUÀ¼Á PÀ®±ÀªÀÄA PÀAqÀÄ ¨ÉPÀÌ¸ÀA§nÖÃ PÀ¼À±ÀªÀÄ¥ÉÆàqÁvÀ£ÀÄ¿Û ¸Á¯ÉÆ¼ï vÉÆÃ¾ÂzÀÄzÁvÀ£À 

¥ÀÄtå¢AzÁzÀÄzÁvÀAUÀ¥ÀÄàzÉAzÉ¿ÛA ¤°¹ ¨ÉÃUÀªÀiÁvÀ£À ¦AzÀ£É ¥ÀjzÉ¬ÄÝ ¤°¹zÀ.”20 E°è gÉÊvÀ£ÉÆÃªÀð£ÀÄ vÀ£Àß 

G¼ÀÄªÉÄ PÁAiÀÄPÀªÀ£ÀÄß ¤°è¹ §AzÀ CwyAiÀÄ£ÀÄß ¸ÀvÀÌj¹, HmÉÆÃ¥ÀZÁgÀªÀ£ÀÄß ªÀiÁqÀÄvÁÛ£É. E°è ªÉÆzÀ®Ä 

§A¢gÀÄªÀ ‘©¢ð’ (Cwy)UÉ Gt§r¹zÀ £ÀAvÀgÀ «ÄQÌzÀÄðzÀA PÀ®¸ÀÄUÀÆ¼ÀA vÁ£ÀÄ w£ÀÄßvÁÛ£É. EzÀÄ gÉÊvÀ£À°è£À 

OzÁAiÀÄðUÀÄtªÀ£ÀÄß ªÀåPÀÛ¥Àr¸ÀÄvÀÛzÉ. E°è §gÀÄªÀ UÀzÀå-¥ÀzÀåUÀ¼ÀÄ21 MPÀÌ°UÀ£À ªÀåªÀ¸ÁAiÀÄzÀ §UÉAiÀÄ£ÀÄß 

§AzsÀÄªÀªÀÄð ¸ÁAzÀ©üðPÀªÁV ªÀÄvÀÄÛ OavÀå¥ÀÆtðªÁV ¸ÀÜ½ÃPÀgÀtUÉÆ½¹ ºÉÃ½zÁÝ£É. 

»ÃUÉ PÀÈ¶PÁAiÀÄðUÀ½UÉ ¸ÀA§A¢ü¹zÀ C£ÉÃPÀ ¸ÀÜ½ÃPÀgÀt ¥ÀæQæAiÉÄUÀ¼À£ÀÄß ¥ÁæaÃ£À ZÀA¥ÀÆPÁªÀåUÀ¼ÀÄ 

zÁR°¸ÀÄvÀÛªÉ. CªÀÅUÀ¼À£ÀÄß AiÀÄxÉÆÃavÀªÁV E°è ZÀað¹zÉ. 

PÀÈ¶UÉ ¨sÀÆ«Ä ¹zÀÞ¥Àr¹PÉÆ¼ÀÄîªÀ §UÉ: 

PÀÈ¶ ¨sÀÆ«ÄAiÀÄ£ÀÄß PÁqÀÄ-ªÉÄÃqÀÄ PÀrzÀÄ ¹zÀÞ¥Àr¹PÉÆ¼ÀÄîwÛzÀÝgÉA§ÄzÀPÉÌ ¥ÀA¥À£ÀÄ ‘PÀÄªÀÄäjUÀrzÀªÉÇ¯ï’22 

JA§ ¥ÀzÀ¢AzÀ CjAiÀÄ§ºÀÄzÀÄ. PÀÈ¶PÀgÀÄ MPÀÌ®ÄvÀ£ÀPÉÌ ¨ÉÃPÁzÀ ¨sÀÆ«ÄAiÀÄ£ÀÄß EA¢UÀÆ UÀÄqÀØ, PÁqÀÄ-ªÉÄÃqÀÄUÀ¼À°è 

¨É¼ÉzÀ vÀ¥Àà®Ä, VqÀ-UÀAn, ªÀÄÄ¼ÀÄîPÀAn, ªÀÄgÀUÀ¼À£ÀÄß PÀrzÀÄ UÀÄqÉØ ºÁQ ¸ÀÄqÀÄvÁÛgÉ. EzÀjAzÀ §AiÀÄ¯ÁzÀ 

¥ÀæzÉÃ±ÀªÀ£ÀÄß ºÉÆ®UÀ¼À£ÁßV ªÀiÁrPÉÆ¼ÀÄîªÀ ¥ÀzÀÞw EA¢UÀÆ EzÉ. C®èzÉÃ §AiÀÄ®Ä ¹ÃªÉÄUÀ¼À°è ¥sÀ¸À®Ä ¥ÀqÉzÀ 

£ÀAvÀgÀ MtVzÀ zÀAl£ÀÄß, PÉÆÃ°, PÀ¸ÀªÀ£ÀÄß PÀrzÀÄ UÀÄqÉØ ºÁPÀÄvÁÛgÉ. CªÀÅUÀ¼À£ÀÄß C°èAiÉÄÃ ¸ÀÄlÄÖ §Æ¢ ªÀiÁr 

C°è ¨É¼É vÉUÉAiÀÄÄªÀ ¥ÀzÀÞw FUÀ®Æ EzÉ. »ÃUÉ CqÁØ¢rØAiÀiÁV VqÀªÀÄgÀ ¥ÉÆzÉUÀ¼À£ÀÄß ©Ã¼ÀÄªÀAvÉ PÁqÀÄ 

PÀrªÀÅzÀ£ÀÄß ‘PÀªÀÄäjUÀrªÀÅzÀÄ’ JAzÀÆ CzÉÃ ¸ÀÜ¼ÀzÀ°è ªÀiÁrzÀ UÀzÉÝAiÀÄ£ÀÄß ‘PÀÄªÀÄäj’ JAzÀÆ PÀgÉAiÀÄÄªÀÅzÀÄ PÀ£ÀßqÀ 

PÀÈ¶PÀgÀ°è FUÀ®Æ gÀÆrüAiÀÄ°èzÉ.  
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 ¥ÀzÁxÀðUÀ¼À£ÀÄß C¸ÀÛªÀå¸ÀÛªÁV ©¢ÝgÀÄªÀÅzÀ£ÀÄß ‘PÀÄªÀÄäjUÀrzÀAwzÉ’ J£ÀÄßªÀÅzÀÄ zÀQët PÀ£ÀßqÀzÀ°è FUÀ®Æ 

gÀÆrüAiÀÄ°èzÉ. F ‘PÀÄªÀÄäj’AiÀÄÄ £ÁtÄÚrAiÀÄ°è ‘PÀÄªÉÄÃj>PÀÄ«Äæ>PÀÄA©æ JA§ gÀÆ¥ÀUÀ¼À£ÀÄß ¥ÀqÉAiÀÄÄvÁÛ §A¢zÉ. 

¤¢ðµÀÖªÁV M¦à¹zÀ PÉ®¸ÀªÀ£ÀÄß ªÀiÁqÀ¯ÁgÀzÀªÀgÀ£ÀÄß ‘CªÀ PÀÄªÉÄÃj PÀqÀØ’ JAzÀÄ »ÃAiÀiÁ½¸ÀÄªÀÅzÀÄAlÄ. PÀÄ£ï 

(UÀÄqÀØ) + §j (§PÀÌ) JAzÀgÉ UÀÄqÀØzÀ vÀ¥Àà®Ä JA§ÄzÁV F PÀÄªÀÄäj ¥ÀzÀªÀÅ gÀÆ¥À¥ÀqÉ¢gÀ¨ÉÃPÀÄ JAzÀÄ ªÀÄÄ½AiÀÄ 

vÀªÀÄä¥ÀàAiÀÄå ºÉÃ¼ÀÄvÁÛgÉ. DAUÀègÀ DUÀªÀÄ£ÀzÀ £ÀAvÀgÀ ‘PÀÄªÀÄäjUÀr’ JA§ ±À§ÝPÉÌ ¸ÀªÀiÁ£ÁxÀðªÉA§AvÉ ‘gÀÆmïPÀr’ 

JA§ ±À§Ý §¼ÀPÉ EzÉ. ‘gÀÆmï PÀr’ JAzÀgÉ PÁr£À UÀr zÁj ªÀiÁqÀÄªÀÅzÀÄ JAzÀxÀð. UÁæ«ÄÃtgÀ°è ‘gÀÆmï 

PÀr’AiÀÄÄ ‘gÉÆÃlÄUÀr’ JAzÁVzÉ. CgÀtåªÀ£ÀÄß PÀrzÀÄ ºÉÆ®, UÀzÉÝUÀ¼À£ÀÄß ªÀiÁqÀÄªÀ §UÉUÉ F ¥ÀzÀ EA¢UÀÆ 

§¼ÀPÉAiÀÄ°èzÉ.23 ¥ÀA¥À ¥ÀæAiÉÆÃV¹gÀÄªÀ ‘PÀÄªÀÄäjUÀrªÀÅzÀÄ’ JA§ ¸ÀÜ½ÃAiÀÄ PÀÈ¶ ZÀlªÀnPÉAiÀÄÄ EAzÀÄ 

ªÀåªÀ¸ÁAiÀÄPÁÌV ªÀiÁqÀÄwÛ®è. CzÀPÉÌ «gÀÄzÀÞªÁzÀ ¸ÀA¥ÀvÀãjvÀ PÁqÀÄ PÀrzÀÄ (PÀÄªÀÄäjUÀr) gÉ¸ÉÆÖÃgÉAmï PÀnÖ 

ºÉÆÃmÉ¯ï GzÀåªÀÄ £ÀqÉ¸ÀÄwÛgÀÄªÀÅzÀÄ AiÀiÁgÀ ºÀAV®èzÉÃ ªÀiÁqÀ¯ÁUÀÄwÛzÉ. 

 »ÃUÉ ¥ÀA¥À£ÀÄ ‘¥ÀgÀ±ÀÄgÀ¤PÀgÀ¢A PÀÄªÀÄäjUÀrzÀªÉÇ¯ÉÆqÀ£É PÀrAiÉÄ’ JA¢gÀÄªÀÅzÀÄ PÀÈ¶UÉ ¨ÉÃPÁzÀ 

¨sÀÆ«ÄAiÀÄ£ÀÄß ¹zÀÞ¥Àr¹PÉÆ¼ÀîªÀ ¸ÀÜ½ÃAiÀÄgÀ ªÀåªÀ¸ÁAiÀÄ ZÀlÄªÀnPÉ DVzÉ. EzÉÆAzÀÄ CZÀÑUÀ£ÀßqÀzÀ zÉÃ¹ 

¥ÀzÀªÁVzÀÄÝ ‘gÀÆmïPÀr’ DV gÀÆ¥ÁAvÀgÀUÉÆAqÀÄ §¼ÀPÉUÉÆ¼ÀÄîwÛzÉ. £ÀªÀÄä ¸Àäøw¥Àl®¢AzÀ «¸ÀäøwUÉ M¼À¥ÀlÖ 

PÀÈ¶¥ÀzÀPÉÌ MAzÀÄ GzÁºÀgÀuÉAiÀiÁVzÉ. EAvÀºÀ £ÀÆgÁgÀÄ ¥ÀzÀUÀ¼ÀÄ d£ÀgÀ PÉÆgÀ½AzÀ ªÀÄgÉAiÀiÁV PÀ£ÀßqÀ ¤WÀAnUÉ 

¸ÉÃjPÉÆArªÉ. ‘PÀÄªÀÄäjUÀr’ JA§ ¥ÀzÀzÀ »AzÉ MAzÀÄ ¸ÀÜ½ÃAiÀÄ PÀÈ¶ ¸ÀA¸ÀÌøwAiÀÄÄ C©üªÀåPÀÛUÉÆArgÀÄªÀÅzÀÄ 

UÀÄgÀÄw¸À§ºÀÄzÀÄ.  

zsÁ£ÀåUÀ¼ÀÄ : 

zsÁ£ÀåUÀ¼ÀÄ ªÀÄ£ÀÄµÀå ªÀÄvÀÄÛ ¥À±ÀÄ-¥ÀQëUÀ¼À ºÀ¹ªÀ£ÀÄß ¤ÃV¸ÀÄªÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼ÁVªÉ. EªÀÅUÀ¼À£ÀÄß 

¥ÀA¥À£ÀÄ ‘ªÀÄºËµÀ¢üUÀ¼ÀÄ’, ‘¢Ã¥ËæµÀzsÀUÀ¼ÀÄ’, ‘¸ÀªËðµÀ¢üUÀ¼ÀÄ’ JAzÀÄ « s̈ÁV¸ÀÄvÁÛ£É. “¥sÀ¼À ¥ÁPÀ «gÁªÀÄAUÀ¼À¥Àà 

UÀ¨sÀð µÀ¶Ö«æÃ» AiÀÄªÀ UÉÆÃzsÀÆ ªÀiÁ¢ ªÀÄºËµÀzsÀAUÀ¼ÀÄA w¼ÁvÀ¹Ã PÀÄ¸ÀÄA¨Á¢ ¢Ã¥ËæµÀ¢üUÀ¼ÀÄA AiÀiÁªÀ£Á¼À 

PÀAUÀÄ PÉÆÃzÀæªÁ¢ ¸ÀªËðµÀ¢üUÀ¼ÀÄA ªÀÄÄ£ÀßªÀÄ PÀÈµÀÖ¥ÀZÀåAUÀ¼À¥ÀÄàªÀAzÀÄ”24 JAzÀÄ «ªÀj¸ÀÄvÁÛ£É. PÁ¼ÁV ªÀiÁV 

MtVgÀÄªÀ CgÀªÀvÀÄÛ ¢£ÀzÀ s̈ÀvÀÛ, dªÉUÉÆÃ¢ü, UÉÆÃzsÀÆªÀÄ ªÉÆzÀ¯ÁzÀªÀÅUÀ¼ÀÄ ‘ªÀÄºËµÀ¢ü’UÀ¼ÉAzÀÄ, J¼ÀÄî, CUÀ¸É, 

PÀÄ¸ÀÄ¨É ªÉÆzÀ¯ÁzÀ JuÉÚPÁ¼ÀÄUÀ¼ÀÄ ‘¢Ã¥ËæµÀ¢ü’UÀ¼ÉAzÀÄ, eÉÆÃ¼À, CqÀPÉ, £ÀªÀuÉ=§gÀUÀÄ ªÉÆzÀ¯ÁzÀªÀÅ 

‘¸ÀªËðµÀ¢ü’UÀ¼ÉAzÀÄ PÀgÉ¢zÁÝ£É. ‘PÀAUÀÄ’ EzÀPÉÌ ‘£ÀªÀuÉ ªÀÄvÀÄÛ ‘CqÀPÉ’ JA§ JgÀqÀÄ CxÀðUÀ½ªÉ. ¥ÀA¥ÀPÀ«AiÀÄÄ 

§½¹gÀÄªÀ ¸ÀAzÀ¨sÀðzÀ°è ‘PÀAUÀÄ’ JA§ÄzÀÄ ºÉZÁÑV ‘£ÀªÀuÉ’ zsÁ£ÀåªÀ£ÉßÃ PÀÄjvÀÄ ºÉÃ½zÀAvÉ vÉÆÃgÀÄvÀÛzÉ. 

EzÀjAzÀ ¥ÀA¥À¤UÉ EgÀÄªÀ zsÁ£ÀåUÀ¼À eÁÕ£À ªÀiÁvÀæªÀ®è CªÀÅUÀ¼À G¥ÀAiÉÆÃUÀªÀ£ÀÄß d£ÀgÀÄ ºÉÃUÉ 

ªÀiÁrPÉÆ¼ÀÄîwÛzÀÝgÉAzÀÄ w½zÀÄ §gÀÄvÀÛzÉ. F ªÉÄÃ°£À zsÁ£ÀåUÀ¼ÀÄ ¨ÉÃ¸ÁAiÀÄ«®èzÉÃ ¨É¼ÉAiÀÄÄwÛzÀÝªÉAzÀÄ ¸ÀºÀ 

ºÉÃ¼ÀÄvÁÛ£É. ¨sÀvÀÛ, UÉÆÃ¢ü, J¼ÀÄî, CUÀ¸É, PÀÄ¸ÀÄ¨É, eÉÆÃ¼À, £ÀªÀuÉ, §gÀUÀÄ, £ÀªÀuÉUÀ¼À eÉÆvÉUÉ CqÀPÉAiÀÄÄ MAzÀÄ 

zsÁ£ÀåªÉÃ, ¥sÀ®ªÉÃ (ºÀtÂÚ£À ©Ãd) JAzÀÄ ZÀað¸À¨ÉÃPÁUÀÄvÀÛzÉ. ºÉZÁÑV ¥ÀA¥À E°è zsÁ£ÀåUÀ¼À£ÀÄß PÀÄjvÀÄ 

¥Àæ¸ÁÛ¦¹zÀÝjAzÀ ‘PÀAUÀÄ’ EzÀÄ ‘£ÀªÀuÉ’ JA§ ¹jzsÁ£ÀåªÉAzÀÄ UÀæ»¸À¨ÉÃPÀÄ. KPÉAzÀgÉ ¥ÀA¥À£ÀÄ ‘CqÀPÉ’ ¥ÀzÀªÀ£ÀÄß 
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‘¥ÀA¥À s̈ÁgÀvÀ’zÀ°è £ÉÃgÀªÁV CzÉÃ ºÉ¸Àj¤AzÀ §½¹zÁÝ£É. ¥ÉÆ£Àß£ÀÄ ‘£É®ªÀwÛ CqÀPÉ’ PÀÄjvÀÄ ªÀiÁvÀ£ÁrzÁÝ£É. 

¥ÀA¥À-¥ÉÆ£Àß PÀ«UÀ¼ÀÄ ‘CqÀPÉ’ JAvÀ¯ÉÃ ºÉÃ½zÁÝgÉ ºÉÆgÀvÀÄ ‘PÀAUÀÄ’ JAzÀÄ ºÉÃ½®è. »ÃUÁV ¥ÀA¥À£ÀÄ ºÉÃ½zÀ 

‘PÀAUÀÄ’ JA§ÄzÀÄ ºÀvÀÛ£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°è §¼ÀPÉAiÀÄ°èzÀÝ ‘£ÀªÀ£É’ zsÁ£ÀåªÁVgÀÄªÀÅzÀÄ ¸ÀàµÀÖªÁUÀÄvÀÛzÉ. 

ªÀÄÄRåªÁV ¨sÀvÀÛzÀ°è C£ÉÃPÀ ¥ÀæPÁgÀUÀ½gÀ¨ÉÃPÀÄ. KPÉAzÀgÉ ‘CgÀªÀvÀÄÛ ¢£ÀzÀ s̈ÀvÀÛ’ ªÉAzÀÄ PÀgÉ¢gÀÄªÀÅzÀjAzÀ 

E£ÀÆß C£ÉÃPÀ ¨sÀvÀÛzÀ eÁwUÀ¼ÀÄ EgÀ¨ÉÃPÉAzÀÄ ªÉÃzsÀåªÁUÀÄvÀÛzÉ. FV£À s̈ÀvÀÛzÀ PÀÈ¶AiÀÄ°è gÉÊvÀgÀÄ 3 jAzÀ 6 

wAUÀ¼ÀÄUÀ¼À ºÀ®ªÀÅ s̈ÀvÀÛzÀ vÀ½UÀ¼À£ÀÄß ¨É¼ÉAiÀÄÄvÁÛgÉ. ¥ÀA¥À£À PÁ®zÀ°èAiÀÄÆ F jÃwAiÀÄ ««zsÀ ¨sÀvÀÛzÀ 

vÀ½UÀ½gÀ¨ÉÃPÀÄ. CzÀgÀ°è ‘CgÀªÀvÀÄÛ ¢£ÀzÀ ¨sÀvÀÛ’ªÀÅ MAzÀÄ. ¨sÀvÀÛªÀ£ÀÄß ‘ªÀÄºËµÀ¢ü’ JA¢gÀÄªÀÅzÀ£ÀÄß UÀªÀÄ¤¹zÀgÉ 

ªÀÄ£ÀÄµÀå£ÀÄ C£ÁgÉÆÃUÀåzÀ°ègÀÄªÁUÀ ªÉÄvÀÛ£ÉAiÀÄ DºÁgÀªÀ£ÀÄß zÉÃºÀzÀ GµÀÚvÉ ºÉaÑ¸ÀÄªÀ UÉÆÃ¢ü ¥ÀzÁxÀðUÀ¼À£ÀÄß 

¸ÉÃ«¸ÀÄªÀÅzÀÄ ¥ÁæaÃ£À ªÉÊzÀåQÃAiÀÄ ¥ÀzÀÞwAiÀÄ°èvÀÄÛ. CzÀPÁÌVAiÉÄÃ EzÀ£ÀÄß ªÀÄºËµÀ¢ü JA¢gÀ¨ÉÃPÀÄ. 

UÉÆÃ¢ü zsÁ£ÀåzÀ°è dªÉUÉÆÃ¢ü ªÀÄvÀÄÛ UÉÆÃzsÀÆªÀÄ JA§ JgÀqÀÄ vÀ½AiÀÄ UÉÆÃ¢üUÀ¼À£ÀÄß ºÉ¸Àj¸ÀÄvÁÛ£É. 

‘dªÉ’ JAzÀgÉ QjzÁzÀ, ¸ÀtÚzÁzÀ CxÀªÁ dªÁj UÉÆÃ¢ü JAzÀÄ ºÁUÀÆ ‘UÉÆÃzsÀÆªÀÄ’ªÉA§ÄzÀÄ zÉÆqÀØPÁ½£À 

UÉÆÃ¢ü CxÀªÁ ºÉÊ©æqï UÉÆÃ¢üAiÀiÁVgÀ§ºÀÄzÀÄ. EªÀÅUÀ¼À£ÀÄß ¥ÀA¥À£À PÁ¯ÁªÀ¢üAiÀÄ°è ¨É¼ÉAiÀÄÄwÛzÀÝgÉAzÀÄ 

¨sÁ«¸À§ºÀÄzÀÄ. 

E¼Á(J¼ÀÄî) C¹Ã (CUÀ¸É) PÀÄ¸ÀÄA¨Á (PÀÄ¸ÀÄ¨É) JA§ zsÁ£ÀåUÀ¼ÀÄ ‘¢Ã¥ËæµÀ¢ü’UÀ¼ÉA¢zÁÝ£É. EªÀÅUÀ¼ÀÄ 

JuÉÚPÁ¼ÀÄUÀ¼ÁVzÀÄÝ, EªÀÅUÀ½AzÀ ¢Ã¥ÀPÉÌ ¨ÉÃPÁzÀ JuÉÚAiÀÄ£ÀÄß ¥ÀqÉAiÀÄÄwÛzÀÝgÀÄ. CzÀPÁÌVAiÉÄÃ EªÀÅUÀ¼À£ÀÄß ¢Ã¥ËæµÀ¢ü 

JA¢gÀ¨ÉÃPÀÄ. gÁwæAiÀÄ ºÉÆvÀÄÛ ¢Ã¥À, ¢ÃªÀnUÉ, ¥ÀAdÄUÀ¼À£ÀÄß ¨É¼ÀQUÁV §¼À¸ÀÄwÛzÀÝgÀÄ. »ÃUÁV EªÀÅUÀ½UÉ 

JuÉÚAiÀÄÄ AiÀÄxÉÃZÀÒªÁV ¨ÉÃPÁUÀÄwÛvÀÄÛ. CzÀ£ÀÄß ¥ÀÆgÉÊ¸À®Ä J¼ÀÄî, CUÀ¸É, PÀÄ¸ÀÄ¨ÉUÀ¼À£ÀÄß ºÉZÁÑV ¨É¼ÉAiÀÄÄwÛzÀÝgÀÄ. 

¢£À§¼ÀPÉAiÀÄ CqÀÄUÉVAvÀ ¢Ã¥ÀPÁÌVAiÉÄÃ C¢üPÀªÁV G¥ÀAiÉÆÃUÀªÁUÀÄwÛzÀÝjAzÀ EªÀÅ ¢Ã¥Ëæ¶¢üUÀ¼ÀÄ 

JA¢gÀ§ºÀÄzÀÄ ¥ÀA¥À. EA¢UÀÆ F PÁ¼ÀÄUÀ¼À JuÉÚUÀ¼À£ÀÄß ¢Ã¥ÀPÁÌV, CqÀÄUÉUÁV §¼À¸ÀÄªÀ gÀÆrü EzÉ. 

eÉÆÃ¼À, £ÀªÀuÉ, §gÀUÀÄ ‘¸ÀªËðµÀ¢ü’UÀ¼ÉAzÀÄ PÀgÉ¢zÁÝ£É. eÉÆÃ¼À, £ÀªÀuÉ, §gÀUÀÄ zsÁ£ÀåUÀ¼ÀÄ PÀ£ÀßqÀ £Ár£À 

CzÀgÀ®Æè ¨É¼Àé®, ¥ÀÄ°UÉÃj, CtÂÚUÉÃj, «dAiÀÄ¥ÀÄgÀ, ¨É¼ÀUÁ«, zsÁgÀªÁqÀ, UÀzÀUÀ, PÉÆ¥Àà¼À, ºÁªÉÃj f¯ÉèUÀ¼À 

M¼À£Ár£À°è C¢üPÀªÁV ¨É¼ÉAiÀÄÄvÁÛgÉ. F ¥ÀæzÉÃ±ÀzÀ°èAiÉÄÃ DqÀÄvÁÛ, NzÀÄvÀÛ ¨É¼ÀzÀ ¥ÀA¥À¤UÉ EªÀÅUÀ¼À 

¸ÀªÉÇðÃ¥ÀAiÉÆÃUÀ w½¢gÀ¯ÉÃ¨ÉÃPÀÄ. CzÀPÁÌVAiÉÄÃ EªÀÅUÀ¼À£ÀÄß ‘¸ÀªËðµÀ¢ü’UÀ¼ÉAzÀÄ PÀgÉ¢zÁÝ£É. EªÀÅUÀ¼ÀÄ 

‘¹jzsÁ£Àå’UÀ¼À°è ¥ÀæªÀÄÄRªÁVªÉ. EªÀÅUÀ¼À°è£À OµÀ¢üUÀÄtUÀ¼À£ÀÄß ¥ÀjUÀtÂ¹ gÉÊvÀgÀÄ ºÉZÀÄÑ ºÉZÀÄÑ ¨É¼ÉAiÀÄ®Ä 

¸ÀPÁðgÀªÀÅ ¸À©ìrAiÀÄ£ÀÄß, zsÀ£À¸ÀºÁAiÀÄªÀ£ÀÄß ¤Ãr EA¢UÀÆ ¥ÉÆæÃvÁì»¸À¯ÁUÀÄvÀÛzÉ. 

»ÃUÉ ¥ÀA¥À£ÀÄ PÁªÀåzÀ°è vÀ£Àß ¸ÀªÀÄPÁ°Ã£À ¸ÀÜ½ÃAiÀÄ DºÁgÀ zsÁ£ÀåUÀ¼À£ÀÄß ºÉ¸Àj¸ÀÄvÁÛ, CªÀÅUÀ¼À 

G¥ÀAiÉÆÃUÀªÀ£ÀÄß w½¹zÁÝ£É. EzÀjAzÀ 10£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°è ¹jzsÁ£ÀåUÀ¼ÀÄ OµÀ¢üAiÀÄ gÀÆ¥ÀzÀ°è ¥Àæ¹¢ÞAiÀÄ£ÀÄß 

¥ÀqÉ¢zÀÝªÉAzÀÄ w½AiÀÄ§ºÀÄzÀÄ. 

fÃgÀUÉ MPÀÌ®Ä : 
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fÃgÀUÉAiÀÄ£ÀÄß MPÀÌ®Ä ªÀiÁqÀÄªÀ ¥ÀzÀÞwAiÀÄÄ ¥ÁæaÃ£À PÀ£ÀßqÀ £Ár£À°èzÀÝAvÉ vÉÆÃgÀÄvÀÛzÉ. ¥ÀA¥À£ÀÄ vÀ£Àß 

PÁªÀåzÀ°è “PÀÄgÀÄ§®ªÉÄ®èªÀÄA fÃgÀUÉAiÉÆPÀÌ¯Áär vÀÄ¿ÂzÀÄ PÉÆ¯É”25 ªÀÄvÀÄÛ “PËgÀªÀgÉ®ègÀÄªÀÄA fÃgÀUÉAiÉÆQÌ¯Áär 

PÉqÉzÀ ¥ÉtAUÀ¼À£ÉqÀUÀ°¹”26 JAzÀÄ, ºÁUÉAiÉÄÃ gÀ£Àß£ÀÄ ‘UÀzÁAiÀÄÄzÀÞ’zÀ°è “PÀÄgÀÄ£ÀÈ¥Á¤ÃPÀA ¥ÀqÀ®élÄÖ 

fÃjUÉAiÉÆPÀÌ¯ÉÎuÉAiÀiÁV ©¿Ý ¨sÀljA”27 JAzÀÄ fÃgÀUÉAiÀÄ MPÀÌ®Ä (ªÀåªÀ¸ÁAiÀÄ) ªÀiÁqÀÄªÀ PÀÄjvÀÄ ºÉÃ½zÁÝgÉ. E°è 

‘fÃjUÉAiÉÆPÀÌ¯ÉÎuÉAiÀiÁV’ JAzÀgÉ fÃjUÉAiÀÄ£ÀÄß dfÓzÀÄzÀPÉÌ ¸ÀªÀiÁ£ÀªÁV JA§ CxÀðªÀÇ §gÀÄvÀÛzÉ. 

fÃjUÉAiÀÄÄ MAzÀÄ §UÉAiÀÄ zsÁ£Àå. CrUÉUÉ gÀÄa §gÀ®Ä §¼À¸ÀÄvÁÛgÉ. ºÁUÀÆ d£À¥ÀzÀ 

ªÉÊzËåµÀ¢üUÀ¼À°èAiÀÄÆ ¥ÁæªÀÄÄRåvÉ ¥ÀqÉ¢zÉ. E°è PËgÀªÀ ¸ÉÊ£ÀåªÀ£ÀÄß fÃjUÉAiÀÄ MPÀÌ®Ä ªÀiÁrzÀ ºÁUÉ WÀmÉÆÃvÀÌd£ÀÄ 

vÀÄ½zÀÄ ºÉtUÀ¼À£ÀÄß gÁ² ºÁQzÀ£ÀÄ JA¢gÀÄªÀÅzÀjAzÀ 10£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°è fÃjUÉAiÀÄ£ÀÄß §ÈºÀvï ¥ÀæªÀiÁtzÀ°è 

¨É¼ÉAiÀÄÄwÛzÀÝgÉAzÀÄ ºÁUÀÆ PÀtzÀ°è vÀÄ½zÀÄ gÁ²ªÀiÁqÀÄwÛzÀÝgÉAzÀÄ H»¸À§ºÀÄzÀÄ. C®èzÉ EzÀÄ ºÀUÀÄgÀ ªÀÄvÀÄÛ 

UÁvÀæzÀ°è aPÀÌzÀÄ. £É®PÉÌ vÀÄ½zÀÄ MPÀÌ®Ä ªÀiÁqÀÄªÀÅzÀÄ JA§ÄzÀgÀ°è ªÀåAUÁxÀð«zÉ. 

ªÉÄt¸ÀÄ : 

 CdÄð£À ¥Á±ÀÄ¥ÀvÁ¸ÀÛçªÀ£ÀÄß ¥ÀqÉAiÀÄÄªÀ ¸ÀAzÀ¨sÀðzÀ°è w¯ÉÆÃvÀÛªÉÄAiÀÄÄ ‘ªÀÄÄvÀÄÛA ªÉÄ¿¸ÀÄA PÉÆÃzÀAvÀÄmÉ’28 

JAzÀÄ ªÉÄt¸ÀÄ ªÀÄÄvÀÄÛUÀ¼À eÉÆÃqÉ ¸ÀjºÉÆAzÀÄªÀÅ¢®è J£ÀÄßvÁÛ¼É. ªÉÄt¸ÀÄ ªÀÄÄwÛ£ÀAvÉ zÀÄAqÀªÁVgÀÄvÀÛzÉ. DzÀgÉ 

ªÀÄÄwÛ£ÀAvÀºÀ ºÉÆ¼À¥ÀÄ, CAzÀ, DPÀµÀðuÉ, ¨É¯ÉAiÀÄÆ EgÀÄªÀÅ¢®è. DzÀgÀÆ ªÉÄt¹UÉ EgÀÄªÀ ªÀÄºÀvÀé ªÉÄt¹UÉ, 

ªÀÄÄwÛVgÀÄªÀ ¨É¯É ªÀÄÄwÛUÉ J£ÀÄßªÀAvÉ, DAiÀiÁ ªÀ¸ÀÄÛ«£À UÀÄtUÀ¼ÀÄ CªÀÅUÀ½UÉÃ «±ÉÃµÀªÁVgÀÄvÀÛªÉ. E°è ‘ªÉÄt¸ÀÄ’ 

JA§ ¸ÁA¨ÁgÀ ¥ÀzÁxÀðªÀÅ ªÀÄÄRåªÁUÀÄvÀÛzÉ. EzÀgÀ §UÉUÉ eÁ£À¥ÀzÀzÀ PÀ®à£ÉUÀ¼ÀÄ ºÀ®ªÁjªÉ. ªÀÄ¯É£Ár£À°è 

¨É¼ÉAiÀÄÄªÀAvÀºÀ ªÉÄt¹£À ¨É¼É ¸ÁA¨ÁgÀ ¥ÀzÁxÀðPÉÌ ºÉ¸ÀgÀÄªÁ¹AiÀiÁVzÉ. FUÀ ªÉÄt¸À£ÀÄß MAzÀÄ ªÁtÂdå 

¨É¼ÉAiÀiÁV ¨É¼ÉAiÀÄÄvÁÛgÉ. ¥ÁæaÃ£À PÁªÀåUÀ¼À°è §¼À¹gÀÄªÀÅzÀjAzÀ ‘ªÉÄt¹’£À G¥ÀAiÉÆÃUÀ 10£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀPÀÆÌ 

¥ÀÆªÀðzÀ°è E¢ÝgÀ¨ÉÃPÀÄ. EzÀÄ ¸ÀézÉÃ²AiÀÄ ¸ÁA¨ÁgÀ ¥ÀzÁxÀð JAzÀÄ ¤zsÀðj¸À§ºÀÄzÀÄ. 

¨É¼ÀÄî½î : 

¥ÀA¥À£ÀÄ ¨É¼Àé®zÀ ¨É¼ÀÄî½îAiÀÄ£ÀÄß £É£ÉAiÀÄÄvÁÛ£É. ¨É¼ÀÄî½îAiÀÄ£ÀÄß ¸ÀÄlÄÖ w£ÀÄßªÀÅzÀÄ CxÀªÁ JuÉÚAiÀÄ°è PÀjzÀÄ 

w£ÀÄßªÀÅzÀÄ, CqÀÄUÉAiÀÄ°è MUÀÎgÀuÉUÉ §¼À¸ÀÄªÀÅzÀÄ ¸ÁªÀiÁ£Àå. ¨É¼ÀÄî½îAiÀÄÄ OµÀ¢üUÀÄt ºÉÆA¢gÀÄªÀÅzÀjAzÀ ¨ÉÃgÉ ¨ÉÃgÉ 

jÃwAiÀÄ°è G¥ÀAiÉÆÃV¹PÉÆ¼ÀÄîªÀÅzÀÄAlÄ. ‘¥ÀA¥À s̈ÁgÀvÀ’zÀ°è zÀÄAiÉÆðÃzsÀ£À£ÀÄ gÀtgÀAUÀ¢AzÀ ‘ªÉÊ±ÀA¥ÁAiÀÄ£À’ 

¸ÀgÉÆÃªÀgÀzÀvÀÛ ºÉÆÃUÀÄªÁUÀ, zÁj ªÀÄzsÉå ©zÀÝ ºÉtUÀ¼À ªÁ¸À£ÉAiÀÄÄ ‘PÀ£À®é PÉAqÀzÀ ªÉÄÃ¯É ¥À¿ÂAiÀÄ ¨ÉÃ«£ÉuÉÚAiÉÆ¼ï 

vÉÆ¬ÄÝQÌzÀ ¨É¼ÀÄî½îAiÀÄ PÀA¦£ÀAvÉ’29 JA¢zÁÝ£É. CAzÀgÉ ºÀ¼ÉAiÀÄ ¨ÉÃ«£À JuÉÚAiÀÄ°è £É£É¬ÄlÖ ¨É¼ÀÄî½îAiÀÄ£ÀÄß 

ºÉÆ¼ÉAiÀÄÄwÛgÀÄªÀ PÉAqÀzÀ ªÉÄÃ¯É EmÁÖUÀ ºÉÃUÉ PÀªÀÄlÄ ªÁ¸À£É §gÀÄvÀÛzÉAiÉÆÃ ºÁUÉ, ºÉtUÀ¼ÀÄ CzsÀðªÀÄzsÀð ¨ÉAzÀÄ 

£ÁgÀÄwÛzÀÝªÉ£ÀÄßvÁÛ£É. F ºÉÆÃ°PÉAiÀÄ°è ¥ÀA¥À §¼À¸ÀÄªÀ G¥ÀªÀiÁ£ÀUÀ¼ÁzÀ ‘¥À¿ÂAiÀÄ ¨ÉÃ«£ÉuÉÚ’ ªÀÄvÀÄÛ ‘¨É¼ÀÄî½î’ JA§ 

¥ÀzÁxÀðUÀ¼ÀÄ ¥ÁæaÃ£À PÁ®zÀ°è OµÀ¢üUÀ¼ÁV §¼À¸ÀÄwÛzÀÝgÀÄ. EA¢UÀÆ F ¥ÀzÁxÀðUÀ¼À£ÀÄß §¼À¸ÀÄvÁÛgÉ. 

«±ÉÃµÀªÁV ¸ÀÜ½ÃAiÀÄgÀÄ ‘¨ÉÃ«£À JuÉÚ’AiÀÄ£ÀÄß vÀAiÀiÁj¸ÀÄwÛzÀÝgÉAzÀÄ, ¨É¼ÀÄî½îAiÀÄ£ÀÄß ¨É¼ÉAiÀÄÄwÛzÀÝgÉAzÀÄ ¥ÀA¥À£À F 
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ºÉÆÃ°PÉAiÀÄ ªÀiÁvÀÄUÀ½AzÀ w½zÀÄ§gÀÄvÀÛzÉ. zÀÄªÁð¸À£É ºÉÃVvÀÄÛ JAzÀÄ ¸ÀºÀÈzÀAiÀÄ¤UÉ w½¸À®Ä ¥ÀA¥À §½¹gÀÄªÀ 

F ªÀiÁvÀÄUÀ¼À°è CªÀ£À gÀ¸À D¸ÁézÀ£Á ¥ÀjPÀ®à£É ¨ÉgÀUÀÄ ªÀÄÆr¸ÀÄvÀÛzÉ.  

‘EPÀë’ = PÀ§Äâ : 

ºÁUÉAiÉÄÃ ‘EPÀëÄ ¥ÀÄµÀàzÀªÉÇ¯É£ÀßAiÀÄ ¤µÀà® ¥ÀÄµÀázÀ±Àð£ÀA’30 JAzÀÄ PÀÄAw¬ÄAzÀ ºÉÃ½¸ÀÄªÀ ¥ÀA¥À£À°è 

‘EPÀëÄ’=PÀ©â£À ªÀåªÀ¸ÁAiÀÄzÀ eÁÕ£À«vÉÛAzÀÄ «zÁéA¸ÀgÀÄ ºÉÃ¼ÀÄvÁÛgÉ. E°è£À ºÉÆÃ°PÉAiÀÄ°è PÀÄAwAiÀÄÄ vÀ£ÀUÉ DUÀÄwÛzÀÝ 

wAUÀ¼ÀÄ wAUÀ¼À ªÀÄÄnÖ£À PÀÄjvÀÄ ªÀåxÉAiÀÄ£ÀÄß ¥ÀqÀÄvÁÛ¼É. CAzÀgÉ PÀ©â£À ºÀÆ ºÉÃUÉ PÁAiÀiÁUÀÄªÀÅ¢®èªÉÇÃ ºÁUÉ 

PÀÄAwAiÀÄ ¹ÜwAiÀÄ£ÀÄß ‘EPÀëÄ ¥ÀÄµÀàzÀ ªÉÇÃ¯ï’ JA§ G¥ÀªÉÄPÉÌ ºÉÆÃ°¹zÉ. PÀ©â£À ¨É¼ÉAiÀÄ°è CzÀÄ ºÀÆªÀÅ ©qÀÄªÀÅzÉÃ 

ºÉÆgÀvÀÄ PÁ¬ÄAiÀÄ£ÀÄß ªÀiÁqÀÄªÀ ¸ÁªÀÄxÀåð«®è. EvÀgÀ PÁªÀåUÀ¼À°èAiÀÄÆ F G¥ÀªÉÄÃAiÀÄ §gÀÄvÀÛzÉ.  

 ‘PÀ©â£À°è ¸ÀÆ®AV ºÉÆgÀ§AzÀ ºÁUÉ’, ‘PÀ©âUÉ ¸ÀÆ®AV ºÀÄnÖzÀ ºÁUÉ ºÀÄnÖzÉAiÀÄ®è’ ªÀÄÄAvÁzÀ ¥ÀæZÀ°vÀ 

UÁzÉUÀ½ªÉ. ¥ÁæaÃ£À PÁªÀåUÀ¼À°è §gÀÄªÀ ‘EPÀëÄ’ ¸ÀA¸ÀÌøvÀ ¥ÀzÀªÁzÀgÀÆ PÀ£ÀßqÀzÀ ZÀA¥ÀÆPÁªÀåUÀ¼À°è ºÀ®ªÉqÉ 

§¼ÀPÉUÉÆArzÉ. PÀ§ÄâUÀ¼À£ÀÄß PÀrzÀÄ AiÀÄAvÀæPÉÌ PÉÆlÄÖ gÀ¸ÀvÉUÉAiÀÄÄªÀÅzÀÄ’31 D¢¥ÀÄgÁtzÀ°è ºÉÃ½zÉ. ¥ÀA¥À s̈ÁgÀvÀzÀ°è 

©üÃªÀÄ£ÀÄ ‘ªÉÃtÂ¸ÀAºÁgÀ’ ªÀÄÄV¹, »rA¨ÉAiÀÄ£ÀÄß PÀgÉ¬Ä¹PÉÆAqÀÄ gÁPÀë¸À QæÃqÁ¸ÀPÀÛ£ÁVzÀÝ ¸ÀAzÀ¨sÀðzÀ°è PÀ« 

‘PÀ©ð£À gÀ¸ÀPÀÌ«Ä¤¹A¥ÀÄUÁuÉ£É’32 JAzÀÄ zÀÄ±Áå¸À£À ©¹£ÉvÀÛgÀªÀ£ÀÄß »gÀÄvÁÛ£É. ªÉÊjAiÀÄ ©¹£ÉvÀÛgÀ£ÀÄß PÀÄrAiÀÄÄvÀÛ 

ªÀiÁA¸À RAqÀUÀ¼À£ÀÄß ªÉÄ®ÄèvÀÛ PÀ©â£À gÀ¸ÀPÀÆÌ EµÀÄÖ ¸À« E®èªÉAzÀÄ ©ÃUÀÄvÁÛ£É. E°è PÀ§â£ÀÄß »Ar gÀ¸ÀªÀ£ÀÄß 

vÉUÉAiÀÄÄwÛzÀÝgÉAzÀÄ, C®èzÉÃ PÀ©â£À gÀ¸ÀªÀÅ ¥ÁæaÃ£À PÁ®¢AzÀ®Æ ¸À«AiÀiÁzÀ ¥Á¤ÃAiÀÄªÁVvÉÛAzÀÄ w½AiÀÄ§ºÀÄzÀÄ. 

»ÃUÉ ¸ÁAzÀ©üðPÀªÁV §gÀÄªÀ PÀ©â£À ªÀåªÀ¸ÁAiÀÄ, G¥ÀAiÉÆÃUÀªÀÅ ¥ÁæaÃ£À PÁ®¢AzÀ®Æ EvÀÄÛ. PÀ©â£À 

¨É¼ÉUÉ ºÉaÑ£À ¤ÃgÀÄ ¨ÉÃPÁUÀÄªÀÅzÀjAzÀ PÀ£ÀßqÀ £Ár£À°è ¤ÃgÁªÀj ¨ÉÃ¸ÁAiÀÄªÀ£ÀÄß ªÀiÁqÀÄwÛzÀÝgÉ£Àß§ºÀÄzÀÄ. PÀ©â£À 

¨É¼ÉAiÀÄ ®PÀëtUÀ¼À£ÀÄß, ¸ÀégÀÆ¥ÀªÀ£ÀÄß ºÉÃ¼ÀÄªÀ ¥ÀA¥À¤UÉ PÀ©â£À GvÀà£ÀßUÀ¼À ¥ÀjZÀAiÀÄªÀÅ E¢ÝgÀ¨ÉÃPÀÄ.  

CqÀPÉ : 

 £ÉÃ®ªÀwÛ CqÀPÉAiÀÄ PÀÄjvÀÄ ‘±ÁAw¥ÀÄgÁt’zÀ°è ¥ÉÆ£Àß ºÉÃ½zÁÝ£É. ‘CqÀ¹zÀ ¥ÁjeÁvÀPÀzÀ PÀ¥ÀÄàgÀªÀ½îAiÀÄ 

£ÉÃ®ªÀwÛAiÀiÁAiÀÄÝqÀPÉAiÀÄ...’33 JA§ ¥ÀæAiÉÆÃUÀzÀ°è- ¥ÁjeÁvÀ, PÀ¥ÀÄàgÀªÀ½î (¸ÀÄªÁ¸À£ÉAiÀÄ «Ã¼ÉAiÀÄzÉ¯É) ºÁUÀÆ 

‘£ÉÃ®ªÀwÛ CrPÉ’ ¨ÉgÀ¹zÀ vÁA§Æ®. E°è ‘£ÉÃ®ªÀwÛ’ JA§ÄzÀÄ ²ªÀªÉÆUÀÎ f¯ÉèAiÀÄ FV£À ‘£ÁåªÀÄw’. CzÀÄ 

£ÉÃ®ªÀwÛ > £É®ªÀwÛ > £ÉÃ®ªÀw > £ÉÃªÀw > £ÉÃªÀÄw > £ÁåªÀÄw > £Áå«ÄÛ.34 FUÀ F ¸ÀÜ¼À CqÀPÉUÉ CµÉÖÃ£ÀÆ 

ºÉ¸ÀgÁV®è, EzÀgÀ ¸ÀÄvÀÛ CqÀPÉ vÉÆÃlUÀ¼ÀÆ C¶Ö®è. MAzÀÄ ¸Á«gÀ ªÀµÀðzÀ »A¢£À CrPÉ ªÉÊ¨sÀªÀ ªÀiÁAiÀÄªÁVzÉ, 

HgÀÄ ªÀiÁvÀæ G½¢zÉ.35 EzÀÄ ZÁjwæPÀªÁV CqÀPÉAiÀÄ ªÀåªÀ¸ÁAiÀÄzÀ  zÁR¯ÉAiÀiÁVzÀÄÝ ‘±ÁAw¥ÀÄgÁt’ªÀÅ EzÀPÉÌ 

¸ÁQëAiÀiÁVzÉ. EzÀjAzÀ PÀ£ÀßqÀ £Ár£À°è CqÀPÉAiÀÄ£ÀÄß ¨É¼ÉAiÀÄÄªÀzÀjAzÀ PÉ®ªÀÅ ¥ÀæzÉÃ±ÀUÀ¼ÀÄ ¥Àæ¹¢ÞAiÀÄ£ÀÄß 

¥ÀqÉ¢zÀÝªÉAzÀÄ w½AiÀÄ§ºÀÄzÀÄ. 

‘¥ÀA¥À s̈ÁgÀvÀ’zÀ°è CqÀPÉAiÀÄ §¼ÀPÉAiÀÄ PÀÄjvÀÄ ¥ÀA¥À zÁR°¸ÀÄvÁÛ£É. zÉÆæÃt£ÀÄ ¥ÀgÀ±ÀÄgÁªÀÄ£À §½UÉ 

§AzÀÄ zÀPÀëuÉAiÀÄ£ÀÄß PÉÃ½zÀ ¸ÀAzÀ¨sÀðzÀ°è; £À£Àß ¥ÀzÁxÀðUÀ¼É£Àß®è ¨ÉÃrzÀªÀjUÉ PÉÆmÉÖ£ÀÄ. s̈ÀÆªÀÄAqÀ®ªÀ£ÀÄß 

UÀÄgÀÄUÀ½UÉ PÉÆmÉÖ£ÀÄ. “UÀÄgÀÄVvÉÛ¤ÃUÀ¼ÉÆAzÀqÀPÉAiÀÄÄ«Ä®è PÉÊAiÉÆ¼ÉgÉzÀA”36 J£ÀÄßvÁÛ£É. ‘FUÀ £À£Àß°è MAzÀqÀPÉAiÀÄÆ 
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E®è’ JA§ £ÀÄrUÀlÄÖ UÁæ«ÄÃt ¥Àj¸ÀgÀzÀ°è EA¢UÀÆ EzÉ. J¯É CrPÉ ¤ÃqÀÄªÀÅzÀÄ UÁæ«ÄÃt ¥Àj¸ÀgÀzÀ°è PÀ¤µÀ× 

zÁ£ÀªÁVzÉ. CzÀPÀÆÌ UÀw¬Ä®èªÉAzÀgÉ EzÀÄ ªÀÄAiÀiÁðzÉ ¥Àæ±Éß ªÀiÁvÀæªÀ®è ; DyðPÀªÁV CzsÉÆÃUÀwUÉ vÀ®Ä¦zÀ 

¹ÜwAiÀÄ£ÀÄß ºÉÃ¼ÀÄvÀÛzÉ. ‘CqÀPÉUÉ ºÉÆÃzÀ ªÀiÁ£À D£É PÉÆlÖgÀÆ ¨ÁgÀzÀÄ’ JA§ UÁzÉAiÀÄÆ EzÉÃ ¨sÁªÁyðzÀ°è 

¥Àæ¹zÀÞªÁVzÉ. zÀQët ¨sÁgÀwÃAiÀÄgÀ°è ±ÀvÀ±ÀvÀªÀiÁ£ÀUÀ½AzÀ®Æ ªÀÄAUÀ¼ÀPÁAiÀÄðUÀ¼À°è §¼ÀPÉUÉÆ¼ÀÄîwÛgÀÄªÀ ‘CrPÉ’ 

¥ÀzÁxÀðªÀ£ÀÄß ªÁtÂdå ¨É¼ÉAiÀiÁV ¥ÀjUÀtÂ¹zÉ. C®èzÉÃ D¸ÀjPÉ ¨ÉÃ¸ÀjPÉ PÀ¼ÉAiÀÄ®Ä J¯É CrPÉ w£ÀÄßªÀÅzÀÄ §ºÀ¼À 

d£ÀPÉÌ C¨sÁå¸ÀªÁVzÉ. ºÉÆmÉÖUÉ »nÖ®è¢zÀÝgÀÆ ¨ÁAiÀÄÄÛA§ CrPÉ J¯É EzÀÝgÉ ¸ÁPÀÄ J£ÀÄßªÀ ªÀÄlÖPÉÌ J¯É, 

CrPÉAiÀÄ£ÀÄß GvÀÛgÀ PÀ£ÁðlPÀzÀ d£À¥ÀzÀgÀÄ §½¸ÀÄvÁÛgÉ. EµÀÖ®èzÉ F ¸ÀAzÀ¨sÀðzÀ°è §½¹zÀ F £ÀÄrUÀlÄÖ ªÀåQÛAiÀÄ 

DyðPÀ CzsÉÆÃUÀwAiÀÄ£ÀÄß ºÉÃ¼ÀÄvÀÛzÉ. zÁ£ÀªÀ£ÀÄß ªÀiÁqÀ®Ä MAzÀÄ PÁ¸ÀÆ E®èzÀ ¸ÀAzÀ s̈ÀðªÀ£ÀÄß ªÀiÁ«ÄðPÀªÁV 

‘MAzÀqÀPÉAiÀÄÄ E®è’ JA§ ¥ÀzÀ zsÀé¤¸ÀÄvÀÛzÉ. ªÁtÂdå ¨É¼ÉAiÀiÁzÀ CrPÉAiÀÄ£ÀÄß PÀ£ÀßqÀ £Ár£À ªÀÄ¯É£Ár£À°è 

C¥ÁgÀªÁV EA¢UÀÆ ¨É¼ÉAiÀÄÄvÁÛgÉ. vÉAUÀÄ, ¨Á¼É, CrPÉ ¨É¼ÉzÀªÀgÀÄ ²æÃªÀÄAvÀgÉAzÀÄ ¯ÉÆÃPÀgÀÆrü¬ÄzÉ. ¥ÁæaÃ£À 

PÁ®zÀ°è CrPÉAiÀÄ ªÀåªÀ¸ÁAiÀÄªÀ£ÀÄß ªÀiÁqÀÄwÛzÀÝgÀÄ. 

vÁ¼É ºÀtÄÚ : 

 ¥ÁæaÃ£À PÁ®¢AzÀ®Æ vÁ¼É ªÀÄgÀUÀ¼À G¥ÀAiÉÆÃUÀªÀ£ÀÄß ªÀiÁqÀÄvÁÛ §A¢gÀÄªÀÅzÀPÉÌ ¥ÀA¥À£À PÁªÀåzÀ°è 

G¯ÉèÃR«zÉ. UÉÆÃUÀæºÀtzÀ ¸ÀAzÀ s̈ÀðzÀ°è “PÀÄgÀÄ§®zÉÆ¼ï PÀgÀA £ÉUÀ¿Ý ©ÃgÀgÀ ZÉ£ÀßgÀ ¸ÀAzÀ ZÉ£Àß¥ÉÆAUÀgÀ vÀ¯É 

vÁ¿¥Àuï PÉzÀ¾ÂzÀAvÉ ¤gÀAvÀgÀªÀiÁfgÀAUÀzÉÆ¼ï”37 J£ÀÄßvÁÛ£É. CAzÀgÉ  PËgÀªÀgÀ PÀqÉAiÀÄ ¥Àæ¹zÀÞgÁzÀ «ÃgÀgÀ 

vÀ¯ÉUÀ¼À£ÀÄß CdÄð£À vÀjzÁUÀ D ±ÀÆgÀgÀ vÀ¯ÉUÀ¼ÀÄ vÁ¼ÉAiÀÄ ºÀtÄÚUÀ¼ÀÄ £É®PÉÌ ©zÀÄÝ PÉzÀjgÀÄªÀAvÉ, AiÀÄÄzÀÞgÀAUÀzÀ 

gÀPÀÛzÀ PÀqÀ°£À°è ZÉ¯Áè¦°èAiÀiÁV PÁtÄwÛzÀÝªÀAvÉ. ‘vÁ¼ÉªÀÄgÀ’UÀ¼À°è §ºÀÄ«zsÀUÀ½ªÉ. E°è ¥ÀA¥ÀPÀ« ºÉÃ½zÀ 

‘vÁ¼ÉºÀtÄÚ’UÀ¼ÀÄ UÉÆAZÀ®Ä UÉÆAZÀ®Ä gÀÆ¥ÀzÀ°è EgÀÄvÀÛªÉ. C®èzÉ vÁ¼ÉAiÀÄ ªÀÄgÀªÀÅ ZÀÆ¥ÁzÀ ªÀÄÄ½î¤AzÀ PÀÆrzÀÄÝ, 

ºÀtÂÚ£À vÀÄA¨Á ªÀÄÄ¼ÀÄîUÀ¼ÉÃ vÀÄA©gÀÄvÀÛªÉ. EzÀÄ PÉzÀjzÀ PÀÆzÀ®Ä¼Àî vÉ¯ÉAiÀÄAvÉ PÁtÂ¸ÀÄvÀÛzÉ. F ªÀÄÄ¼ÀÄîUÀ¼ÀÄ £ÉlÖUÉ 

¤UÀÄj ¤AwgÀÄvÀÛªÉ ªÀiÁvÀæªÀ®è «µÀPÁjAiÀÄÆ DVgÀÄvÀÛªÉ. EªÀÅUÀ¼À£ÀÄß QÃ¼À®Ä ºÉÆÃzÀgÉ C¥ÁAiÀÄ ºÀZÀÄÑ. CzÀPÁÌV 

GzÀÝªÁzÀ PÉÆÃ°¤AzÀ zÀÆgÀªÉÃ ¤AvÀÄ EªÀÅUÀ¼À£ÀÄß PÉqÀªÀÅvÁÛgÉ. ºÁUÉ PÉqÀ«zÁUÀ CªÀÅ PÉ¼ÀPÉÌ ©zÀÄÝ 

ZÀ¯Áè¦°èAiÀiÁV ºÀqÀjPÉÆ¼ÀÄîvÀÛªÉ. EzÀÄ ¥ÀA¥ÀPÀ«AiÀÄ ªÀÄÆ®¸ÀÜ¼ÀªÁzÀ ‘ªÉAV¥À¼ÀÄ’ £Ár£À°è EA¢UÀÆ vÁ¼É 

ºÀtÄÚUÀ¼À ªÀåªÀ¸ÁAiÀÄzÀ°èzÉ. 

vÉAV£À ªÀÄgÀzÀAvÉAiÉÄÃ vÁ¼ÉAiÀÄ ªÀÄgÀªÀÇ CA¢£À d£ÀjUÉ §ºÀÄAiÀÄÄ¥ÀPÀÛªÁVvÀÄÛ. PÀ£ÀßqÀ £Ár£À zÀQët 

¨sÁUÀzÀ°è EzÀ£ÀÄß EA¢UÀÆ ¨É¼É¸ÀÄvÁÛgÉ. vÁ¼É ¨É¼ÉAiÀÄ ¥ÀjZÀAiÀÄ PÀ«UÉ EzÀÄÝ CdÄð£À£À ¸ÀªÀÄgÁqÀA¨sÀgÀªÀ£ÀÄß 

«ªÀj¸À®Ä ‘vÁ¼É ºÀtÂÚ’£ÀAvÉ J¯ÉèqÉAiÀÄ°è ZÀ¯Áè¦°è DVzÀÝªÀÅ JAzÀÄ ºÉÃ¼ÀÄvÁÛ£É. vÁ¼É ºÀtÂÚUÉ CAnzÀ ªÀÄÄ½î£ÀAvÉ 

vÀ¯ÉAiÀÄ PÀÆzÀ®Ä PÉzÀjzÀÝªÉA§ ¨sÁªÀ«zÉ. vÁ¼É ºÀtÄÚ, vÁ¼É JuÉÚ, vÁ¼É ¨É®è, vÁ¼É ºÉAqÀ ªÉÆzÀ¯ÁzÀªÀÅ EAzÀÄ 

zÉÃ²ÃAiÀÄ DºÁgÀ ¥ÀzÁxÀðUÀ¼ÁVzÀÄÝ, ºÁUÉAiÉÄÃ vÁ¼ÉAiÀÄ ¥ÀvÀæ, vÁ¼É ªÀÄgÀzÀ ¢AqÀÄ, vÁ¼É UÀj ªÉÆzÀ¯ÁzÀªÀÅ 

§ºÀÄ¥ÀAiÉÆÃV ªÀ¸ÀÄÛUÀ¼À£ÀÄß vÀAiÀiÁj¸ÀÄªÀ ¸ÀÜ½ÃAiÀÄ ªÀÄgÀªÁVzÉ. CzÀgÀ®Æè vÁ¼ÉAiÀÄ ¥ÀvÀæªÀ£ÀÄß ¥ÁæaÃ£ÀgÀÄ 

§gÀªÀtÂUÉUÉ G¥ÀAiÉÆÃV¸ÀÄwÛzÀÝgÀÄ. vÁ¼ÉAiÀÄ UÀj¬ÄAzÀ Q«UÉ D¨sÀgÀtªÀ£ÀÄß ªÀiÁrPÉÆ¼ÀÄîwÛzÀÝgÀÄ. EzÀPÉÌ ‘©ZÉÆÑÃ¯É’ 
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JAzÀÄ PÀgÉAiÀÄÄwÛzÀÝgÀÄ. «±ÉÃµÀªÁV ‘N¯É UÀj’ JAzÀgÉ CzÀÄ vÁ¼ÉAiÀÄ UÀjAiÉÄÃ DVvÀÄÛ. EA¢UÀÆ vÁ¼ÉªÀ£ÀUÀ¼ÀÄ 

£ÀªÀÄä°èVAvÀ PÀ£ÀßqÀ £ÁrUÉ MwÛPÉÆAqÀ DAzsÀæ-vÀ«Ä¼ÀÄ£Ár£À°è C¥ÁgÀªÁV PÁt¹UÀÄvÀÛªÉ.  

ºÀ¹gÀÄ ¹jzsÁ£ÀåUÀ¼ÀÄ : 

ªÀÄPÀÌ¼À ºÉÆPÀÌ¼À£ÀÄß PÀvÀÛj¸ÀÄªÀ «zsÁ£ÀªÀ£ÀÄß dUÀwÛUÉ ºÉÃ½PÉÆnÖzÀÝjAzÀ £Á©ügÁd£ÉAzÀÄ ºÉ¸ÀgÁzÀ 

ªÀÈµÀ¨sÀ£ÁxÀ£ÀÄ d£ÀgÀÄ ºÀ¹«£À ¨ÁzsÉ¬ÄAzÀ ¦ÃrvÀgÁV ¢PÀÄÌvÉÆÃZÀzÀAvÉ §¸ÀªÀ½¢gÀÄªÁUÀ; EzÀ£ÀÄß CjvÀÄ vÀ£Àß 

¥ÀæeÉUÀ¼À DºÁgÀ ¨sÁzÉAiÀÄ£ÀÄß, ºÀ¹«£À DºÁPÁgÀªÀ£ÀÄß ¤ÃV¸ÀÄªÀzÀPÁÌV ««zsÀ zsÁ£ÀåUÀ¼À£ÀÄß vÀ£Àß ¥ÀæeÉUÀ½UÉ 

zÀAiÀÄ¥Á°¹zÀ.38 D £É¥ÀzÀ°è ¥ÀA¥À£ÀÄ vÀ£Àß ¸ÀªÀÄPÁ°Ã£À ¥ÀæPÀÈwzÀvÀÛ ¸ÀºÀd zsÁ£ÀåUÀ¼ÁzÀ “PÀ®ªÀÄµÀ¶ÖPÁ «æÃ» 

AiÀÄªÀ AiÀiÁªÀ£Á¼À UÉÆÃzsÀÆªÀÄ PÀAUÀÄ ±ÁåªÀiÁPÀ PÉÆÃzÀæªÀ ¤ÃªÁgÀ w¯ÁvÀ¹ ªÀÄ¸ÀÆjPÁ PÀÄ°vÀÜ ªÀÄÄzÀÎ ªÀiÁµÀ 

gÁdªÀiÁµÁqsÀ QÃ¤µÁÖ ªÀZÀ£ÀPÀ PÀÄ¸ÀÄA¨sÀ PÁ¥Áð¸À ¸ÀµÀð¥À fÃgÀPÀ zsÁ£ÀåPÁ¢ ««zsÀ zsÁ£Àå¨sÉÃzÀAUÀ¼ÀÄA PÀ®àªÀÈPÀë 

¥ÀjPÀëAiÀÄzÉÆ¼ï ¥ÀæeÁfÃªÀ£ÉÆÃ¥ÁAiÀÄ ºÉÃvÀÄUÀ¼À PÀÈµÀÖ¥ÀzÀåAUÀ¼ÁV”39 EzÀÝªÉAzÀÄ ºÀ®ªÀÅ ¹jzsÁ£ÀåUÀ¼À£ÀÄß 

ºÉ¸Àj¸ÀÄvÁÛ£É. F J¯Áè zsÁ£ÀåUÀ¼ÀÄ CA¢£À PÀ£ÀßqÀ £À¯ÉzÀ ¤vÀåzÀ DºÁgÀ zsÁ£ÀåUÀ¼ÁVzÀÝªÀÅ. ªÀÄvÀÄÛ EA¢£À 

¥ÀæeÁ¥Àæ¨sÀÄvÀé ¸ÀPÁðgÀªÀÅ WÉÆÃ¶¹zÀ £ÀªÀ ¹jzsÁ£ÀåUÀ¼ÉÃ DVªÉ. CA¢£À £ÀÆgÁgÀÄ DºÁgÀ zsÁ£ÀåUÀ¼À°è EAzÀÄ 

¨ÉgÀ¼ÉtÂPÉAiÀÄ ‘£ÀªÀ’ zsÁ£ÀåUÀ¼ÀÄ ‘¹jzsÁ£Àå’UÀ¼É¤¹ªÉ. CAzÀÄ gÁd¥Àæ¨sÀÄvÀézÀ »rvÀzÀ°èzÀÝ £ÀÆgÁgÀÄ zsÁ£ÀåUÀ¼ÀÄ, EAzÀÄ 

‘£ÀªÀzsÁ£Àå’UÀ¼ÁV ¥ÀæeÁ¥Àæ¨sÀÄvÀézÀ DzÉÃ±ÀUÀ¼À ªÉÄÃgÉ ¥ÉÆÃµÀuÉUÉ M¼À¥ÀnÖªÉ. 

¥ÀA¥À ºÉÃ½zÀ ¨É¼ÉUÀ¼ÀÄ CgÀªÀvÀÄÛ ¢£ÀUÀ¼À°è ¨É¼ÉAiÀÄÄªÀ ‘«æÃ»’ ( s̈ÀvÀÛ), ‘AiÀÄªÀ’ (UÉÆÃ¢), ‘AiÀiÁªÀ£Á¼À’ 

(eÉÆÃ¼À), ‘PÀAUÀÄ’ (£ÀªÀuÉ), ‘±Áå(¸Áå)ªÀiÁPÀ’ (¸ÁªÉ), ‘PÉÆæÃzÀªÀ’ (ºÁgÀPÀ), ‘¤ÃªÁgÀ’ (PÁqÀÄ¨sÀvÀÛ), 

‘ªÀÄ¸ÀÆjPÁ’(ZÉ£ÀßAV), ‘PÀÄ°vÀÜ’ (ºÀÄgÀÄ½), ‘ªÀÄÄzÀÎ’ (ºÉ¸ÀgÀÄ), ‘gÁdªÀiÁµÁqsÀ’ (C®¸ÀA¢), ‘PÀÄ¸ÀÄA¨sÀ’ (PÀÄ¸ÀÄªÉÄ), 

‘PÁ¥Áð¸À’ (ºÀwÛPÁ¼ÀÄ), ‘¸ÀµÀð¥À’ (¸Á¸ÀÄªÉ), ‘fÃjPÀ’ (fÃjUÉ) ªÉÆzÀ¯ÁzÀ zsÁ£ÀåUÀ¼À£ÀÄß MAzÉqÉ ºÉÃ½zÁÝ£É. 

‘GzÀÄÝ’, ‘vÀqÀÄUÀÄtÂ’, ‘vÉÆUÀj’, ‘CªÀgÉ’, ‘PÀqÀ¯É’, ‘PÉÆvÀÛA§j’, ¨É¼ÉÆî½î, ªÀiÁªÀÅ, vÉAUÀÄ, CrPÉ, ºÀÄt¸É, PÀ§Äâ 

¨É¼ÉUÀ¼À PÀÄjvÀÄ C®è°è w½¸ÀÄvÁÛ£É. EªÉ®èªÀÇ vÀªÀÄäµÀÖPÉÌ vÁªÀÅ ¨É¼ÉzÀÄ £É®PÉÆÌgÀVzÀÝªÀÅ. CªÀÅUÀ¼À£ÀÄß d£ÀgÀÄ 

ºÀÄ¯ÉèAzÉÃ ¨sÁ«¹zÀÝgÀÄ. CªÀgÀÄ Cw ¢Ã£ÀªÀÄÄRgÁV ‘doÀgÁVßAiÀÄÄ £ÀªÀÄä£ÀÄß PÁqÀÄwÛzÉ. F zÉÃºÀUÀ¼ÀÄ 

G½zÀÄPÉÆ¼ÀÄîªÀ §UÉAiÀÄ£ÀÄß ºÉÃ½j?’ JAzÀÄ £Á©ügÁd£À°è PÉÃ½PÉÆAqÀgÀÄ. DUÀ CªÀ£ÀÄ ‘¥sÀ®¥ÁPÁAvÀUÀ¼ÁzÀ 

NµÀ¢üUÀ¼À£ÀÆß £É¯Éè ªÉÆzÀ¯ÁzÀ ºÀ®ªÀÅ §UÉAiÀÄ zsÁ£ÀåUÀ¼À£ÀÆß ºÀzÀ£ÀjvÀÄ ¸ÀéZÀÒªÀiÁqÀÄªÀÅzÀ£ÀÆß, PÀtªÀiÁr 

MPÀÄÌªÀÅzÀ£ÀÆß, CqÀPÀÄªÀÅzÀ£ÀÆß, ªÀÄÄaÑqÀÄªÀÅzÀ£ÀÆß, CQÌªÀiÁqÀÄªÀÅzÀ£ÀÄß ««zsÀ ¥ÁvÉæUÀ¼À°è CrUÉ ªÀiÁqÀÄªÀÅzÀ£ÀÄß 

ºÉÃ½PÉÆlÖ£ÀÄ. C®èzÉ vÀÄ¥Àà, G¥ÀÄà, JuÉÚ, ºÁ®Ä, ªÉÆ¸ÀgÀÄ ªÉÆzÀ¯ÁzÀ ªÀåAd£ÀªÀ¸ÀÄÛUÀ½AzÀ ¸ÀA¸ÁÌgÀ 

ªÀiÁqÀÄªÀÅzÀ£ÀÄß, ±ÀQÛUÉ vÀPÀÌAvÉ w£ÀÄßªÀ «zsÁ£ÀªÀ£ÀÆß §UÉ§UÉAiÀÄ PÀ§ÄâUÀ¼À£ÀÄß PÀrzÀÄ AiÀÄAvÀæPÉÌ PÉÆlÄÖ 

gÀ¸ÀvÉUÉAiÀÄÄªÀÅzÀ£ÀÆß w½AiÀÄÄªÀAvÉ ºÉÃ½zÀ£ÀÄ.40 F jÃwAiÀiÁV ¥ÀA¥À£ÀÄ DºÁgÀ zsÁ£ÀåUÀ¼À ªÀÄvÀÄÛ ªÁtÂdå 

¨É¼ÉUÀ¼ÁzÀ ºÀwÛ, PÀ§Äâ, vÉAUÀÄ, CrPÉ, ªÀiÁªÀÅ, ºÀÄt¸É ªÉÆzÀ¯ÁzÀ PÀÄjvÀÄ «ªÀj¸ÀÄvÁÛ£É. 

F jÃwAiÀiÁV ¥ÀA¥À£ÀÄ ªÀåªÀ¸ÁAiÀÄ ªÀiÁqÀÄªÀ ¥ÀzÀÞwAiÀÄ£ÀÄß «ªÀj¸ÀÄvÁÛ£É. CzÀgÀ®Æè ªÀiÁªÀÅ ¨É¼ÉAiÀÄ£ÀÄß 

PÀÄjvÀÄ ‘PÀ½vÀ ºÀtÄÚUÀ½AzÀ ¨ÁVzÀ ªÀiÁªÉÃ ªÉÆzÀ¯ÁzÀ ªÀÈPÀëUÀ¼ÀÄ F AiÀÄÄUÀzÀ°è PÀ®àªÀÈPÀëUÀ¼ÀÄ. EzÀgÀ ºÀtÄÚUÀ¼ÉÃ 
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¨sÉÆÃUÀåªÁzÀÄzÀÄ ªÀÄvÀÄÛ DgÉÆÃUÀåPÀgÀªÁzÀÄzÀÄ’ (D¢¥ÀÄgÁtA, D-6, ¥À-77) JAzÀÄ ºÉÃ½gÀÄªÀÅzÀ£ÀÄß £ÉÆÃrzÀgÉ; 

CªÀ¤UÉ ªÀiÁ«£À ªÉÄÃ°£À ¦æÃwAiÀÄÄ JzÀÄÝ vÉÆÃgÀÄvÀÛzÉ. PÀ£ÀßqÀ£Ár£À°è ªÉÆzÀ°¤AzÀ®Æ ªÀiÁ«£À ªÀÄgÀUÀ¼ÀÄ 

JxÉÃZÀÒªÁV ¨É¼ÉAiÀÄÄwÛzÀÝªÀÅ. CªÀÅUÀ¼À ªÉÄÃ°£À ¦æÃw¬ÄAzÀ ¥ÀA¥À£ÀÄ J®è ¨É¼ÉUÀ½VAvÀ ªÀiÁ«£À ¨É¼ÉUÉ 

¥ÉÆæÃvÁì»¹gÀÄªÀÅzÀÄ UÉÆÃZÀj¸ÀÄvÀÛzÉ. EªÀÅUÀ¼ÀÄ £ÉÊ¸ÀVðPÀªÁV PÀ£ÁðlPÀzÀ J¯ÉèAzÀgÀ°è ¨É¼ÉAiÀÄÄvÀÛªÉ. EA¢UÀÆ 

PÀ£ÁðlPÀªÀÅ ªÀiÁªÀÅ ¨É¼ÉUÀ¼À vÉÆÃlªÁVzÉ.  

ªÀiÁªÀÅ PÀ£ÁðlPÀzÀ°è ¨É¼ÉAiÀÄÄªÀ MAzÀÄ ªÁtÂdå ¨É¼É. ¨ÁzÁ«Ä, ªÉÆUÉÆÃ§, vÉÆÃvÁ¥ÀÄj, D¥sÀÄ¸ï, R°ä 

ªÉÆzÀ¯ÁzÀ vÀ½UÀ¼ÀÄ EAzÀÄ PÀ£ÁðlPÀzÀ°è ¨É¼ÉAiÀÄÄvÁÛgÉ. ªÀiÁ«£À vÉÆÃ¥ÀÄ ¨É¼É¹zÀªÀgÀÄ DyðPÀªÁV 

CªÀÈ¢ÞºÉÆA¢zÀªÀgÁVzÁÝgÉ. »A¢£À PÁ®zÀ°è gÁdgÀÄ ªÀÄÄRåªÁV ªÀiÁ«£ÀªÀÄgÀzÀ vÉÆÃ¥ÀÄUÀ¼À£ÀÄß ¨É¼É¸ÀÄwÛzÀÝgÀÄ 

JA§ÄzÀPÉÌ ¥ÀA¥À£À ªÀiÁvÀÄ ¸ÁQëAiÀiÁUÀÄvÀÛzÉ. C®èzÉÃ gÀ¸ÉÛUÀ¼À §¢AiÀÄ°è ºÀÄ®¸ÁzÀ ªÀiÁ«£À ªÀÄgÀzÀ ¸Á®ÄUÀ¼ÀÄ 

PÁt¹UÀÄvÀÛªÉ. ºÀ§â, eÁvÉæ ¸ÀA¨sÀæªÀÄUÀ¼À°è ªÀiÁ«£À vÀ½gÀÄ-vÉÆÃgÀtUÀ½UÉ DzsÀåvÉAiÀÄ£ÀÄß ¤ÃrzÁÝgÉ. EªÉ®èªÀ£ÀÄß 

UÀªÀÄ¤¹zÀgÉ ªÀiÁ«£À ¨ÉÃ¸ÁAiÀÄªÀÅ PÀ£ÁðlPÀzÀ°è CvÀåAvÀ ¥ÁæaÃ£À PÁ®¢AzÀ®Æ eÁjAiÀÄ°èvÀÄÛ J£Àß§ºÀÄzÀÄ. 

DºÁgÀ ¸ÀA¸ÀÌøw : 

¨sÀgÀvÀ ZÀPÀæªÀwðAiÀÄ CAiÉÆÃzsÉåAiÀÄ°è£À «¯Á¹ fÃªÀ£ÀªÀ£ÀÄß PÀÄjvÀÄ D¢¥ÀÄgÁtzÀ°è §gÀÄvÀÛzÉ. CzÀgÀ°è 

CªÀ£ÀÄ ¸ÉÃ«¸ÀÄªÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼À£ÀÄß PÀÄjvÀÄ- “CwªÀÄÈzÀÄªÁzÀ £Á°UÉAiÀÄ CzÀÄªÀÄÄ«PÉ¬ÄAzÀ¯ÉÃ 

PÀgÀVºÉÆÃUÀÄªÀ vÀÄ¥ÀàzÀ ¥ÀÆjUÀ¼ÀÄ, ºÀ®ÄèUÀ¼À vÁPÀÄ«PÉAiÀÄ ªÀiÁvÀæ¢AzÀ¯ÉÃ ¥ÀÄr¥ÀÄrUÉÆ¼ÀÄîªÀ ªÀÄArUÉUÀ¼ÀÄ, 

ªÀÄÈzÀÄªÁzÀ zÀªÀqÉUÀ¼À ¸ÀAWÀlÖuÉAiÀÄ ªÀiÁvÀæ¢AzÀ¯ÉÃ £ÀÄjAiÀÄÄªÀ PÀqÀÄ§ÄUÀ¼ÀÄ, ªÀÄÈzÀÄªÁzÀ vÀÄnUÀ¼À ªÀÄzsÀåzÀ°è 

EqÀÄzÀjAzÀ¯ÉÃ ¥ÀÄr¥ÀÄrUÉÆ¼ÀÄîªÀ ±ÁPÀªÀwðPÀUÀ¼ÀÄ, ¢ÃWÀðªÁV G¹gÉ¼ÉzÀÄPÉÆAqÀÄ CgÀ½zÀ ªÀÄÆUÀÄUÀ¼ÉA§ 

¨ÉÆUÀ¸ÉUÀ½AzÀ PÀÄrAiÀÄ®àqÀÄªÀ DUÀvÁ£ÉÃ PÁ¬Ä¹zÀ vÀÄ¥Àà, »ªÀÄzÀ vÀÄAqÀUÀ¼ÀAvÉ ¨É¼ÀîVgÀÄªÀ ªÀiÁVzÀ aÃ®zÀ 

ºÀtÄÚUÀ¼ÀAvÉ ¥ÀjªÀÄ¼ÀAiÀÄÄPÀÛªÀÇ ªÀÄzsÀÄgÀªÀÇ DzÀ ªÉÆ¸ÀgÀÄ, ¸ÀªÀÄ¸ÀÛ ¯ÉÆÃPÀzÀ vÀA¥ÁzÀ ¥ÀzÁxÀðUÀ¼ÀÄ MmÁÖV PÀ¯ÉvÀÄ 

PÀgÀVªÉAiÉÆÃ JA§ ±ÀAPÉAiÀÄ£ÀÄßAlÄªÀiÁqÀÄªÀ ²RgÀtÂ EªÀÅUÀ½AzÀ gÀªÀÄtÂÃAiÀÄªÁzÀ CªÀÄÈvÀ¦AqÀzÀAvÉ 

ºÁ®ÄfqÀÄØUÀ½AzÀ AiÀÄÄPÀÛªÁzÀ ªÀÄ£ÉÆÃºÀgÀªÁzÀ DºÁgÀUÀ¼ÀÄ EzÀÝªÉAzÀÄ”41 ºÉÃ¼ÀÄvÁÛ£É. EªÉ®èªÀÇUÀ¼À£ÀÄß 

gÁdPÀÄªÀiÁgÀgÀ ¸ÀªÀÄÆºÀ, UÀtÂPÉAiÀÄgÀ ¸ÀªÀÄÆºÀ, ªÀA¢ªÀiÁUÀzsÀgÀ UÀÄA¥ÀÄ, UÁAiÀÄPÀgÀ UÀÄA¥ÀÄ ªÉÆzÀ¯ÁzÀªÀgÀ eÉÆvÉ 

PÀÄ½vÀÄ ¨sÀgÀvÀ£ÀÄ ¸ÉÃ«¹zÀ£ÀÄ. D£ÀAvÀgÀ CªÀjUÉ vÀPÀÄÌzÁzÀ GqÀÄUÉÆgÉUÀ¼À£ÀÄß ¤Ãr ¸À£Áä¤¹zÀ£ÀÄ JA¢zÉ. »ÃUÉ 

ªÀÄÈµÁÖ£Àß ¨sÉÆÃd£ÀªÀ£ÀÄß ªÀiÁrzÀ £ÀAvÀgÀ ¥ÀjªÀÄ¼ÀAiÀÄÄPÀÛ ¤ÃgÀ£ÀÄß PÀÄrzÀÄ, PÀ¸ÀÆÛj, PÁZÀÄ, ¥ÀZÀÑPÀ¥ÀÆðgÀUÀ½AzÀ 

«Ä²ævÀªÁzÀ vÁA§Æ®ªÀ£ÀÄß ¸ÉÃ«¹zÀ£ÀÄ JA§ zÁR¯ÉUÀ¼ÀÄ ¹UÀÄvÀÛªÉ. EzÀjAzÀ ¸ÀÄ¸ÀfÓvÀªÁzÀ, 

DgÉÆÃUÀå¥ÀÆtðªÁzÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼À£ÀÄß ¸ÉÃ«¸ÀÄªÀ §UÉÎ CjAiÀÄ§ºÀÄzÁVzÉ. 

 E°è ºÉÃ½gÀÄªÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼É®èªÀÇ GvÀÛgÀ PÀ£ÁðlPÀzÀ ªÀÄÈµÁÖ£Àß s̈ÉÆÃd£ÀUÀ¼ÁVªÉ. PÀqÀ§Ä-

©¹vÀÄ¥Àà, ªÀÄArUÉ=¹»AiÀiÁzÀ GAqÉ (¯ÁqÀÄ), ±ÁPÀªÀwð (±Á«UÉ EgÀ§ºÀÄzÀÄ) CzÀgÀ®Æè ‘²RgÀtÂ’ JA§  ¹» 

¥ÀzÁxÀðªÀÅ ºÀ®ªÀÅ ºÀtÄÚUÀ½AzÀ «Ä²ævÀªÁV ªÀiÁqÀÄªÀÅzÁVzÉ. GvÀÛgÀ PÀ£ÁðlPÀzÀ°è EA¢UÀÆ ªÀiÁ«£À ºÀtÂÚ£À 

²RgÀtÂ ªÀÄ£É ªÀÄ£ÉUÀ¼À°è ªÀiÁqÀÄvÁÛgÉ. ¥ÀA¥À£ÀÄ ZÀPÀæªÀwð GtÄÚªÀ DºÁgÀUÀ¼ÀÄ ¨ÉÃgÉAiÀÄ®è ¸ÁªÀiÁ£Àå d£ÀgÀÄ w£ÀÄßªÀ 
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DºÁgÀUÀ¼ÀÄ ¨ÉÃgÉAiÀÄ®èªÉAzÀÄ E°è §UÉAiÀÄÄvÁÛ£É. DzÀgÉ CªÀÅUÀ¼À£ÀÄß «±ÉÃµÀtUÀ¼À ªÀÄÆ®PÀ ºÉÆUÀ¼ÀÄvÁÛ£É. GAqÀ 

ªÉÄÃ¯É J¯É-CrPÉ w£ÀÄßªÀ gÀÆrü EA¢UÀÆ GvÀÛgÀ PÀ£ÁðlPÀzÀ d£ÀgÀ°è C¢üPÀªÁVzÉ. CAvÀºÀ vÁ§Æ®zÀ 

¸À«AiÀÄ£ÀÄß ¨sÀgÀvÀ£ÀÆ D¸Áé¢¸ÀÄvÁÛ£É J£ÀÄßªÀ°è ¥ÀA¥À£À ¸ÀÜ½ÃAiÀÄ DºÁgÀ ¸ÀA¸ÀÌøw ¥ÀæeÉÕAiÀÄÄ JzÀÄÝ vÉÆÃgÀÄvÀÛzÉ. 

 EzÉÃ jÃwAiÀiÁV ¥ÀA¥À s̈ÁgÀvÀzÀ°èAiÀÄÆ ‘¨ÁAiÉÆ¼ï vÀA§Ä®AUÉÆlÖA’42 JA¢zÉ. avÁæAUÀzÀ£ÉA§ 

UÀAzsÀªÀð¤AzÀ zÀÄgÉÆåÃzsÀ£À£À£ÀÄß CdÄð£À «ªÀÄÄPÀÛUÉÆ½¹zÁUÀ CªÀ£À ¸ÁºÀ¸ÀPÉÌ ªÉÄaÑzÀ zsÀªÀÄðgÁd CªÀ£À£ÀÄß 

ºÉÆUÀ½ vÉÆqÉ ªÉÄÃ¯É PÀÆr¹PÉÆAqÀÄ ¨Á¬ÄAiÀÄ°è vÁA§Æ®ªÀ£ÀÄß ºÁPÀÄvÁÛ£É. EzÀÄ vÀªÀÄä£À ªÉÄÃ°£À C¢üPÀ 

¦æÃwAiÀÄ£ÀÄß ºÉÃ¼ÀÄvÀÛzÉ. ªÀÄvÉÆÛAzÀÄ ¸ÀAzÀ s̈ÀðzÀ°è ‘¥Á¿ÂAiÀÄA ªÉÄ¾õÉAiÀÄªÉ ¨ÁAiÀÄ vÀÄA§Ä®zÉÆ¼ÀA 

ªÀÄqÀÄUÀÆ¿õÉÆ¼ÀªÀÄAUÀªÀ®è̈ sÁ’43 JAzÀÄ PÀtð£À PÀÄjvÀÄ ¥ÁAqÀªÀgÀÄ ºÉÃ¼ÀÄªÀ ªÀiÁwzÀÄ.AiÀÄÄzÁÞ£ÀAvÀgÀ ¥ÁAqÀªÀjUÉ 

PÀtð£ÀÄ vÀªÀÄä »jAiÀÄ CtÚ£ÉA§ÄzÀÄ w½zÀÄ. ‘¤Ã£ÀÄ £ÀªÀÄUÀtÚ£ÉAzÀÄ £ÀªÀÄUÉ AiÀiÁgÀÆ w½¸À°®è. ªÉÆzÀ®Ä 

w½¢zÀÝgÉ ¥ÀlÖªÀ£ÀÆß gÁdåªÀ£ÀÆß ¤£ÀUÉ PÉÆlÄÖ PËgÀªÀªÀÄÄRå¸ÀÜ£ÁzÀ zÀÄAiÉÆðÃzsÀ£À£À°è zÉéÃµÀªÀ£ÀÄß ±Á±ÀévÀªÁV 

©¸Ár ¤Ã£ÀÄ ºÉÃ½zÀÄzÀ£ÀÄß ªÀiÁrPÉÆAqÀÄ ¤£Àß ¨Á¬Ä vÁA§Æ®zÀ°èAiÀÄÆ ElÄÖ vÀAUÀ¼ÀÄ C£ÀßzÀ°èAiÀÄÆ 

¸ÀA¥ÀæzÁAiÀÄªÀ£ÀÄß ¥Á°¸ÀÄwÛgÀÄwÛzÉÝªÀ®èªÉ’ JAzÀÄ PÀgÀÄ¼À ¸ÀA§AzsÀªÀ£ÀÄß ºÉÃ½PÉÆ¼ÀÄîvÁÛgÉ. £ÁUÀZÀAzÀæ£ÀÄ 

‘ªÀÄqÀUÀÆ¿õï ©Ã¿ÄqÉ ¨ÁAiÀÄ vÀA§Ä®«ÄªÀ¸Ààø±ÀåAUÀ¼ÉÃ£À®èªÉÃ’44 JAzÀÄ ºÉÃ¼ÀÄvÁÛ£É. ¨ÁAiÀÄ vÁA§Æ®ªÀ£ÀÄß 

PÉÆqÀÄªÀÅzÀÄ d£À¥ÀzÀgÀ°è DwäÃAiÀÄvÉAiÀÄ ¦æÃwAiÀÄ zÉÆåÃvÀPÀªÁVzÉ. ¥ÀgÀ¸ÀàgÀ ¥Àæt¬ÄUÀ¼ÀÄ »ÃUÉ ªÀiÁqÀÄªÀÅzÀÄAlÄ. 

»jAiÀÄgÀÄ vÀªÀÄä ªÀÄPÀÌ½UÉ PÉÆqÀÄªÀÅzÀÄAlÄ. ¥ÀgÀªÀiÁªÀ¢ü ¦æÃwAiÀÄ£ÀÄß ªÀåPÀÛ¥Àr¸ÀÄªÀ F vÁA§Æ® 

ºÀAaPÉÆ¼ÀÄîªÀÅzÀÄ JAzÀgÉ JAd¯ÉA§ ¨sÉÃzÀ«®èzÀ zÉÃºÀ JgÀqÁzÀgÀÆ zÉÃºÀzÉÆ½V£À gÀPÀÛ MAzÉÃ JA§ 

¸ÀA§AzsÀªÀ£ÀÄß w½¸ÀÄvÀÛzÉ. 

»ÃUÉ PÉÆqÀÄªÀ ¥ÀzÀÞwAiÀÄ°è ¸ÀÜ½ÃAiÀÄ DºÁgÀ ¸À«AiÀÄÄªÀ ¸ÀA¸ÀÌøw EgÀÄªÀÅzÀ£ÀÄß UÀÄgÀÄw¸À§ºÀÄzÀÄ. 

¨Á¬ÄAiÀÄ°è dVzÀ vÁA§Æ®zÀ PÉA¥ÀÄ ºÉZÁÑzÀgÉ CzÀ PÉÆlÖªÀgÀ ªÉÄÃ°£À ¦æÃwAiÀÄÄ ºÉZÉÑA§ £ÀA©PÉ d£À¥ÀzÀgÀ°èzÉ. 

vÁA§Æ®ªÀ£ÀÄß ºÀAaPÉÆ¼ÀÄîªÀ ¥ÀzÀÞw UÀAqÀ-ºÉArgÀ°è ºÉZÁÑVgÀÄvÀÛzÉ. CzÀPÁÌVAiÉÄÃ vÁA§Æ® wAzÀ ºÉAqÀwAiÀÄ 

vÀÄn PÉA¥ÁzÀgÉ CxÀªÁ UÀAqÀ£À vÀÄn PÉA¥ÁzÀgÉ CªÀj§âgÀÄ vÀÄA¨Á C£ÉÆåÃ£ÀåªÁVgÀÄvÁÛgÉAzÀÄ MAzÀÄ £ÀA©PÉ. 

E°èAiÀÄÆ PÀÆqÀ ¥ÀA¥ÀPÀ« CtÚ-vÀªÀÄäA¢gÀ ªÁvÀì®åzÀ ¥ÀæwÃPÀªÁV vÁA§Æ® PÉÆqÀÄªÀ ¥ÀzÀÞwAiÀÄ£ÀÄß £É£ÉAiÀÄÄvÁÛ£É. 

¦æÃwAiÀÄ ¸ÀAPÉÃvÀ PÉA¥ÀÄ. vÁA§Æ® wAzÀÄ vÀÄn PÉA¥ÁzÀgÉ ¦æÃw¥ÁvÀægÀ°è ¦æÃwAiÀÄÆ ºÉZÀÄÑvÀÛzÉ. 

 ‘dªÀ£É fªÀÅ½zÀÄ¿ÂªÀAvÉ vÉÆÃ¿ÄÛ¿ÂzÀÄ¿ÂzÀÄ’45 JA§ ªÀiÁvÀÄ ¥ÀA¥À¨sÁgÀvÀzÀ ‘¸ÀÄ¥ÀæwÃPÀ UÀdzÀ D¨sÀðl’zÀ 

¸ÀAzÀ¨sÀðzÀ°è §gÀÄvÀÛzÉ. E°è AiÀÄªÀÄ£ÀÄ fªÀÅ½>aUÀÄ½ PÀÄlÄÖªÀAvÉ DAiÀÄÄªÀÅ ¸ÉÆAr°¤AzÀ, PÁ®ÄUÀ½AzÀ, 

PÉÆÃgÉzÁqÉUÀ½AzÀ 14 ¸Á«gÀ ªÀÄzÀUÀdUÀ¼À£ÀÄß, 1 ®PÀë gÀxÀUÀ¼À£ÀÄß vÀÄ½zÀÄ vÀÄ½zÀÄ aUÀ½AiÀÄÄAqÉ ªÀiÁrvÉA¢zÁÝ£É. 

EzÉÃ jÃwAiÀiÁV ‘ºÀjªÀA±Á¨sÀÄåzÀAiÀÄ’zÀ°èAiÀÄÆ “CªÀjªÀgÉ£ÀßzÉ ªÀÄÄ½zÉªÀÄäªÀgÉ®ègÀÄªÀÄ£ÉÆqÀ£É ªÀÄ¸ÀV 

ºÀjªÀÄÄRzÉÆ¼ÀÄA fªÀÅ½zÀÄ¿ÂzÉqÉAiÀÄÄ gÀÄ¢ügÀ ¥ÀæªÁºÀªÉÆÃ PÀÄrAiÀÄzÉAvÀÄ §AzÀgÉÆ”46 JAzÀÄ ºÉÃ½zÉ. E°èAiÀÄÄ 

fªÀÅ½AiÀÄ£ÀÄß vÀÄ½(£ÁzÀÄªÀAvÉ)ªÀAvÉ JA§ CxÀðªÉÃ §gÀÄvÀÛzÉ.  
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fªÀÅ½ CxÀªÁ aUÀÄ½>aUÀ½ MAzÀÄ zÉÃ²Ã DºÁgÀ ¥ÀzÁxÀðªÁVzÉ. EzÀ£ÀÄß «±ÉÃµÀªÁV ºÀÄt¸ÉÃ 

ºÀtÂÚ¤AzÀ ªÀiÁqÀÄvÁÛgÉ. CzÀPÉÌ G¥ÀÄà, SÁgÀ, fÃjUÉ, ¨É®è, JuÉÚ ªÉÆzÀ¯ÁzÀ ¢£À¹UÀ¼À£ÀÄß ºÁQ ZÉ£ÁßV 

CgÉAiÀÄÄvÁÛgÉ. DUÀ CzÀgÀ°è£À ºÀÄ½ PÀrªÉÄAiÀiÁV MAzÀÄ ¸ÁézÀªÀÅAmÁUÀÄvÀÛzÉ. ºÀÄ½«Ä²ævÀ ¹» wArUÀ¼À£ÀÄß ¥ÁæaÃ£À 

PÁ®¢AzÀ®Æ ªÀiÁqÀÄwÛzÀÝgÉAzÀÄ F ¥ÀæAiÉÆÃUÀ¢AzÀ w½AiÀÄ§ºÀÄzÀÄ. ‘aUÀ½’ ¸ÀÜ½ÃAiÀÄ DºÁgÀ ¥ÀzÁxÀðªÁVzÉ. 

J½î£À aUÀ½AiÀÄ£ÀÄß ªÀiÁqÀÄªÀÅzÀÄAlÄ. 

 ‘ªÀÄ¸ÀÆjPÀ’ JAzÀgÉ PÁqÀÄPÀqÀ¯É¬ÄAzÀ ªÀiÁrzÀ ¹»wAr. EzÀ£ÀÄß ¥ÉÆ£Àß ¥ÀæAiÉÆÃV¹zÁÝ£É. 

‘ªÀÄ¸ÀÆjPÀ’ªÀÅ47 MA¨ÉÊ£ÀÆgÀÄ ªÀåAd£ÀUÀ¼À°è MAzÀÄ JA¢zÁÝ£É. F MA¨ÉÊ£ÀÆgÀÄ ªÀåAd£ÀUÀ¼ÀÄ AiÀÄªÀÅªÀÅ JA§ÄzÀÄ 

¥ÀvÉÛÃºÀZÀÑ¨ÉÃQzÉ. ¥ÁæaÃ£À ¥ÀæAiÉÆÃUÀ FV£À ªÉÄÊ¸ÀÆgÀÄ¥ÁPÀÄ JA§ w¤¸ÀÄ ºÉÃUÉ §AvÉA§ «ZÁgÀPÀÆÌ ‘ªÀÄ¸ÀÆjPÀ’ 

¥ÀzÁxÀðªÀÅ GzÁºÀgÀuÉAiÀiÁVzÉ. ªÉÄÊ¸ÀÆjUÀÆ ªÉÄÊ¸ÀÆgÀÄ ¥ÁQUÀÆ ¸ÀA§AzsÀ«®è. d£À¦æAiÀÄ ¤µÀàwÛUÁV 

¸ÁzÀÈ±Àå«gÀÄªÀ ±À§ÝUÀ¼À£ÀÄß ºÉÆA¢¹zÁÝgÉ. ªÉÄÊ¸ÀÆgÀÄ¥ÁQ£À°ègÀÄªÀ ‘ªÉÄÊ¸ÀÆgÀÄ’ ±À§Ý F ‘ªÀÄ¸ÀÆjPÀ’ ¢AzÀ 

§A¢gÀ§ºÀÄzÀÄ. KPÉAzÀgÉ PÀqÀ¯É»nÖ£À ¥ÁPÀ¢AzÀ ªÀiÁrzÀÄÝ AiÀiÁªÀÅzÉÆÃ CzÀÄ ªÀÄ¸ÀÆgÀÄ¥ÁPÀÄ. EzÉÃ ªÀÄÄAzÉ 

‘ªÉÄÊ¸ÀÆgÀÄ ¥ÁPÀÄ’ DVgÀ¨ÉÃPÀÄ.48 

 ¥ÀA¥À£ÀÄ ªÀiÁA¸ÁºÁgÀzÀ §UÉUÀÆ w½¸ÀÄvÁÛ£É. zÉÆæÃuÁZÁAiÀÄð£À AiÀÄÄzÀÞ £ÉÊ¥ÀÄtåªÀ£ÀÄß ºÉÃ¼ÀÄªÁUÀ 

‘¸ÀÄAlUÉAiÀiÁ¾ÂzÀAvÉ gÀxÀzÉÆ¼ï eÉÆÃ®é£ÉßUÀA PÉÆÃzÀÄ’49 JAzÀÄ ºÉÃ¼ÀÄvÁÛ£É. E°è ¥ÁAqÀªÀgÀ PÀqÉAiÀÄ 

¸ÉÃ£Á¥ÀwUÀ¼À£ÀÄß ºÉÆqÉzÀzÀÄÝ ºÉÃVvÉÛAzÀgÉ ¸ÀÄlÖ ªÀiÁA¸ÀªÀ£ÀÄ DgÀ®Ä EQÌzÀ ºÁUÉ gÀxÀzÀ°è ºÉtUÀ¼ÀÄ 

eÉÆÃvÀÄ©¢ÝzÀÝªÀÅ. ªÀiÁA¸ÀªÀ£ÀÄß PÀÄAiÀÄÄÝ G¥ÀÄà, SÁgÀ, ªÀÄ¸Á¯ÉUÀ¼À£ÀÄß ºÀaÑ MtUÀ®Ä ºÁPÀÄªÀÅzÀÄ EA¢UÀÆ EzÉ. 

CzÀ£ÉßÃ ¥ÀA¥À£ÀÄ E°è ¸Àäj¹PÉÆ¼ÀÄîvÁÛ£É. EzÀÄ CªÀ£À ¸ÀÜ½ÃAiÀÄgÀ DºÁgÀzÀ ¥ÀjPÀ®à£ÉAiÀiÁVzÉ.EzÀÄ ¸ÀÄlÖ 

ªÀiÁA¸ÀªÀ£ÀÄß DgÀ®Ä ElÄÖ D£ÀAvÀgÀ ¸ÉÃ«¸ÀÄªÀ ¥ÀzÀÞwAiÀÄ£ÀÄß £É£À¦¸ÀÄvÀÛzÉ. ‘PÉÆgÀ¨ÁqÀÄ’, ‘¸ÀÄlÖ¨ÁqÀÄ’, 

‘MtVzÀ¨ÁqÀÄ’, ‘PÀ¨Á¨ï’ ªÀÄÄAvÁV ªÀiÁA¸ÁºÁgÀUÀ¼À£ÀÄß PÀgÉAiÀÄÄªÀÅzÀÄAlÄ. JuÉÚAiÀÄ°è PÀjzÀÄ CxÀªÁ PÉAqÀzÀ 

ªÉÄÃ¯É ¸ÀÄlÄÖ HlzÀ £ÀqÀÄªÉ £ÉAaPÉÆ¼ÀÄîvÁÛgÉ. 

 ¥ÀAZÀvÀAvÀæzÀ°è ¨ÁæºÀätgÀÄ ‘¥ÀÄgÉÆÃqÁ±À s̈ÉÆÃd£À’ªÀ£ÀÄß50 ¸ÉÃ«¸ÀÄwÛzÀÝ §UÉÎ ºÉÃ½zÉ. ¨ÁæºÀätgÀÄ 

«±ÉÃµÀªÁV AiÀiÁªÁUÀ®Æ ºÉÆÃªÀÄ ªÀiÁqÀÄªÀ ¸Ël£ÀÄß »rzÀÄPÉÆAqÀÄ, D ¸ÀAzÀ¨sÀðzÀ°è ºÁQPÉÆ¼ÀÄîªÀ «±ÉÃµÀ 

GqÀÄ¥ÀÄUÀ¼ÁzÀ zÀ s̈ÉðAiÀÄ£ÀÄß vÉÆlÄÖPÉÆAqÀÄ EgÀÄwÛzÀÝgÀÄ JA¢zÁÝ£É. AiÀÄdÕ-AiÀiÁUÀUÀ¼À¯ÉèÃ ¸ÀzÁ ¤gÀvÀgÁVgÀÄªÀ 

¨ÁæºÀätgÀÄ 10£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°èzÀÝgÀÄ. CzÀ£ÀÄß PÀAqÀÄArzÀÝ zÀÄUÀð¹AºÀ£ÀÄ vÀ£Àß PÀxÁ¸ÀAzÀ s̈ÀðzÀ°è 

§¼À¹PÉÆArzÁÝ£É. C®èzÉÃ E°è ºÉÃ¼ÀÄªÀ ‘¥ÀÄgÉÆÃqÁ±À’ JA§ DºÁgÀªÀ£ÀÄß «±ÉÃµÀªÁV AiÀiÁUÀ ªÀiÁqÀÄªÀ 

¸ÀAzÀ¨sÀðzÀ°è ªÀiÁqÀ¯ÁUÀÄwÛvÉÛAzÀÄ CzÀ£ÉßÃ ¸ÉÃ«¸ÀÄwÛzÀÝgÉAzÀÄ w½zÀÄ§gÀÄvÀÛzÉ. 

 ‘¥ÀÄgÉÆÃqÁ±À’ JAzÀgÉ AiÀÄdÕAiÀiÁUÁ¢UÀ¼À°è C¦ð¸ÀÄªÀ ºÀ«¸ÀÄì. ºÉÆÃªÀÄ ªÀiÁr G½zÀ ºÀ«¹ì¤AzÀ 

ªÀiÁrzÀ CxÀªÁ ºÀ«¸ÁìV C¦ð¸ÀÄªÀ ‘ºÀÄjzÀ »lÄÖ’, ‘ºÀÄvÀ±ÉÃµÀ’ JAzÀÄ CxÀð«zÉ. ¥ÀA¥À¨sÁgÀvÀzÀ°è 

zsÀªÀÄðgÁAiÀÄ£ÀÄ ºÉÆÃªÀÄªÀ£ÀÄß ªÀiÁqÀÄªÁUÀ “CAvÀÄ ¥ÀÄgÉÆÃqÁ±À¥À«vÉÆæÃzÀgÀ£ÀÄA 

¸ÉÆÃªÀÄ¥Á£ÀPÀµÁ¬ÄvÉÆÃzÀgÀ£ÀÄA DV ªÀÄÄªÀvÉÛgÀqÀÄ ¢ªÀ¸ÀzÉÆ¼ï PÀævÀÄªÀA ¤ªÀðwð¹”zÀ£ÀÄ51 JAzÀÄ ºÉÃ½zÉ. 
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E°èAiÀÄÆ ºÉÆÃªÀÄ-ºÀªÀ£À ªÀiÁqÀÄªÁUÀ ºÀ«¹ì£À ºÀÄjzÀ »nÖ¤AzÀ ªÀiÁrzÀ DºÁgÀªÀ£ÀÄß, ¸ÉÆÃªÀÄ¥Á£À, 

PÀµÁ¬ÄUÀ¼À£ÀÄß ¸ÉÃ«¸ÀÄwÛzÀÝgÉAzÀÄ w½zÀÄ§gÀÄvÀÛzÉ. 

 ‘£ÉÃ«Ä£ÁxÀ¥ÀÄgÁt’zÀ°è §gÀÄªÀ «zsÀåAPÀ ªÀÄvÀÄÛ ªÁUÀÄgÉ JA§ ¨ÉÃqÀ zÀA¥ÀwUÀ¼ÀÄ eÉÊ£À ¢ÃPÉëAiÀÄ£ÀÄß 

¥ÀqÉAiÀÄÄvÁÛgÉ. DUÀ CªÀgÀÄ eÉÊ£ÀzsÀªÀÄðzÀ C£ÀÄ¸ÁgÀ ªÀiÁA¸ÁºÁgÀªÀ£ÀÄß ¸ÉÃ«¸ÀÄªÀAw®è. DzÀgÉ ªÀiÁA¸ÁºÁgÀzÀ 

gÀÄaAiÀÄ£ÀÄß ¸ÀªÉ¢zÀÝ ªÁUÀÄgÉUÉ DUÁUÀ CzÀgÀ ZÁ¥À®å ºÉZÀÄÑvÀÛzÉ. EzÀ£ÀÄß ªÀÄ£ÀUÀAqÀÄ DPÉAiÀÄ ªÁgÀVwÛAiÀÄgÀÄ 

“¤Ã£ÀÄA ¤£Àß UÀAqÀ£ÀÄA ¥ÀÄ°AiÀÄAwzÀÄð £ÀjAiÀÄAvÉÃQzÀð¦gï”52 JAzÀÄ PÉtPÀÄvÁÛgÉ. DUÀ DPÉAiÀÄÄ ºÀQÌUÀ¼À£ÀÄß 

»rAiÀÄÄªÀÅ¢®è. ªÀÄÈUÀªÀ£ÀÄß ¨ÉÃmÉAiÀiÁqÀ®Ä £Á¬ÄUÀ¼À£ÀÄß ©qÀÄªÀÅ¢®è. eÉÃ£ÀÄ ºÀÄ¼ÀÄUÀ¼À£ÀÄß §rzÉ©â¸ÀÄªÀÅ¢®è. 

¥ÁætÂ, ¥ÀQëUÀ¼À£ÀÄß »rAiÀÄ®Ä ‘UÁt’ (UÁ¼À=§¯É) UÀ¼À£ÀÄß §¼À¸ÀÄªÀÅ¢®èªÉAzÀÄ eÉÊ£À ¥ÀAZÀ ªÀævÀUÀ¼À£ÀÄß 

¹éÃPÀj¹gÀÄªÀÅzÁV w½¸ÀÄvÁÛ¼É. DUÀ CªÀ¼À UÉ¼ÀwAiÀÄgÀÄ ‘¤Ã£ÉªÀÄä ªÀÄ£ÉAiÉÆ¼ï ¨ÁAiÉÄÎ §AiÀÄ¹zÀÄzÀ£ÀÄAqÀÄ ªÉÄAiÉÄÎ 

ªÉÄaÑzÀAwgÀÄ ¨Á’ JAzÀÄ ºÉÃ¼ÀÄvÁÛgÉ. DzÀgÉ CªÀ¼ÀÄ CzÀPÉÆÌ¥ÀàzÉÃ ‘J£Àß£À®è£À¥ÀÄàzÀ£À¥Éà£ï’ JAzÀÄ ¥Àw »r¢gÀÄªÀ 

ªÀævÀªÀ£ÉßÃ ¸ÀªÀÄyð¹PÉÆ¼ÀÄîªÀ¼ÀÄ. 

 F PÀxÉAiÀÄ°è ¨ÉÃqÀgÀ DºÁgÀzÀ ¸ÀªÀÄ¸Éå ªÀåPÀÛªÁUÀÄvÀÛzÉ. PÉ¼ÀªÀUÀðzÀ ¨ÉÃqÀgÀÄ f£À¢ÃPÉëAiÀÄ£ÀÄß ¥ÀqÉzÁUÀ 

ªÀiÁA¸ÀªÀ£ÀÄß w£ÀÄßªÀAw®è. ºÀÄnÖ¤AzÀ gÀÆrü ªÀiÁrPÉÆArzÀÝ ªÀiÁA¸ÁºÁgÀzÀ gÀÄa¬ÄAzÀ CªÀgÀÄ «ÄqÀÄPÀÄvÁÛgÉ 

JA§ ¸ÀAUÀwAiÀÄÄ E°è ªÀåPÀÛªÁVzÉ. C®èzÉÃ f£ÀzsÀªÀÄðzÀ PÀqÉUÉ d£À¸ÁªÀiÁ£ÀågÀ£ÀÄß ¸É¼ÉAiÀÄÄªÀ ¥ÀgÉÆÃPÀë ¥ÀæZÁgÀªÀÇ 

F PÁªÀåzÀ°èzÉ. £ÉÃ«ÄZÀAzÀæ 12£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°è eÉÊ£ÀzsÀªÀÄðzÀ GvÀÌøµÀÖvÉ PÀrªÉÄUÉÆAqÀÄ CªÀ¸Á£ÀzÀvÀÛ 

ªÁ°PÉÆArzÀÝ PÁ®zÀ°èzÀÝ£ÀÄ. D PÁ¯ÁªÀ¢üAiÀÄ°è eÉÊ£ÀzsÀªÀÄðzÀ ¥Áæ§®åªÀ£ÀÄß JwÛ»rAiÀÄÄªÀ ¥ÀæAiÀÄvÀßªÀÅ E°èzÉ. 

ªÀÄÄRåªÁV E°è ¨ÉÃqÀgÀ DºÁgÀzÀ ¸ÀgÀ¥À½AiÀÄÄ PÀ¼Àa ¸ÁwéPÀvÉAiÀÄ PÀqÉ ºÉÆgÀ¼ÀÄªÀÅzÀ£ÀÄß UÀÄgÀÄw¸À§ºÀÄzÀÄ. 

 12£ÉAiÀÄ ±ÀvÀªÀiÁ£ÀzÀ°èzÀÝ £ÀAiÀÄ¸ÉÃ£À, £ÉÃ«ÄZÀAzÀæ, §æºÀä²ªÀ, d£Àß ªÉÆzÀ¯ÁzÀ eÉÊ£ÀPÀ«UÀ¼ÀÄ 

PÁªÀåªÀiÁzsÀåªÀÄzÀ ªÀÄÆ®PÀ vÀªÀÄä zsÀªÀÄð¥ÀæZÁgÀªÀ£ÀÄß PÉÊUÉÆArzÀÝgÀÄ. £ÀAiÀÄªÁVAiÉÄÃ PÉ¼ÀªÀUÀðzÀ ªÉÄÃ¯É 

¥Àæ̈ sÁ«¸ÀÄªÀ PÀxÉUÀ¼À£ÀÄß PÀnÖzÀgÀÄ. CªÀgÀ DZÁgÀ, «ZÁgÀ, DºÁgÀ, GqÀÄUÉ, vÉÆqÀÄUÉ, £ÀqÉ, ¸ÀA¥ÀæzÁAiÀÄUÀ¼À£ÀÄß 

§zÀ¯Á¬Ä¸À®Ä ¥ÀæAiÀÄwß¹zÀgÀÄ. DzÀµÀÄÖ C»A¸Á DZÀgÀuÉAiÀÄ£ÀÄß eÁjUÉÆ½¸À®Ä AiÀÄwß¹zÀgÀÄ. CzÀgÀ°è DºÁgÀ 

¥ÀzÀÞw ¥Àæ§®ªÁVvÀÄÛ. 

»ÃUÉ ¥ÀA¥À D¢AiÀiÁV PÀ£ÀßqÀzÀ PÀ«UÀ¼ÀÄ ºÉÃ¼ÀÄªÀ F DºÁgÀ zsÁ£ÀåUÀ¼ÀÄ, ¥ÀzÁxÀðUÀ¼ÀÄ EAzÀÄ ¨ÉÃgÉ ¨ÉÃgÉ 

ºÉ¸ÀgÀÄ ¥ÀqÉzÀÄPÉÆArgÀÄªÀÅzÀÄAlÄ. C®èzÉÃ PÉ®ªÀÅ PÀ£ÀßqÀ ¥ÀzÀUÀ¼ÀÄ ¸ÀÜ½ÃAiÀÄªÁzÀ CxÀðªÀ£ÉßÃ PÀ¼ÉzÀÄPÉÆAqÀÄ 

C£Àå s̈ÁµÉAiÀÄ ¥ÀzÀªÁV £ÀªÀÄä ªÀÄÄAzÉ ºÉÆ¸ÀzÉ£ÀÄßªÀAvÉ §¼ÀPÉUÉ §A¢ªÉ. PÉ®ªÀÅ zsÁ£ÀåUÀ¼À ºÉ¸Àj£À ¥ÀzÁxÀðªÀ£ÉßÃ 

UÀÄgÀÄw¸À¯ÁUÀÄwÛ®è. ¥ÁæaÃ£ÀgÀ F zsÁ£ÀåUÀ¼À ¸ÀgÀ¥À½, ¥ÀgÀA¥ÀgÉ »A¢£À ¦Ã½UÉAiÀÄ°è «¸ÀäøwUÉÆAqÀÄ EA¢£À 

d£ÀªÀiÁ£À¸ÀzÀ°è £Á±ÀºÉÆA¢ªÉ. EªÀÅUÀ¼À ¥ÀÄ£Àgï CzsÀåAiÀÄ£ÀUÀ¼À ªÀÄÆ®PÀ £ÀªÀÄä EA¢£À PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀ 

¸ÀA¸ÀÌøwAiÀÄ£ÀÄß ¥ÀÄ£ÀgÀÄfÓÃªÀ£À UÉÆ½¹PÉÆ¼Àî§ºÀÄzÀÄ. 

F »£Éß¯ÉAiÀÄ°è £ÁªÀÅ £ÀªÀÄä ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ MªÉÄä »AwgÀÄV £ÉÆÃr, ¥Àj²Ã°¸ÀPÉÆ¼Àî¨ÉÃPÀÄ, 

C®à¸Àé®à §zÀ¯ÁªÀuÉAiÉÆA¢UÉ C£Àé¬Ä¹PÉÆ¼Àî¨ÉÃPÀÄ. KPÉAzÀgÉ PÀ« PÁªÀå gÀZÀ£Á ¥ÀæeÁÕ¥ÀæªÁºÀzÀ°è zÁR°¸ÀÄªÀ 
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¸ÀÜ½ÃAiÀÄgÀ ªÀåªÀ¸ÁAiÀÄ ¥ÀæQæAiÉÄUÀ½AzÀ CA¢£À zÀªÀ¸À-zsÁ£Àå, ¨ÉÃ¸ÁAiÀÄ ¥ÀzÀÞw, PÀÈ¶ ¸ÁªÀÄVæ-¸À®PÀgÀuÉUÀ¼À 

G¥ÀAiÀÄÄPÀÛvÉAiÀÄ CjªÁUÀÄvÀÛzÉ. CªÀÅUÀ¼À£ÀÄß ªÀÄvÀÛµÀÄÖ ¸ÀÄ¸ÀfðvÀUÉÆ½¸À§ºÀÄzÀ®èzÉÃ CA¢£À ªÀÄ¼É-¨É¼ÉUÀ¼À 

PÁ¯ÁªÀ¢üAiÀÄ£ÀÄß w½AiÀÄ§ºÀÄzÀÄ. ¨sÁgÀwÃAiÀÄ £É¯ÉUÀnÖ£À°è PÀ£ÀßrUÀgÀ EAvÀºÀ ¸ÀÜ½ÃAiÀÄ ¸ÀA¸ÀÌøwAiÀÄ §UÉV£À £ÀªÀÄä 

D¼À-CUÀ®UÀ¼À£ÀÄß «±ÉèÃ¶¹PÉÆ¼ÀÄîªÀ ªÀÄÆ®PÀ eÁUÀwÃPÀªÀÄlÖzÀ°è «±ÀéPÉÌ ªÀiÁzÀjAiÀÄ PÀÈ¶ ¥ÀzÀÞw DºÁgÀ 

¸ÀA¸ÀÌøwUÀ¼À£ÀÄß ¥ÀjZÀ¬Ä¹zÀAvÁUÀÄvÀÛzÉ.  

¸ÀÜ½ÃAiÀÄªÁzÀ ¸ÀªÁ®ÄUÀ¼À£ÀÄß §UÉºÀj¹PÉÆ¼ÀÄîªÀÅzÉÃ ¤dªÁzÀ ¸Á»wåPÀ-¸ÁA¸ÀÌøwPÀ ¸ÀA±ÉÆÃzsÀ£É 

J¤¹PÉÆ¼ÀÄîvÀÛzÉ. ¸ÀA±ÉÆÃzsÀ£ÉAiÀÄÄ ¥ÀæzsÁ£ÀªÁV PÀlÄÖªÀ PÉ®¸À; PÁ®ªÀ£ÀÄß PÀæªÀÄ§zÀÞªÁV PÀlÄÖªÀ PÉ®¸À; 

ªÀvÀðªÀiÁ£ÀzÀ°è ¤AvÀÄ s̈ÀÆvÀªÀ£ÀÄß PÀnÖPÉÆqÀÄªÁUÀ GAmÁUÀÄªÀ ªÉÊgÀÄzsÀåUÀ¼À£ÀÄß «ÄÃgÀÄvÁÛ ¸ÀªÀÄavÀÛªÀ£ÀÄß 

PÁAiÀÄÄÝPÉÆ¼Àî¨ÉÃPÁzÀ ¸ÁA¸ÀÌøwPÀ dªÁ¨ÁÝjAiÀÄ QæAiÉÄ JA§ÄzÀ£ÀÄß UÀªÀÄ£ÀzÀ°èlÄÖPÉÆAqÀÄ ¥Àæ¸ÀÄÛvÀ ‘¥ÁæaÃ£À PÀ£ÀßqÀ 

¸Á»vÀåzÀ°è£À PÀÈ¶ ªÀÄvÀÄÛ DºÁgÀzÀ ¸ÀÜ½ÃAiÀÄ eÁÕ£À-¸ÀA¸ÀÌøwUÀ¼À avÀæt’ CzsÀåAiÀÄ£ÀPÉÌ M¼À¥Àr¸À¨ÉÃQzÉ. ±ÉÊPÀëtÂPÀ 

¥ÀoÀåUÀ¼À°è C¢üPÀÈvÀªÁV C£ÀÄµÁ×£ÀPÉÌ vÀgÀ¨ÉÃQzÉ. 

PÀ£ÀßqÀ ¥ÁæaÃ£À ¸Á»vÀåªÀÅ MAzÉÃ ªÀÄlÖzÁÝV®è. AiÀiÁªÀ £É¯ÉAiÀÄ°èAiÀÄÆ EªÀÅ MAzÀPÉÆÌAzÀÄ 

¸ÀªÀiÁ£ÀªÁV®è. ºÁUÉAiÉÄÃ PÀ«UÀ¼ÀÄ w½¸ÀÄªÀ DºÁgÀ-PÀÈ¶AiÀÄ ¸ÀÜ½ÃAiÀÄ eÁÕ£À ¥ÀæQæAiÉÄUÀ¼À£ÀÄß C©üªÀåQÛ¸ÀÄªÀ°èAiÀÄÆ 

¸ÀªÀiÁ£ÀvÉ E®è. ¥ÀA¥À-gÀ£Àß-£ÀAiÀÄ¸ÉÃ£À PÀ«UÀ¼À°è AiÀÄxÉÃZÀÒªÁV §gÀÄªÀ ¸ÀªÀÄPÁ°Ã£À ¸ÀªÀiÁdzÀ ¸ÀÜ½ÃAiÀÄ ¥ÀæeÉÕAiÀÄÄ 

ºÀjºÀgÀ, gÀÄzÀæ̈ sÀlÖ, £ÁUÀZÀAzÀæ PÀ«UÀ¼À°è, ±ÁAw£ÁxÀ, CUÀÎ¼À, ZÀAzÀægÁd, DZÀtÚ ªÉÆzÀ¯ÁzÀªÀgÀ°è ºÉZÉÑ£ÀÄßªÀ¶Ö®è. 

CxÀªÁ E®èªÉÃ E®è J£ÀÄßªÀAw®è. ªÀÄzsÀåªÀÄ vÀgÀUÀwAiÀÄ ¸ÁÜ£ÀzÀ°è PÀ«AiÀÄ ¥Àæw¨sÁ±ÀQÛ ¸ÀÜ½ÃAiÀÄªÁV PÉ®¸À 

ªÀiÁrgÀÄvÀÛzÉ. CzÀ£ÀÄß ¸ÀA±ÉÆÃzsÀ£À MgÉUÉ ºÀaÑ ±ÉÆÃ¢ü¸À¨ÉÃQzÉ. 

 ¥Àæ¸ÀÄÛvÀ CzsÀåAiÀÄ£À¢AzÀ DUÀÄªÀ ¸ÀªÀiÁdªÀÄÄT ¯Á s̈ÀUÀ¼ÀÄ §ºÀ¼ÀµÀÄÖ. CªÀÅ ¨sËwPÀ ªÀÄvÀÄÛ s̈Ë¢ÞPÀ eÁÕ£À 

QëwdªÀ£ÀÄß EªÀÄärUÉÆ½¸ÀÄvÀÛªÉ. PÉ®ªÀÅ ¤¢üðµÀÖ GzÉÝÃ±ÀUÀ¼ÀÄ ¥sÀ°vÀUÉÆ¼ÀÄîvÀÛªÉ. AiÀiÁªÀÅzÉÃ ¸Á»vÀåªÀÅ CzÀgÀ 

¯ÉÃRPÀ£À GzÉÝÃ±ÀUÀ¼À£ÀÄß «ÄÃj vÀ£Àß ªÁå¦ÛAiÀÄ£ÀÄß «¸ÀÛj¹PÉÆ¼ÀÄîvÀÛzÉ. F »£Éß¯ÉAiÀÄ°è ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è 

ªÀåPÀÛªÁVgÀÄªÀ PÀÈ¶ ªÀÄvÀÄÛ DºÀgÀzÀ ¸ÀÜ½ÃAiÀÄ eÁÕ£À-¸ÀA¸ÀÌøw avÀætªÀ£ÀÄß AiÀiÁªÀÅzÉÃ MAzÀÄ ¥ÀzÀ, ¥ÀzÀUÀÄZÀÑ, ¥ÀzÀå 

CxÀªÁ AiÀiÁªÀÅzÉÃ MAzÀÄ ¸À¤ßªÉÃ±À, ¸ÀAUÀw, ¥ÁvÀæ, ¸ÁzsÀ£À-¸À®PÀgÀuÉAiÀÄ°è UÀÄgÀÄw¹ vÀÈ¦Û¥ÀlÄÖPÉÆ¼ÀÄîªÀAw®è. 

CzÀÄ eÁUÀÈvÀªÁV eÁjUÉ vÀAzÁUÀ CzÀÄ ¸ÁxÀðPÀ J¤¸ÀÄvÀÛzÉ. DAiÀiÁ £Ár£À £É®zÀ ¸ÉÆUÀr¤AzÀ¯ÉÃ ¸ÀÜ½ÃAiÀÄ 

ªÀåªÀ¸ÁAiÀÄ ZÀlÄªÀnUÀ¼ÀÄ ªÀÄvÀÄÛ DºÁgÀzÀ GvÀàwÛ, ¸ÀAUÀæºÀuÉ ªÀÄvÀÄÛ «vÀgÀuÉ ¥ÀzÀÞwUÀ¼ÀÄ ºÉÆ¸ÀvÀ£ÀªÀ£ÀÄß ¤ÃqÀÄvÀÛªÉ. 

F ¤nÖ£À°è ¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåªÀÅ ¸ÁªÀiÁfPÀ, ¨sËUÉÆÃ½PÀ, DyðPÀ CA±ÀUÀ¼À »£Éß¯ÉAiÀÄ°è ¥ÁæaÃ£ÀgÀ PÀÈ¶ 

ªÀÄvÀÄÛ DºÁgÀzÀ ¸ÀÜ½ÃAiÀÄ eÁÕ£À-¸ÀA¸ÀÌøw avÀætPÉÌ MvÀÄÛPÉÆqÀÄvÀÛzÉ.  

¨sÁgÀvÀªÁtÂ ¤WÀAlÄ, CIIL Mysore,ªÀÄvÀÄÛ (ªÀiÁ»w ¸ÀAUÀæºÀ : §¸ÀªÀgÁd ®PÀÌªÀÄä£ÀªÀgÀ, UÁæªÀÄ : ºÉ§â½î) 

£ÉÃ«Ä£ÁxÀ ¥ÀÄgÁtA, D±Áé¸À-3, ¥ÀzÀå-79 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-1, ¥ÀzÀå-117 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-10, ¥ÀzÀå-88 
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¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-11, ¥ÀzÀå-72 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-12, ¥ÀzÀå-124 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-12, ¥ÀzÀå-145 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-12, ¥ÀzÀå-157 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-12, ¥ÀzÀå-9 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-13, ¥ÀzÀå-71 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-14, ¥ÀzÀå-10 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-2, ¥ÀzÀå-46 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-7, ¥ÀzÀå-38 (ªÀZÀ£À) 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-7, ¥ÀzÀå-92 

¥ÀA¥À¨sÁgÀvÀ, D±Áé¸À-8, ¥ÀzÀå-106 

¥ÀA¥À¨sÁgÀvÀA, D±Áé¸À-6, ¥ÀzÀå-38 (ªÀZÀ£À) 

¥ÁæaÃ£À PÀ£ÀßqÀ ¸Á»vÀåzÀ°è ¸ÀÜ½ÃPÀgÀt ¥ÀæQæAiÉÄ, ¥Àæ. ¸ÀA. ±ÁAvÁ EªÀiÁæ¥ÀÆgÀ, (¯ÉÃR£À : ¥ÀA¥À s̈ÁgÀvÀ 

¸ÀÜ½ÃPÀgÀt ¥ÀæQæAiÉÄ, ¦.PÉ. gÁoÉÆÃqÀ), ¥Àæ¸ÁgÁAUÀ, PÀ.«.«. zsÁgÀªÁqÀ, 2016, ¥ÀÄl- 224. 

¥ÉÆæ. ²ªÀgÁªÀÄAiÀÄå, UÁæ«ÄÃt ¸ÀA¸ÀÌøw ¸ÀAzÀ s̈ÀðPÉÆÃ±À, PÀ¯Á ¥ÀæPÁ±À£À, ¨ÉAUÀ¼ÀÆgÀÄ, 2000, ¥ÀÄl-29 

±ÁAw¥ÀÄgÁtA, ¸ÀA.: ºÀA¥À. £ÁUÀgÁdAiÀÄå, ¦ÃpPÉ ¥ÀÄl- 72. 

±ÁAw¥ÀÄgÁtA, ¸ÀA.: ºÀA¥À. £ÁUÀgÁdAiÀÄå, ¦ÃpPÉ ¥ÀÄl-82. 

±ÁAw¥ÀÄgÁtA, D¸Áé¸À-10, ¥ÀzÀå-94 (UÀzÀå) 

±ÁAw¥ÀÄgÁtA, D±Áé¸À-10, ¥ÀzÀå-95 

±ÁAw¥ÀÄgÁtA, D±Áé¸À-4, ¥ÀzÀå-66 

±ÁAw¥ÀÄgÁtA, ºÀA¥À. £ÁUÀgÁdAiÀÄå, ¦ÃpPÉ, ¥ÀÄl-83 

CQÌUÉÆlÄÖ ªÀÄqÀUÀÆ¿ÄtâAzÀªÀÄA ¥ÉÆÃ®zÉÃ- ¥ÀA¥À, D¢¥ÀÄgÁtA, D±Áé¸À-14, ¥ÀzÀå-32 

Crn¥ÀàtÂUÀ¼ÀÄ : 

D¢¥ÀÄgÁt, D±Áé¸À-11, ¥ÀzÀå-26 (ªÀZÀ£À) (¸ÀA.: PÉ.J¯ï. £ÀgÀ¹AºÀ±Á¹Ûç) 

D¢¥ÀÄgÁtA, D±Áé¸À-6, ¥ÀzÀå-67-72 

D¢¥ÀÄgÁtA, D±Áé¸À-6, ¥ÀzÀå-72 (ªÀZÀ£À) 

D¢¥ÀÄgÁtA, D±Áé¸À-6, ¥ÀzÀå-77 (ªÀZÀ£À) 

D¢¥ÀÄgÁtA, D±Áé¸À-6, ¥ÀzÀå-77 (ªÀZÀ£À) 

D¢¥ÀÄgÁtA, D±Áé¸À-8, ¥ÀzÀå-61 (ªÀZÀ£À) 

D¢¥ÀÄgÁtA, D±Áé¸À-8, ¥ÀzÀå-63 (ªÀZÀ£À) 
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fÃªÀ¸ÀA¨ÉÆÃzsÀ£ÀA, C¢üPÁgÀA-11, ¥ÀzÀå-34 (ªÀZÀ£À) 

fÃªÀ¸ÀA¨ÉÆÃzsÀ£ÀA, C¢üPÁgÀA-11, ¥ÀzÀå-34 (ªÀZÀ£À) ¢AzÀ 39 (ªÀZÀ£À) ªÀgÉUÉ 

fÃªÀ¸ÀA¨ÉÆÃzsÀ£ÀA, C¢üPÁgÀA-11, ¥ÀzÀå-35 

fÃªÀ¸ÀA¨ÉÆÃzsÀ£ÀA, C¢üPÁgÀA-11, ¥ÀzÀå-35 (ªÀZÀ£À) 

gÁªÀÄZÀAzÀæZÀjvÀ ¥ÀÄgÁtA, D±Áé¸À-9, ¥ÀzÀå-181 

ºÀjªÀA±Á¨sÀÄåzÀAiÀÄA, D±Áé¸À-9, ¥ÀzÀå-53 

PÀ£ÀßqÀ ¸Á»vÀå ZÁjwæPÀ ¨É¼ÀªÀtÂUÉ-2, ¹.«ÃgÀtÚ, £ÀªÀPÀ£ÁðlPÀ ¥ÀæPÁ±À£À, ¨ÉAUÀ¼ÀÆgÀÄ, 2017, ¥ÀÄl-228 

PÀuÁðlPÀ ¥ÀAZÀvÀAvÀæ, ¥ÀjÃPÁë ªÁåªÀtð£À ¥ÀæPÀgÀtA, ¥ÀzÀå-249, ¥ÀÄl-234 

rJ¯ïJ£ï ªÀÄvÀÄÛ ºÀA¥Á CªÀgÀÄ EzÀgÀ PÀÄjvÀÄ ¢ÃWÀð ¯ÉÃR£À ¥ÀæPÀn¹zÁÝgÉ. 

UÀzÁAiÀÄÄzÀÞA, D±Áé¸À-3, ¥ÀzÀå-2 (ªÀZÀ£À) 

zsÁ£ÀåUÀ¼ÀÄ, Mt ªÉÄÃªÀÅ ªÉÆzÀ¯ÁzÀªÀÅUÀ¼À£ÀÄß ±ÉÃRj¹qÀ®Ä UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ°è ¤«Äð¸À¯ÁzÀ £É®zÀrAiÀÄ 

gÀZÀ£É CxÀªÁ PÀtd. £ÀªÀPÀ£ÁðlPÀ «eÁÕ£À vÀAvÀæeÁÕ£À ¥ÀzÀ¸ÀA¥ÀzÀ, ¨sÁgÀvÀªÁtÂ, ¹LLJ¯ï, ªÉÄÊ¸ÀÆgÀÄ. 

‘ºÀUÉÃªÀÅ’ JAzÀgÉ-£É®zÀ°è £Á¯ÉÌöÊzÀÄ D¼À UÀÄAr vÉÆÃr, £É®ªÀÄ£ÉAiÀÄAvÉ ªÀiÁr, CzÀPÉÌ ªÀÄÆgÁß®ÄÌ ¥ÀÆn£ÀµÀÄÖ 

QArAiÀÄ£ÀÄß ªÀiÁr, CzÀgÀ M¼ÀUÉ, ªÀÈvÁÛPÁgÀzÀ°è ¨Á«AiÀÄAvÉ JgÀqÀ£ÀÆgÀÄ ZÀzÀgÀ CrUÀ¼ÀµÀÄÖ §AiÀÄ®Ä 

ªÀiÁrPÉÆAqÀÄ, ¸ÉUÀtÂ, ¸ÀÄtÚzÀ ¤Ãj¤AzÀ ¸Áj¹ ¸ÀÄaUÉÆ½¹zÀ £É®zÉÆ¼ÀV£À PÁ¼ÀÄ ¸ÀAUÀæºÀzÀ GUÁætªÁVzÉ. 

E°è AiÀiÁªÀÅzÉÃ UÁ½, ¨É¼ÀPÀÄ EgÀÄªÀÅ¢®è. vÀªÀÄUÉ CªÀ±ÀåPÀªÁzÁUÀ ªÀiÁvÀæ vÉUÉzÀÄ ¨ÉÃPÁzÀµÀÄÖ zsÁ£ÀåUÀ¼À£ÀÄß 

¥ÀqÉzÀÄ ªÀÄvÉÛ ªÀÄÄZÀÄÑvÁÛgÉ. EzÀÄ EwÃgÁ EwÛÃa£À ªÀgÉUÀÆ gÉÊvÀgÀÄ G¥ÀAiÉÆÃV¸ÀÄwÛzÀÝ £É®zÉÆ¼ÀV£À 

GUÁætªÁVvÀÄÛ. GvÀÛgÀ PÀ£ÁðlPÀ UÁæ«ÄÃt ¨sÁUÀzÀ°è EAvÀºÀ ‘ºÀUÉªÀÅ’UÀ¼À£ÀÄß ¥Àæw ºÀ½îAiÀÄ°èAiÀÄÆ ¹UÀÄvÀÛªÉ. 

DzÀgÉ DzsÀÄ¤PÀ GUÁæt ¤UÀªÀÄ, ¸ÀÄ¸ÀfðvÀ PÀlÖqÀUÀ½AzÁV EªÀÅUÀ½UÉ ¨É¯É PÀÄVÎzÉ.  

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-1, ¥ÀzÀå-116 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-1, ¥ÀzÀå-116 (ªÀZÀ£À) 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-1, ¥ÀzÀå-116 (ªÀZÀ£À) 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-1, ¥ÀzÀå-124 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-1, ¥ÀzÀå-67 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-2, ¥ÀzÀå-53 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-3, ¥ÀzÀå-49 (ªÀZÀ£À) 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-7, ¥ÀzÀå-93 

zsÀªÀiÁðªÀÄÈvÀA, D±Áé¸À-8, ¥ÀzÀå-91 
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²PÀët ªÀÄvÀÄÛ ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

qÁ.ªÀÄAdAiÀÄå 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

qÁ.CA¨ÉÃqÀÌgï ²PÀët ªÀÄºÁ «zÁå®AiÀÄ ¸ÁßvÀPÉÆÃvÀÛgÀ ²PÀët «¨sÁUÀ eÉ.¹ £ÀUÀgÀ, ¨ÉAUÀ¼ÀÆgÀÄ-86 

manjaiah218@gmail.com 

¦ÃpPÉ :  

AiÀÄvÀæB £ÁAiÀÄðAvÀÄ ¥ÀÆdåAvÉ, vÀvÀæB gÀªÀÄAvÉ zÉÃªÀvÁ..’ J£ÀÄßªÀ ¸ÀA¸ÀÌøw £ÀªÀÄäzÁVzÀÝgÀÆ, £ÁªÀÅ »A¢¤AzÀ®Æ 

ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß zÀÄ§ð® ªÀUÀðzÀªÀgÀ£ÁßV ºÁUÀÆ ¢éwÃAiÀÄ zÀeÉð ¥ËgÀgÀ£ÁßV ¥ÀgÀUÀtÂ¹zÉÝÃªÉ. EzÀjAzÁV 

ªÀÄ»¼ÉAiÀÄ£ÀÄß PÀÄlÄA§ ¤ªÀðºÀuÉUÉ ªÀiÁvÀæ ¹Ã«ÄvÀ¼À£ÁßV ªÀiÁrzÉ. 20 £ÉÃ ±ÀvÀªÀiÁ£ÀzÀ DgÀA¨sÀzÀ°è ©æl£ï ªÀÄvÀÄÛ 

DªÉÄÃjPÁzÀ°è ªÀÄ»¼ÉAiÀÄjUÉ ªÀÄvÀzÁ£ÀzÀ CªÀPÁ±À ¤ÃrzÀÄÝ. ¥Á²ÑÃªÀiÁvÀå dUÀwÛ£À ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£ÀªÀiÁzÀ°è 

¸ÁPÀµÀÄÖ C©üªÀÈ¢ÞAiÀiÁVzÉ. CzÀjAzÀ CªÀgÀ C£ÉÃPÀ C¸ÀªÀÄxÀðvÉ ªÀÄvÀÄÛ C¸ÀªÀiÁ£ÀvÉUÀ¼ÀÄ PÉÆ£ÉUÉÆ¼Àî¯ÁgÀA©ü¹zÀªÀÅ. 

«±Àé ¸ÀA¸ÉÜAiÀÄ ¥ÀæAiÀÄvÀß¢AzÀ ªÀÄ»¼Á ¸À§°ÃPÀgÀt CAvÀgÁ¶ÖçÃAiÀÄ «ZÁgÁA±ÀªÁVzÉ. 1975£ÀÄß «±Àé ¸ÀA¸ÉÜ 

CAvÀgÁ¶ÖçÃAiÀÄ ªÀÄ»¼Á ªÀµÀðªÀ£ÁßV ºÁUÀÆ 1976-85 £ÀÄß ªÀÄ»¼Á zÀ±ÀPÀªÀ£ÁßV WÉÆÃ¶¹vÀÄ. CA¢¤AzÀ 

ªÀiÁZÀð 8£ÉÃ ¢£ÁAPÀªÀ£ÀÄß CAvÀgÁ¶ÖçÃAiÀÄ ªÀÄ»¼Á ¢£ÁZÀgÀuÉAiÀÄ£ÁßV DZÀj¯ÁUÀÄwÛzÉ. F WÉÆÃµÀuÉ¬ÄAzÀ 

ªÀÄ»¼Á PÀ¯Áåt ¥ÀjPÀ®à£ÉAiÀÄÄ, ªÀÄ»¼Á C©üªÀÈ¢ÞAiÀiÁV §zÀ¯ÁªÀuÉAiÀiÁ¬ÄvÀÄ. ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ¥ÀjPÀ®à£É 

1980 gÀ £ÀAvÀgÀ ¥ÀæZÀ°gÀªÁzÀzÁÝVzÉ. 

ªÀÄÄSÁåA±ÀUÀ¼ÀÄ : ²PÀët CxÀð, ªÁåSÁå£ÀUÀ¼ÀÄ, ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CxÀð, ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CUÀvÀåvÉUÀ¼ÀÄ, 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ PÁAiÀÄðvÀAvÀæUÀ¼ÀÄ, ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV gÁ¶ÖçÃAiÀÄ AiÉÆÃd£ÉUÀ¼ÀÄ, ªÀÄ»¼Á 

¸À§°ÃPÀgÀtPÁÌV PÀ£ÁðlPÀ ¸ÀPÁðgÀzÀ AiÉÆÃd£ÉUÉ. 

²PÀët CxÀð : 

ªÀÄUÀÄ ªÀÄvÀÄÛ ªÀiÁ£ÀªÀ ªÀvÀðªÀiÁ£ÀzÀ°è ¤AvÀÄ s̈ÀÆvÀPÁ®ªÀ£ÀÄß £ÉÆÃr, ¨sÀ«µÀåvÀÛ£ÀÄß ¸ÀA¥ÀzÀâjvÀªÁzÀÄzÀ£ÁßV 

gÀÆ¦¹PÉÆ¼Àî®Ä ¸ÀºÁAiÀÄ ªÀiÁqÀÄªÀÅzÉÃ ²PÀët, EzÀ£ÉßÃ E£ÉÆßAzÀÄ ªÀiÁw£À°è »ÃUÉ ºÉÃ¼À§ºÀÄzÀÄ “ s̈ÀÆvÀ 

¨sÀ«µÀåzÀévÀðªÀiÁ£ÀUÀ¼À eÁUÀÈvÀ ¥ÀæeÉÕ”AiÀÄ£ÀÄß ªÀÄUÀÄ ªÀÄvÀÄÛ ªÀiÁ£À«UÉ vÀªÀÄä fÃ«£ÀgÀzÀÄzÀÝPÀÆÌ ºÀjzÀÄ §gÀÄªÀAvÉ 

ªÀiÁqÀÄªÀ ±ÀQÛAiÉÄÃ ²PÀët. 

ªÁåSÁå£ÀUÀ¼ÀÄ :  

£É®ì£ï ªÀÄAqÉÃ¯Á : “²PÀëtªÀÅ CvÀåAvÀ ±ÀQÛAiÀÄÄvÀ DAiÀÄÄzsÀªÁVzÀÄÝ, ¤ÃªÀÅ dUÀvÀÛ£ÀÄß §zÀ°¸À®Ä §¼À¹PÉÆ¼Àî§ºÀÄzÀÄ. 

zÀ.gÁ.¨ÉÃAzÉæ : “ªÀÄPÀÌ½UÉ D¹ÛªÀiÁqÀ¨ÉÃr, ªÀÄPÀÌ¼À£ÉßÃ D¹ÛAiÀiÁV ªÀiÁr”. 

§mïðgÁåAqï gÀ¸À¯ï : “«ÃgÀgÀÆ, ¢üÃgÀgÀÆ, ¥Àæw¨sÁ ¸ÀA¥À£ÀßgÀÆ DzÀ ªÀåQÛUÀ¼À£ÉÆß¼ÀUÉÆAqÀ ¸ÀªÀiÁdªÀ£ÀÄß 

¤«Äð¸ÀÄªÀÅzÉÃ ²PÀët. 
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ºÀ§ðmï ð£À ¥ÀæPÁgÀ: “ªÀÄUÀÄ«£À ²gÀ, ºÀÈzÀAiÀÄ, PÀgÀUÀ¼À «PÁ¸À DV ªÀÄPÀÌ¼À°è ±ÀæzÉÞ, D¸É, zsÁå£À, £ÁåAiÀÄ, «ªÉÃPÀ, 

¤UÀæºÀ, zsÉÊAiÀÄð ªÉÆzÀ¯ÁzÀ ¸ÀzÀÄÎtUÀ¼ÀÄ £É¯É¸ÀÄªÀAvÉ ªÀiÁqÀÄªÀÅzÉÃ ²PÀët”. ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CxÀð : 

¸À§°ÃPÀgÀt ¥ÀzÀ DAUÀè s̈ÁμÉAiÀÄ ‘Empowerment' JA§ ¥ÀzÀPÉÌ ¸ÀªÀiÁ£ÁxÀð ¥ÀzÀªÁVzÉ. ««zsÀ ¤WÀAlÄUÀ¼À 

¥ÀæPÁgÀ EzÀgÀxÀð 'C¢üPÁgÀ MzÀV¸ÀÄ', '±ÀQÛ vÀAzÀÄPÉÆqÀÄ', 'ºÀPÀÄÌ ¤ÃqÀÄ', '§®UÉÆ½¸ÀÄ” JAzÁUÀÄvÀÛzÉ. 

DzÀÄzÀjAzÀ ±À§Ý±ÀB CxÀðzÀ ¥ÀæPÁgÀ ªÀÄ»¼ÉAiÀÄjUÉ CªÀgÀ ºÀPÀÌ£ÀÄß ¤Ãr CªÀgÀ£ÀÄß ¸À±ÀPÀÛUÉÆ½¸ÀÄªÀ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß 

ªÀÄ»¼Á ¸À§°ÃPÀgÀt J£ÀÄßªÀgÀÄ. 

ªÀÄ»¼ÉUÉ C¢üPÁgÀ ¤Ãr EvÀgÀgÀ ¤AiÀÄAvÀæt¢AzÀ ªÀÄÄPÀÛ¼À£ÁßV ªÀiÁqÀÄªÀ ¥ÀæQæAiÉÄAiÀÄ£ÀÄß C®èzÉÃ CªÀ¼À fÃªÀ£ÀªÀ£ÀÄß 

vÁ£ÉÃ ¤AiÀÄAwæ¹PÉÆ¼ÀÄîªÀ ºÁUÀÆ vÀ£Àß ¸ÁÜ£ÀªÀiÁ£ÀUÀ¼À£ÀÄß ¤zsÀðjPÉÆ¼ÀÄîªÀ C¢üPÁgÀªÀ£ÀÄß ºÉÆAzÀÄªÀÅzÀPÉÌ ªÀÄ»¼Á 

¸À§°ÃPÀgÀt J£ÀÄßªÀgÀÄ. 

 “ªÀÄ»¼É vÀ£Àß ¨Ë¢ÞPÀ ªÀÄvÀÄÛ ¨sËwPÀ ¸ÁªÀÄxÀåð¢AzÀ ¸ÀA¥À£ÀÆä®UÀ¼À£ÀÄß ªÉÊeÁÕ¤PÀªÁV §¼À¹PÉÆAqÀÄ PÀÄlÄA§zÀ 

DgÉÆÃUÀå, DyðPÀvÉ, GzÉÆåÃUÀ, «zÁå s̈Áå¸À ªÀÄÄAvÁzÀ ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ¥ÀjºÀj¹PÉÆAqÀÄ ¸ÁéªÀ®A§£É¬ÄAzÀ 

§zÀÄPÀÄªÀ PÀæªÀÄªÉÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt” 

 “ªÀÄ»¼É vÀ£Àß ¸ÀªÁAðVÃt C©üªÀÈ¢ÞUÉ ¥ÀÆgÀPÀªÁzÀ DyðPÀ, ¸ÁªÀiÁfPÀ, gÁdQÃAiÀÄ, zsÁ«ÄðPÀ, ºÁUÀÆ 

¨Ë¢ÞPÀvÉUÉ ¸ÀA§A¢ü¹zÀAvÉ ±Á¸À£À§zÀÞ £ÉÊwPÀ ±ÀQÛ ¥ÀqÉAiÀÄÄªÀÅzÉÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt.” 

“zsÀªÀÄ£À, C£ÁåAiÀÄ ºÁUÀÆ °AUÀ vÁgÀvÀªÀÄåzÀ «gÀÄzÀÞ zsÁ«ÄðPÀ, ¸ÁA¸ÀÌøwPÀ ºÁUÀÆ ±Á¸À£ÁvÀäPÀªÁV ªÀÄ»¼É 

ºÉÆÃgÁl ªÀiÁqÀÄªÀzÉÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt.” 

¦¼ÉÊ: “ªÀÄ»¼É vÀ£Àß£ÀÄß vÁ£ÀÄ UÀÄgÀÄw¹PÉÆAqÀÄ §zÀÄQ£À J®è PÉëÃvÀæUÀ¼À°è vÀ£Àß ¸ÁªÀÄxÀåð ¨É¼É¹PÉÆ¼ÀÄîªÀÅzÉÃ 

ªÀÄ»¼Á ¸À§°ÃPÀgÀt”  

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CUÀvÀåvÉUÀ¼ÀÄ : 

¨sÁgÀvÀzÀAvÀºÀ C©üªÀÈ¢Þ²Ã® gÁµÀÖçUÀ¼À°è ªÀÄ»¼Á¸À§°ÃPÀgÀtzÀ CªÀ±ÀåPÀvÉAiÀÄ£ÀÄß F PÉ¼ÀV£À CA±ÀUÀ¼À ªÀÄÆ®PÀ 

¸ÀªÀÄyð¸À§ºÀÄzÁVzÉ. 

1. ²PÀët CxÀªÁ ¸ÁPÀëgÀvÉ: dUÀwÛ£À G½zÀ°è gÁµÀÖçUÀ¼ÀVAvÀ ¨sÁgÀvÀzÀ°è C£ÀPÀëgÀvÉ ¥ÀæªÀiÁt ºÉaÑzÉ. 2001 gÀ 

d£ÀUÀtwAiÀÄ ªÀgÀ¢AiÀÄ ¥ÀæPÁgÀ ¥ÀÄgÀÄμÀgÀ ±ÉÃ.75 ¸ÁPÀëgÀjzÀÝgÉ, ªÀÄ»¼ÉAiÀÄgÀÄ ±ÉÃ.54.16 ¸ÁPÀëgÀjzÁÝgÉ. UÁæ«ÄÃt 

¥ÀæzÉÃ±ÀzÀ°è E£ÀÆß C£ÀPÀëgÀvÉAiÀÄ ¥ÀæªÀiÁt ºÉaÑgÀÄvÀÛzÉ. F C£ÀPÀëgÀvÉAiÀÄÄ ªÀÄ»¼ÉAiÀÄgÀ zÉÆqÀØ zË§ð®åªÁVzÉ. 

DzÀÝjAzÀ ²PÀëtzÀ ªÀÄÆ®PÀ ªÀÄ»¼ÉAiÀÄgÀ C£ÀPÀëgÀvÉAiÀÄ£ÀÄß ºÉÆÃUÀ¯Ár¹ C©üªÀÈ¢Þ ¥ÀxÀzÀvÀÛ vÀgÀ®Ä ªÀÄ»¼Á 

¸À§°ÃPÀgÀt CUÀvÀåªÁVzÉ. 

2. ªÀÄ»¼ÉAiÀÄ DgÉÆÃUÀåzÀ ¸ÀªÀÄ¸Éå: ªÀÄ»¼ÉAiÀÄgÀ zË§ð®åUÀ¼À°è CªÀgÀ DgÉÆÃUÀåzÀ C¸Àé¸ÀÜvÉAiÀÄÆ MAzÀÄ ªÀÄ»¼ÉAiÀÄgÀÄ 

PÀrªÉÄ DºÁgÀ ¸ÉÃ«¹ ºÉZÀÄÑ PÁAiÀÄð ªÀiÁqÀÄvÁÛgÉ ºÁUÀÆ C£ÁgÉÆÃUÀåzÀ §UÉÎ ºÉÃ½PÉÆ¼Àî®Ä £ÁaPÉ 

¸Àé¨sÁªÀzÀªÀgÁVzÀÝjAzÀ ªÉÊzÀåjUÉ vÉÆÃj¹PÉÆ¼ÀîzÉÃ ªÀÄvÀÛμÀÄÖ C£ÁgÉÆÃUÀåPÉÌ FqÁUÀÄvÁÛgÉ. ¸ÁA¥ÀæzÁ¬ÄPÀªÁV 
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ºÉtÄÚªÀÄPÀÌ¼À C£ÁgÉÆÃUÀå PÀqÉUÀtÂ¹ UÀAqÀÄªÀÄPÀÌ¼À DgÉÆÃUÀåzÀ PÀqÉUÉ M®ªÀÅUÀ¼À£ÀÄß vÉÆÃj¸ÀÄvÁÛgÉ. DzÀÝjAzÀ 

DgÉÆÃUÀåzÀ zÀÈ¶Ö¬ÄAzÀ®Æ ¸ÀzÀÈqsÀ¼À£ÁßV ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CUÀvÀåªÁVzÉ. 

3. ªÀÄ»¼Á CyðPÀ vÀÄvÀÄð CªÀ±ÀåPÀvÉ: F PÉ¼ÀV£À JgÀqÀÄ ¸ÀAzÀ¨sÀðUÀ½AzÀ ªÀÄ»¼Á DyðPÀvÉ PÉ¼ÀªÀÄlÖzÁÝVzÉ. 1) 

¨sÁgÀvÀzÀ vÀ¯Á DzÁAiÀÄ PÀrªÉÄ EzÀÄÝ ºÉaÑ£À PÀÄlÄA§UÀ¼ÀÄ DyðPÀªÁV §qÀvÀ£À gÉÃSÉVAvÀ PÉ¼ÀªÀÄlÖzÀ°èzÁÝgÉ. 2) 

MAzÀÄ £ÀÆgÀÄ ªÀμÀðUÀ½AzÀ®Æ ¨sÁgÀvÀzÀ°è ºÉtÄÚªÀÄPÀÌ¼ÀÄ D¹ÛUÀ¼À£ÀÄß vÀªÀÄä ºÉ¸Àj£À°è ºÉÆAzÀ¨ÁgÀzÉA§ PÁ£ÀÆ£ÀÄ 

ªÀÄÄAvÁzÀªÀÅUÀ¼ÀÄ. DzÀÝjAzÀ ºÉtÄÚªÀÄPÀÌ¼ÀÄ DyðPÀªÁV zÀÄ§ð®¼ÁVgÀÄªÀ¼ÀÄ. GvÀÛªÀÄ ¸ÁéªÀ®A§£É §zÀÄPÀ£ÀÄß 

ºÉÆAzÀ®Ä DyðPÀªÁV ¸À±ÀPÀÛ¼ÁV ¸À§°ÃPÀgÀt ºÉÆAzÀÄªÀÅzÀÄ DªÀ±ÀåPÀªÁVzÉ. 

4. ªÀÄ»¼Á zËdð£Àå : ªÀÄ»¼É zÀÄ§ð® °AUÀzÀªÀ¼ÁVzÀÝjAzÀ CªÀ¼À ªÉÄÃ¯É ¤gÀAvÀgÀ zËdð£ÀåUÀ¼ÀÄ £ÀqÉAiÀÄÄwÛªÉ. 

CªÀÅUÀ¼À°è DvÁåZÁgÀ, PÀ¼Àî ¸ÁUÀtÂPÉ, ªÀgÀzÀQëuÉ, ¯ÉÊAVPÀ zËdð£Àå, C£ÉÊwPÀ ¸ÀA§AzsÀ ºÉÆAzÀÄªÀÅzÀÄ 

ªÀÄÄAvÁzÀªÀÅUÀ¼ÁVªÉ. EªÀÅUÀ½AzÀ C£ÉÃPÀ jÃwAiÀÄ°è ªÀÄ»¼É §°¥À±ÀÄ DUÀÄwÛzÁÝ¼É. EªÀÅUÀ½AzÀ gÀPÀëuÉ ºÉÆAzÀÄªÀ 

¸À®ÄªÁV ºÁUÀÆ ºÉtÄÚ ªÀÄPÀÌ¼À «gÀÄzÀÞzÀ J®è jÃwAiÀÄ vÁgÀvÀªÀÄå ºÁUÀÆ zËdð£Àå ¤ªÁgÀuÉ ªÀiÁqÀ®Ä ªÀÄ»¼Á 

¸À§°ÃPÀgÀt CvÀåªÀ±ÀåPÀªÁVzÉ.  

5. ¸ÁéªÀ®A©AiÀÄ£ÁßV¸ÀÄªÀÅzÀÄ : ªÀÄ»¼ÉAiÀÄ£ÀÄß DyðPÀ ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀªÁV ¸À¼À£Áß ¸ÁéªÀ®A©AiÀÄ£ÁßV¸À®Ä 

ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt DªÀ±ÀåPÀªÁVzÉ. 

6. ¸ÀªÀiÁdzÀ ªÀÄÄRå ªÁ»¤UÉ vÀgÀ®Ä: ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß zÀÄ§ð® ªÀUÀðzÀªÀgÀ£ÁßV ºÁUÀÆ ¢éwÃAiÀÄ zÀeÉð ¥ËgÀgÀ£ÁßV 

¥ÀgÀUÀtÂ¸À¯ÁVzÉ. ªÀÄvÀÄÛ ªÀÄ»¼ÉAiÀÄ£ÀÄß PÀÄlÄA§ ¤ªÀðºÀuÉUÉ ªÀiÁvÀæ ¹Ã«ÄvÀ¼À£ÁßV ªÀiÁrzÉ. F ¥ÀlÖªÀ£ÀÄß 

ºÉÆÃUÀ¯Ár¹ ¸ÀªÀiÁdzÀ ¥ÀæUÀw ¥ÀxÀPÉÌ vÀgÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CvÀåªÀ±ÀåPÀªÁVzÉ. 

7. DyðPÀªÁV §°μÀ×gÀ£ÁßV¸À®Ä: ªÀÄ£É ªÀÄPÀÌ¼ÀÄ PÀÄAlÄA§ ¤ªÀðºÀuÉAiÀÄ°è vÉÆqÀV DyðPÀªÁV ªÀÄvÉÆÛ§âgÀ£ÀÄß 

ªÀÄ»¼É CªÀ®A©vÀ¼ÁVgÀÄªÀzÀ£ÀÄß ºÉÆÃUÀ¯Ár¸À®Ä GvÁàzÀ£Á ZÀlÄªÀnPÉUÀ¼À°è vÉÆqÀV¹ DyðPÀªÁV 

§°µÀÖ¼À£ÁßV ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CvÀåªÀ±ÀåPÀªÁVzÉ. 

8. DvÀä«±Áé¸À ºÁUÀÆ vÀªÀÄä WÀ£ÀvÉAiÀÄ CjªÀÅ ªÀÄÆr¸À®Ä: ªÀÄ»¼ÉAiÀÄÄ J®è gÀAUÀUÀ¼À°è GvÀÛªÀÄ ¸ÁzsÀ£É 

ªÀiÁqÀÄªÀAvÁUÀ®Ä CªÀ¼À°è DvÀä «±Áé¸À ºÁUÀÆ WÀ£ÀvÉAiÀÄ CjªÀÅ ªÀÄÆr¸À®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

CvÀåªÀ±ÀåPÀªÁVzÉ. 

9. ¹ÛçÃ. ¸ÀÄgÀÄμÀgÀ £ÀqÀÄ«£À CAvÀgÀ PÀrªÉÄ ªÀiÁqÀ®Ä: ¹ÛçÃ ¥ÀÄgÀÄμÀgÀ ¸ÁÜ£ÀªÀiÁ£ÀUÀ¼À°èAiÀÄ CAvÀgÀ ºÉÆÃUÀ¯Ár¸À®Ä 

ºÁUÀÆ ¥ÀæªÀiÁtUÀ¼À°ègÀÄªÀ CAvÀgÀªÀ£ÀÄß PÀrªÉÄ ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CvÀåªÀ±ÀåPÀªÁVzÉ. 

10. ¸ÀévÀAvÀæ ¤tðAiÀÄ PÉÊUÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀ®Ä:  ªÉÊAiÀÄQÛPÀ DgÉÆÃUÀå, ²PÀët, GzÉÆåÃUÀ ºÁUÀÆ ºÀPÀÄÌUÀ¼À §UÉÎ ¸ÀévÀAvÀæ 

¤tðAiÀÄ PÉÊUÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CvÀåªÀ±ÀåPÀªÁVzÉ. 

11. ¸ÀévÀAvÀæªÁV aAvÀ£É ºÁUÀÆ «ZÁgÀUÀ¼À£ÀÄß C©üªÀåPÀÛ¥Àr¸À®Ä: ªÀÄ»¼É vÀ£Àß fÃªÀ£À ªÀiÁUÀð DAiÀÄÄÝPÉÆ¼ÀÄîªÀ°è 

¸ÀévÀAvÀæªÁV aAvÀ£É ºÁUÀÆ «ZÁgÀUÀ¼À£ÀÄß C©üªÀåPÀÛ¥Àr¸À®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CªÀ±ÀåPÀªÁVzÉ. 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ PÁAiÀÄðvÀAvÀæUÀ¼ÀÄ: 
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 eÁUÀwPÀ ªÀÄ»¼Á ¸ÀªÉÄäÃ¼À£ÀzÀ £ÀqÀÄªÀ½UÀ¼À DzsÁgÀzÀ ªÉÄÃ¯É s̈ÁgÀvÀ ¸ÀgÀPÁgÀªÀÅ ªÀÄ»¼Á C©üªÀ¢ÞUÁV gÁ¶ÖçÃAiÀÄ 

zÁR¯ÉAiÀÄ£ÀÄß vÀAiÀiÁj¹zÉ. CzÀgÀ°è ¸ÀgÀPÁgÀªÀÅ 2001 £ÀÄß ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ªÀμÀðªÁV WÉÆÃ¶¹zÉ ºÁUÀÆ 

gÁ¶ÖçÃAiÀÄ zÁR¯ÉAiÀÄÄ F PÉ¼ÀV£À ¸À§°ÃPÀgÀtzÀ PÁAiÀÄðvÀAvÀæUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ. 

1. ±ÉÊPÀëtÂPÀ CªÀPÁ±ÀUÀ¼À£ÀÄß PÀ°à¸ÀÄªÀÅzÀÄ : ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ¥Àæ§® C¸ÀÛç ²PÀëtªÁVzÉ. ¥Á®PÀgÀ §qÀvÀ£À, 

C£ÀPÀëgÀvÉ ªÀÄvÀÄÛ CeÁÕ£À¢AzÀ vÀªÀÄä ºÉtÄÚªÀÄPÀÌ¼À£ÀÄß ±Á¯ÉUÉ PÀ¼ÀÄ»¸ÀzÉÃ ªÀÄ£ÉUÉ®¸ÀPÉÌ CxÀªÁ zÀÄrAiÀÄ®Ä 

ºÀZÀÄÑªÀÅzÀjAzÀ ¸ÁPÀëgÀvÉAiÀÄ ¥ÀæªÀiÁtzÀ°è C¸ÀªÀiÁ£ÀvÉ GAmÁVgÀÄªÀzÀ£ÀÄß ²PÀëtzÀ ªÀÄÆ®PÀ ºÉÆÃUÀ¯Ár¸ÀÄªÀÅzÀÄ, 

FUÁUÀ¯ÉÃ ¸ÀgÀPÁgÀªÀÅ PÀ¥ÀÄàºÀ®UÉ PÁAiÀiÁðZÀgÀuÉ, ¸ÀªÀð²PÀët C©üAiÀiÁ£À AiÉÆÃd£ÉUÀ¼À ªÀÄÆ®PÀ ¨Á®QAiÀÄgÀ 

²PÀët ¥ÉÆæÃvÁì»¸ÀÄªÀ, ¥Á®PÀgÀ ªÀÄ£À¥ÀjªÀvÀð£ÉUÉ F PÉ¼ÀV£À ¸Ë®¨sÀåUÀ¼À£ÀÄß MzÀV¹zÉ. 

¸ÀA«zsÁ£ÀzÀ 14, 15, 16, 39 ºÁUÀÆ 42 gÀ «¢üUÀ¼À ªÀÄÆ®PÀ ¥ÁæxÀ«ÄPÀ ²PÀët¢AzÀ ¥ËæqsÀ²PÀëtzÀªÀgÉUÉ GavÀ 

ªÀÄvÀÄÛ PÀqÁØAiÀÄ ²PÀët ºÁUÀÆ «±ÉÃμÀ ¸Ë® s̈ÀåUÀ¼À£ÀÄß MzÀV¹zÉ.  

¥ÀzÀ« ¥ÀÆªÀð ²PÀët¢AzÀ ¥ÀzÀ« ²PÀëtzÀªÀgÉUÉ ±ÀÄ®Ì «£ÁAiÀÄw ¤ÃqÀÄwÛzÉ. 

¥ÀzÀ« ªÀÄvÀÄÛ ªÀÈwÛ ²PÀëtUÀ¼À°è «ÄÃ¸À¯Áw PÀ°à¹zÉ. 

GavÀ ¥ÀoÀå¥ÀÄ¸ÀÛPÀ, ¸ÀªÀÄªÀ¸ÀÛç ªÀÄvÀÄÛ ¨ÉÊ¹PÀ¯ï «vÀgÀuÉ. 

¨Á°PÉAiÀÄjUÁV «±ÉÃμÀ ±Á¯ÉUÀ¼À ¸ÁÜ¥À£É, PÀ¸ÁÛgÀuÁ UÁA¢ü ¨Á°PÉAiÀÄgÀ «zÁå®AiÀÄ, QvÀÆÛgÁtÂ ªÀÄ»¼Á ¸ÉÊ¤PÀ 

±Á¯É, ¨Á°PÉAiÀÄgÀ ¥ÁæxÀ«ÄPÀ ªÀÄvÀÄÛ ¥ËæqsÀ±Á¯É ªÀÄvÀÄÛ PÁ¯ÉÃdÄUÀ¼À ¸ÁÜ¥À£É ªÀiÁqÀ¯ÁVzÉ. 

©eÁ¥ÀÆgÀzÀ°è PÀ£ÁðlPÀ gÁdå ªÀÄ»¼Á «±Àé«zÁå®AiÀÄ ¸ÁÜ¦vÀªÁVzÉ. 

¥ÀævÉåÃPÀ ¨Á°PÉAiÀÄgÀ ªÀ¸Àw ¤®AiÀÄUÀ¼À ¸ÁÜ¥À£É ªÀiÁqÀ¯ÁVzÉ. 

ºÉtÄÚ ªÀÄPÀÌ½UÉ «±ÉÃμÀ ²μÀåªÉÃvÀ£À ¤ÃqÀÄªÀÅzÀÄ. 

¨Á ¨Á¯É ±Á¯ÉUÉ, atÚgÀ CAUÀ¼À, PÀÆ°¬ÄAzÀ ±Á¯ÉUÉ. 

2. gÁdQÃAiÀÄzÀ°è ¥Á¯ÉÆÎ¼Àî®Ä CªÀPÁ±À PÀ°à¸ÀÄªÀgÀÄ : FUÁUÀ¯ÉÃ ¸ÀÜ½ÃAiÀÄ ¸ÀA¸ÉÜUÀ¼À ZÀÄ£ÁªÀuÉAiÀÄ°è ±ÉÃ.33 ªÀÄ»¼Á 

«ÄÃ¸À¯Áw PÀ°à¸À¯ÁVzÉ. ±Á¸À£À ¸À s̈ÉUÀ¼À°è «ÄÃ¸À¯ÁwUÁV ¥ÀæAiÀÄvÀß ªÀÄÄAzÀÄªÀj¢zÉ. 

3. DzÁAiÀÄ vÀgÀÄªÀ AiÉÆÃd£ÉUÀ¼ÀÄ : ªÀÄ»¼ÉAiÀÄ£ÀÄß ¸À§°ÃPÀgÀtUÉÆ½¸À®Ä CªÀ½UÉ ±ÉÊPÀëtÂPÀ ¸Ë®¨sÀåUÀ¼À£ÀÄß 

MzÀV¸ÀÄªÀÅzÀgÀ eÉÆvÉUÉ CªÀ¼À£ÀÄß ¸ÁéªÀ®A©AiÀÄ£ÁßV ªÀiÁqÀ®Ä CyðPÀ ZÀlÄªÀnPÉUÀ¼À°è ¥Á¯ÉÆÎ¼ÀÄîªÀAvÉ 

ªÀiÁqÀÄªÀÅzÀÄ CUÀvÀåªÁVzÉ. CzÀPÁÌV ¸ÀgÀPÁgÀªÀÅ F PÉ¼ÀV£À ZÀlÄªÀnPÉUÀ¼À ªÀÄÆ®PÀ ¥ÉÆæÃvÁì»¸ÀÄwÛzÉ. 

ªÀÄ»¼Á ¸Àé¸ÀºÁAiÀÄ ¸ÀAWÀUÀ½UÉ gÁ¶ÖçÃPÀÈvÀ ¨ÁåAPÀÄUÀ¼À ªÀÄÆ®PÀ DyðPÀ £ÉgÀªÀÅ ¤Ãr ¸ÀÜ GzÉÆåÃUÀUÀ¼À°è 

vÉÆqÀUÀÄªÀAvÉ ¥ÉÆæÃvÁìºÀ. 

ªÀÄ»¼Á ¨ÁåAPÀÄUÀ¼À ¸ÁÜ¥À£ÉUÉ ¥ÉÆæÃvÁìºÀ. 

¸ÀéAiÀÄA GzÉÆåÃUÀ PÉÊUÉÆ¼Àî®Ä GavÀ vÀgÀ¨ÉÃw. 

DzÁAiÀÄ vÉjUÉAiÀÄ°è «£ÁAiÀÄw. 

CAZÉ PÀbÉÃj G½vÁAiÀÄ ¸ÀAUÀæºÀuÉAiÀÄ°è ºÉaÑ£À PÀ«ÄÃμÀ£ï ®¨sÀå  
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4. ªÀÄ»¼Á ¸ÁPÀëgÀvÁ ¥ÀæªÀiÁtªÀ£ÀÄß ºÉaÑ¸ÀÄªÀÅzÀÄ : ¸ÀgÀPÁj ªÀÄvÀÄÛ ¸ÀgÀPÁgÉÃvÀgÀ ¸ÀA¸ÉÜUÀ¼À£ÀÄß ¸ÀªÀÄ£ÀéAiÀÄUÉÆ½¸ÀÄªÀ 

ªÀÄÆ®PÀ ªÀÄ»¼Á ¸ÁPÀëgÀvÉAiÀÄ ªÀÄlÖªÀ£ÀÄß UÀjμÀ× ¥ÀæªÀiÁtzÀ°è ºÉaÑ¸ÀÄªÀÅzÀÄ. ¸ÁPÀëgÀvÉ¬ÄAzÀ ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÁéªÀ®A© 

fÃªÀ£ÀªÀ£ÀÄß £ÀqÉ¸À®Ä ¸ÀªÀÄxÀðgÀ£ÁßV¸ÀÄªÀÅzÀÄ. 

5. GzÉÆåÃUÀzÀ CªÀPÁ±ÀUÀ¼ÀÄ : DyðPÀ ¸ÁéªÀ®A§£ÉUÁV ¸ÀgÀPÁj ªÀÄvÀÄÛ CgÉ¸ÀgÀPÁj GzÉÆåÃUÀUÀ¼À°è CªÀPÁ±À 

PÀ°à¸À®Ä ¸ÀgÀPÁgÀ «±ÉÃμÀ PÁ£ÀÆ£ÀÄ gÀÆ¦¹ «ÄÃ¸À¯ÁwAiÀÄ£ÀÄß DgÀA©ü¹zÉ. PÉÃAzÀæ ªÀÄvÀÄÛ gÁdå ¸ÀgÀPÁgÀUÀ¼ÀÄ 

ªÀÄ»¼Á GzÉÆåÃUÀ ¸ÀÈ¶ÖUÁV ««zsÀ AiÉÆÃd£ÉUÀ¼À£ÀÄß gÀÆ¦¸ÀÄwÛªÉ. CªÀÅUÀ¼À°è  

J¯Áè PÉëÃvÀæUÀ¼À°è ªÀÄ»¼Á GzÉÆåÃUÀ ¸ÀÈ¶ÖUÉ CªÀPÁ±À PÀ°è¸ÀÄªÀgÀÄ. 

J®è ¸ÀgÀPÁj £ÉÃªÀÄPÁwUÀ¼À°è ±ÉÃ.33 jAzÀ ±ÉÃ.50 ªÀgÉUÉ «ÄÃ¸À¯Áw PÀ°à¹zÉ.  

6. ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÌøw wPÀ ZÀlÄªÀnPÉUÀ½UÉ ¥ÉÆæÃvÁìºÀ : ªÀÄ»¼É ¸Àé¨sÁªÀvÀB ¸ËAzÀAiÀÄð ¥ÀæeÉÕAiÀÄ¼ÀîªÀ¼ÀÄ, PÀ¯Á 

gÀ¹PÀgÀÄ, PÀ¯ÁgÁzsÀPÀ¼ÀÆ, ¸ÁªÀiÁfPÀ ºÁUÀÆ ¸ÁA¸ÀÌøwPÀ ¥ÀæeÉÕAiÀÄÄ¼ÀîªÀ¼ÀÄ DVgÀÄªÀ¼ÀÄ, »ÃUÁV CªÀ¼À£ÀÄß ¸ÁªÀiÁfPÀ 

ºÁUÀÆ ¸ÁA¸ÀÌøw ZÀlÄªÀnPÉUÀ¼À°è ¸ÀQæÃAiÀÄªÁV ¥Á¯ÉÆÎ¼ÀîªÀAvÉ ¥ÉÆæÃvÁì»¸ÀÄªÀzÀÄ CªÀ¼À ¸À§°ÃPÀgÀtPÉÌ GvÀÛªÀÄ 

¥ÉÃgÀuÉAiÀiÁUÀÄvÀÛzÉ. CAvÀºÀ PÁAiÀÄðPÀæªÀÄUÀ¼À°è ¨sÁUÀªÀ»¹zÀ ªÀÄ»¼É DvÀä«±Áé¸À ªÀÄÆr¹PÉÆ¼Àî®Ä ¸ÁzsÀå £ÀªÀÄä 

zÉÃ±À ¸ÁªÀiÁfPÀ ºÁUÀÆ ¸ÁA¸ÀÌøwPÀªÁV ²æÃªÀÄAvÀ ¥ÀgÀA¥ÀgÉAiÀÄ£ÀÄß ºÉÆA¢zÉ. ¸ÀªÀiÁdzÀ°è ªÀÄ»¼Á ¸ÀAWÀUÀ¼ÀÄ, 

AiÀÄÄªÀw ¸ÀAWÀUÀ¼ÀÄ, ¸ÀªÀiÁd ¸ÉÃªÁ ¸ÀAWÀ-¸ÀA¸ÉÜUÀ¼À£ÀÄß ¸ÀAWÀn¸ÀÄªÀ, ¸ÁªÀiÁfPÀ ºÁUÀÆ ¸ÁA¸ÀÌøwPÀ 

PÁAiÀÄðPÀæªÀÄzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ ¥Á¯ÉÆÎ¼ÀÄîªÀ ªÀÄÆ®PÀ CªÀgÀ°è ªÁPï ZÀvÀÄgÀvÉ, zsÉÊAiÀÄð, C©üªÀåQÛ, ¸ÁªÀÄxÀåð, 

ªÀÄ£ÉÆÃ§®, ¸ÁéªÀ®A§£É, ªÉÊZÁjPÀvÉ ªÀÈ¢Þ¹ CªÀ¼À£ÀÄß ¸À±ÀPÀÛ¼À£ÁßV ªÀiÁqÀÄvÀÛzÉ. 

¸ÁA¸ÀÌøwPÀ ZÀlÄªÀnPÉUÀ¼ÁzÀ ¸ÀAVÃvÀ, ¨sÀgÀvÀ£Álå, UÀªÀÄPÀ, £ÁlPÀ, avÀæPÀ¯É ªÀÄÄAvÁzÀªÀÅUÀ¼À°è CªÀPÁ±À PÀ°à¹ 

PÉÆqÀ¨ÉÃPÀÄ, ¸ÀªÀiÁd ¸ÉÃªÁ ZÀlÄªÀnPÉUÀ¼À°è ªÀÄ»¼ÉAiÀÄgÀÄ ¥Á¯ÉÆÎ¼ÀÄîªÀAvÉ ¥ÉæÃgÉÃ¦¸À®Ä ±Á¯Á PÁ¯ÉÃdUÀ¼À°èAiÉÄÃ 

gÁ¶ÖçÃAiÀÄ ¸ÉÃªÁ AiÉÆÃd£É, ¸ËQì ªÀÄvÀÄÛ UÉÊqï, J£ï.¹.¹, ªÀÄÄAvÁzÀ ZÀlÄªÀnPÉUÀ¼À°è ¨sÁUÀªÀ»¹ zÀAiÀiÁ ¸ÁºÀ¸À 

¨É¼É¹PÉÆ¼ÀÄîªÀ CªÀPÁ±À PÀ°à̧ À¨ÉÃPÀÄ.  

7. ªÀÄ»¼ÉAiÀÄgÀ ¸ÀªÀiÁ£À ºÀPÀÄÌUÀ¼À ºÁUÀÆ ±Á¸À£ÁvÀäPÀ CA±ÀUÀ¼À C£ÀÄμÁ×£À : ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£ÀªÀiÁ£À ºÉaÑ¹ 

¸À§°ÃPÀgÀtUÉÆ½¸À®Ä, ¸ÀA«zsÁ£ÀzÀ ºÀPÀÄÌUÀ¼À DzsÁgÀªÁV ¸ÀgÀPÁgÀ PÁ£ÀÆ£ÀÄUÀ¼À£ÀÄß gÀÆ¦¹zÉ. CªÀÅUÀ¼ÀÄ F 

PÉ¼ÀV£ÀAwªÉ. 

¸ÀªÀiÁ£À PÉ®¸ÀPÉÌ ¸ÀªÀiÁ£À ªÉÃvÀ£À JA§ ¤Ãw.  

¦vÁæfðvÀ D¹ÛAiÀÄ°è ¸ÀªÀiÁ£À ºÀPÀÄÌ. 

ºÉtÄÚ ªÀÄPÀÌ¼À ªÉÄÃ¯É zËdð£Àå ¤μÉÃzsÀ PÁAiÉÄÝ. 

¨Á®å «ªÁºÀ, §ºÀÄ¥ÀwßvÀé ªÀÄvÀÄÛ ªÀgÀzÀQëuÉ ¤μÉÃzsÀ PÁAiÉÄÝUÀ¼ÀÄ. 

«ZÉÒÃzÀ£À ºÁUÀÆ ¥ÀjºÁgÀ PÁAiÉÄÝ. 

gÁµÀæöÖ ªÀÄvÀÄÛ gÁdåzÀ°è ªÀÄ»¼Á DAiÉÆÃUÀ gÀZÀ£É. 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV gÁ¶ÖçÃAiÀÄ AiÉÆÃd£ÉUÀ¼ÀÄ :  
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ªÀÄ»¼Á ªÀÄvÀÄÛ PÀ¯Áåt E¯ÁSÉAiÀÄÄ ªÀiÁ£ÀªÀ ¸ÀA¥À£ÀÆä® C©üªÀÈ¢Ü ªÀÄAvÁæ®AiÀÄzÀ CrAiÀÄ°è ¨sÁgÀvÀ ¸ÀPÁðgÀªÀÅ 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV PÉ®ªÀÅ PÁAiÀÄðPÀæªÀÄ ªÀÄvÀÄÛ AiÉÆÃd£ÉUÀ¼À£ÀÄß gÀÆ¦¹zÉ. CªÀÅUÀ¼ÉAzÀgÉ:- 

1. GzÉÆåÃUÀ SÁwæ AiÉÆÃd£É-1993. 

2. gÁ¶ÖçÃAiÀÄ ¸ÁªÀiÁfPÀ £ÉgÀªÀÅ AiÉÆÃd£É-1995. 

3. ¸Àétð dAiÀÄAw ¸ÀºÀj gÉÆÃeïUÁgï AiÉÆÃd£É-1997. 

4. dªÁºÀgï UÁæªÀÄ ¸ÀªÀÄÈ¢Þ AiÉÆÃd£É-1999  

5. ¸Àétð dAiÀÄAw UÁæªÀÄ ¸ÀégÁeï AiÉÆÃd£É-1999.  

6. EA¢gÁ DªÁ¸À AiÉÆÃd£É-1999. 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV PÀ£ÁðlPÀ ¸ÀPÁðgÀzÀ AiÉÆÃd£ÉUÉ : 

PÀ£ÁðlPÀ ¸ÀPÁðgÀªÀÅ PÀÆqÁ ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV C£ÉÃPÀ PÁAiÀÄð PÀæªÀÄUÀ¼À£ÀÄß ºÀ«ÄäPÉÆArzÉ. 

1. GzÉÆåÃV¤ AiÉÆÃd£É.  

2. ªÀÄ»¼Á vÀgÀ¨ÉÃw AiÉÆÃd£É  

3. zÉÃªÀzÁ¹ ¥ÀÄ£Àgï ªÀ¸Àw PÁAiÀÄðPÀæªÀÄ. 

4. ¸ïÖ¥ï AiÉÆÃd£É. (ªÀÄ»¼ÉAiÀiÁjUÁV vÀgÀ¨ÉÃw ªÀÄvÀÄÛ GzÉÆåÃUÀ £ÉgÀªÀÅ AiÉÆÃd£É). 

5. ¹ÛçÃ ±ÀQÛ AiÉÆÃd£É.  

6. ¸ÁAvÁé£Á AiÉÆÃd£É.  

7. CªÀÄÈvÀ AiÉÆÃd£É. 

8. ¨sÁUÀå®QëöäÃ AiÉÆÃd£É.  

9. ªÀiÁvÀÈ ¥ÀÆtð (UÀ©üðtÂ ªÀÄvÀÄÛ ºÁ®Ær¸ÀÄªÀ vÁAiÀÄA¢jUÉ ªÁgÀzÀ DgÀÄ ¢£ÀUÀ¼ÀÄ ºÁ®Ä ªÀÄvÀÄÛ ªÉÆmÉÖ ¸À»vÀ, 

¥Ë¶×PÀ DºÁgÀ «vÀgÀuÉ.  

G¥À¸ÀAºÁgÀ:  

“«zÁå «»Ã£ÀB ¥À±ÀÄB” JA§ DAiÉÆÃðQÛAiÀÄAvÉ ¥ÀÄgÀÄµÀgÁUÀ°, ¹ÛçÃAiÀÄgÁUÀ°, «zÉå E®èzÀªÀgÀÄ ¥À±ÀÄ 

¸ÀªÀiÁ£ÀgÁUÀÄvÁÛgÉ. ¥À±ÀÄ«VAvÀ GvÀÛªÀÄ fÃªÀ£À ¸ÁV¸À®Ä ²PÀët CªÀ±Àå. ²PÀëtzÀ ªÀÄÆ® GzÉÝÃ±À, ¸ÁªÀiÁfPÀ ¥ÀæeÉÕ 

ªÀÄvÀÄÛ DvÀäeÁÕ£ÀªÀÅ¼Àî £ÁUÀjPÀgÀ£ÀÄß vÀAiÀiÁgÀÄ ªÀiÁqÀÄªÀÅzÀ®èzÉ CªÀjUÉ vÁªÀÅ ªÁ¹¸ÀÄªÀ dUÀwÛ£À eÁÕ£ÀªÀÅ ZÀ£ÁßV 

w½AiÀÄÄªÀAvÉ ªÀiÁqÀÄªÀÅzÁVzÉ. ²PÀët¢AzÀ ªÀÄ»¼É vÀ£Àß §zÀÄPÀ£ÀÄß ºÀ¸À£ÁV¹PÉÆAqÀÄ, Gdé®UÉÆ½¹PÉÆAqÀÄ, 

ªÀiÁ£ÀªÀ PÀÄ®zÀ°è ¸ÀÄR±ÁAw £É¯É¸ÀÄªÀAvÉ ªÀiÁqÀÄvÁÛ¼É. DzÀÝjAzÀ CªÀgÀÄ ¥ÀÄgÀÄµÀgÁUÀ°, ¹ÛçÃAiÀÄgÁUÀ° CªÀjUÉ 

²PÀët CªÀ±ÀåªÁVzÉ. 

DzsÁgÀ UÀæAxÀUÀ¼ÀÄ: 

PÉÆÃrgÀAUÀ¥Àà., ²PÀët ªÀÄvÀÄÛ gÁ¶ÖçÃAiÀÄ PÁ¼ÀfUÀ¼ÀÄ. «ªÉÃPÀ ¥ÀæPÁ±À£À, aPÀÌ§¼Áè¥ÀÄgÀ -2005. 

PÉÆAUÀªÁqÀ J£ï.©., ²PÀëtzÀ°è gÁ¶ÖçÃAiÀÄ PÀ¼ÀPÀ½UÀ¼ÀÄ. «zÁå¤¢ü ¥ÀæPÁ±À UÀzÀUÀ -2010. 
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Bhaskar Rao Digumarti., Education For All, The Global Consensus. APH Publishing 

Corporation, New Delhi 2014. 

DSERT., Gender Issues –A Resource Book. DSERT Bangalore. 

Haseen Taj H.T., Current challenges in Education. Neelkamal Publication Pvt., Ltd. 

Hyderabad-2005. 

Haseen Taj H.T., Education and National Concerns. Neelkamal Publication Pvt., Ltd. 

Hyderabad-2008. 
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PÀ£ÁðlPÀzÀ PÀÄ±À®PÀ«ÄðUÀ¼À°è C¥ÀgÀÆ¥ÀzÀ ²°àUÀ¼ÀÄ 

ªÉAPÀmÉÃ±ï J¸ï 

¦JZï.r ¸ÀA±ÉÆÃzsÀ£Á «zÁåyð 

ZÀjvÉæ « s̈ÁUÀ PÀ£ÀßqÀ «±Àé«zÁå¤®AiÀÄ, ºÀA¦ 

ssvenkatesh10@gmail.com 
 

¸ÁgÁA±À: EwºÁ¸ÀzÀ°è gÁdgÀ PÁ®zÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÁzÀ CPÀÌ¸Á°UÀgÀÄ, PÀªÀiÁägÀgÀÄ, PÀAZÀÄUÁgÀgÀÄ, 

PÀÄA¨ÁgÀgÀÄ, UÁtÂUÀgÀÄ, ZÀªÀÄðUÁgÀgÀÄ, £ÉÃPÁgÀgÀÄ, §rVUÀgÀÄ, ¨sÉÆÃ«UÀ¼ÀÄ, ªÀiÁ¯ÉUÁgÀgÀÄ, ªÉÄÃzÁgÀgÀÄ, ²°àUÀ¼À£ÀÄß 

ªÀÄÄvÁAzÀªÀgÀÄ PÁt¹UÀÄªÀgÀÄ. EA¢UÀÆ J¯Áè PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ £ÀªÀÄä ¸ÀÄvÀÛ ªÀÄÄvÀÛ®Æ PÁtÂ¸ÀÄvÁÛgÉ. DzÀgÉ 

²°àUÀ¼ÀÄ PÁtÂ¸ÀÄªÀÅzÀÄ vÀÄA¨Á C¥ÀgÀÆ¥ÀªÁVzÉ. avÀæzÀÄUÀð f¯Éè ºÉÆ¼À¯ÉÌgÉ vÁ®ÆQ£À 

£ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½îAiÀÄ°è CvÀåzÀÄãvÀªÁzÀ ²°àUÀ¼ÁzÀ ²°à gÀÄ. PÁ¼ÀZÁgï ªÀÄvÀÄÛ ªÀÄUÀ£ÁzÀ ²°à ¨Á§ÄZÀgÀuï 

J£ï. PÉ. gÀªÀgÀÄ PÀ£ÁðlPÀzÀ°è C¥ÀÄgÀÆ¥ÀzÀ ²°àUÀ¼ÁVzÁÝgÉ. CªÀÄÆ®åªÁzÀ PÀ¯É EªÀgÀzÁVzÉ. PÁ¼ÀZÁjAiÀÄªÀgÀÄ 

E°èAiÀÄªÀgÉUÉ 2000 PÀÆÌ ºÉZÀÄÑ (PÀÈµÀÚ ²¯É, ¯ÉÆÃºÀ²¯É, ªÀÄgÀ ²¯É, a£Àß ²¯É, PÀAZÀÄ ²¯É) PÀ¯ÁPÀÈwUÀ¼À£ÀÄß 

vÀAiÀiÁj¹zÁÝgÉ. PÀ£ÁðlPÀzÀ J¯Áè f¯ÉèUÀ¼À°è ªÀÄvÀÄÛ EvÀgÉ gÁdåUÀ½UÀÆ ºÁUÀÆ ¥sÁæ£ïì, CªÉÄÃjPÁ, ®AqÀ£ï »ÃUÉ 

C£Àå gÁµÀÖçUÀ¼À®Æè EªÀgÀ PÀ¯Á PË±À® ªÁå¦¹PÉÆArzÉ. EªÀgÀ ¸ÁzsÀ£ÉAiÀÄ£ÀÄß UÀÄgÀÄw¹ PÀ£ÁðlPÀ ¸ÀPÁðgÀ 

2003gÀ°è “dPÀuÁZÁAiÀÄð ¥Àæ±À¹Û” ¤Ãr UËgÀ«¸À¯Á¬ÄvÀÄ. F PÀ¯ÉAiÀÄ£ÀÄß ªÀÄÄAzÀÄªÀgÉ¸À¨ÉÃPÀÄ JAzÀgÉ F 

jÃwAiÀÄ ²°àUÀ¼À£ÀÄß ¨É¼ÀQUÉ vÀgÀÄªÀ ªÀÄÆ®PÀ ªÀÄÄA¢£À AiÀÄÄªÀPÀgÀ°è vÀgÀ¨ÉÃwAiÀÄ£ÀÄß PÉÆr¸À¨ÉÃPÁUÀÄªÀÅzÀÄ. 

PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ zÉÃ±ÀzÀ ¸ÁA¸ÀÌøwPÀ K½UÉAiÀÄ°è ¥ÀæªÀÄÄR ¥ÁvÀæªÉÊ¸ÀÄªÀgÀÄ. CzÀgÀ°è ²°àUÀ¼ÀÄ M§âgÁVzÁÝgÉ. 

¸ÁªÀiÁ£ÀåªÁV ²°àUÀ¼ÀÄ ªÁ¸ÀÄÛ«zÉå, ²®à, ¯ÉÆÃºÀ«UÀæºÀUÀ¼À PÉvÀÛ£É, ¥ÀvÀæZÉÒÃzÁ¢ PÀÄ±À®PÀ¯ÉUÀ¼À°è, avÀæPÀ¯ÉUÀ¼À°è 

EªÀgÀÄ ¤¥ÀÄtgÁVgÀÄvÁÛgÉ. EªÀgÀÄ vÀªÀÄä£ÀÄß ‘¸ÀgÀ¸Ààw UÀtzÁ¹’UÀ¼ÉAzÀÄ CxÀªÁ ‘¸ÀgÀ¸Ààw UÀt «ÄvÀæ’ gÉAzÀÄ 

PÀgÉzÀÄPÉÆArgÀÄªÀÅzÀÄAlÄ.1  

²°àUÀ¼À°è CªÀgÀzÉÃ DzÀ £ÉÊ¥ÀÄtåvÉAiÀÄ£ÀÄß ºÉÆA¢zÀÄÝ, CªÀgÀ eÁ¼ÉäAiÀÄ DzsÁgÀ ªÉÄÃ¯É CªÀgÀ£ÀÄß ¨ÉÃgÉ ¨ÉÃgÉ 

ºÉ¸ÀgÀÄUÀ½AzÀ PÀgÉAiÀÄ¯ÁUÀÄwÛvÀÄÛ. CªÀgÀÄ ¤ªÀð»¸ÀÄwÛzÀÝ PÉ®¸ÀUÀ¼ÀÄ ¸ÀºÀ PÉ®ªÉÇªÉÄä «©ü£ÀßªÁVzÀÝªÀÅ.  

F zÀÈ¶ÖPÉÆÃ£ÀzÀ°è ²°àUÀ¼ÀÄ ««zsÀ ºÉ¸ÀgÀÄUÀ½AzÀ PÀgÉAiÀÄ®àqÀÄwÛzÀÝgÀÄ. 

1. PÀ®ÄÌnUÀ: EªÀgÀÄ ±Á¸À£ÀUÀ¼À£ÀÄß PÉvÀÄÛwÛzÀÝgÀÄ. DzÀÝjAzÀ EªÀjUÉ ‘PÀ®ÄÌnUÀ’ gÉAzÀÄ PÀgÉ¢gÀÄªÀÅzÀÄAlÄ. PÉ®ªÀÅ 

±Á¸À£ÀUÀ¼À ªÀÄÆ®PÀ UÀÄgÀÄw¸À§ºÀÄzÀÄ. 

PÀ®ÄPÀÄnUÀ PÉëÃªÉÆÃd£À ªÀÄUÀ JªÉÇÃd PÀtÚj¹zÀ  

zÉÃUÀÄ®ªÀÄA ªÀiÁrzÀ PÁªÉÆÃd ²æÃ 

¬Ä PÀ®Äè PÀqÉzÁvÀ ¸ÀAvÉÆÃd 

PÀ®ÄPÀÄnUÀ £ÀdÓªÀÄ CPÀÌgÀªÀÄA PÀtÚj¹zÀA 

PÀ®ÄèPÀrzÀªÀ PÀ®ÄPÀÄnUÀ ¹AUÉÆÃd ªÀÄUÀ ©üÃgÉÆÃd ªÀÄAUÀ¼À ªÀÄºÁ 
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¬Ä PÀ®è ªÀiÁrzÁvÀ PÀ®ÄèPÀÄnUÀ ¹AUÉÆÃd ªÀÄUÀ ©üÃgÉÆÃd 

F ±Á¸À£ÀªÀ£ÀÄß UÀªÀÄ¤¹zÁUÀ PÀ®è£ÀÄß PÀrAiÀÄÄªÀ PÉ®¸ÀzÀ°è EªÀgÀ £ÉÊ¥ÀÄtåvÉAiÀÄ£ÀÄß w½AiÀÄÄªÀÅzÀÄ. EzÀjAzÀ 

CªÀjUÉ ‘PÀ®ÄènUÀ’ CxÀªÁ ‘PÀ®ÄènPÀ’ JAzÀÄ §A¢gÀ§ºÀÄzÀÄ. 2 

2. ©£ÁßtÂ: ²°àUÀ¼À£Àß E£ÉÆßAzÀÄ «zsÀ JAzÀgÉ ©£ÁßtÂUÀ¼ÁVgÀÄªÀgÀÄ. ©£ÁßtÂ JAzÀgÉ ¸ÀA¸ÀÌøvÀzÀ ‘«eÁÕ¤’ 

¥ÀzÀ¢AzÀ §A¢gÀ§ºÀÄzÀÄ JAzÀÄ PÉ®ªÀÅ «zÁéA¸ÀgÀÄ C©ü¥Áæ¬Ä¹zÁÝgÉ. 3 

EªÀgÀÄ avÀæUÀ¼À£ÀÄß ªÀÄvÀÄÛ ²®àUÀ¼À£ÀÄß PÉÆgÉAiÀÄÄªÀÅzÀgÀ°è £ÉÊ¥ÀÄtåvÉAiÀÄ£ÀÄß ºÉÆA¢zÀÝgÀÄ. 

3. ¸ÀÆvÀæzsÁj: ²°àUÀ¼À°è ¥ÀæªÀÄÄRªÁzÀ ²°àAiÀiÁVgÀÄvÁÛ£É. 4 

»ÃUÉ ²®àPÀ¯ÉAiÀÄÄ vÀ¯ÉªÀiÁj¤AzÀ vÀ¯ÉªÀiÁjUÉ ªÀUÀðªÀuÉAiÀiÁUÀÄvÁÛ §A¢zÉ JAzÀgÉ vÀ¥ÁàUÀ¯ÁgÀzÀÄ.  

²®àPÀ¯ÉAiÀÄÄ MAzÀÄ ¥ÁæaÃ£À PÀ¯ÉAiÀiÁVzÀÄÝ ªÀÄ£ÀÄµÀå C½zÀgÀÄ ²¯É ¹ÜgÀªÁV G½AiÀÄÄªÀ ±Á±ÀévÀPÀ¯ÉAiÀiÁVzÉ. 

»AzÉ gÁd ªÀÄºÁgÁdgÀ zÉÃªÁ®AiÀÄ ªÀÄvÀÄÛ CgÀªÀÄ£ÉUÀ¼À£ÀÄß ¤«Äð¸ÀÄªÁUÀ ²°àUÀ¼ÀÄ vÀªÀÄä PÀ¸ÀgÀvÀÛ£ÀÄß vÉÆÃj¸ÀÄªÀ 

ªÀÄÆ®PÀ ¹ÜgÀªÁV G½AiÀÄÄªÀAvÉ PÀ¯É CgÀ¼ÀÄªÀAvÉ ªÀiÁrzÁÝgÉ. PÀ£ÁðlPÀzÀ ²®àPÀ¯ÁPÀÈwUÀ¼ÀÄ JAzÁPÀët 

¨ÉÃ®ÆgÀÄ, ºÀ¼É©ÃqÀÄ, LºÉÆ¼É, ¥ÀlÖzÀPÀ®Äè, ºÀA¥É, ±ÀæªÀt¨É¼ÀUÉÆ¼À §£ÀªÁ¹, ¨ÁzÁ«Ä vÀ®PÁqÀÄ, ²æÃgÀAUÀ¥ÀlÖt 

ªÀÄÄAvÁzÀ PÀ¯ÁPÀÈwUÀ¼ÀÄ £É£À¥ÁUÀÄvÀÛªÉ. PÀ£ÁðlPÀ ²®àPÀ¯É s̈ÁgÀwÃAiÀÄ ²®àPÀ¯ÉAiÀÄ ¸ÁA¥ÀæzÁ¬ÄPÀ ¸ÉÆUÀ¹£À 

eÉÆvÉ eÉÆvÉUÉ ¨É¼ÉzÀÄ G½zÀÄ §A¢gÀÄªÀAvÉ vÀ£ÀßzÉÃ DzÀ PÉÆqÀÄUÉAiÀÄ£ÀÆß ¨sÁgÀwÃAiÀÄ ²®àPÀ¯ÉUÉ ¤ÃrzÉ.5 

¥Àæ¸ÀÄÛvÀ ¢£ÀªÀiÁ£ÀUÀ¼À°è F jÃwAiÀÄ ²®àPÀ¯ÁPÀÈwUÀ¼À£ÀÄß ªÀiÁqÀÄwÛzÁÝgÉAzÀgÉ H»¹PÉÆ¼Àî®Ä ¸ÁzsÀå«®è. 

KPÉAzÀgÉ EzÀÄ ¤gÀAvÀgÀªÁzÀ ¥Àj±ÀæªÀÄzÀ ªÀÄvÀÄÛ ¸ÀÆPÀëöäªÁzÀ CzsÀåAiÀÄ£À ²Ã®vÉ, PË±À®AiÀÄÄvÀªÁV ªÀiÁqÀÄªÀ 

PÀÄ¸ÀÄj PÉ®¸ÀªÁVzÉ. DzÀgÉ avÀæzÀÄUÀð f¯Éè ºÉÆ¼À¯ÉÌgÉ vÁ®ÆQ£À £ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½îAiÀÄ°è CvÀåzÀÄãvÀªÁzÀ 

²°àUÀ¼ÁzÀ ²°à gÀÄ. PÁ¼ÀZÁgï ªÀÄvÀÄÛ ªÀÄUÀ£ÁzÀ ²°à ¨Á§ÄZÀgÀuï J£ï. PÉ. gÀªÀgÀÄ C¥ÀÄgÀÆ¥ÀzÀ, CªÀÄÆ®åªÁzÀ 

PÀ¯É EªÀgÀzÁVzÉ.  

PÁ¼ÀZÁjAiÀÄªÀjUÉ (15.06.1942 d£À£À) 66 ªÀµÀð ²®àPÀ¯Á C£ÀÄ s̈ÀªÀ«zÀÄÝ 1957 jAzÀ E°èAiÀÄªÀgÉUÉ 

2000 PÀÆÌ ºÉZÀÄÑ PÀÈµÀÚ ²¯É, ¯ÉÆÃºÀ²¯É, ªÀÄgÀ ²¯É, a£Àß ²¯É, PÀAZÀÄ ²¯É EvÁå¢ PÀ¯ÁPÀÈw ¤ªÀiÁðtzÀ°è 

vÀªÀÄä£ÀÄß vÁªÀÅ ¤gÀAvÀgÀªÁV vÉÆqÀV¹PÉÆArzÁÝgÉ. §ºÀÄvÉÃPÀªÁV PÀ£ÁðlPÀzÀ ºÉaÑ£À f¯ÉèUÀ¼À°è EªÀgÀ 

²¯ÁàPÀÈwUÀ½ªÉ. eÉÆvÉUÉ ªÁgÀuÁ¹, ªÀÄÄA¨ÉÊ, ¥ÀAeÁ¨ï, zÉºÀ° EvÀgÉ gÁdåUÀ½UÀÆ ºÁUÀÆ ¥sÁæ£ïì, CªÉÄÃjPÁ, 

®AqÀ£ï »ÃUÉ C£Àå gÁµÀÖçUÀ¼À®Æè EªÀgÀ PÀ¯Á PË±À® ªÁå¦¹PÉÆArzÉ.  

EªÀgÀ ¸ÉÃªÉ¥ÀÆªÀðPÀªÁzÀ ¸ÀªÀÄUÀæ ¸ÁzsÀ£ÉAiÀÄ£ÀÄß UÀÄgÀÄw¹ PÀ£ÁðlPÀ ¸ÀPÁðgÀ 2003gÀ°è “dPÀuÁZÁAiÀÄð 

¥Àæ±À¹Û” ¤Ãr UËgÀ«¸À¯Á¬ÄvÀÄ.  

²°à PÁ¼ÁZÁjAiÀÄªÀjUÉ ¸ÀAzÀ E¤ßvÀgÉ ªÀÄÄRåªÁzÀ ¥Àæ±À¹Û ªÀÄvÀÄÛ ©gÀÄzÀÄUÀ¼ÀÄ 

 1981gÀ°è ¥ÉÃeÁªÀgÀ ¸Áé«ÄAiÀÄªÀjAzÀ ‘²¯Áà PÀ¯Á ¥Àæ«Ãt’ ©gÀÄzÀÄ. 

 1995 gÀ°è PÀ£ÁðlPÀ ¸ÀPÁðgÀ¢AzÀ ‘gÁeÉÆÃvÀìªÀ ¥Àæ±À¹Û’ 

 1997 gÀ°è ²®àPÀ¯Á CPÁqÉ«Ä¬ÄAzÀ UËgÀªÀ ¥Àæ±À¹Û. 
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 2004 gÀ°è PÁæ¥sï PË¤ì̄ ï D¥sï PÀ£ÁðlPÀ PÀªÀÄ¯ÁzÉÃ« ZÀmÉÆÖÃ¥ÁzÁåAiÀÄ EªÀgÀ ªÀw¬ÄAzÀ gÁdå¥Á®gÁzÀ 

²æÃ ZÀvÀÄªÉÃð¢ EªÀjAzÀ ¸À£Áä£À. 

 2004 gÀ°è ªÀÄÄRåªÀÄAwæ ²æÃ zsÀªÀÄð¹AUï EªÀjAzÀ ‘¸Àétð ²æÃ ¥Àæ±À¹Û’ 

 2005gÀ°è ±ÀæªÀt¨É¼ÀUÉÆ¼ÀzÀ ²æÃUÀ½AzÀ ‘UÉÆªÀÄämÉÃ±ÀégÀ «zÁå¦ÃoÀ ¥Àæ±À¹Û’ 

 16.02.2014gÀ°è ±ÀæªÀt¨É¼ÀUÉÆ¼ÀzÀ ²æÃUÀ½AzÀ ‘²°à gÀvÀß’ ©gÀÄzÀÄ. 

 «±ÀéPÀªÀÄð ¸ÀªÀiÁdzÀ dUÀzÀÄÎgÀÄ ¥ÀgÀªÀÄ¥ÀÆdå ²æÃ ²ªÀ¸ÀÄeÁÕ£À ªÀÄÆwð ¸Áé«ÄÃfUÀ½AzÀ ‘²®àPÀ¯Á«±ÁgÀzÀ’ 

©gÀÄzÀÄ. 

»ÃUÉ £Ár£À £Á£Á PÀqÉ¬ÄAzÀ ¥Àæ±À¹ÛUÀ¼ÀÄ ºÁUÀÆ ¸À£Áä£ÀUÀ¼ÀÄ zÉÆgÉwªÉ. 

PÁ¼ÁZÁjAiÀÄªÀgÀÄ ²®àPÀ¯É «zÁåUÀÄgÀÄUÀ¼ÀÄ ²®à ¤¥ÀÄt ²®à ±Á¹Ûç £ÁUÉÃAzÁæZÁAiÀÄð (vÁ¬ÄAiÀÄ vÀAzÉ) 

ªÀÄvÀÄÛ vÀAzÉAiÀiÁzÀ  gÀÄzÀæZÁgï ¸ÀºÀ ²°àUÀ¼ÁVzÀÝgÀÄ. gÀxÀ ²®àzÀ°è «±ÉÃµÀ ¥Àjtw ¥ÀqÉ¢zÀÝ ²°à 

£ÁUÉÃAzÁæZÁAiÀÄðgÀÄ ²æÃ ZÁªÀÄÄAr ¨ÉlÖzÀ ªÉÄÃ°£À ²æÃ ZÁªÀÄÄAqÉÃ±Àéj CªÀÄä£ÀªÀgÀ zÉÆqÀØ gÀxÀ (1942) 

¸ÉÃjzÀAvÉ 50PÀÆÌ ºÉZÀÄÑ gÀxÀUÀ¼À£ÀÄß ¤«Äð¹zÀÝgÀÄ. vÁvÀ£À ²®àPÀ¯ÉAiÀÄ ªÀåQÛvÀéªÉÃ PÁ¼ÀZÁjAiÀÄªÀgÀ ªÉÄÃ¯É ¥Àæ̈ sÁªÀ 

©ÃjvÀÄ. 1957gÀ°è PÁ¼ÀZÁjAiÀÄªÀgÀÄ vÀªÀÄä£ÀÄß PÀ¯ÉAiÀÄ°è vÉÆqÀV¹PÉÆAqÀgÀÄ. 1958gÀ°è ªÉÄÊ¸ÀÆgÀÄ ZÁªÀÄÄAqÉÃ±Àéj 

gÀxÉÆÃvÀìªÀzÀ ¢£À ²°àUÀ½AzÀ gÀxÀzÀ ¥ÀæxÀªÀÄ ¥ÀÆeÁ ¸ÀAzÀ s̈ÀðzÀ°è ²æÃ dAiÀÄZÁªÀÄgÁeÉÃAzÀæ MqÉAiÀÄgïUÉ ²æÃUÀAzsÀzÀ 

UÀt¥Àw C¥ÀðuÉ ªÀiÁrzÀgÀÄ. 1959gÀ°è CzÉÃ ¥ÀÆeÁ ¢£À ²¯ÉAiÀÄ°è CA¨ÉUÁ®Ä PÀÈµÀÚ£ÀÄß ¥ÀÄ£ÀB C¦ð¹zÁÝgÉ. 

1960, 61 ªÀÄvÀÄÛ 62gÀ°è ¸ÀvÀvÀ ªÀÄÆgÀÄ ªÀµÀð ªÉÄÊ¸ÀÆgÀÄ zÀ¸ÀgÁ ªÀ¸ÀÄÛ ¥ÀæzÀ±Àð£ÀzÀ°è ¥Àæ±À¹ÛUÀ¼À£ÀÄß ¥ÀqÉzÀgÀÄ.6 

²¯ÁàPÀÈwUÀ¼À£ÀÄß vÀAiÀiÁj¸À®Ä PÉ®ªÀÅ CA±ÀUÀ¼À£ÀÄß UÀªÀÄ£ÀzÀ°èlÄÖPÉÆ¼Àî̈ ÉÃPÀÄ. ªÀÄÆwðUÀ¼ÀÄ ¨sÁªÀ 

vÀÄA©gÀ¨ÉÃPÀÄ, ºÀ¸À£ÀÄäT¬ÄA¢gÀ¨ÉÃPÀÄ, ¸ÀÄAzÀgÀªÁV PÀAUÉÆ½¸À¨ÉPÀÄ, DPÀµÀðPÀªÁV UÉÆÃZÀj¸À¨ÉÃPÀÄ. EzÀPÉÌ ºÉZÀÄÑ 

²°àUÉ ¥Àæw s̈Á PË±À® CUÀvÀå, PÀÄ¸ÀÄj PÉ®¸ÀzÀ eÁ¼Éä w½¢gÀ¨ÉÃPÀÄ, ¸ÀÆPÀëöävÉAiÀÄ£ÀÄß UÀªÀÄ¤¸ÀÄªÀªÀ£ÁVgÀ¨ÉÃPÀÄ, 

±ÁAvÀvÉ ªÀÄvÀÄÛ vÁAwæPÀvÉUÀ½AzÀ ¥ÀæwªÉÄUÀ¼ÀÄ ªÉÄÊzÁ¼À¨ÉÃPÀÄ. CvÀåAvÀ eÁUÀÈPÀ£ÁV ²®àPÀ¯ÉAiÀÄ°è 

vÉÆqÀV¹PÉÆ¼Àî¨ÉÃPÀÄ. EzÉ®èªÀ£ÀÄß PÁ¼ÀZÁjAiÀÄªÀgÀÄ C£ÀÄ¸Àj¸ÀÄvÁÛ §A¢zÁÝgÉ 

²°àUÀ¼ÀÄ JAzÀgÉ PÉÃªÀ® PÀ®è£ÀÄß G½¬ÄAzÀ PÉvÀÄÛªÀÅzÀ®è J£ÀÄßvÁÛgÉ PÁ¼ÀZÁjAiÀÄªÀgÀÄ. PÀ°è£À DAiÉÄÌ 

ªÀiÁrPÉÆ¼ÀÄîªÁUÀ vÀÄA¨Á eÁ¼Éä¬ÄAzÀ CzÀgÀ CzsÀåAiÀÄ£ÀzÀ eÉÆvÉUÉ C£ÀÄ s̈ÀªÀªÀÇ ¨ÉÃPÀÄ. PÀ®ÄèUÀ¼À°è 

UÀ¨sÀðzÉÆÃµÀ«zÉAiÉÄÃ? JA§ÄzÀ£ÀÄß UÀªÀÄ¤¸À¨ÉÃPÀÄ. ²¯ÉUÀ¼À£ÀÄß vÀAiÀiÁj¸ÀÄªÁUÀ®Æ PÀ®ÄèUÀ¼À°è ªÀÄÆgÀÄ «zsÀUÀ¼À£ÀÄß 

UÀªÀÄ¤¸À¨ÉÃPÀÄ. zÉÃ«AiÀÄ «UÀæºÀUÀ¼À£ÀÄß vÀAiÀiÁj¸À®Ä ‘¹ÛçÃ²¯É’AiÀÄ£ÀÄß, UÀAqÀÄ zÉÃªÀgÀ «UÀæºÀUÀ½UÉ ‘¥ÀÄA²¯É’AiÀÄ£ÀÄß, 

zÉÃªÀ¸ÁÜ£ÀzÀ°è PÉ¼ÀUÉ ºÁPÀ®Ä, ¨ÁV®Ä, PÀA§UÀ¼À£ÀÄß EvÁå¢AiÀiÁV §¼À¸À®Ä ‘£À¥ÀÄA¸À²¯É’AiÀÄ£ÀÄß §¼À¸À¨ÉÃPÀÄ. F 

²¯ÉUÀ¼À CzsÀåAiÀÄ£À ¥ÀjPÀ®à£ÉAiÀÄÄ ²°àUÉ EgÀ¨ÉÃPÀÄ JAzÀÄ PÀ°è£À ªÉÊ«zsÀåvÉAiÀÄ£ÀÄß «±ÉèÃ¶zÀgÀÄ.7 

zÉÃªÀgÀ «UÀæºÀUÀ¼À£ÀÄß PÉvÀÛ®Ä ªÀåªÀ¹ÜvÀªÁV ¤AiÀÄªÀÄUÀ¼À£ÀÄß ¥Á°¸À¨ÉÃPÀÄ. ¥ÀæwAiÉÆAzÀÄ zÉÃªÀvÁ 

ªÀÄÆwðUÀÆ zsÁå£À ±ÉÆèÃPÀ EgÀÄvÀÛzÉ. CzÀgÀ°è DAiÀiÁ zÉÃªÀvÉAiÀÄ CAUÁAUÀ ªÀtð£É vÁ® ªÀiÁ£ÀUÀ½gÀÄvÀÛªÉ. CzÀ£ÀÄß 
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CzsÀåAiÀÄ£À ªÀiÁrAiÉÄÃ ªÀÄÆwð gÀa¸À¨ÉÃPÀÄ. GzÁ: «µÀÄÚ ªÀÄÆwðUÉ zÀ±À vÁ®, µÀtÄäR¤UÉ µÀmïvÁ®, UÀt¥ÀwUÉ 

¥ÀAZÀvÁ®zÀ°èAiÀÄÆ ±Á¸ÉÆÛçÃPÀÛªÁV vÀAiÀiÁj¸À¨ÉÃPÀÄ J£ÀÄßvÁÛgÉ ²°à PÁ¼ÁZÁjAiÀÄªÀgÀÄ. 

EzÀgÀ eÉÆvÉUÉ PÀ°èUÉ ªÉÆzÀ® ¥ÉlÄÖ DgÀA s̈À¢AzÀ ²¯ÉAiÀÄÄ ¥ÀÆtðªÁUÀÄªÀªÀgÉUÉ ±Á¸ÉÆÛçÃvÀÛgÀªÁV C£ÀÄ¸Àj¸ÀÄvÁÛgÉ. 

¤vÀå PÁAiÀÄPÀzÀ°è vÀªÀÄä£ÀÄß vÉÆqÀV¹PÉÆ¼ÀÄîªÀ ªÉÆzÀ®Ä ¸Áß£ÀªÀiÁr zÉÃªÀgÀ ¥ÀÆeÉAiÀÄ £ÀAvÀgÀ PÉ®¸ÀzÀ°è 

vÉÆqÀV¹PÉÆ¼ÀÄîvÁÛgÉ. J¯Áè jÃwAiÀÄ PÀ¯ÁPÀÈwUÀ¼ÀÄ ¤ªÀiÁðtªÁUÀÄªÀÅzÀÄ ²°à PÁ¼ÀZÁj ªÀÄ£ÉAiÀÄ ªÀÄÄAzÉ. C°èUÉ 

¨sÉÃn ¤ÃrzÀgÉ ²¯Áà±Á¸ÀÛç PÁAiÀÄðUÁgÀ JA§AvÉ ¨sÁ¸ÀªÁUÀÄªÀÅzÀÄ.  

²°à PÁ¼ÁZÁjAiÀÄªÀjAzÀ PÀUÀÎ®ÄèUÀ¼ÀÄ ²¯ÁPÀÈwUÀ¼ÁzÀªÀÅUÀ¼ÀÄ ªÀÄÄRåªÁzÀªÀÅUÀ¼ÀÄ F PÉ¼ÀV£ÀAvÉ PÁt§ºÀÄzÀÄ.  

 5 CrAiÀÄ ²æÃ UÀt¥Àw ²¯ÁªÀÄÆwð- ¨ÉAUÀ¼ÀÆgÀÄ. 

 4 Cr ²æÃ ¥ÀAZÀªÀÄÄT ²¯ÁªÀÄÆwð- ªÀÄºÁUÀt¥Àw.   

 5 Cr ²æÃ PÁ½PÁ¥ÀgÀªÉÄÃ±Àéj ²¯ÁªÀÄÆwð- ºÀÄ½AiÀiÁgï, vÀÄªÀÄPÀÆgÀÄ. 

 5 Cr ²æÃUÁAiÀÄwæ ²¯ÁªÀÄÆwð- 18.11.1991 zÉÃªÁAUÀ ¦ÃoÀ, ºÉÃªÀÄPÀÆl, ºÀA¦. 

 3 Cr ²æÃ GªÀiÁªÀÄºÉÃ±ÀégÀ ²¯ÁªÀÄÆwð- ¨ÉAUÀ¼ÀÆgÀÄ. 

 8 Cr ²æÃ PÀ£ÀPÀzÁ¸ÀgÀÄ ²¯ÁªÀÄÆwð- ¸ÉÆAqÉPÉgÉ, avÀæzÀÄUÀð. 

 6 Cr ²æÃ CAd£ÁzÉÃ« ¨Á®ªÀiÁgÀÄw ¸À»vÀ ²¯ÁªÀÄÆwð-ºÉÆ¸ÀzÀÄUÀð. 

 7 Cr ²æÃ ªÀiÁgÀÄw ²¯ÁªÀÄÆwð- vÀjÃPÉgÉ. 

 5 Cr ¥ÀzÁäªÀw ²¯ÁªÀÄÆwð- «ÄÃ£ÁQë zÉÃªÁ®AiÀÄ §£ÉßÃgÀÄWÀlÖ gÀ¸ÉÛ, ¨ÉAUÀ¼ÀÆgÀÄ. 

 6 Cr ²æÃ ®°vÁ¥ÀgÀªÉÄÃ±Àéj ²¯ÁªÀÄÆwð- UÀÄvÀÛgÀV, ©eÁ¥ÀÄgÀ. 

 9 Cr ²æÃ ¸ÀºÀ¸ÀæPÀÆl f£À©A§ 1108 f£À ªÀÄÆwðUÀ¼ÉÆA¢UÉ ²¯ÁªÀÄÆwð- f£Á®AiÀÄ, CgÀ¹ÃPÉgÉ, 

ºÁ¸À£À. 

 3 Cr ²æÃ ªÉAPÀmÉÃ±ÀégÀ ²¯ÁªÀÄÆwð- ¨ÉAUÀ¼ÀÆgÀÄ. 

 3 Cr ²æÃ ªÀiÁgÀÄw ²¯ÁªÀÄÆwð- »jAiÀÄÆgÀÄ. 

 6 Cr ²æÃ PÁ®¨ÉÊgÀªÀ ²¯ÁªÀÄÆwð- avÀæzÀÄUÀð. 

 6 Cr ²æÃ ®QëöäÃ£ÀgÀ¹AºÀ¸Áé«Ä ²¯ÁªÀÄÆwð- avÀæzÀÄUÀð.  

 5 Cr zÉÃªÀ®ªÀÄºÀ¶ð ²¯ÁªÀÄÆwð- zÉÃªÁAUÀ ¸ÀªÀiÁd, ¨ÉÆªÀÄä¸ÀAzÀæ, ¨ÉAUÀ¼ÀÆgÀÄ. 

 5 Cr ²æÃ gÀAUÀ¸Áé«Ä ²¯ÁªÀÄÆwð- ¸ÉÆPÉÌ, aPÀÌªÀÄUÀ¼ÀÆgÀÄ. 

 6 Cr ²æÃ zÁégÀ¥Á®QAiÀÄgÀÄ ²¯ÁªÀÄÆwð- CgÀtå E¯ÁSÉ, ²æÃ ªÉÊµÀÚ«Ã zÉÃªÁ®AiÀÄ, aPÀÌªÀÄUÀ¼ÀÆgÀÄ. 

 6 Cr ²æÃ ¸Á¬Ä£ÁxÀ¸Áé«Ä ²¯ÁªÀÄÆwð- zÉÃªÁAUÀ ¸ÀªÀiÁd ¨ÉÆªÀÄä¸ÀAzÀæ, ¨ÉAUÀ¼ÀÆgÀÄ. 
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 5 Cr CªÀzsÀÆvÀ ²æÃ ¥ÀgÀ¥ÀàdÓ£ÀªÀgÀÄ ²¯ÁªÀÄÆwð- zÉÃªÁAUÀ ¸ÀªÀiÁd ¨ÉÆªÀÄä¸ÀAzÀæ, ¨ÉAUÀ¼ÀÆgÀÄ. 

 4 Cr ²æÃ ªÀÄjAiÀÄªÀÄäzÉÃ« ²¯ÁªÀÄÆwð- avÀæzÀÄUÀð. 

 5 Cr ²æÃ UÁæªÀÄzÉÃªÀvÉ ²¯ÁªÀÄÆwð- ²ªÀªÉÆUÀÎ. 

 4 Cr ²æÃ ¸ÉÃªÁ¯Á¯ï¸Áé«Ä ²¯ÁªÀÄÆwð- avÀæzÀÄUÀð. 

 7 Cr ²æÃ C£ÀAvÀ±ÀAiÀÄ£À ²¯ÁªÀÄÆwð- zÉÃªÁAUÀ ¸ÀªÀiÁd ¨ÉÆªÀÄä¸ÀAzÀæ, ¨ÉAUÀ¼ÀÆgÀÄ. 

 5 Cr CªÀzsÀÆvÀ ²æÃ ¥ÀgÀ¥ÀàdÓ£ÀªÀgÀÄ ²¯ÁªÀÄÆwð- zÉÃªÁAUÀ ¸ÀªÀiÁd AiÀÄUÀn, aPÀÌªÀÄUÀ¼ÀÆgÀÄ.  

 5 Cr ²æÃ ¥ÀzÁäªÀw ²¯ÁªÀÄÆwð- f£Á®AiÀÄ, ªÀÄÄA¨ÉÊ. 

 5 Cr ²æÃ PÁ½PÁ¥ÀgÀªÉÄÃ±Àéj ²¯ÁªÀÄÆwð- vÁåªÀtÂ, ZÀ£ÀßVj, zÁªÀtUÉgÉ. 

 2 1/2 Cr ²æÃ ªÉAPÀmÉÃ±ÀégÀ ¸Áé«Ä ¥ÀAZÀ¯ÉÆÃºÀ ªÀÄÆwð- zÁªÀtUÉgÉ. 

 16 Cr ‘¨ÁºÀÄ§°’AiÀÄ ¥ÉÊ§gï ªÀÄÆwð 2005gÀ°è UÀtgÁeÉÆÃvÀìªÀzÀ ¥ÀæAiÀÄÄPÀÛ zÉºÀ° ¥ÉgÉÃqï ªÉÄÊzÁ£ÀzÀ°è 

PÀ£ÁðlPÀ ¸ÀPÁðgÀPÉÌ ‘¥ÀæxÀªÀÄ §ºÀÄªÀiÁ£À’ vÀAzÀÄPÉÆnÖvÀÄ.  

EzÀgÀ eÉÆvÉUÉ PÁ¼ÁZÁjAiÀÄªÀjAzÀ gÁdåzÀ £ÀÆgÁgÀÄ ºÀ½îUÀ½UÉ UÁæ«ÄÃt d£ÀjUÉ zÉÃªÀvÁ ªÀÄÆwðUÀ¼ÀÄ 

GvÁìºÀ ªÀÄÆwðUÀ¼ÀÄ ‘d£À¥ÀzÀ zÉÃªÀgÀÄUÀ¼ÁzÀ’ ¸ÉÆÃªÀÄ, ¨sÀÆvÀgÁAiÀÄ, PÉAZÀgÁAiÀÄ EvÁå¢AiÀiÁV ºÀ®ªÁgÀÄ 

ªÀÄÆwðUÀ¼À£ÀÄß ¤«Äð¹ PÉÆnÖzÁÝgÉ. MAzÉÆAzÀÄ «UÀæºÀªÀ£ÀÄß vÉUÉzÀÄPÉÆ¼ÀÄîªÀ PÁ®ªÀ¢ «UÀæºÀzÀ JvÀÛgÀzÀ ªÉÄÃ¯É 

ªÀÄvÀÄÛ PÀÄ¸ÀÄj PÉ®¸ÀzÀ ªÉÄÃ¯É (3, 6, 8 wAUÀ¼ÀÄ MAzÀÄ ªÀµÀð vÉUÉzÀÄPÉÆ¼Àî̄ ÁUÀÄªÀÅzÀÄ) ¤zsÀðjvÀªÁVgÀÄvÀÛzÉ. 

(¥ÀÄvÀæ ²°à ¨Á§ÄZÀgÀuï EªÀgÀ£ÀÄß PÉ®ªÀÅ «UÀæºÀUÀ¼À£ÀÄß ¤«Äð¸ÀÄªÀ°è vÉÆqÀV¹PÉÆArzÁÝgÉ) 

²°à ¨Á§ÄZÀgÀuï CªÀgÀÄ ²¯É, ¯ÉÆÃºÀ ªÀÄvÀÄÛ ªÀtðUÀ¼À°è 25 ªÀµÀðUÀ½AzÀ E°èAiÀÄªÀgÉUÉ ¸ÀévÀB ²¯Á, ¯ÉÆÃºÀ, 

ªÀÄÆwðUÀ¼À gÀZÀ£É ºÁUÀÆ CzÀgÀ°è d£À¥ÀzÀ UÁæªÀÄ zÉÃªÀvÉUÀ¼À£ÀÄß C£ÉÃPÀ zÉÃªÁ®AiÀÄUÀ½UÉ, ªÀÄoÀUÀ½UÀÆ 

ªÀÄÆwðUÀ¼À£ÀÄß ¤ÃrzÁÝgÉ. CªÀÅUÀ¼ÉAzÀgÉ ªÀÄÄRåªÁV ²æÃ PÉÃzÁgÀ£ÁxÀ£À ²ªÀ°AUÀÄUÀ¼ÀÄ GvÀÛgÁRAqÀ. ²æÃ §¸ÀªÀ 

ªÀÄvÀÄÛ ²æÃ PÁ½PÁA§ ªÀÄvÀÄÛ ªÀÄÆqÀ§¸À¥Àà  3 Cr ªÀÄÆwðUÀ¼ÀÄ UÉÆ¥ÉàÃ£ÀºÀ½î, ZÀ£ÀßVj vÁ®ÆPÀÄ. ²ªÀ°AUÀ 

ZÉÆÃ¼ÀUÀÄqÀØ, avÀæzÀÄUÀð vÁ. ²æÃ ªÉAPÀmÉÃ±ÀégÀ ¥ÀAZÀ¯ÉÆÃºÀ GvÀìªÀªÀÄÆwð zÉÃªÀ¥ÀÄgÀ ¨sÉÆÃ«ºÀnÖ, ºÉÆ¸ÀzÀÄUÀð vÁ. 

²æÃ ªÀÄ¹AiÀÄªÀÄä zÉÃ« 5 Cr «UÀæºÀ GUÀuÉÃPÀmÉ ªÀqÀØgÀºÀnÖ, ºÉÆ¼À¯ÉÌgÉ vÁ. ²æÃ UÀAUÀªÀÄä ªÀÄÆwð UÀAfPÉgÉ, 

ºÉÆ¸ÀzÀÄUÀð vÁ. ²æÃ PÁ½PÁA§ «UÀæºÀ, ZÀ£ÀßVj vÁ. ²æÃ §¸ÀªÀ ªÀÄÆwð vÀVÎ£ÀºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ. ²æÃ 

AiÀÄ®èªÀÄäzÉÃ« GvÀìªÀªÀÄÆwð ºÉÆ¸ÀzÀÄUÀð, ²æÃ UÀt¥Àw «UÀæºÀ ¸ÀPÁðj «zÁåyð ¤®AiÀÄ avÀæzÀÄUÀð. ²ªÀ°AUÀ, 

²æÃ §¸ÀªÀ ºÁUÀÆ ²æÃ UÀt¥Àw ªÀÄÆwðUÀ¼ÀÄ ºÉÆ¼À¯ÉÌgÉ. ²ªÀ°AUÀ PÀtéPÀÄ¥Éà UÀ«ªÀÄoÀ dUÀ¼ÀÆgÀÄ vÁ. ²æÃ UÀt¥Àw 

ªÀÄÆwð »gÉÃPÀAzÀªÁr, ºÉÆ¼À¯ÉÌgÉ vÁ. ²æÃ PÀÄPÀÌªÁqÉÃ±Àéj ªÀÄÆwð aPÀÌeÁdÆgÀÄ, ºÉÆ¼À¯ÉÌgÉ vÁ. ²æÃ §¸ÀªÀ 

ªÀÄÆwð §ÄgÀÄqÉÃPÀmÉÖ, ºÉÆ¸ÀzÀÄUÀð vÁ. ²æÃ UÀ«gÀAUÀ£ÁxÀ §¸ÀªÀ ºÉÆ¸ÀzÀÄUÀð. ²æÃ DAd£ÉÃAiÀÄ¸Áé«Ä ªÀÄÆwð 

N§ªÀé£ÁUÀwºÀ½î avÀæzÀÄUÀð f. £ÀªÀUÀæºÀ ªÀÄvÀÄÛ ²æÃ UÀt¥Àw ªÀÄÆwð vÁªÀgÀPÉÃgÉ, ZÀ£ÀßVj vÁ. ²æÃ §¸ÀªÀ ªÀÄÆwð, 
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PÀtPÀmÉÖ ¨sÀzÁæªÀw. Cj«£À ®PÀÌªÀÄä aPÀÌ£ÁAiÀÄPÀ£ÀºÀ½î. ²æÃ ®QëöäÃ£ÀgÀ¹AºÀ¸Áé«Ä ªÀÄÆwð EqÉÃºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ. 

²æÃzÀäVj ZËqÀªÀÄä ªÀÄÆwð ZÀ£ÀßVj. ²æÃ zÁåªÀÄªÀé ªÀÄÆwð UÀÄAl£ÀÆgÀÄ, avÀæzÀÄUÀð. ªÀiÁvÀAUÉªÀÄä ªÀÄÆwð 

PÀtÚPÀmÉÖ ¨sÀzÁæªÀw vÁ. ²æÃ UÀt¥Àw ªÀÄvÀÄÛ £ÀªÀUÀæºÀUÀ¼ÀÄ vÀjÃPÉgÉ. ²æÃ ªÀiÁjPÁA§ ªÀÄÆwð PÁ¼ÀWÀlÖ, ºÉÆ¼À¯ÉÌgÉ. ²æÃ 

¸ÉÃªÁ¯Á¯ï ªÀÄjAiÀÄªÀÄä, ¸ÀAPÀAiÀÄå£ÀºÀnÖ ºÉÆ¸ÀzÀÄUÀð vÁ. EvÁå¢AiÀiÁV »ÃUÉ £ÀÆgÁgÀÄ ªÀÄÆwðUÀ¼À£ÀÄß 

PÉwÛgÀÄªÀgÀÄ.8 

ªÀÄÄRåªÁV vÀÄªÀÄPÀÆgÀÄ f¯Áè PÉÊzÁ¼ÀzÀ°è dPÀ£ÁZÁjAiÀÄ PÉÆ£ÉAiÀÄ «UÀæºÀ ²æÃ PÉÃ±ÀªÀ¸Áé«Ä 

zÉÃªÁ®AiÀÄzÀ ²æÃ PÉÃ±ÀªÀ C¥ÀgÀÆ¥ÀzÀ «UÀæºÀ ¸ÀÜ½ÃAiÀÄgÀ zÀÄµÀÌ«ÄðUÀ½AzÀ ºÀ¯ÉèUÉÆ¼ÀUÁV ¥ÀÆtð ©ü£ÀßªÁVzÀÝ£ÀÄß 

²°à ¨Á§ÄZÀgÀuï ªÀÄvÀÄÛ 3 ²°àUÀ¼ÀÄ ¸ÉÃj ©ü£ÀßªÁVzÀÝ s̈ÁUÀUÀ¼À£ÀÄß AiÀÄxÁªÀvÁÛV eÉÆÃr¹, ¥ÀÆtð £Á±ÀªÁVzÀÝ 

¨sÁUÀUÀ¼À£ÀÄß ¥ÀÄ£ÀB gÀa¹ eÉÆÃr¹ ±Á¸ÉÆÛçÃPÀÛªÁV ªÀÄÆwðAiÀÄ£ÀÄß ¥ÀÆeÁºÀðªÀ£ÁßV ªÀiÁrzÀgÀÄ.  

EªÀgÀ ¸ÀªÀÄUÀæ ¸ÉÃªÉAiÀÄ£ÀÄß UÀÄgÀÄw¹ PÀ£ÁðlPÀ ²®àPÀ¯Á CPÁqÉ«Ä 2015-16 £ÉÃ ¸Á°£À°è ¸À£Áä£À ¤Ãr 

UËgÀ«¹zÉ. 2020gÀ°è avÀæzÀÄUÀð f¯Áè PÀ£ÀßqÀ gÁeÉÆÃvÀìªÀ ¥Àæ±À¹Û ¤Ãr UËgÀ«¹zÉ. 

G¥ÀPÀgÀt ªÀÄvÀÄÛ GvÁàzÀ£Á «zsÁ£ÀUÀ¼ÀÄ 

²°àUÀ¼ÀÄ CªÀjUÉ ¨ÉÃPÁzÀ G¥ÀPÀgÀtUÀ¼À£ÀÄß PÉ®ªÀ£ÀÄß RjÃ¢¹zÀgÉ E£ÀÆß PÉ®ªÀ£ÀÄß CªÀgÉÃ 

vÀAiÀiÁj¹PÉÆ¼ÀÄîvÁÛgÉ. CAzÀgÉ ¯Áj, §¸ÀÄì, PÁgÀÄ EvÁå¢ ªÁºÀ£ÀUÀ¼À ¨ÉèÃqïUÀ¼À£ÀÄß PÀvÀÛj¹PÉÆAqÀÄ CUÀ® CxÀªÁ 

¥ÁèmÁV vÀAiÀiÁj¹PÉÆ¼ÀÄîªÀÅzÀÄ. EªÀÅUÀ¼ÉÃ GQÌ£À G¥ÀPÀgÀtUÀ¼ÀÄ J£ÀÄßªÀgÀÄ. EªÀÅUÀ¼ÀÄ ²°àUÀ½UÉ ¨ÉÃPÁzÀ UÁvÀæPÉÌ 

vÀPÀÌAvÉ vÀAiÀiÁj¸À¯ÁUÀÄªÀÅzÀÄ. EªÀÅUÀ¼ÀÄ UÀnÖAiÀiÁzÀ ¹ÖÃ¯ï DVgÀÄªÀ PÁgÀt GvÀÛªÀÄªÁV ¨Á½PÉUÉ §gÀÄvÀÛªÉ. 

EªÀÅUÀ¼ÀÄ 1 JA.JA ¤AzÀ 5 JA.JA ªÀgÉUÀÆ CUÀ®ªÁVzÀÄÝ MAzÀÄ Cr GzÀÝ«gÀÄªÀAvÉ 

vÀAiÀiÁj¹PÉÆ¼Àî¯ÁUÀÄªÀÅzÀÄ.  

²°àUÀ¼ÀÄ §¼À¸ÀÄªÀ ªÀÄÄRå G¥ÀPÀgÀtUÀ¼À£ÀÄß F PÉ¼ÀV£ÀAvÉ £ÉÆÃqÀ§ºÀÄzÀÄ. 

rªÉÊqÀgï / PÀA¥Á¸ï: EzÀ£ÀÄß «UÀæºÀªÀ£ÀÄß PÉvÀÛ®Ä DgÀA©ü¹zÀ ¢£À¢AzÀ «UÀæºÀ ¥ÀÆtðªÁUÀÄªÀªÀgÉUÀÆ C¼ÀvÉUÉ 

§¼À¸ÀÄªÀgÀÄ.  

ªÀÄÆ¯ÉªÀÄlÖ: «UÀæºÀ ¸ÀªÀÄ¹ÜwAiÀÄ°è C¼ÀAiÀÄ®Ä §¼À¸ÀÄªÀgÀÄ. 

G½: «UÀæºÀªÀ£ÀÄß ¨ÉÃPÁzÀ DPÁgÀPÉÌ vÀPÀÌAvÉ CUÀvÀåªÁzÀ G½UÀ¼À£ÀÄß §¼À¸ÀÄªÀgÀÄ («zsÀUÀ¼ÀÄ-aPÀÌ £ÀÆ°£À G½, 

¥Á¬ÄAmï G½, ¥Áèmï G½) 

CgÀ / ¥ÉÊ¯ï: gÀ¥sï ¥ÉÊ¯ï, ¸Á¥sïÖ ¥ÉÊ¯ï,  gËAqï ¥ÉÊ¯ï, D¥sï gËAqï ¥ÉÊ¯ï, ¥Áèmï ¥ÉÊ¯ï  

JA©æ ¥ÉÃ¥Àgï: (¸ÁåAqï JA©æ, PÁèvï JA©æ) «UÀæºÀªÀ£ÀÄß ªÀÄÈzÀÄªÁV¸À®Ä §¼À¸ÀÄªÀgÀÄ.  

UÉÊArAUï «ÄµÀ£ï: zÉÆqÀØ ªÀÄÆwðUÀ¼À£ÀÄß UÉÊArAUï «ÄµÀ£ï §¼À¹PÉÆ¼ÀÄîªÀgÀÄ. 

 ¸ÀÄwÛUÉ: ¸ÀÄwÛUÉAiÀÄ£ÀÄß G½AiÀÄ£ÀÄß ¸ÀºÁAiÀÄ¢AzÀ «UÀæºÀ PÉvÀÛ®Ä §¼À¸ÀÄªÀgÀÄ. 

C¼ÀvÉAiÀÄ ¥ÀnÖ: «UÀæºÀzÀ JvÀÛgÀ ªÀÄvÀÄÛ CUÀ®PÉÌ C£ÀÄ¸ÁgÀªÁV C¼ÀvÉ ªÀiÁqÀ®Ä §¼À¸ÀÄªÀ ¸ÁzsÀ£À. 

GvÁàzÀ£Á «zsÁ£ÀUÀ¼ÀÄ  
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F ªÉÄÃ°£À G¥ÀPÀgÀtUÀ¼À ¸ÀºÁAiÀÄ¢AzÀ ²°àAiÀÄÄ ªÀÄÆwðUÀ¼À£ÀÄß vÀAiÀiÁj¸À®Ä vÉÆqÀV¹PÉÆ¼ÀÄîªÀ£ÀÄ. 

ªÉÆzÀ®Ä AiÀiÁªÀÅzÉÃ jÃwAiÀÄ UÀ¨sÀðzÉÆµÀ«®èzÀ PÀ®è£ÀÄß DAiÉÄÌ ªÀiÁrPÉÆ¼ÀÄîvÁÛgÉ. mÉÃ¥ï¤AzÀ CxÀªÁ 

PÀA¥Á¸ï¤AzÀ D¼ÀvÉ vÉUÉzÀÄPÉÆ¼Àî¯ÁUÀÄªÀÅzÀÄ. £ÀAvÀgÀ DAiÀÄvÀ DPÁgÀªÁV PÀvÀÛj¹PÉÆ¼ÀÄîvÁÛgÉ. «UÀæºÀzÀ ªÉÄÃ¯ÁãUÀ 

QÃwð ªÀÄÄR §gÀÄvÀÛzÉ CzÀPÉÌ ºÉZÀÄÑªÀj PÀ®è£ÀÄß vÉUÉzÀÄPÉÆ¼ÀÄîvÁÛgÉ (CzÀ£ÀÄß PÀA¥Á¸ï ¸ÀºÁAiÀÄ¢AzÀ ªÀÈvÁÛPÁgÀ 

ªÀiÁrPÉÆ¼ÀÄîvÁÛgÉ).  ªÀÄÆ¯ÉªÀÄlÖzÀ ¸ÀºÁAiÀÄ¢AzÀ «UÀæºÀzÀ »A¨sÁUÀ ¸ÀjAiÀiÁV ¤RgÀªÁzÀ C¼ÀvÉ §gÀÄªÀAvÉ 

ªÀiÁrPÉÆ¼ÀÄîvÁÛgÉ. £ÀAvÀgÀ ªÀÄÆwðAiÀÄ£ÀÄß PÉ¼ÀUÉ ªÀÄ®V¹PÉÆ¼ÀÄîªÀgÀÄ. CzÉÃ jÃwAiÀÄ°è ªÀÄÆwð PÀÄ½vÀÄvÉÆ¼ÀÄîªÀ 

vÀ¼À ¨sÁUÀªÀ£ÀÄß ¸ÀºÀ ªÀiÁqÀÄªÀÅzÀÄ. £ÀAvÀgÀ AiÀiÁªÀ jÃw ªÀÄÆwð vÀAiÀiÁj¹PÉÆ¼Àî¨ÉÃPÀÄ JA§ÄzÀ£ÀÄß ¥ÉÃ¤ì¯ï 

¸ÀºÁAiÀÄ¢AzÀ avÀæ ©r¹PÉÆ¼ÀÄîªÀgÀÄ. £ÀAvÀgÀzÀ°è ‘gÉqï DPÉìöÊqï ¥ËqÀgï’UÉ ¤ÃgÀÄ «Ä±ÀætªÀiÁr ¨Éæµï 

¸ÀºÁAiÀÄ¢AzÀ avÀæ ©r¹zÀ ¨sÁUÀPÉÌ ºÀZÀÑ¯ÁUÀÄªÀÅzÀÄ. ¨ÉÃqÀªÁzÀ PÀ®è£Àß ¥Á¬ÄAmï G½AiÀÄ ¸ÀºÁ¢AzÀ J®èªÀ£ÀÄß 

vÉUÉAiÀÄ¯ÁUÀÄªÀÅzÀÄ. G½zÀ ªÀÄÆwðAiÀÄ£ÀÄß PÀA¥Á¸ï£À°è C¼ÀvÉ ªÀiÁrPÉÆ¼ÀÄîvÁÛgÉ. ¥Áèmï G½AiÀÄ ¸ÀºÁ¢AzÀ 

ªÀÄÆwð PÉvÀÛ£É ªÀÄÄAzÀÄªÀgÉAiÀÄÄªÀÅzÀÄ (90% gÀµÀÄÖ F G½AiÀÄ°èAiÉÄÃ ªÀiÁqÀ¯ÁUÀÄªÀÅzÀÄ).  £ÀAvÀgÀzÀ°è ««zsÀ 

jÃwAiÀÄ CgÀUÀ¼À£ÀÄß §¼À¸ÀÄªÀgÀÄ. £ÀAvÀgÀzÀ°è ‘PÁèvï JA©æ’ §¼ÀPÉ, £ÀAvÀgÀ ‘ªÁlgï JA©æ’ §¼ÀPÉ, £ÀAvÀgÀ 

‘ªÉfmÉ§¯ï ¨ÁèPï ¥ËqÀgï’ CxÀªÁ ‘PÉÆ§j ¸ÀÄnÖzÀÝ PÀ¥ÁàzÀ ¥ËqÀgï’ vÉUÉzÀÄPÉÆAqÀÄ CzÀPÉÌ PÉÆ§j JuÉÚ 

«Ä±ÀætªÀiÁr ªÀÄÆwðUÉ ºÀZÀÑ̄ ÁUÀÄªÀÅzÀÄ. «UÀæºÀªÀ£ÀÄß ªÀiÁqÀÄªÀ PÀ®Äè ‘PÀÈµÀÚ ²¯É’AiÀiÁVgÀÄªÀÅzÀjAzÀ F jÃwAiÀÄ°è 

¯ÉÃ¥À£À ªÀiÁqÀÄªÀÅzÀjAzÀ ¨ÉÃUÀ£É PÀ¥ÁàV PÁtÄªÀÅzÀÄ. 9 

²®àPÀ¯ÉAiÀÄÄ £ÀªÀÄä £Ár£À ¸ÁA¸ÀÌøwPÀvÉAiÀÄ£ÀÄß ¥Àæw¥sÀ°¸ÀÄªÀAvÀzÁÝVzÀÄÝ ªÀÄÄA¢£À ¦Ã½UÉUÉ F 

C¥ÀgÀÆ¥ÀzÀ PÀ¯ÉAiÀÄ£ÀÄß G½¸À¨ÉÃPÁVzÉ. F PÀ¯ÉAiÀÄ£ÀÄß ªÀÄÄAzÀÄªÀgÉ¸À¨ÉÃPÀÄ JAzÀgÉ F jÃwAiÀÄ ²®àPÀ¯ÉUÉ 

¸ÀA§A¢ü¹zÀAvÉ ¥ÀoÉåÃvÀgÀ «µÀAiÀÄUÀ¼ÁV LwºÁ¹PÀ ¸ÀÜ¼ÀUÀ½UÉ ±ÉÊPÀëtÂPÀ ¥ÀæªÁ¸ÀªÀ£ÀÄß PÉÊUÉÆ¼ÀÄîªÀ jÃwAiÀÄ°è ²°àUÀ¼À 

PÀÄngÀUÀ½UÉ ºÉÆgÀ¸ÀAZÁgÀ PÉÊUÉÆAqÀÄ PÁAiÀÄðUÁgÀUÀ¼À£ÀÄß £ÀqÉ¸À¨ÉÃPÀÄ. EzÀjAzÀ «zÁåyðUÀ½UÉ ²®àPÀ¯ÉAiÀÄ 

¥ÀjPÀ®à£É ¨É¼À¸À§ºÀÄzÀÄ. EzÀjAzÀ ²°àUÀ¼À£ÀÄß ¨É¼ÀQUÉ vÀgÀÄªÀAvÁUÀÄªÀÅzÀÄ. F C¥ÀgÀÆ¥ÀzÀ PÀ¯ÉAiÀÄ£ÀÄß 

ªÀÄÄAzÀÄªÀgÉ¸À®Ä £ÉgÀªÁUÀÄªÀÅzÀÄ. 

PÉÆ£É n¥ÀàtÂ 

¸ÀÄ§æºÀätåA. PÉ.«, PÀ£ÁðlPÀzÀ DzsÀÄ¤PÀ ²®àPÀ¯É, PÀ£ÁðlPÀ ®°vÀPÀ¯Á CPÁqÉ«Ä, ¨ÉAUÀ¼ÀÆgÀÄ, 1994, ¥ÀÄ. 5 

¸ÀÄzsÁ ªÀiÁ¸À ¥ÀwæPÉ, r¸ÉA§gï, 1997, ¥ÀÄ.14 

¹zÀÝ°AUÀªÀÄä ©.f., (2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 

¥ÀÄ.44 

¹zÀÝ°AUÀªÀÄä ©.f., (2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 

¥ÀÄ.44 

¹zÀÝ°AUÀªÀÄä ©.f., (2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 

¥ÀÄ.44 
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¹zÀÝ°AUÀªÀÄä ©.f., (2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 

¥ÀÄ.44 

²°à ¨Á§ÄZÀgÀuï, £ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ®ÆPÀÄ, avÀæzÀÄUÀð f¯Éè.

²°à gÀÄ. PÁ¼ÀZÁgï, £ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ®ÆPÀÄ, avÀæzÀÄUÀð f¯Éè.

GzÀAiÀÄªÁtÂ ¢£À ¥ÀwæPÉ, ¥sÉ§æªÀj, 19,2001, ¥ÀÄ.
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(2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 

²°à ¨Á§ÄZÀgÀuï, £ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ®ÆPÀÄ, avÀæzÀÄUÀð f¯Éè. 

²°à gÀÄ. PÁ¼ÀZÁgï, £ÁgÁAiÀÄtUÉÆAqÀ£ÀºÀ½î, ºÉÆ¼À¯ÉÌgÉ vÁ®ÆPÀÄ, avÀæzÀÄUÀð f¯Éè. 

ÁtÂ ¢£À ¥ÀwæPÉ, ¥sÉ§æªÀj, 19,2001, ¥ÀÄ.IV 

   

  

(6 Cr ²æÃ ®°vÁ¥ÀgÀªÉÄÃ±Àéj ²¯ÁªÀÄÆwð- UÀÄvÀÛgÀV, ©eÁ¥ÀÄgÀ.) 

ISBN 978-81-959744-1-2 

(2017), ªÀÄzsÀåPÁ°Ã£À PÀ£ÁlPÀzÀ°è PÀÄ±À®PÀ«ÄðUÀ¼ÀÄ, ºÀÄ§â½î; ¸À£ÀÄµÀ ¥À§èPÉÃµÀ£ïì, 
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(7 Cr ²æÃ C£ÀAvÀ±ÀAiÀÄ£À ²¯ÁªÀÄÆwð eÉÆvÉUÉ ²°à PÁ¼ÁZÁj)

 
 
 
 
 
 
 
 
 
 

(²°àUÀ¼ÁzÀ ²°à gÀÄ. PÁ¼ÀZÁgï ªÀÄvÀÄÛ ªÀÄUÀ ²°à 

¨Á§ÄZÀgÀuï J£ï. PÉ. CªÀjAzÀ 9 Cr ²æÃ 

¸ÀºÀ¸ÀæPÀÆl f£À©A§ 1108 f£À 

ªÀÄÆwðUÀ¼ÉÆA¢UÉ ²¯ÁªÀÄÆwð- f£Á®AiÀÄ, 

CgÀ¹ÃPÉgÉ, ºÁ¸À£À) 
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(7 Cr ²æÃ C£ÀAvÀ±ÀAiÀÄ£À ²¯ÁªÀÄÆwð eÉÆvÉUÉ ²°à PÁ¼ÁZÁj) 

(²°àUÀ¼ÁzÀ ²°à gÀÄ. PÁ¼ÀZÁgï ªÀÄvÀÄÛ ªÀÄUÀ ²°à 

¨Á§ÄZÀgÀuï J£ï. PÉ. CªÀjAzÀ 9 Cr ²æÃ 

¸ÀºÀ¸ÀæPÀÆl f£À©A§ 1108 f£À 

f£Á®AiÀÄ, 

(5 Cr ²æÃUÁAiÀÄwæ ²¯ÁªÀÄÆwðAiÀÄ£ÀÄß 

¹zÀÞUÉÆ½¸ÀÄwÛgÀÄªÀ ²°à PÁ¼ÁZÁgï

ºÉÃªÀÄPÀÆl, ºÀA¦.) 

ISBN 978-81-959744-1-2 

(5 Cr ²æÃUÁAiÀÄwæ ²¯ÁªÀÄÆwðAiÀÄ£ÀÄß 

¹zÀÞUÉÆ½¸ÀÄwÛgÀÄªÀ ²°à PÁ¼ÁZÁgï- 18.11.1991 
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gÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤é CªÀgÀ PÀxÉUÀ¼À°è ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÌøwPÀ ªÉÊ«zÀåvÉ 

zsÀªÀiÁðªÀw 

qÁ.JA. azÁ£ÀAzÀ ªÀÄÆwðPÀ£ÀßqÀCzsÀåAiÀÄ£À ªÀÄvÀÄÛ ¸ÀA±ÉÆÃzsÀ£ÁPÉÃAzÀæ, zÁªÀtUÉgÉ «±Àé«zÁå®AiÀÄ 

²ªÀUÀAUÉÆÃwæ, zÁªÀtUÉgÉ-577007 

ªÀÄvÀÄÛ 

qÁ. «dAiÀÄPÀÄªÀiÁgï ºÉZï.f 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ, qÁ.JA. azÁ£ÀAzÀ ªÀÄÆwðPÀ£ÀßqÀCzsÀåAiÀÄ£À ªÀÄvÀÄÛ ¸ÀA±ÉÆÃzsÀ£ÁPÉÃAzÀæ 

zÁªÀtUÉgÉ «±Àé«zÁå®AiÀÄ, ²ªÀUÀAUÉÆÃwæ, zÁªÀtUÉgÉ-577007 

¦ÃpPÉ 

PÀ£ÁðlPÀ ¨sÁμÁªÁgÀÄ ¥ÁæAvÀUÀ¼À gÀZÀ£ÉAiÀÄ ¥ÀÇªÀðzÀ°è ªÀÄzÁæ¸ïPÀ£ÁðlPÀ, ªÀÄÄA§¬Ä PÀ£ÁðlPÀ, ªÉÄÊ¸ÀÆgÀÄ 

ºÁUÀÆ ºÉÊzÁæ¨ÁzÀPÀ£ÁðlPÀªÉAzÀÄ ºÀAZÀ®ànÖvÀÄ. PÀ£ÁðlPÀzÀ ¨sÁμÉ PÀ£ÀßqÀªÉ¤¹zÀgÀÆ ªÀiÁvÀ£ÁqÀÄªÀªÀgÀPÀ£ÀßqÀ 

¥ÀæzÉÃ±À¢AzÀ ¥ÀæzÉÃ±ÀPÉÌ ªÀåvÁå¸ÀªÀ£ÀÄß ºÉÆA¢zÉ. C®èzÉ F jÃwAiÀÄPÀ£ÀßqÀzÀDqÀÄªÀiÁwUÉ ºÀ®ªÀÅ G¥À s̈ÁμÉUÀ½zÀÄÝ 

MAzÉÆAzÀÄvÀ£Àß ¥Àj¢üAiÀÄ M¼ÀUÉ «²μÀÖªÁV §¼ÀPÉAiÀiÁUÀÄwÛzÉ.  PÀ£ÁðlPÀzÀ ¥ÁæzÉÃ²PÀ ¨sÀÆ ¨sÁUÀUÀ¼ÀÄ vÀªÀÄäzÉÃ 

¥ÁæzÉÃ²PÀ ¸ÉÆUÀ¹¤AzÁV LwºÁ¹PÀ ¨É¼ÀªÀtÂUÉAiÀÄ£ÀÄß ¸Á¢ü¹ªÉ. F ¸ÀÄ¨sÀzÀæªÁzÀ ¥ÀgÀA¥ÀgÉ 

ºÉÆA¢gÀÄªÀPÀ£ÁðlPÀzÀ ««zsÀ ¥ÀæzÉÃ±ÀUÀ¼À°è ºÁUÀÆ ¥ÀæzÉÃ±ÀUÀ¼À°è£À ««zsÀ d£ÁAUÀUÀ¼ÀÄ vÀªÀÄäzÉÃ ¥ÁæzÉÃ²PÀ 

ªÉÊ«zsÀåvÉAiÀÄ£ÀÄß ºÉÆA¢ªÉ. 

   ºÉÊ¨Á¨ÁzÀPÀ£ÁðlPÀzÀ ¥ÁæzÉÃ²PÀ ªÁå¦ÛAiÉÆ¼ÀUÉ ©ÃzÀgï, PÀ®§ÄVð, AiÀiÁzÀVj, gÁAiÀÄZÀÆgÀÄ, §¼Áîj, ºÁUÀÆ 

PÉÆ¥Àà¼À f¯ÉèUÀ¼ÀÄ ¥ÀæªÀÄÄRªÁVzÉ. F f¯ÉèUÀ¼ÀÄ ¸Á»wåPÀ ºÁUÀÆ ¸ÁA¸ÀÈÌwPÀzÀÈ¶ÖPÉÆÃ£À¢AzÀ £ÉÆÃrzÁUÀ 

²æÃªÀÄAvÀ ¥ÀgÀA¥ÀgÉEgÀÄªÀÅzÀÄ ¸ÀàμÀÖªÁUÀÄvÀÛzÉ. “gÁdQÃAiÀÄªÁV DqÀ½vÀzÀ C£ÀÄPÀÆ®PÉÌ MAzÀÄ ¤¢ðμÀÖ ¥ÀæzÉÃ±ÀªÀ£ÀÄß 

»ÃUÉ UÀÄwð¹PÉÆ¼ÀÄîªÀÅzÀÄ ¸Àj J¤ß¹zÀgÀÆ ¸Á»vÀåPÉÌ ¸ÀA§A¢ü¹zÀAvÉ EAxÀ «AUÀqÀ£ÉJμÀÖgÀ ªÀÄnÖUÉ ¸Àj ? PÀ£ÀßqÀ 

¸Á»vÀåªÀ£ÀÄß »ÃUÉ f¯ÁèªÁgÀÄ «¨sÁUÀ ªÀiÁrZÀað¸À§ºÀÄzÉ? EAxÀ ¥Àæ±ÉßUÀ¼ÀÄ C¥Àæ¸ÀÄÛvÀªÀ®è. J£ÀÄßªÀ £ÀgÀºÀ½î 

¨Á®¸ÀÄ§æºÀätågÀC©ü¥ÁæAiÀÄ ¸ÀªÀÄPÁ°Ã£À ZÀaðvÀ ¸ÀAUÀwUÀ¼À PÀqÉ UÀªÀÄ£À ºÀj¸ÀÄvÀÛzÉ. C®èzÉ F ¨sÀÆ ¨sÁUÀzÀ°è£À 

¸ÁA¸ÀÈÌwPÀ ªÉÊ®PÀëtåUÀ¼ÀÄ, C®QëvÀ ¥ÀæeÉÕUÉUÀÄjAiÀiÁUÀÄwÛgÀÄªÀÅzÀ£ÀÄßJZÀÑjPÉAiÀiÁV UÀªÀÄ¤¸ÀvÀPÀÌzÁÝVzÉ. EAvÀºÀ 

¸ÀÄAzÀgÀªÁzÀC£À£ÀåvÉ ºÉÆA¢gÀÄªÀ F ¥ÁæAvÀågÁdQÃAiÀÄªÁV ¤®ðPÀëåPÉÌ M¼ÀUÁVgÀÄªÀÅzÀÄ aAvÀ£ÀzÉÆåÃvÀPÀ. 

ºÉÊzÁæ̈ ÁzÀPÀ£ÁðlPÀvÀ£ÀßzÉgÁdQÃAiÀÄ, ¸ÁªÀiÁfPÀ §zÀÄQ£À K¼ÀÄ©Ã½£À M¼ÀUÉ '§ºÀÄ¨sÁμÁ ¸ÀA¸ÀÈÌw'AiÀÄ 

ªÉÊ±Á®åvÉAiÀÄ£ÀÄß UÀ½¹PÉÆArgÀÄªÀÅzÀ£ÀÄß ªÀÄgÉAiÀÄÄªÀAw®è. F ¨sÀÆ s̈ÁUÀzÀ°è£ÀPÀvÉUÁgÀjUÉ ªÉÊ«zsÀåªÀÄAiÀÄPÀxÁ 

¸ÀgÀPÀÄUÀ½ªÉ. vÀ£ÀßzÉ ¸ÀA¸ÀÈÌw ¥Àæ̈ sÁªÀUÀ¼ÀÄ PÀxÁ¸Á»vÀåzÀ ªÀ¸ÀÄÛUÀ¼ÁVzÉ. ºÉÊzÁæ¨ÁzÀPÀ£ÁðlPÀzÀPÀxÁ¸Á»vÀå 

¥ÀgÀA¥ÀgÉ¸ÀÄ¢ÃWÀðªÁVgÀÄªÀÅzÀ£ÀÄßDgÀA s̈ÀzÀ DAxÁ®fUÀ¼À£ÀÄß UÀªÀÄ¤¹zÁUÀ w½AiÀÄÄvÀÛzÉ. 

C®èzÉE°è£ÀPÀxÁ¥ÀgÀA¥ÀgÉUÉ DzsÁgÀUÀ¼ÁVzÀÝ£ÀÄß w½¸À¥Àr¸ÀÄvÀÛªÉ. ºÀ£ÀÄªÀÄAvÀgÁªïzÉÃ¸Á¬Ä 1936 gÀ°è ¥ÀæPÀn¹zÀ 

'PÀxÁUÉÆAZÀ®Ä', 'ªÀÄzsÀÄgÀ«Ä®£À' (1944), NgÉUÀ®Äè (1953), avÀæ±ÉÃRgÀPÀApCªÀgÀ £ÉÃvÀÈvÀézÀ°è 'PÀxÁ ¸ËUÀAzsÀ, 

CªÀÄgÉÃ±À £ÀÄUÀqÉÆÃtÂCªÀgÀ ¸ÀA¥ÁzÀPÀvÀézÀ°è '©¹® ºÀ¤UÀ¼ÀÄ' (1995) JA§ ªÀiÁzÀj ¸ÀAPÀ®£ÀUÀ¼ÀÄ 

E°è£ÀPÀxÁ¸Á»vÀåzÀ ªÀÄºÀvÀéªÀ£ÀÄß ¸ÁgÀÄvÀÛªÉ. “ºÉÊzÁæ¨ÁzïPÀ£ÁðlPÀzÀ PÀxÉUÀ¼À 
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PÉÃAzÀæªÉAzÀgÉCzÀÄCzÀªÀÄåªÁVC£ÁxÀgÀ ¸ÁévÀAvÀæåªÀ£ÀÄß §AiÀÄ¸ÀÄªÀÅzÀÄ ªÀÄvÀÄÛ »A¸ÉAiÀÄ£ÀÄß ¤gÁPÀj¹ zÀlÖªÁV F 

¨sÁUÀzÀ ºÀ½îUÀ¼À ¸ÀªÀÄ¶ÖfÃªÀ£À ¨ÁAzsÀªÀåªÀ£ÀÄß «ªÀgÀªÁV ¤gÀÆ¦¸ÀÄvÁÛ; £ÁåAiÀÄzÀPÀ£À¸À£ÀÄß ©vÀÄÛªÀÅzÀÄ. E°è£ÀJ®è 

»jQjAiÀÄPÀvÉUÁgÀgÀ ¥ÀæuÁ½PÉ EzÀÄ.” J£ÀÄßªÀ D¯ÉÆÃZÀ£É F ¨sÀÆ s̈ÁUÀzÀPÀvÉUÁgÀgÀMlÄÖ ¸ÀÈd£À²Ã®vÉAiÀÄ 

AiÀÄ±À¸Àì£ÀÄß ¸ÁQëPÀj¹PÉÆ¼ÀÄîªÀÅzÀPÉÌ C£ÀÄªÀÅ ªÀiÁrPÉÆnÖzÉ.ºÉÊzÁæ¨ÁzÀPÀ£ÁðlPÀzÀ ¥ÀæªÀÄÄRf¯Éè PÀ®§ÄVð, F 

f¯ÉèAiÀÄ°è£À s̈ÀÆ¨sÁUÀzÀ ªÁå¦ÛAiÉÆ¼ÀUÉ §ºÀ¼ÀμÀÄÖ »jAiÀÄPÀvÉUÁgÀgÀÄ §AqÁAiÀÄzÀ°vÀ ¸Á»vÀå ZÀ¼ÀÄªÀ½AiÀÄ°è 

¥Á¯ÉÆÎAqÀÄ ¸Á»vÀå ¸ÀÈf¹zÀgÀÄ. CªÀgÉAzÀgÉZÉ£ÀßtÚ ªÁ°ÃPÁgÀ, ¸ÀÆUÀAiÀÄå »gÉÃªÀÄoÀ, avÀæ±ÉÃRgÀPÀAp, gÁd±ÉÃRgÀ 

ºÀvÀUÀÄA¢, VÃvÁ £ÁUÀ¨sÀÆμÀt, ¸ÀjvÁPÀÄ¸ÀÄªÀiÁgÀgÀzÉÃ¸Á¬Ä ªÉÆzÀ¯ÁzÀªÀgÀÄ ¥ÀæªÀÄÄRgÀÄ. 

gÁAiÀÄZÀÆgÀÄf¯Éè ºÉÊzÁæ̈ ÁzÀPÀ£ÁðlPÀzÀPÀxÁ¸Á»vÀåzÀ°è ¥ÀæªÀÄÄR ¸ÁÜ£À ºÉÆA¢zÉ. UÀzÀå ¸Á»vÀåzÀ°èvÀ£ÀßzÉ ±ÉæÃμÀÖvÉ 

F f¯Éè ¸Á¢ü¹gÀÄªÀÅzÀ£ÀÄß ªÀÄgÉAiÀÄÄªÀAw®è. ºÁUÁV F ¨sÁUÀzÀ°è£ÀPÀvÉ PÁzÀA§jUÀ¼ÀÄ ºÉÆ¸À ¸ÀAªÉÃzÀ£ÁvÀäPÀ 

gÀZÀ£ÉUÀ½AzÀ PÀÆrzÁÝVªÉ. F ¨sÁUÀzÀ®Æè ±ÁAvÀgÀ¸ÀgÀAvÀºÀ »jAiÀÄ §gÀºÀUÁgÀjzÀÝgÀÆJA§ÄzÀ£ÀÄß 

ªÀÄgÉAiÀÄÄªÀAw®è. C®èzÉf¯ÉèAiÀÄ ¥Áæw¤¢üPÀPÀxÁ¸ÀAPÀ®£ÀUÀ¼ÀÄ PÀÆqÀPÀxÁ¸Á»vÀåzÀ ¥ÀgÀA¥ÀgÉAiÀÄ£ÀÄß «¸ÀÛj¸ÀÄªÀ 

PÉ®¸À ªÀiÁrªÉ. C®èzÉ F ¨sÁUÀzÀ°è£ÀPÀvÉUÁgÀgÀ PÀvÉUÀ¼ÀÄ PÀ£ÀßqÀzÀ PÉ®ªÀÅ ªÀÄÄRåªÁzÀPÀxÁ¸ÀAUÀæºÀ (DAxÁ®f) 

UÀ¼À°è ¥Àæ¹¢ÞAiÀiÁVªÉ. F f¯ÉèAiÀÄ ¨sÁUÀzÀ®Æè §ºÀ¼ÀμÀÄÖ »jAiÀÄPÀvÉUÁgÀjzÁÝgÉ. 

    ±ÁAvÀgÀ¸À, gÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤é, CªÀÄgÉÃ±À £ÀÄUÀqÉÆÃtÂ, PÀ°UÀt£ÁxÀUÀÄqÀzÀÆgÀÄ, »jAiÀÄPÀvÉUÁwð 

©.n.®°vÁ £ÁAiÀÄzÀ¯ÁzÀªÀgÀÄ ¥ÀæªÀÄÄRgÉ¤¹zÁÝgÉ. F gÁAiÀÄZÀÆgÀÄ ¨sÁUÀzÀ°èPÀvÉUÁgÀgÀÄ ªÀÄvÀÄÛ PÀvÉUÀ¼ÀÄ ºÉZÁÑV 

¥Àæ¹¢ÝAiÀÄ£ÀÄß ¸Á¢ü¹ªÉ. E°è£ÀPÀxÁ¸Á»vÀå ¸ÁévÀAvÀæå¥ÀÇªÀð-¸ÁévÀAvÀæå £ÀAvÀgÀzÀ®ÆèJgÀqÀÄPÀqÉAiÀÄ°èC¨sÀÆvÀ¥ÀÇªÀð 

¸ÀÈ¶ÖAiÀiÁVzÉ. F gÁAiÀÄZÀÆj£À ªÁå¦ÛUÉ PÉÆ¥Àà¼ÀªÀÅ M¼ÀUÉÆArvÀÄÛ. DzÀgÉ 1997gÀ £ÀAvÀgÀ PÉÆ¥Àà¼À ¥ÀævÉåÃPÀªÁzÀ 

£ÀAvÀgÀ ¨sËUÉÆÃ½PÀ ªÁå¦ÛPÀrªÉÄAiÀiÁVzÉ. PÉÆ¥Àà¼À f¯ÉègÁAiÀÄZÀÆgÀÄf¯ÉèAiÀÄMAzÀÄ s̈ÁUÀªÉDVvÀÄÛ. £ÀAvÀgÀ 97gÀ 

DUÀ¸ïÖ wAUÀ½£À°è ¸ÀévÀAvÀæªÁzÀf¯ÉèAiÉÄAzÀÄ C¹ÛvÀé ¥ÀqÉ¬ÄvÀÄ. F PÉÆ¥Àà¼À f¯ÉèAiÀÄ°è £ÀqÉAiÀÄÄªÀPÀ£ÀPÀVjAiÀÄeÁvÉæ, 

PÉÆ¥Àà¼ÀzÀ UÀ«¹zÉÞÃ±ÀégÀ eÁvÉæ ¸ÀºÀ ¥Àæ¹¢ÞAiÀiÁVzÉ. ¹zÀÝAiÀÄå ¥ÀÅgÁtÂPÀgÀAvÀºÀPÁªÀå ¥Àæw¨sÉ F £É®zÀ°è£ÀfÃªÀAwPÉUÉ 

¸ÁQë, F f¯ÉèAiÀÄ ¨sÁUÀzÀ®ÆèPÀ£ÀßqÀPÉÌ ¸ÀvÀéAiÀÄÄvÀªÁzÀCªÀÄÆ®å PÀvÉUÀ¼À£ÀÄß ¤ÃrzÀzÀ°vÀ-

§AqÁAiÀÄzÀPÀvÉUÁgÀjzÁÝgÉ. CªÀgÉAzÀgÉ, PÉÆgÀUÀ®è «gÀÆ¥ÁPÀë¥Àà, ªÀÄ°èPÁdÄð£À »gÉÃªÀÄoÀ, «ÃuÁ ±ÁAvÉÃ±ÀégÀ 

¥ÀæªÀÄÄRgÀÄ. 

    §¼Áîj f¯ÉèAiÀÄ£ÀÄß ¸ÁévÀAvÀæåzÀ £ÀAvÀgÀgÁdQÃAiÀÄ DqÀ½vÀzÀ C£ÀÄPÀÆ®PÁÌV ºÉÊzÁæ¨ÁzÀPÀ£ÁðlPÀzÀ ªÁå¦ÛUÉ 

¸ÉÃ¥ÀðqÉ ªÀiÁqÀ¯ÁVzÉ. '©¹® §¼Áîj' JAzÉÃ ºÉ¸ÀgÀÄªÁ¹AiÀiÁVgÀÄªÀ F ¨sÀÆ ¨sÁUÀzÀ°èPÀ£ÀßqÀzÀzÉÊvÀåPÀvÉUÁgÀ, 

ºÉÊzÁæ̈ ÁzïPÀ£ÁðlPÀzÀ ¸ÀªÀÄxÀðPÀvÉUÁgÀ, §AqÁAiÀÄ-zÀ°vÀ ¸Á»vÀåzÀ ¸ÀAzÀ¨sÀðzÀ°è UÀÄgÀÄw¹PÉÆAqÀ 

C¥ÀgÀÆ¥ÀzÀPÀvÉUÁgÀgÉAzÀgÉ PÀÄA.«ÃgÀ¨sÀzÀæ¥Àà, §AiÀÄ®Ä ¹ÃªÉÄAiÀÄ ©¹® vÁ¥ÀzÀ £ÀqÀÄªÉC¥ÀgÀÆ¥ÀzÀPÀxÁ¸Á»vÀåªÀ£ÀÄß 

¸ÀÈ¶Ö¸ÀÄªÀ°è PÀÄA.«ÃgÀ s̈ÀzÀæ¥Àà, PÉÃ±ÀªÀ ªÀÄ¼ÀV, ZÀAzÀæPÁAvÀ ªÀqÀÄØ, ºÉÆ¸À vÀ¯ÉªÀiÁj£À ªÀÄ°èPÁdÄð£À ªÀuÉ£ÀÆgÀÄ 

¥ÀæªÀÄÄRgÁVzÁÝgÉ. 
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      ºÉÊzÁæ̈ ÁzïPÀ£ÁðlPÀ ¥ÁæAvÀåªÀÅGvÀÛgÀ PÀ£ÁðlPÀzÉÆ¼ÀUÉ MAzÀÄ s̈ÁUÀ. DzÀgÉGvÀÛgÀPÀ£ÁðlPÀ, 

GvÀÛgÀPÀ£ÁðlPÀzÀ ªÀÄA¢ J£ÀÄßªÁUÀ F ¥ÁæAvÀå ºÉÆgÀvÁVAiÉÄÃPÀgÉAiÀÄÄªÀ ªÁrPÉ¬ÄzÉ. GvÀÛgÀPÀ£ÁðlPÀzÀ M¼ÀUÉ 

ºÉÊzÁæ̈ ÁzïPÀ£ÁðlPÀzÀ f¯ÉèUÀ¼ÀÄ (©ÃzÀgï, UÀÄ®§UÁð, AiÀiÁzÀVjgÁAiÀÄZÀÆgÀÄ, §¼Áîj, PÉÆ¥Àà¼À) ºÁUÀÆ 

©eÁ¥ÀÅgÀ, ¨ÁUÀ®PÉÆÃmÉ, zsÁgÀªÁqÀ, ¨É¼ÀUÁ«, UÀzÀUÀ F f¯ÉèUÀ¼À ¸ÁA¸ÀÈÌwPÀZÀjvÉæ ©ü£ÀßªÁVzÉ. 

gÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤éCªÀgÀ PÀxÉUÀ¼À°è ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÌøwPÀ ªÉÊ«zÀåvÉ 

    ¸ÁévÀAvÉÆæÃvÀÛgÀPÀ£ÀßqÀ ¸Á»vÀå ¸ÀAzÀ¨sÀðzÀ°è ªÀÄÆ® £ÀªÀå ºÁUÀÆ ¥ÀjªÀwðvÀ £ÀªÀåUÀ¼À PÁuÉzÉÆqÀØzÉA§ÄzÀ£Àß 

«ªÀÄ±ÀðPÀ r.Dgï.£ÁUÀgÁeïUÀÄgÀÄw¸ÀÄªÀ ¥ÀjC£À£Àå. £ÀªÀåzÀ°è£À “C¹ÛvÀézÀ ±ÉÆÃzsÀ' ªÀåQÛUÀvÀ ¥ÀæeÉÕ F J¯Áè 

D±ÀAiÀÄUÀ½AzÀ ºÉÆgÀ§AzÀÄ ¸ÀªÀiÁdªÀÄÄTzsÉÆÃgÀuÉAiÀÄC©üªÀåQÛPÀqÉUÉ ºÉÆgÀ½zÀªÀgÀ ¥ÉÊQ (¦.®APÉÃ±ï, ¥ÀÇtðZÀAzÀæ 

vÉÃd¹é) gÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤é ¸ÀºÀ M§âgÀÄ. zÉÃªÀ£ÀÆgÀÄ ªÀÄºÁzÉÃªÀgÀAvÉ ¤ÃgÀªÀiÁ¤é PÉ®ªÉ PÀvÉUÀ¼À£ÀÄß 

§gÉzÀÄPÀ£ÀßqÀzÀC¥ÀgÀÆ¥ÀzÀPÀvÉUÁgÀ JA§ ºÉUÀÎ½PÉAiÀÄ£ÀÄß zÀQÌ¹PÉÆArgÀÄªÀÅzÀÄ ¥Àæ±ÀA¸À¤ÃAiÀÄ.'ºÀAV£ÀgÀªÀÄ£ÉAiÀÄ 

ºÉÆgÀUÉ' PÀvÉ¬ÄAzÀgÁμÀÖæªÀÄlÖzÀSÁåwAiÀÄ£Àß UÀ½¹PÉÆAqÀ®èzÉ ¸ÁªÀðPÁ°PÀC£À£ÀåvÉ ¥ÀqÉzÀÄPÉÆArzÉ. 

   ¸Á»vÀåªÉA§ÄzÀÄ §zÀÄQ£ÀzÁR¯ÉAiÉÄJA§AvÀºÀ ¥Àæ±ÉßUÉ ¸ÀA§A¢ü¹zÀAvÉ gÁd±ÉÃRgÀ 

¤ÃgÀªÀiÁ¤éAiÀÄªÀgÀC©ü¥ÁæAiÀÄEAwzÉ. “fÃªÀ£ÀzÀ ªÉÊAiÀÄQÛPÀ C£ÀÄ s̈ÀªÀ-C¤¹PÉUÀ½UÉ CPÀëgÀ 

ªÀiÁzsÀåªÀÄzÀC©üªÀåQÛAiÀÄ£ÀÄßPÉÆlÄÖ ¸ÁªÀðwæPÀUÉÆ½¸ÀÄªÀÅzÉÃ ¸Á»vÀåzÀ ºÉÆuÉJAzÀÄ w½¢gÀÄªÀªÀ £Á£ÀÄ” J£ÀÄßªÀ 

ªÀiÁvÉ ¸Á»wåPÀ ºÉÆuÉUÁjPÉ §UÉÎ PÀvÉUÁgÀ¤VgÀÄªÀ D¸ÀQÛ ªÀÄvÀÄÛ PÁ¼Àf ¸ÀªÀÄPÁ°Ã£À PÀvÉUÁgÀjUÉzÁj¢Ã¥À. 

¤ÃgÀªÀiÁ¤éAiÀÄªÀgÀMlÄÖ PÀvÉUÀ¼À ¸ÀASÉå PÉÃªÀ® ºÀ£ÉßgÀqÉAiÀiÁzÀgÀÆ ±ÉæÃμÀÖvÉAiÀÄ ¸ÀvÀézÀ°è PÀAUÉÆ½¹ªÉ. C®èzÉ ªÀÄvÉÛ 

ªÀÄvÉÛ N¢¹PÉÆ¼ÀÄîªÀ `PÁ¯ÁwÃvÀ ¸ÀvÀé'ªÀ£ÀÄß 'ªÀÈvÀÛ' 'zÀÄgÀ¹Û' '£É¯É' UÀ¼ÉA§ PÀvÉUÀ¼ÀÄ zÀQÌ¹PÉÆAqÀÄ zÀ°vÀ-

§AqÁAiÀÄzÀD±ÀAiÀÄ ªÀÄvÀÄÛzsÉÆÃgÀuÉAiÀÄ ¥Àr£É¼À®AwªÉ. M§â ªÀåQÛ §zÀÄQ£ÀPÉÆ£ÉAiÀÄ ¢£ÀUÀ¼À°è ¤AvÀÄPÉÆAqÀÄvÀ£Àß 

§zÀÄQ£À ºÁ¢AiÀÄ£Àß ¥ÀÅ£Àgï CªÀ¯ÉÆÃPÀ£À ªÀiÁrPÉÆ¼ÀÄîªÀ°è 'ªÀÈvÀÛvÁQðPÀ ¨É¼ÀªÀtÂUÉAiÀÄ£Àß ¥ÀqÉzÀÄPÉÆArzÉ. 

±ÀAPÀgÀ¥ÀàUËqÀUËqÀw¬ÄAzÀvÀ£ÀUÉ ¹PÀÌ ¸ÀªÀiÁ£À ºÁUÀÆ ªÀÄ£ÉvÀ£ÀzÀ ²æÃªÀÄAwPÉAiÀÄ£ÀÄß CªÀ¯ÉÆÃQ¹AiÉÄ §zÀÄQ£À 

¤dªÁzÀCxÀðK£ÉA§ÄzÀ£ÀÄß ±ÉÆÃ¢ü¹PÉÆ¼ÀÄîvÀÛ ºÉÆÃUÀÄªÀ ¥Àj §zÀÄQ£À 'ªÀÈvÀÛ'ªÉÃ DVzÉ.ºÉÊzÁæ¨ÁzïPÀ£ÁðlPÀzÀ 

¥Àj¸ÀgÀzÀ°è ¤eÁªÀÄ£À D½éPÉ ºÁUÀÆ gÀeÁPÁgÀgÀDPÀæªÀÄtvÀAzÉÆrØzÀ ©PÀÌlÄÖUÀ¼ÉÃ£ÀÄ JA§ÄzÉ®è §zÀ¯ÁzÀ §zÀÄQ£À 

¹ÜwUÀwUÀ¼À£ÀÄß w½¸ÀÄªÀ°è ªÀÈvÀÛ ¸À¥sÀ®ªÁzÀAwzÉ. F d£À KPÉ £À£ÀUÉ EμÀÄÖ ªÀÄAiÀiÁðzÉPÉÆqÀ¨ÉÃPÀÄ? £Á£ÉÃ£ÀÄ 

CAvÀºÀzÉÆqÀØG¥ÀPÁgÀzÀ ºÉÆgÉ ºÉÆgÀ¹zÉÝÃ£É EªÀgÀ ªÉÄÃ¯É? »AzÉ¤eÁªÀÄ£ÀgÁdåzÀ°è ºÉÆqÉzÀÄ §rzÀÄ, »A¸É 

PÉÆqÀÄªÀgÀeÁPÁgÀjUÀÆ F jÃw ¸À¯ÁªÀÄÄ ºÁPÀÄwÛzÀÝgÀÄ. FUÀ £À£ÀUÀÆ ºÁPÀÄwÛzÁÝgÉ. J®èjUÀÆMAzÉÃ ªÀÄAiÀiÁðzÉ. 

MnÖ£À°è F d£ÀjUÉ ¸À¯ÁªÀÄÄ ºÁPÀ®Ä MAzÀÄ ªÀåQÛ ¨ÉÃPÀÄ, CμÉÖ. D ªÀåQÛ M¼ÉîAiÀÄªÀ¤gÀ°, PÉlÖªÀ¤gÀ°, CzÀÄ 

ªÀÄÄRåªÀ®è. DUÀ CªÀgÀgÁdå«vÉÛAzÀÄCªÀjUÉ £ÀªÀÄ¸ÀÌj¸ÀÄwÛzÀÝgÀÄ. ¥ÀæeÁgÁdåzÀ°èHjUÉ zÉÆqÀØªÀ£É¤¹PÉÆAqÀ £À£ÀUÉ 

£ÀªÀÄ¸ÀÌj¸ÀÄwÛzÁÝgÉ. KPÀ ªÀåQÛAiÀÄ ¥ÀæeÉÕAiÀÄ°èd«ÄÃ£ÁÝj ªÀÄ£ÉvÀ£ÀzÀPËlÄA©PÀ ªÁvÁªÀgÀtzÀ°èWÀn¸ÀÄªÀvÉgÉªÀÄgÉ 

¸ÀAUÀwUÀ¼À£Àß MAzÉÆAzÁV ¥ÀzÀgÀ ¥ÀzÀgÁV ©r¹zÀAwzÉ. vÀ£Àß ªÀÄUÀ£ÁzÀgÁªÀÄ°AUÀvÀAzÉÆrØzÀ ©PÀÌlÄÖUÀ¼À£ÀÄß 

DvÀ£À ¸Á«£À ±ÉÆÃzsÀzÀ ZÀ®£ÉAiÀÄ°è ¤AvÀÄ ¥ÀjUÀæ»¹PÉÆ¼ÀÄîªÀÅzÀÄ. vÀ£Àß £Á¬ÄAiÀÄ ¸Á«¤AzÀ 
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§zÀÄQ£ÀCxÀðªÉÃ£ÉA§ÄzÀ£Àß PÀAqÀÄPÉÆ¼ÀÄîªÀÅzÀPÉÌ ¥ÀæAiÀÄwß¹ ±ÀAPÀgÀ¥ÀàUËqÀ ¸Á«UÉ M¼ÀUÁUÀÄªÀÅzÀÄ ¤dªÁzÀ 

ªÀÈvÀÛªÁVzÉ. vÀ£Àß ªÀÄUÀ£À ¸Á«UÉ PÁgÀt ºÀÄqÀÄPÀÄvÀÛ¯ÉDvÀvÀ£ÀßUËgÀªÀPÉÌzsÀPÉÌvÀA¢gÀÄªÀ ¸ÀAUÀwUÀ¼À£ÀÄß £É£À¦¹PÉÆAqÉ 

MnÖ£À°è ±ÀAPÀgÀ¥ÀàUËqÀ£À ¸Á«UÉ ªÀÄUÀ£ÉÃ PÁgÀtªÁzÀAwzÉ. gÁAiÀÄZÀÆj£À ªÀiÁ¤é ªÉÆzÀ¯ÁzÀ ¥ÀæzÉÃ±ÀUÀ¼À°è WÀn¹zÀ  

ºÉÊzÁæ̈ Ázï «ªÉÆÃZÀ£ÉAiÀÄ ºÉÆÃgÁl ºÉÃVvÉÛA§ÄzÀgÀ ¸ÀÜ½ÃAiÀÄ avÀæ«zÉ. CAzÀgÉgÀeÁPÁgÀ£ÁV ºÀÄ¸ÉÃ¤ Hj£À°è 

®Æn ªÀiÁrzÀ¥ÀðCºÀAPÁgÀ¢AzÀ ªÀÄ£ÀÄμÀåvÀé PÀ¼ÉzÀÄPÉÆAqÀÄ »A¹¸ÀÄwÛzÀÝªÀ£ÀÄ gÀPÀëuÉ ¥ÀqÉAiÀÄ®ÄUËqÀ£ÀD±ÀæAiÀÄ 

¨ÉÃr §AzÁUÀUËrÛ  ¥ÁªÀðw ¸ÀºÀPÀj¹zÀ ¸ÀÜ½ÃAiÀÄ ¸ÀAUÀwUËqÀ£À°è ¨sÀÆvÀzÀ £É£À¥ÀÅUÀ¼ÁVªÉ. “FUÉèCgÉfÃªÀDUÉÊw 

CªÀgÀÄ ¥Á¥À…" ¤Ã F PÀqÉ ¨Á ªÀiÁ§ªÀÄä ºÀ©Ã§£ÀßPÀgÀPÉÆAqÀÄ, CªÀjUÉ ºÉÃ½©ræ E¯ÉèÃCAPÀtzÁUÀ–ªÀÄ®PÉÆÌ½î–

CAzÀgÉ-ªÀÄ£ÀÄμÀåvÀé PÀ¼ÉzÀÄPÉÆAqÀ PÀÆæjAiÀiÁzÀ ºÀÄ¸ÉÃ£ÀAvÀªÀjUÉ ªÀiÁ£À«ÃAiÀÄvÉ ¤Ãr gÀQë¹zÀ ¤zÀ±Àð£ÀUÀ¼ÀÄ 

WÀn¹ªÉ JA§ÄzÀPÉÌ ¸ÀàμÀÖªÁzÀ ¤zÀ±Àð£À 'ªÀÈvÀÛ'zÀ°èzÉ. 

UÁæ«ÄÃt ªÁvÁªÀgÀtzÀ°è ªÀiÁ£À«ÃAiÀÄvÉAiÀÄ ¸ÀvÀå¤μÉ×UÉ ¨É¯É E®èzÀ ºÁUÀÆ ºÉtÂÚ¤AzÀ¯ÉUÀAqÀÄ ±ÉÆÃμÀuÉUÉ 

M¼ÀUÁUÀÄªÀ avÀæt 'zÀÄgÀ¹Û'AiÀÄ°èzÉ. fÃªÀ£ÀzÀ°è£À ¥Àj«ÄvÀvÁåUÀ¥ÀÇtð DPÁAPÉëUÀ¼ÀÄ £É®¸ÀªÀÄªÁUÀÄªÀ 

zÀÄgÀAvÀªÀÄAiÀÄ ¸À¤ßªÉÃ±ÀzÀavÀæjPÁëªÁ¯ÁwªÀÄä£À §zÀÄQ£À°è ¤dªÁzÀ zÀÄgÀ¹Û J¤¹PÉÆ¼ÀÄîvÀÛzÉ. ¸ÉÊPÀ¯ï 

¦æ«¯ï£ÀÄßPÀæªÉÄÃt ¸Àj¥Àr¹zÁUÀ®Æ ºÁUÀÆ CzÀ£ÀÄß ¸Àj¥Àr¸ÀÄ«PÉAiÀÄPÀqÉUÉ ªÀÄvÉÛ ªÀÄvÉÛ UÀªÀÄ£ÀºÀj¹ zÀÄgÀ¹ÛUÉ 

§AzÀÄ©qÀÄªÀAvÀzÀÄÝwªÀÄä£À §zÀÄQ£À £ÉÊdªÁzÀ 'zÀÄgÀ¹Û' J¤¹PÉÆ¼ÀÄîªÀ°è ¥sÀ®zÁAiÀÄPÀªÁzÀAwzÉ. “ErÃPÀxÁ£ÀPÀzÀ 

ZÀ®£É¬ÄgÀÄªÀÅzÀÄ CªÀ£À ªÀÄÄUÀÞvÉ ºÁUÀÆ («ÄV¯ÁzÀCxÀðzÀ°è) DzÀ±ÀðªÁ¢, gÉÆÃªÀiÁAZÀPÀ w¼ÀÄªÀ½PÉUÉ 

«gÀÄzÀÞªÁVfÃªÀ£ÀzÀ ªÁ¸ÀÛªÀUÀ½ªÉ J£ÀÄßªÀÅzÀ£ÀÄßvÉÆÃj¸ÀÄªÀÅzÀgÀ°èzÉ”... UËqÀ ElÄÖPÉÆAqÀªÀ¼À ªÀÄUÀ£ÁzÀwªÀÄä£ÀÄ 

PÀnÖPÉÆAqÀªÀ¼À ªÀÄUÀ¼ÁzÀ AiÀÄªÀÄÄ£ÀªÀÄä ªÉÄÊªÉÄÃ¯É ©zÁÝUÀvÀ£ÀßMqÀºÀÄnÖ£ÀgÀPÀÛ ¸ÀA§AzsÀPÉÌMvÀÄÛ¤Ãr ¤gÁPÀj¸ÀÄvÁÛ£É. 

DzÀgÉUËqÀ£À ªÀÄUÀ£ÁzÀwªÀÄä£ÀUËqÀ£ÉvÀ£ÀßvÀAVAiÀÄ£ÀÄßElÄÖPÉÆArzÀÄÝ §zÀÄQ£ÀCzsÀB¥ÀvÀ£ÀªÁUÀÄ«PÉ 

J¤¸ÀÄvÀÛzÉ.wªÀÄä£À°è£À ºÀÈzÀAiÀÄªÀAwPÉ ªÀÄvÀÄÛ ²æÃªÀÄAvÀgÀ°è£À ºÀÈzÀAiÀÄzÁjzÀæzÀ°è£À ªÉÊzÀÈ±ÀåvÉ ºÉÃUÉ ¸ÁªÀiÁfPÀ 

ªÁvÁªÀgÀtzÀ°è £É¯ÉUÉÆArgÀÄvÀÛzÉJA§ÄzÀPÉÌPÀ£ÀßrAiÀÄAwzÉJAzÀgÉvÀ¥ÁàUÀ®è. ºÀ½îAiÀÄ°è£À ªÁ¸ÀÛ«PÀ §zÀÄQ£À 

avÀæUÀ¼À£Àß ¥ÀzÀgÀªÁV ©aÑqÀÄªÀ°èPÀvÉ ¸ÁxÀðPÀvÉ zÀQÌ¹PÉÆArzÉ. vÁ£ÀÄ £ÀA©zÀAvÀºÀd£ÀgÀ£Àß (vÀAV £ÁUÀªÀÄä, 

¦æAiÀÄvÀªÉÄ UÀAV, CAiÀÄåUËqÀ) ±ÉÆÃμÀuÉAiÀÄ §AzsÀ£À¢AzÀ ©qÀÄUÀqÉUÉÆ½¹, CªÀjUÉ ¸ÀÄAzÀgÀªÁzÀfÃªÀ£À ºÁUÀÆ 

UÀAVUÉ ¨Á¼À£Àß PÉÆqÀ¨ÉÃPÉ£ÀÄßªÀ vÀªÀPÀUÀ¼ÀÄ §zÀÄQ£À ¸ÀAQÃtðvÉJAzÉ¤¸ÀÄvÀÛzÉ. £ÀªÀÄä ¸ÁªÀiÁfPÀ ¸ÀA¸ÉÜUÀ¼É¤¹zÀ 

PÀÄlÄA§, ªÀÄzÀÄªÉUÀ¼ÀÄ M§â ªÀåQÛAiÀÄ §zÀÄQ£À°è ¥ÀæªÀÄÄR¥ÁvÀæªÀ»¸ÀÄvÀÛªÉ. DzÀgÉPÀÄlÄA§ ªÀÄvÀÄÛ ¸ÀªÀiÁd ªÀåQÛAiÀÄ 

¸ÀA§AzsÀzÉÆ¼ÀUÉ ªÀÄ£ÀÄμÀåvÀéªÀ£ÀÄß ªÀÄgÉvÁUÀvÀ£ÀßvÀ£ÀªÀ£Àß ºÉÃUÉ G½¹PÉÆ¼Àî̈ ÉÃPÉA§ 

zÁjAiÀÄPÀqÉUÉD¯ÉÆÃa¸À¨ÉÃPÁUÀÄvÀÛzÉJA§ÄzÀÄ '£É¯É'AiÀÄ°èzÉ. gÀAUÀªÀÄäJ¯ÉªÀiÁjfÃªÀ£À ¸ÁV¸ÀÄªÀªÀ¼ÀÄ. 

ªÀiÁgÀªÀÄä£ÀeÉÆvÉgÀAUÀªÀÄävÀ£Àß §zÀÄQ£À°è £ÀqÉzÀAvÀºÀ ©üÃPÀgÀ ¸À¤ßªÉÃ±ÀUÀ¼À£Àß ZÀað¸ÀÄªÀ ¥ÀjPÀÄ±À¯ÉÆÃ¥Àj 

J¤¸ÀÄªÀÅ¢®è. vÀ£Àß ºÉvÀÛvÁ¬ÄAiÀÄ£ÀÄß PÀ¼ÉzÀÄPÉÆAqÀÄ vÀAzÉAiÀÄvÁvÁìgÀPÉÌ M¼ÀUÁV C£ÁxÀ¼ÁVzÁÝUÀ ªÀiÁ§ªÀé ¨É¼É¹ 

zÉÆqÀØªÀ¼À£ÁßV ªÀiÁqÀÄvÁÛ¼É. E°è 'ªÀiÁ§ªÀé'£À fÃªÀ£ÀzÀ §UÉÎ w½AiÀÄ¨ÉÃPÁVzÉ. KPÉAzÀgÉ ªÀiÁ§ªÀé£ÀUÀAqÀ£ÁzÀ 

ºÀÄ¸ÉÃ¤ gÀeÁPÁgÀgÀ UÀÄA¦UÉ ¸ÉÃjzÀªÀ£ÁVzÀÄÝ, FvÀ HgÀÄUÀ¼À£Àß ºÉAUÀ¸ÀgÀ MqÀªÉUÀ¼À£Àß PÉÆ¼ÉîºÉÆqÉzÀÄ 
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»A¹¸ÀÄvÁÛ£É. F ºÉÊzÁæ¨Ázï ¥ÁæAvÀå ¨sÁgÀvÀzÀMPÀÆÌlzÀ°è ¸ÉÃj ºÉÆÃzÁUÀ ºÀÄ¸ÉÃ¤ gÀeÁPÁgÀjAzÀ »A¸ÉUÉ 

M¼ÀUÁzÀªÀgÀÄ gÀeÁPÁgÀgÀ ªÀÄ£É ºÁUÀÆ PÀÄlÄA§ªÀ£ÀÄß ®Æn ªÀiÁqÀÄvÁÛgÉ. F ®ÆnAiÀÄAvÀºÀ ¸À¤ßªÉÃ±ÀUÀ¼ÀÄ 

gÁAiÀÄZÀÆj£À D¸ÀÄ¥Á¹£À ¥ÀæzÉÃ±ÀUÀ¼À°è £ÀqÉzÀ ºÉÊzÁæ̈ Ázï «ªÉÆÃZÀ£ÉAiÀÄ ºÉÆÃgÁlªÀ£ÀÄß £É£À¦¸ÀÄvÀÛzÉ. »ÃUÉ 

ªÀiÁ§ªÀé£À ªÀÄ£É ®Æn ªÀiÁrzÀ £ÀAvÀgÀ ªÀiÁ§ªÀéHgÀUËqÀ£À ¥Á¯ÁzÀ ¸À¤ßªÉÃ±À ºÉÊzÁæ̈ ÁzïPÀ£ÁðlPÀzÀ°è WÀn¹zÀ 

¸ÀÜ½ÃAiÀÄ ¸À¤ßªÉÃ±ÀUÀ½UÉ ¸ÁQëAiÀÄAwzÉ. »ÃUÉ ¨É¼ÉAiÀÄÄwÛzÀÝ vÀ£Àß ªÀÄUÀ¼À£Àß ªÀiÁ§ªÀé¤AzÀ ©r¹PÉÆAqÀÄ CªÀ¼À 

§zÀÄQUÉMvÁÛ¸ÉAiÀiÁUÀ¨ÉÃQzÀÝvÀAzÉAiÀiÁzÀ ªÀiÁ¤±ÀAiÀÄå §¸À« ©lÄÖ ¸ÁºÀÄPÁgÀ¤UÉ ªÀiÁgÀÄvÁÛ£É. vÀ£Àß ªÀÄUÀ¼À£Àß 

¸ÀgÀPÁV £ÉÆÃr ªÀiÁgÀÄªÀ ºÀPÀÄÌ vÀ£ÀVzÉJ£ÀÄßªÀvÀAzÉ ºÁUÀÆ PÉÊ»rzÀUÀAqÀ£É ºÉAqÀwAiÀÄ£ÀÄß ¸ÀÆ¼ÉAiÀÄ£ÁßV¹ 

¹Ã£À¥Àà£ÉA§ÄªÀ¤UÉ ªÀiÁjzÀAvÀºÀ ¸ÀÜ½ÃAiÀÄ WÀl£ÉUÀ¼ÀÄ ºÀ½îUÁr£À ªÁ¸ÀÛªÀvÉAiÀÄ°è£À ¸ÀAUÀwUÀ½UÉ PÀ¯Áåt 

PÀ£ÁðlPÀzÀ°è£À PÉ®ªÀÅ ¥ÀæzÉÃ±ÀUÀ¼ÀÄ MVÎºÉÆÃVgÀÄªÀPÀxÁ«ªÀgÀUÀ¼ÀÄ ¥ÁæzÉÃ²PÀ £É¯ÉUÀlÖ£ÀÄß £É£À¦¸ÀÄvÀÛzÉ. ¸ÀévÀBUËqÀ£É 

¤AvÀÄ ¸ÁAiÀÄ§tÚ¤UÉ ªÀÄzÀÄªÉ ªÀiÁrzÀÄÝ £ÀAvÀgÀUÀAqÀ£ÁzÀ ¸ÁAiÀÄ§tÚ£ÉgÀAUÀªÀÄä£À£Àß ªÀiÁj §zÀÄPÀ®Ä ¥ÀæAiÀÄwß¸ÀÄªÀ 

¥ÀjCªÀiÁ£À«ÃAiÀÄ J¤¸ÀÄvÀÛzÉ. F jÃwgÀAUÀªÀÄä ¸ÀªÀiÁd (¹Ã£À¥Àà) ºÁUÀÆ PÀÄlÄA§ (UÀAqÀ, vÀAzÉ)UÀ¼À PËæAiÀÄðPÉÌ 

¹PÀÌgÀÆ UÀnÖUÀ¼ÁV ¤®ÄèªÀAvÀzÀÄÝvÀ£ÀßvÀ£ÀªÀ£Àß G½¹PÉÆ¼ÀÄîªÀÅzÀPÉÌ ºÉÆÃgÁl ªÀiÁqÀÄªÀ ¥Àj ¤dªÁzÀ §AqÁAiÀÄzÀ 

ªÀÄ£ÉÆÃ s̈ÁªÀzÀAwzÉ. “¨Á®å¢AzÀ ¥ËæqsÀ¼ÁV CAwªÀÄ ¤zsÁðgÀzÀªÀgÉV£ÀDPÉAiÀÄ §ªÀuÉ ªÀÄvÀÄÛ ¸Ét¸ÁlUÀ¼À£ÀÄß 

UÁæ«ÄÃt ¨sÁμÉ ªÀÄvÀÄÛC°èAiÀÄ ¸ÀvÀézÀ ªÀÄÆ®PÀ C¢üPÀÈvÀUÉÆ½¸ÀÄvÁÛgÉ. ¥ÁæzÉÃ²PÀ ¸ÀvÀé¢AzÀMqÀªÀÄÆqÀÄªÀgÀAUÀªÀÄä£À 

¥ÁvÀæ ªÀÄvÀÄÛ ¥Àj¸ÀgÀfÃªÀAvÀªÁUÀÄvÀÛªÉ. JA§ ªÀÄ°èPÁdÄð£À »gÉÃªÀÄoÀgÀ ¤®ÄªÀÅ ¸ÀjAiÉÄAzÉ¤¸ÀÄvÀÛzÉ. UÀAqÀ£À£ÀÄß 

¢üPÀÌj¹ AiÀÄAPÀAiÀÄå£À£ÀßDAiÉÄÌ ªÀiÁrPÉÆ¼ÀÄîªÀ ¸ÀA s̈À«¸À§ºÀÄzÁzÀ ±ÉÆÃμÀuÉ J¤¹zÀgÀÆ, CzÀ£Àß JzÀÄj¹, gÀAUÀªÀÄä 

¤¨sÁ¬Ä¸ÀÄªÀÅzÀÄUÀnÖªÁtVwÛAiÀiÁVJAzÉ¤¸ÀÄvÀÛzÉ. 

MnÖ£À°ègÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤éAiÀÄªÀgÀ ªÉÄÃ°£À PÀvÉUÀ¼ÀÄ ¸ÀªÀiÁdPÉÃA¢ævÀ ªÀÄvÀÄÛ ¸ÀªÀÄÆºÀ PÉÃA¢ævÀ ¥ÀæeÉÕAiÀÄ°è£À 

¥ÁæzÉÃ²PÀ »£Éß¯ÉAiÀÄ ªÀiÁzÀjUÀ¼ÁVªÉ. C®èzÉvÁ£ÀÄ ¸ÀÜ½ÃAiÀÄªÁV C£ÀÄ s̈À«¹zÀ, C£ÀÄ¨sÀªÀPÉÌ §AzÀ 

fÃªÀ£Á£ÀÄ¨sÀªÀUÀ¼À£ÀÄß ªÉÊZÁjPÀZËPÀnÖ£À°è PÀ¯ÁvÀäPÀUÉÆ½¸À ¥ÀjC£À£Àå. PÀ¯Áåt PÀ£ÁðlPÀzÀ°è£À fÃªÀ£ÀPÀæªÀÄzÀ°è 

¥ÀÇeÉUÁUÀ°, ºÀ§â ºÀj¢£ÀUÀ¼À DZÀgÀuÉUÀ½UÉ §gÀ«®èzÀ ¥Àj¹Üw¬ÄzÉ. UÁæªÀÄzÀ°è£ÀHgÀ zÉÃªÀvÉUÀ¼À ºÀ§â §ºÀ¼ÀμÀÄÖ 

¸ÀqÀUÀgÀ¢AzÀPÀÆrzÁÝVgÀÄvÀÛzÉ. HgÀzÉÃªÀvÉAiÀÄ ºÀ§âPÁÌV ªÀÄ£ÉUÀÄr¹ ¸ÀéZÀÒUÉÆ½¸ÀÄªÀÅzÀÄ, ¸ÀÄtÚ §tÚ 

ºÉÆqÉAiÀÄÄªÀÅzÀÄ, ErÃHgÀÄMAzÁV ¸ÀqÀUÀgÀzÀ°è s̈ÁUÀªÀ»¹ ºÀgÀPÉ ¸À°è¸ÀÄªÀ ¸ÀA¥ÀæzÁAiÀÄ«zÉ. GzÁºÀgÀuÉUÉ: 

£ÀÄUÀqÉÆÃtÂAiÀÄªÀgÀ'ªÀÄtÄÚ ¸ÉÃjvÀÄ ©Ãd' 'HgÀªÀÄä' 'zÉÊªÀPÉÌ ªÉÆzÀ®Ä ±ÀgÀuÉA¨ÉªÀÅ' gÁd±ÉÃRgÀ ºÀvÀUÀÄA¢AiÀÄªÀgÀ 

'PÁ¼À ¨É¼ÀÄA¢UÀ¼À ¹j' 'ªÀiÁjPÉÆAqÀªÀgÀÄ' ZÀAzÀæPÁAvÀ ªÀqÀÄØgÀ '£ÁjºÀ¼ÀîzÀ zÀAqÉAiÀÄ°è' ªÀÄÄAvÁzÀ PÀvÉUÀ¼É 

¤zÀ²ðvÀ. 

    »ÃUÉ F £É®èzÀ°£À zÀ°vÀ §AqÁAiÀÄ PÀvÉUÀ¼ÀÄ fÃªÀ£ÀPÀæªÀÄzÀ ¥Àæw¥sÀ®£ÀUÀ¼ÁVªÉ. EAvÀºÀUÁæ«ÄÃt 

§zÀÄPÀ£ÀßPÀ£ÀßqÀ ¸Á»vÀå ¯ÉÆÃPÀPÉÌ ¥ÀjZÀ¬Ä¹zÀÄÝ ºÉUÀÎ½PÉAiÀÄAwzÉ. “E°èAiÀÄ §zÀÄQ£À ««zsÀ ¸ÀªÀÄ¸ÉåUÀ¼À M¼À 

ºÉÆgÀ£ÉÆÃlUÀ¼ÀÄ E°è£À ªÀ¸ÀÄÛ«£À°è, ¥ÀæªÀÄÄR ¸ÁÜ£ÀªÀ£ÀÄß ¥ÀqÉzÀÄPÉÆ¼ÀÄîvÀÛªÉ. E°è£À §zÀÄQ£À°è ««zsÀvÉgÀ£ÁzÀ 

±ÉÆÃμÀuÉUÉ M¼ÀUÁzÀ «©ü£Àß ¹ÜwUÀwUÀ¼À£ÀÄß JzÀÄj¹zÀ ªÀåQÛUÀ¼ÀÄ, E°è ¥ÁvÀæUÀ¼ÁV ªÀÄÆr §A¢zÁÝgÉ. ±ÉÆÃμÀuÉUÉ 
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±ÉÆÃμÀPÀgÀPËæAiÀÄð-CªÀiÁ£À«ÃAiÀÄvÉ, ªÀiËqÀåvÉ, ªÀÄÆqsÀ £ÀA©PÉUÀ¼À°è ElÖAvÀºÀ CZÀ®ªÁzÀ £ÀA©PÉUÀ¼ÀÆ 

PÁgÀtªÁVgÀÄªÀÅzÀ£ÀÄß ¥ÁvÀæavÀætzÀ°èPÁt§ºÀÄzÁVzÉ.” PÀ¯ÁåtPÀ£ÁðlPÀzÀ ¸ÀÜ½ÃAiÀÄ ªÀiËqÀåvÉ, ªÀÄÄUÀÞvÉ, CeÁÕ£À 

C£ÀPÀëgÀvÉUÀ¼ÀÄ ±ÉÆÃμÀuÉUÉ ¸ÀºÁAiÀÄPÀ CA±ÀUÀ¼ÁUÀÄwÛgÀÄªÀÅzÀÄ ¸ÀÜ½ÃAiÀÄ ¥Àæw¥sÀ®£ÀªÁzÀAwzÉ. 

ºÉÊzÁæ̈ ÁzïPÀ£ÁðlPÀzÀ ©ÃzÀgï, UÀÄ®âUÀð, AiÀiÁzÀVj, gÁAiÀÄZÀÆgÀÄ,, PÉÆ¥Àà¼À, §¼Áîj £É®zÀUÁæ«ÄÃt 

¥Àj¸ÀgÀzÀavÀætzÀ°è ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÈÌwPÀ ªÉÊ«zsÀåvÉUÀ¼À C£À£ÀåvÉ¬ÄzÉ. F ¥ÁæzÉÃ²PÀ ªÉÊ«zsÀåvÉAiÀÄ£Àß 

¸ÀÄªÀåªÀ¹ÜvÀªÁV PÀnÖPÉÆqÀÄªÀ ¥ÀæAiÀÄvÀß £É®zÉÆqÀ°£ÀAwzÉ. C®èzÉ F £É®zÀUÁæ«ÄÃt ¥Àj¸ÀgÀzÉÆA¢UÉ zÉÃ¹ 

DqÀÄ£ÀÄr ªÀÄvÀÄÛG¥À s̈ÁμÉUÉ ¸ÀÆPÀÛªÁzÀ ¸ÁÜ£ÀªÀiÁ£À«gÀÄªÀÅzÀ£ÀßE°è£ÀPÀxÁ¸Á»vÀå ¥ÁæªÀiÁtÂPÀ ¥ÀæAiÀÄvÀß 

£ÀqÉ¹vÉA§ÄzÀÄ ¨É¼ÀªÀtÂUÉAiÀÄ ªÀiÁzÀjAiÀÄAwzÉ. ºÉÊzÁæ¨ÁzïPÀ£ÁðlPÀzÀ ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÈÌwPÀ £É¯ÉUÀ¼À£Àß 

£ÉÆÃqÀÄªÀzÀÈ¶ÖPÉÆÃ£À ºÁUÀÆ fÃªÀ£ÀPÀæªÀÄªÀ£ÀÄßUÀæ»¸ÀÄªÀ jÃw PÁ®¢AzÀ PÁ®PÉÌ (£ÀªÉÇÃzÀAiÀÄ, zÀ°vÀ §AqÁAiÀÄ) 

¨ÉÃgÉAiÀiÁVzÉ. »ÃUÉ ¨ÉÃgÉAiÀiÁzÀgÀÆPÀvÉUÁgÀ£À M¼ÀV£À CAvÀPÀgÀt ªÀÄvÀÄÛfÃªÀ£À¦æÃw ªÀiÁvÀæ ¸ÀÜ½ÃAiÀÄvÉAiÀÄ 

wÃªÀævÉAiÀÄ£Àß ºÉÆA¢zÉ J¤¸ÀÄvÀÛzÉ. C®èzÉ, PÀ¯ÁåtPÀ£ÁðlPÀ ¥ÁæAvÀåzÀPÀvÉUÁgÀgÀPÀxÁ©üªÀåQÛAiÀÄ°è ¥ÁæzÉÃ²PÀ 

¸ÉÆUÀqÀÄ ¸ÀÄ¥ÀÛªÁVzÀÝ®èzÉ fÃªÁ¼ÀzÀAwzÉ. 

DPÀgÀ UÀæAxÀUÀ¼ÀÄ: 

©zÀjZÀAzÀæPÀ¯Á, ºÉÊzÁæ̈ ÁzÀPÀ£ÁðlPÀPÀxÀ£À¸Á»vÀåzÀ°è ªÀÄ»¼Á §zÀÄPÀÄ, 2009 

CªÀÄgÉÃ±À £ÀÄUÀqÉÆÃtÂ, ºÉÊzÀgÁ¨ÁzÀÄPÀ£ÁðlPÀ ºÁqÀÄ¥ÁqÀÄ, 2003 

gÁd±ÉÃRgÀ ¤ÃgÀªÀiÁ¤é, ¸ÀªÀÄUÀæ PÀxÉUÀ¼ÀÄ, 2012 

J¸ï.f. ªÉÊzÀå, ±ÁAvÀgÀ¸ÀgÀ PÀvÉUÀ¼À°è ¥ÁæzÉÃ²PÀvÉ, ¸ÀAPÀæªÀÄt, ¸ÀA.ZÀAzÀæ±ÉÃRgÀ ¥ÁnÃ®, 1998 

PÀtd, ºÉÊzÀgÁ¨Ázï «ªÉÆÃZÀ£Á ZÀ¼ÀªÀ½, gÁAiÀÄZÀÆgÀÄf¯ÉèAiÀÄ ¥ÁvÀæ, PÀ£ÀßqÀzÀ°èdUÀvÀÄÛ, 15-04-2014 
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ªÀÄ»¼Á ¸À§°ÃPÀgÀt ªÀÄvÀÄÛ ²PÀët 

UMESH MANGOND 
Shi Khasgateshwar College of Education Talikoti 

umeshmangond@gmail.com   
¦ÃpPÉ : 

‘ºÉuÉÆÚAzÀÄ PÀ°vÀgÉ ±Á¯ÉAiÉÆAzÀÄ vÀgÉzÀAvÉ’,ºÉtÂÚ¤AzÀ dUÀwÛÃ£À C¹ÜvÀé G½AiÀÄ®Ä 

¸ÁzsÀå.d£ÀgÀ£ÀÄß ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ §UÉÎ eÁUÀÈwUÉÆ½¸À¨ÉÃPÁzÀgÉ ªÉÆzÀ®Ä ªÀÄ»¼ÉAiÀÄ£ÀÄß 

eÁUÀÈwUÉÆ½¸À¨ÉÃPÀÄ.MAzÀÄ ¸À® ªÀÄ»¼É ¥ÀæUÀw ¥sÀxÀzÀ°è ZÀ°¸À®Ä DgÀA©ü¹zÀgÉ FrÃ PÀÄlÄA§, ºÀ½î 

ºÁUÀÆ ¸ÀA¥ÀÇtð zÉÃ±ÀzÀ ¥ÀæUÀwAiÀiÁUÀÄvÀÛzÉ. ‘AiÀÄvÀæB £ÁAiÀÄðAvÀÄ ¥ÀÇdåAvÉ, vÀvÀæB gÀªÀÄAvÉ zÉÃªÀvÁ’ 

J£ÀÄßªÀ ¸ÀA¸ÀÌøw £ÀªÀÄäzÁVzÀÝgÀÆ, £ÁªÀÅ »A¢¤AzÀ®Æ ªÀÄ»¼ÉAiÀÄgÀ£Àß zÀÄ§ð® ªÀUÀðzÀªÀgÀ£ÁßV 

ºÁUÀÆ ¢éwÃAiÀÄ zÀeÉðAiÀÄ ¥ËgÀgÀ£ÁßV ¥ÀjUÀtÂ¹zÉÝÃªÉ. EzÀjAzÁV ªÀÄ»¼ÉAiÀÄ£Àß PÀÄlÄA§ 

¤ªÀðºÀuÉUÉ ªÀiÁvÀæ ¹Ã«ÄvÀ¼À£ÁßV ªÀiÁrzÉÝÃªÉ. ¥Á²ÑªÀiÁvÀå dUÀwÛ£À ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£ÀzÀ°è ¸ÁPÀμÀÄÖ 

C©üªÀÈ¢ÞAiÀiÁVzÉ. DzÀjAzÀ CªÀgÀ C£ÉÃPÀ C¸ÀªÀÄxÀðvÉ ªÀÄvÀÄÛ C¸ÀªÀiÁ£ÀvÉUÀ¼ÀÄ 

PÉÆ£ÉUÉÆ¼Àî¯ÁgÀA©ü¹zÀªÀÅ.E£ÉÆßAzÉqÉ KμÁå ªÀÄvÀÄÛ D¦üæPÁzÀ°è ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£ÀªÀiÁ£À ªÀÄvÀÄÛ 

CªÀPÁ±ÀUÀ¼À°è AiÀiÁªÀÅzÉÃ ¸ÀÄzsÁgÀuÉ PÁtzÉ C¸ÀªÀÄxÀåðvÉUÀ½AzÀ §¼À®ÄwÛgÀÄªÀÅzÀÄ PÀAqÀÄ§A¢vÀÄ. 

E°è °AUÀ C¸ÀªÀiÁ£ÀvÉ ºÉªÀÄägÀªÁVvÀÄÛ DzÀÝjAzÀ «±Àé¸ÀA¸ÉÜ vÀ£Àß J¯Áè ¸À s̈ÉUÀ¼À°è ºÁUÀÆ 

¥ÀæPÀluÉUÀ¼À°è vÀ£Àß ¸ÀzÀ¸Àå gÁμÀÖæUÀ½UÉ °AUÀ ¸ÀªÀiÁ£ÀvÉUÀ¼À£Àß ¸ÁzsÀåªÁzÀμÀÄÖ ¨ÉÃUÀ ¤ªÁj¸À®Ä PÀgÉ 

¤ÃrvÀÄ.Û  

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ¥ÀjPÀ®à£É  

¸À§°ÃPÀgÀt ¥ÀzÀ DAUÀè̈ sÁμÉAiÀÄ JA¥Á¸ÉäAðmï JA§ ¥ÀzÀPÉÌ ¸ÀªÀiÁ£ÀªÁzÀ ¥ÀzÀªÁVzÉ 

EzÀgÀ CxÀð C¢üPÁgÀ MzÀV¸ÀÄ, ±ÀQÛ vÀAzÀÄPÉÆqÀÄ, ºÀPÀÄÌ ¤ÃqÀÄ, §®UÉÆ½¸ÀÄ JAzÁUÀÄvÀÛzÉ.±À§Ý±ÀB CxÀð 

ªÀÄ»¼ÉAiÀÄjUÉ CªÀgÀ ºÀPÀÄÌUÀ¼À£ÀÄß ¤Ãr CªÀgÀ£ÀÄß ¸À±ÀPÀÛUÉÆ½¸ÀÄªÀ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ªÀÄ»¼Á 

¸À§°ÃPÀgÀt J£ÀÄßªÀgÀÄ. 

“ªÀÄ»¼ÉUÉ C¢üPÁgÀ ¤Ãr EvÀgÀgÀ ¤AiÀÄAvÀæt¢AzÀ ªÀÄÄPÀÛ¼À£ÁßV ªÀiÁqÀÄªÀ ¥ÀæQæAiÉÄAiÀÄ£ÀÄß 

C®èzÉ CªÀ¼À fÃªÀ£ÀªÀ£ÀÄß vÁ£ÉÃ ¤AiÀÄAwæ¹PÉÆ¼ÀÄîªÀ ºÁUÀÆ vÀ£Àß ¸ÁÜ£ÀªÀiÁ£ÀUÀ¼À£ÀUÀ¼À£ÀÄß 

¤zsÀðj¹PÉÆ¼ÀÄîªÀ C¢üPÁgÀªÀ£ÀÄß ºÉÆAzÀÄªÀÅzÀPÉÌ ªÀÄ»¼Á ¸À§°ÃPÀgÀt J£ÀÄßªÀgÀÄ” 

“ªÀÄ»¼É vÀ£Àß£ÀÄß vÁ£ÀÄ UÀÄgÀÄw¹PÉÆAqÀÄ §zÀÄQ£À J¯Áè PÉëÃvÀæUÀ¼À°è vÀ£Àß ¸ÁªÀÄxÀåð 

¨É¼É¹PÉÆ¼ÀÄîªÀÅzÉÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt” J£ÀÄßvÉÛªÉ 

 “ªÀÄ»¼É vÀ£Àß ¸ÀªÁAðVÃt C©üªÀÈ¢ÞUÉ ¥ÀÇgÀPÀªÁzÀ DyðPÀ, ¸ÁªÀiÁfPÀ, gÁdQÃAiÀÄ, 

zsÁ«ÄðPÀ ºÁUÀÆ ¨Ë¢ÞPÀvÉUÉ ¸ÀA§A¢ü¹zÀAvÉ ±Á¸À£À§zÀÞ £ÉÊwPÀ ±ÀQÛ ¥ÀqÉAiÀÄÄªÀÅzÉÃ ªÀÄ»¼Á 

¸À§°ÃPÀgÀt” 
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“zÀªÀÄ£À, C£ÁåAiÀÄ ºÁUÀÆ °AUÀ vÁgÀvÀªÀÄåzÀ «gÀÄzÀÞ zsÁ«ÄðPÀ, ¸ÀA¸ÀÈÌwPÀ ºÁUÀÆ 

±Á¸À£ÁvÀäPÀªÁV ªÀÄ»¼É ºÉÆÃgÁl ªÀiÁqÀÄªÀÅzÉÃ ªÀÄ»¼Á ¸À§°ÃPÀgÀt” 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ EwºÁ¸À 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ EwºÁ¸ÀªÀÅ ¤RgÀªÁzÀ ¢£ÁAPÀ¢AzÀ ¥ÁægÀA s̈ÀªÁUÀÄªÀÅ¢®è, EzÀÄ 

¸ÀAavÀ ¥ÀæQæAiÉÄAiÀiÁVzÉ. DzÁUÀÆå, PÉ®ªÀÅ ZÀ¼ÀÄªÀ½UÀ¼ÀÄ, ¥Àæw¨sÀl£ÉUÀ¼ÀÄ, PÁæAwUÀ¼ÀÄ ªÀÄ»¼Á 

¸À§°ÃPÀgÀtzÀ PÁgÀtªÀ£ÀÄß ºÉZÀÄÑ ªÉÃUÀªÁV ºÉaÑ¹ªÉ. ¥ÁæaÃ£À ¢£ÀUÀ¼À°è ªÀÄvÀÄÛ EwÛÃa£À ¢£ÀUÀ¼À°è 

£ÀÆgÁgÀÄ zÉÃ±ÀUÀ¼À°è ªÀÄ»¼ÉAiÀÄjUÉ ªÀÄvÀzÁ£À ªÀiÁqÀ®Ä CªÀPÁ±À«gÀ°®è. ¸ÀªÀÄAiÀÄ PÀ¼ÉzÀAvÉ, ºÉZÀÄÑ 

ºÉZÀÄÑ ªÀÄ»¼ÉAiÀÄgÀÄ MlÄÖUÀÆrzÀgÀÄ ªÀÄvÀÄÛ vÀªÀÄä ºÀPÀÌ£ÀÄß PÉÃ½zÀgÀÄ.ªÀÄvÀzÁ£ÀzÀ ºÀPÀÌ£ÀÄß UÀ½¹ 

¸ÀªÀiÁdzÀ°è ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£ÀªÀ£ÀÄß UÀt¤ÃAiÀÄªÁV JwÛzÀgÀÄ.ªÀÄ»¼ÉAiÀÄgÀ ªÀÄvÀzÁ£ÀzÀ ºÀPÀÄÌUÀ¼À£ÀÄß 

¨ÉA§°¸À®Ä ¥Àæw¢£À ¥ÀæZÁgÀ ªÀiÁqÀÄªÀ C£ÉÃPÀ ªÀÄvÀzÁgÀgÀ ZÀ¼ÀÄªÀ½UÀ¼ÀÄ EzÀÝªÀÅ. 

AiÀiÁªÀÅzÉÃ ªÀÄ»¼É DyðPÀªÁV ¸ÀévÀAvÀæ¼ÁUÀ¢zÀÝgÉ ¸À§¼À¯ÁUÀÄªÀÅ¢®è. ªÀÄ»¼ÉAiÀÄgÀÄ §AiÀÄ¹zÀ 

ªÀ¸ÀÄÛUÀ¼À£ÀÄß ¥ÀqÉAiÀÄ®Ä vÀªÀÄä vÀAzÉ CxÀªÁ UÀAqÀ£À ªÉÄÃ¯É CªÀ®A©vÀgÁUÀÄªÀ ¢£ÀUÀ¼ÀÄ ºÉÆÃVªÉ. 

20 £ÉÃ ±ÀvÀªÀiÁ£À¢AzÀ ªÀÄ»¼ÉAiÀÄgÀÄ GzÉÆåÃVUÀ½UÉ ¸ÉÃgÀ®Ä ºÉaÑ£À CªÀPÁ±ÀUÀ¼À£ÀÄß 

¥ÀqÉzÀgÀÄ.DzÁUÀÆå, CzÉÃ ¸ÀªÀÄAiÀÄzÀ°è EAUÉèAqï C£ÉÃPÀ ªÀÄ»¼ÉAiÀÄgÀÄ PÀÄlÄA§ªÀ£ÀÄß ¨ÉA§°¸À®Ä 

PÉ®¸ÀzÀ ¸ÀÜ¼ÀzÀ°è ªÀÄvÀÄÛ ªÀÄ£ÉAiÀÄ°è PÉ®¸À ªÀiÁqÀ®Ä MvÁÛ¬Ä¸À¯Á¬ÄvÀÄ.JgÀqÀ£ÉAiÀÄ ªÀÄºÁAiÀÄÄzÀÞzÀ 

£ÀAvÀgÀ, ªÀÄ»¼ÉAiÀÄgÀÄ vÀªÀÄäzÉÃ DzÀ GzÉÆåÃVUÀ½UÉ ¸ÉÃgÀ®Ä ¤zsÀðj¹zÀgÀÄ.EAzÀÄ ªÀÄ»¼ÉAiÀÄjUÉ 

ºÉZÀÄÑ ºÉZÀÄÑ GzÉÆåÃUÀUÀ¼ÀÄ vÉgÉzÀÄPÉÆ¼ÀÄîwÛªÉ. ªÀÄ£ÉAiÀÄ®Æè ªÀÄ»¼ÉAiÀÄgÀÄ ªÀÄºÀvÀézÀ ¤zsÁðgÀ 

vÉUÉzÀÄPÉÆ¼ÀÄîªÀ C¢üPÁgÀªÀ£ÀÄß ¥ÀqÉ¢zÁÝgÉ.¸ÀªÀiÁdzÀ PÉ¼À¸ÀÛgÀzÀ°ègÀÄªÀ ªÀÄ»¼ÉAiÀÄgÀÄ 

¸À§°ÃPÀgÀtUÉÆ¼Àî¢zÀÝgÉ ªÀÄ»¼Á ¸À§°ÃPÀgÀt AiÀÄ±À¹éAiÀiÁUÀ®Ä ¸ÁzsÀå«®è. 21 £ÉÃ ±ÀvÀªÀiÁ£ÀzÀ 

DgÀA s̈ÀzÀ £ÀAvÀgÀ, vÀ¼À ªÀÄlÖPÉÌ ¸ÉÃjzÀ ªÀÄ»¼ÉAiÀÄgÀÄ ¥ÀÅgÀÄμÀjUÉ ªÀiÁvÀæ «ÄÃ¸À¯ÁzÀ C£ÉÃPÀ ªÀÈwÛ¥ÀgÀ 

PÉ®¸ÀUÀ¼À£ÀÄß PÀAqÀÄPÉÆArzÁÝgÉ.EAzÀÄ C£ÉÃPÀ ªÀÄ»¼Á ªÉÄÃ¹ÛæUÀ¼ÀÄ, §¸ï ZÁ®PÀgÀÄ, ¥ÉmÉÆæÃ¯ï 

¥ÀA¥ï CmÉAqÀUÀð¼ÀÄ, gÉÊvÀgÀÄ EvÁå¢.ªÀÄvÀÄÛ F J¯Áè ªÀÄ»¼ÉAiÀÄgÀÄ vÀªÀÄä PÉ®¸ÀªÀ£ÀÄß CvÀåAvÀ 

GvÀÛªÀÄªÁV ªÀiÁqÀÄwÛzÁÝgÉ. 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CUÀvÀåvÉ 

¨sÁgÀvÀzÀAvÀºÀ C©üªÀÈ¢Þ²Ã¯ gÁμÀÖæUÀ¼À°è ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ CªÀ±ÀåPÀvÉUÀ¼À£ÀÄß PÉ¼ÀV£ÀAvÉ 

£ÉÆÃqÀ§ºÀÄzÀÄ  

²PÀët CxÀªÁ ¸ÁPÀëgÀvÉ :dUÀwÛ£À G½zÉ®è gÁμÀÖæUÀ½VAvÀ s̈ÁgÀvÀzÀ°è C£ÀPÀëgÀvÉ ¥ÀæªÀiÁt ºÉaÑzÉ 2001 

gÀ d£ÀUÀtwAiÀÄ ªÀgÀ¢AiÀÄ ¥ÀæPÁgÀ ¥ÀÅgÀÄμÀ ±ÉÃ75 ¸ÁPÀëgÀjzÀÝgÉ ªÀÄ»¼É ±ÉÃ54.16 

¸ÁPÀëgÀjzÁÝgÉ.UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ°è E£ÀÆß C£ÀPÀëgÀvÉ ¥ÀæªÀiÁt ºÉZÁÑVzÉ F C£ÀPÀëgÀvÉAiÀÄÄ 
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ªÀÄ»¼ÉAiÀÄgÀ zÉÆqÀØ zË§ð®åªÁVzÉ DzÀÝjAzÀ ²PÀëtzÀ ªÀÄÆ®PÀ ªÀÄ»¼ÉAiÀÄgÀ C£ÀPÀëgÀvÉAiÀÄ£ÀÄß 

ºÉÆÃUÀ¯Ár¹ C©üªÀÈ¢Þ ¥ÀxÀzÀvÀÛ vÀgÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CUÀvÀåªÁVzÉ. 

ªÀÄ»¼ÉAiÀÄgÀ DgÉÆÃUÀåzÀ ¸ÀªÀÄ¸Éå:ªÀÄ»¼ÉAiÀÄgÀ zË§ð®åUÀ¼À°è CªÀgÀ DgÉÆÃUÀåzÀ C¸Àé¸ÀÜvÉAiÀÄÆ 

MAzÀÄ.ªÀÄ»¼ÉAiÀÄgÀÄ PÀrªÉÄ DºÁgÀ ¸ÉÃ«¹ ºÉZÀÄÑ PÁAiÀÄð ªÀiÁqÀÄvÁÛgÉ ºÁUÀÆ C£ÁgÉÆÃUÀåzÀ §UÉÎ 

ºÉÃ½PÉÆ¼Àî®Ä £ÁaPÉ ¸Àé̈ sÁªÀzÀgÁVzÀÝjAzÀ ªÉÊzÀåjUÉ vÉÆÃj¹PÉÆ¼ÀîzÉ ªÀÄvÀÛμÀÄÖ C£ÁgÉÆÃUÀåPÉÌ 

FqÁUÀÄvÁÛgÉ. 

ªÀÄ»¼Á DyðPÀ CªÀ±ÀåPÀvÉ : ªÀÄ»¼Á DyðPÀvÉ PÉ¼ÀªÀÄlÖzÁVzÀÄÝ ¨sÁgÀvÀzÀ vÀ¯Á DzÁAiÀÄ PÀrªÉÄ EzÀÄÝ 

PÀÄlÄA§UÀ¼À DyðPÀªÁV §qÀvÀ£À gÉÃSÉVAvÀ PÉ¼ÀªÀÄlÖzÁÝVzÉ.MAzÀÄ £ÀÆgÀÄ ªÀμÀðUÀ½AzÀ®Æ 

¨sÁgÀvÀzÀ°è ºÉtÄÚ ªÀÄPÀÌ¼ÀÄ D¹ÛUÀ¼À£Àß vÀªÀÄä ºÉ¸Àj£À°è ºÉÆAzÀ¨ÁgÀzÉA§ PÁ£ÀÆ£ÀÄUÀ¼ÀÄ EªÀÅUÀ½AzÀ 

ªÀÄ»¼Á DyðPÀªÁV zÀÄ§ð®gÁVzÁÝ¼É. 

ªÀÄ»¼Á zËdð£Àå : ªÀÄ»¼É zÀÄ§ð® °AUÀzÀªÀ¼ÁVzÀÝjAzÀ CªÀ¼À ªÉÄÃ¯É ¤gÀAvÀgÀ zËdð£ÀåUÀ¼ÀÄ 

£ÀqÉAiÀÄÄwÛªÉ CªÀÅUÀ¼À°è CvÁåZÁgÀ, PÀ¼Àî ¸ÁUÁtÂPÉ, ªÀgÀzÀQëuÉ, ¯ÉÊAVPÀ zËdð£Àå, C£ÉÊwPÀ 

¸ÀA§AzsÀUÀ¼ÀÄ ªÀÄÄAvÁzÀªÀÅUÀ¼ÁVªÉ. EªÀÅUÀ½AzÀ C£ÉÃPÀ jÃwAiÀÄ°è ªÀÄ»¼É §°¥À±ÀÄUÀ¼ÁUÀÄwÛzÁÝ¼É. 

¸ÁéªÀ®A©AiÀÄ£ÁßV¸ÀÄªÀÅzÀÄ :ªÀÄ»¼ÉAiÀÄ£ÀÄß DyðPÀ ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀ ¸ÀzÀÈqsÀgÀ£ÁßV¹ 

¸ÁéªÀ®A©AiÀÄ£ÁßV¸À®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CªÀ±ÀåPÀªÁVzÉ. 

DyðPÀªÁV §°μÀ×gÀ£ÁßV¸À®Ä:ªÀÄ£É ªÀÄPÀÌ¼ÀÄ PÀÄlÄA§ ¤ªÀðºÀuÉAiÀÄ°è vÉÆqÀV DyðPÀªÁV 

ªÀÄvÉÆÛ§âgÀ£ÀÄß ªÀÄ»¼É CªÀ®A©vÀªÁVgÀÄªÀÅzÀ£ÀÄß ºÉÆÃUÀ¯Ár¸À®Ä DyðPÀªÁV §°μÀ×¼À£ÁßV 

ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt CªÀ±ÀåPÀvÉªÁVzÉ. 

DvÀä«±Áé¸À ºÁUÀÆ vÀªÀÄä WÀ£ÀvÉ CjªÀÅ ªÀÄÆr¸À®Ä:ªÀÄ»¼ÉAiÀÄÄ J®è gÀAUÀUÀ¼À°è GvÀÛªÀÄ ¸ÁzsÀ£É 

ªÀiÁqÀÄªÀAxÀ DUÀ®Ä CªÀ¼À°è DvÀä«±Áé¸À ºÁUÀÆ WÀ£ÀvÉ CjªÀÅ ªÀÄÆr¸À®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

CªÀ±ÀåPÀªÁVzÉ. 

¸ÀªÀiÁdzÀ ªÀÄÄRå ªÁ»¤UÉ vÀgÀ®Ä : ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß zÀÄ§ð® ªÀUÀðzÀªÀgÀ£ÁßV ºÁUÀÆ ¢éwÃAiÀÄ zÀeÉð 

¥ËgÀgÀ£ÁßV ¥ÀjUÀtÂ¸À¯ÁVzÉ ªÀÄvÀÄÛ ªÀÄ»¼ÉAiÀÄ£ÀÄß PÀÄlÄA§ ¤ªÀðºÀuÉUÉ ªÀiÁvÀæ ¹Ã«ÄvÀ¼À£ÁßV 

ªÀiÁrzÉ.F ¥ÀlÖªÀ£Àß ºÉÆÃUÀ¯Ár¹ ¸ÀªÀiÁdzÀ ¥ÀæUÀw ¥ÀxÀPÉÌ vÀgÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

CªÀ±ÀåPÀªÁVzÉ. 

¹ÛæÃ ¥ÀÅgÀÄμÀgÀ £ÀqÀÄ«£À CAvÀgÀ PÀrªÉÄ ªÀiÁqÀ®Ä : ¹ÛæÃ ¥ÀÅgÀÄμÀgÀ ¸ÁÜ£ÀªÀiÁ£ÀUÀ¼À°èAiÀÄ CAvÀgÀ 

ºÉÆÃUÀ¯Ár¸À®Ä ºÁUÀÆ ¥ÀæªÀiÁtUÀ¼À°ègÀÄªÀ CAvÀgÀªÀ£ÀÄß PÀrªÉÄ ªÀiÁqÀ®Ä ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

CªÀ±ÀåPÀvÉ 
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ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ PÁAiÀÄðvÀAvÀæUÀ¼ÀÄ  

eÁUÀwPÀ ªÀÄ»¼Á ¸ÀªÉÄäÃ¼À£ÀzÀ £ÀqÀÄªÀ½AiÀÄ DzsÁgÀzÀ ªÉÄÃ¯É s̈ÁgÀvÀ ¸ÀgÀPÁgÀªÀÅ ªÀÄ»¼Á 

C©üªÀÈ¢ÞUÁV gÁ¶ÖæÃAiÀÄ zÁR¯ÉAiÀÄ£ÀÄß vÀAiÀiÁj¹zÉ.CzÀgÀ°è ¸ÀgÀPÁgÀªÀÅ 2001 ªÀÄ»¼Á 

¸À§°ÃPÀgÀtzÀ ªÀμÀðªÁV WÉÆÃ¶¹zÉ ºÁUÀÆ gÁ¶ÖæÃAiÀÄ zÁR¯ÉAiÀÄÄ F PÉ¼ÀV£À ¸À§°ÃPÀgÀtzÀ 

PÁAiÀÄðvÀAvÀæUÀ¼À£Àß M¼ÀUÉÆArzÉ. 

±ÉÊPÀëtÂPÀ CªÀPÁ±ÀUÀ¼À£Àß PÀ°à¸ÀÄªÀÅzÀÄ : ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ¥Àæ§® C¸ÀÛæ ²PÀëtªÁVzÉ ¥Á®PÀgÀ 

§qÀvÀ£À, C£ÀPÀëgÀvÉ ªÀÄvÀÄÛ CeÁÕ£À¢AzÀ vÀªÀÄä ºÉtÄÚ ªÀÄPÀÌ¼À£ÀÄß ±Á¯ÉUÉ PÀ¼ÀÄ»¸ÀzÉ ªÀÄ£É PÉ®¸ÀPÉÌ 

CxÀªÁ zÀÄrAiÀÄ®Ä ºÀZÀÄÑªÀÅzÀjAzÀ ¸ÁPÀëgÀvÉAiÀÄ ¥ÀæªÀiÁtzÀ°è C¸ÀªÀiÁ£ÀvÉ GAmÁUÀÄªÀÅzÀ£ÀÄß ²PÀëtzÀ 

ªÀÄÆ®PÀ ºÉÆÃUÀ¯Ár¸ÀÄªÀÅzÀÄ.FUÁUÀ¯ÉÃ ¸ÀgÀPÁgÀªÀÅ PÀ¥ÀÅàºÀ®UÉ PÁAiÀiÁðZÀgÀuÉ, ¸ÀªÀð²PÀët 

C©üAiÀiÁ£À DgïnE AiÉÆÃd£ÉUÀ¼À ªÀÄÆ®PÀ ¨Á®QAiÀÄgÀ ²PÀët ¥ÉÇæÃvÁì»¸ÀÄªÀ ¥Á®PÀgÀ 

ªÀÄ£À¥ÀjªÀvÀð£ÉUÉ F PÉ¼ÀV£À ¸Ë®¨sÀåUÀ¼À£Àß MzÀV¹zÉ. 

¸ÀA«zsÁ£À 14, 15, 16, 39, ºÁUÀÆ 42gÀ «¢üUÀ¼À ªÀÄÆ®PÀ ¥ÁæxÀ«ÄPÀ ²PÀët¢AzÀ ¥ËæqsÀ²PÀëtzÀªÀgÉUÉ 

GavÀ ªÀÄvÀÄÛ PÀqÁØAiÀÄ ²PÀët ºÁUÀÆ «±ÉÃμÀ ¸Ë®¨sÀåUÀ¼À£Àß MzÀV¹zÉ.¥ÀzÀ« ¥ÀÇªÀð ²PÀët¢AzÀ 

¥ÀzÀ« ²PÀëtzÀªÀgÉUÉ ±ÀÄ®Ì «£Á¬Äw ¤ÃqÀÄwÛzÉ ¥ÀzÀ« ªÀÄvÀÄÛ ªÀÈwÛ ²PÀëtUÀ¼À°è «ÄÃ¸À¯Áw PÀ°à¹zÉ. 

GavÀ ¥ÀoÀå¥ÀÅ¸ÀÛPÀ ¸ÀªÀÄªÀ¸ÀÛæ ªÀÄvÀÄÛ ¨ÉÊ¹PÀ¯ï «vÀgÀuÉ ¨Á®QAiÀÄjUÁV «±ÉÃμÀ ±Á¯ÉUÀ¼À ¸ÁÜ¥À£É  

GzÁgÀuÉUÉ: PÀ¸ÀÆÛj¨Á ¨Á®QAiÀÄgÀ «zÁå®AiÀÄ, QvÀÆÛgÁtÂ ªÀÄ»¼Á ¸ÉÊ¤PÀ ±Á¯É, ¨Á®QAiÀÄgÀ 

¥ÁæxÀ«ÄPÀ ªÀÄvÀÄÛ ¥ËæqsÀ±Á¯É ªÀÄvÀÄÛ PÁ¯ÉÃdÄUÀ¼À ¸ÁÜ¥À£É, «dAiÀÄ¥ÀÅgÀzÀ°è PÀ£ÁðlPÀ gÁdå 

CPÀÌªÀÄºÁzÉÃ« ªÀÄ»¼Á «±Àé«zÁå®AiÀÄ ¸ÁÜ¦¸À¯ÁVzÉ.¥ÀævÉåÃPÀ ¨Á®QAiÀÄgÀ ªÀ¸Àw ¤®AiÀÄUÀ¼À ¸ÁÜ¥À£É 

ªÀiÁqÀ¯ÁVzÉ.ºÉtÄÚ ªÀÄPÀÌ½UÉ «±ÉÃμÀ ²μÀåªÉÃvÀ£À ¤ÃqÀÄªÀÅzÀÄ. 

gÁdQÃAiÀÄzÀ°è ¥Á¯ÉÆÎ¼Àî®Ä CªÀPÁ±À PÀ°à¸ÀÄªÀÅzÀÄ: FUÁUÀ¯ÉÃ ¸ÀÜ½ÃAiÀÄ ¸ÀA¸ÉÜUÀ¼À ZÀÄ£ÁªÀuÉAiÀÄ°è 

±ÉÃ33 «ÄÃ¸À¯Áw PÀ°à¸À¯ÁVzÉ. «zsÁ£À¸À¨sÉ ¯ÉÆÃPÀ¸À s̈ÉUÀ¼À°è ºÉaÑ¸À®Ä ¥ÀæAiÀÄvÀß ªÀÄÄAzÀÄªÀgÉ¢zÉ. 

DzÁAiÀÄ vÀgÀÄªÀ AiÉÆÃd£ÉUÀ¼ÀÄ:ªÀÄ»¼ÉAiÀÄ£Àß ¸À§°ÃPÀgÀtUÉÆ½¸À®Ä CªÀ½UÉ ±ÉÊPÀëtÂPÀ ¸Ë®¨sÀåUÀ¼À£ÀÄß 

MzÀV¸ÀÄªÀ eÉÆvÉUÉ CªÀ¼À£ÀÄß ¸ÁéªÀ®A©AiÀÄ£ÁßV ªÀiÁqÀ®Ä DyðPÀ ZÀlÄªÀnPÉUÀ¼À°è ¥Á¯ÉÆÎ¼ÀÄîªÀAvÉ 

ªÀiÁqÀÄªÀÅzÀÄ CªÀ±ÀåPÀªÁVzÉ.CzÀPÁÌV ¸ÀgÀPÁgÀªÀÅ F PÉ¼ÀV£À ZÀlÄªÀnPÉUÀ¼À ªÀÄÆ®PÀ 

¥ÉÇæÃvÁì»¸ÀÄwÛzÉ. 

ªÀÄ»¼Á ¸Àé¸ÀºÁAiÀÄ ¸ÀAWÀUÀ½UÉ gÁ¶ÖæÃPÀÈvÀ ¨ÁåAPÀÄUÀ¼À ªÀÄÆ®PÀ DyðPÀ £ÉgÀªÀÅ ¤Ãr ¸ÀéAiÀÄA 

GzÉÆåÃUÀzÀ°è vÉÆqÀUÀÄªÀAvÉ ¥ÉÇæÃvÁìºÀ.ªÀÄ»¼Á ¨ÁåAPÀÄUÀ¼À ¸ÁÜ¥À£ÉUÉ ¥ÉÇæÃvÁìºÀ.GzÉÆåÃUÀ 

PÉÊUÉÆ¼Àî®Ä GavÀ vÀgÀ¨ÉÃw.DzÁAiÀÄ vÉjUÉAiÀÄ°è «£Á¬Äw.CAZÉ PÀZÉÃj G½vÁAiÀÄ ¸ÀAUÀæºÀuÉAiÀÄ°è 

ºÉaÑ£À PÀ«ÄμÀ£ï ®¨sÀå. 
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ªÀÄ»¼Á ¸ÁPÀëgÀvÁ ¥ÀæªÀiÁtªÀ£ÀÄß ºÉaÑ¸ÀÄªÀÅzÀÄ : ¸ÀgÀPÁj ªÀÄvÀÄÛ ¸ÀgÀPÁgÉÃvÀgÀ ¸ÀA¸ÉÜUÀ¼À£ÀÄß 

¸ÀªÀÄ£ÀéAiÀÄUÉÆ½¸ÀÄªÀ ªÀÄÆ®PÀ ªÀÄ»¼Á ¸ÁPÀëgÀvÉAiÀÄ ªÀÄlÖªÀ£Àß UÀjμÀ× ¥ÀæªÀiÁtzÀ°è 

ºÉaÑ¸ÀÄªÀÅzÀÄ.¸ÁPÀëgÀvÉ¬ÄAzÀ ªÀÄ»¼ÉAiÀÄgÀ ¸ÁéªÀ®A© fÃªÀ£ÀªÀ£ÀÄß £ÀqÉ¸À®Ä ¸ÀªÀÄxÀðgÀ£ÁßV¸ÀÄªÀÅzÀÄ. 

GzÉÆåÃUÀzÀ CªÀPÁ±ÀUÀ¼ÀÄ : DyðPÀ ¸ÁéªÀ®A§£ÉUÁV ¸ÀgÀPÁj ªÀÄvÀÄÛ CgÉ¸ÀgÀPÁj GzÉÆåÃUÀUÀ¼À°è 

CªÀPÁ±À PÀ°à¸À®Ä ¸ÀgÀPÁgÀ «±ÉÃμÀ PÁ£ÀÆ£ÀÄ gÀÆ¦¹ «ÄÃ¸À¯ÁwAiÀÄ£ÀÄß DgÀA©ü¹zÉ.PÉÃAzÀæ ªÀÄvÀÄÛ 

gÁdå ¸ÀgÀPÁgÀUÀ¼ÀÄ ªÀÄ»¼Á GzÉÆåÃUÀ ¸ÀÈ¶ÖUÁV ««zsÀ AiÉÆÃd£ÉUÀ¼À£ÀÄß gÀÆ¦¸ÀÄwÛªÉ. CªÀÅUÀ¼À°è 

J¯Áè PÉëÃvÀæUÀ¼À°è ªÀÄ»¼Á GzÉÆåÃUÀ ¸ÀÈ¶ÖUÉ CªÀPÁ±À PÀ°à¸ÀÄªÀÅzÀÄ.J¯Áè ¸ÀgÀPÁj £ÉÃªÀÄPÁwUÀ¼À°è 

±ÉÃ50 gÀªÀgÉUÉ «ÄÃ¸À¯Áw PÀ°à¸ÀÄªÀÅzÀÄ. 

¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÈÌwPÀ ZÀlÄªÀnPÉUÀ¼À°è ¥ÉÇæÃvÁìºÀ : ªÀÄ»¼É ¸Àé̈ sÁªÀvÀB ¸ËAzÀAiÀÄð 

¥ÀæeÉÕAiÀÄÄ¼ÀîªÀ¼ÀÄ, PÀ¯Á gÀ¹PÀ¼ÀÄ, PÀ¯ÁgÁzsÀPÀ¼ÀÄ, ¸ÁªÀiÁfPÀ ºÁUÀÆ ¸ÁA¸ÀÈÌwPÀ ¥ÀæeÉÕAiÀÄÄ¼ÀîªÀ¼ÀÄ 

DVgÀÄªÀ¼ÀÄ. »ÃUÁV CªÀ¼À£ÀÄß ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÈÌwPÀ ZÀlÄªÀnPÉUÀ¼À°è ¸ÀQæAiÀÄªÁV 

¥Á¯ÉÆÎ¼ÀÄîªÀAvÉ ¥ÉÇæÃvÁì»¸ÀÄªÀÅzÀÄ CªÀ¼À ¸À§°ÃPÀgÀtPÉÌ GvÀÛªÀÄ ¥ÉæÃgÀuÉAiÀiÁUÀÄvÀÛzÉ.CAvÀºÀ 

PÁAiÀÄðPÀæªÀÄUÀ¼À°è ¨sÁUÀªÀ»¹zÀ ªÀÄ»¼É DvÀä«±Áé¸À ªÀÄÆr¹PÉÆ¼ÀÄîªÀ¼ÀÄ. £ÀªÀÄä zÉÃ±À ¸ÁªÀiÁfPÀ 

¸ÁA¸ÀÈÌwPÀªÁV ²æÃªÀÄAvÀ ¥ÀgÀ¥ÀgÉAiÀÄ£ÀÄß ºÉÆA¢zÉ ¸ÀªÀiÁdzÀ°è ªÀÄ»¼Á ¸ÀAWÀUÀ¼ÀÄ, AiÀÄÄªÀw 

¸ÀAWÀUÀ¼ÀÄ, ¸ÀªÀiÁd ¸ÉÃªÁ ¸ÀAWÀ ¸ÀA¸ÉÜUÀ¼ÀÄ ¸ÀAWÀn¸ÀÄªÀ ¸ÁªÀiÁfPÀ ºÁUÀÆ ¸ÁA¸ÀÈÌwPÀ 

PÁAiÀÄðPÀæªÀÄUÀ¼À°è ªÀÄ»¼ÉAiÀÄgÀÄ ¥Á¯ÉÆÎ¼ÀÄîªÀ ªÀÄÆ®PÀ CªÀgÀ°è ªÁPï ZÀvÀÄgÀvÉ, zsÉÊAiÀÄð, DvÀä«±Áé¸À, 

C©üªÀåQÛ ¸ÁªÀÄxÀåð, ªÀÄ£ÉÆÃ§®, ¸ÁéªÀ®A§£É, ªÀÈ¢Þ¹ CªÀ¼ÀÄ ¸À±ÀPÀÛ¼À£ÁßV ªÀiÁqÀÄvÀÛzÉ. 

ªÀÄ»¼ÉAiÀÄgÀ ¸ÀªÀiÁ£À ºÀPÀÄÌUÀ¼ÀÄ ºÁUÀÆ ±Á¸À£ÁvÀäPÀ CA±ÀUÀ¼À C£ÀÄμÁ×£À : ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÁÜ£ÀªÀiÁ£À 

ºÉaÑ¹ ¸À§°ÃPÀgÀtUÉÆ½¸À®Ä ¸ÀA«zsÁ£ÀzÀ ºÀPÀÄÌUÀ¼À DzsÁgÀªÁV ¸ÀgÀPÁgÀ PÁ£ÀÆ£ÀÄUÀ¼À£ÀÄß gÀÆ¦¹zÉ 

CªÀÅUÀ¼ÀÄ F PÉ¼ÀV£ÀAwªÉ,  

¸ÀªÀiÁ£À PÉ®¸ÀPÉÌ ¸ÀªÀiÁ£À ªÉÃvÀ£À JA§ ¤Ãw.¦vÁæfðvÀ D¹ÛAiÀÄ°è ¸ÀªÀiÁ£À ºÀPÀÄÌ. ºÉtÄÚ ªÀÄPÀÌ¼À ªÉÄÃ¯É 

zËdð£Àå ¤μÉÃzsÀ PÁAiÉÄÝ. ¨Á®å «ªÁºÀ, §ºÀÄ¥ÀwßvÀé, ªÀgÀzÀQëuÉ ¤μÉÃzsÀ PÁAiÉÄÝ. «ZÉÒÃzÀ£À ºÁUÀÆ 

¥ÀjºÁgÀ PÁAiÉÄÝ. 

ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ PÀæªÀÄUÀ¼ÀÄ: 

¸ÁévÀAvÁæå £ÀAvÀgÀ ªÀÄ»¼ÉAiÀÄgÀ ºÀPÀÄÌUÀ¼À gÀPÀëuÉUÉ, ¸ÀÄgÀPÀëvÉUÉ, ¸Áé®ªÀA© fÃªÀ£ÀPÉÌ 

¸À§°ÃPÀgÀtPÉÌ ¸ÀPÁðgÀUÀ¼ÀÄ C£ÉÃPÀ PÀæªÀÄUÀ¼À£ÀÄß PÉÊUÉÆ¼ÀÄîwÛªÉ. ¸ÀA«zsÁ£ÁvÀäPÀªÁVAiÀÄÆ ªÀÄ»¼É 

¸ÀªÀiÁ£À ¸ÁÜ£ÀªÀiÁ£À ¥ÀqÉ¢zÁÝ¼É.CzÁUÀÆå ¨sÁgÀvÀzÀ°è ªÀÄ»¼Á ¸ÀªÀiÁ£ÀvÉ JA§ÄzÀÄ E£ÀÆß ªÀÄjÃZÉPÉ 

JAzÀgÉ vÀ¥ÁàUÀ¯ÁgÀzÀÄ.PËlÄA©PÀ »A¸É, vÁgÀvÀªÀÄå, CvÁåZÁgÀ, zËdð£Àå ¥ÀæPÀgÀtUÀ¼ÀÄ 

¸À§°ÃPÀgÀtPÉÌ s̈ÁgÀvÀ ¸ÀgÀPÁgÀ ªÀÄvÀÛμÀÄÖ PÀæªÀÄ PÉÊUÉÆ¼Àî̄ ÁUÀÄªÀÅzÀÄ.¸ÀªÀð ²PÁë C©üAiÀiÁ£À, d£À¤ 

¸ÀÄgÀPÁë AiÉÆÃd£É EvÁå¢.F PÉ¼ÀV£À AiÉÆÃd£ÉUÀ¼À£ÀÄß ªÀÄ»¼Á ªÀÄvÀÄÛ ªÀÄPÀÌ¼À C©üªÀÈ¢Þ PÀ¯Áåt 
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¸ÀaªÁ®AiÀÄ ªÀÄvÀÄÛ ¨sÁgÀvÀ ¸ÀPÁðgÀªÀÅ s̈ÁgÀwÃAiÀÄ ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀtPÁÌV £ÀqÉ¸ÀÄwÛzÉ, 

ªÀÄÄAzÉÆAzÀÄ ¢£À ¨sÁgÀwÃAiÀÄ ¸ÀªÀiÁdzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ ¥ÀÅgÀÄμÀgÀAvÉ ¥ÀæwAiÉÆAzÀÄ CªÀPÁ±ÀzÀ 

¥ÀæAiÉÆÃd£ÀªÀ£ÀÄß ¥ÀqÉAiÀÄÄvÁÛgÉ JA§ D±ÀAiÀÄªÁVzÉ. 

¸ÀÄPÀ£Áå ¸ÀªÀÄÈ¢Þ AiÉÆÃd£É :¸ÀÄPÀ£Áå ¸ÀªÀÄÈ¢Þ AiÉÆÃd£ÉAiÀÄÄ ¨ÉÃn §ZÁªÉÇÃ ¨ÉÃn ¥ÀqÁªÉÇÃ 

C©üAiÀiÁ£ÀzÀ CAUÀªÁV ¥ÁægÀA©ü¸À¯ÁzÀ AiÉÆÃd£ÉAiÀiÁVzÉ.§qÀ PÀÄlÄA§zÀ°è d¤¸ÀÄªÀ ºÉtÄÚ 

ªÀÄUÀÄ«UÉ MAzÀÄ ¸ÀtÚ G½vÁAiÀÄ oÉÃªÀtÂ EqÀÄªÀ AiÉÆÃd£ÉAiÀiÁVzÉ. ºÉtÄÚ ªÀÄUÀÄ d¤¹zÀ £ÀAvÀgÀ 

10 ªÀμÀðzÀ M¼ÀUÁV AiÀiÁªÀÅzÉÃ ¥ÉÇÃ¸ïÖ D¦üÃ¸ï CxÀªÁ PÀªÀÄ¶ðAiÀÄ¯ï ¨ÁåAPï £À°è SÁvÉ 

vÉgÉAiÀÄ§ºÀÄzÀÄ. EzÀPÉÌ vÀAzÉ, vÁ¬Ä CxÀªÁ ¥ÉÇÃμÀPÀgÀÄ ªÀμÀðPÉÌ JμÁÖzÀgÀÆ ºÀt qÉ¥Á¹mï 

ªÀiÁqÀ§ºÀÄzÀÄ.F ºÀtPÉÌ ±ÉÃ.8.6gÀμÀÄÖ §rØ §gÀÄvÀÛzÉ.ªÀÄvÀÄÛ §rØ DzÁAiÀÄªÀÅ vÉjUÉ ªÀÄÄPÀÛªÁVgÀÄvÀÛzÉ. 

ºÉtÄÚ ªÀÄUÀÄ«£À 10 ªÀμÀð vÀÄA©zÀ §½PÀ G½vÁAiÀÄ ªÀiÁrzÀ ºÀtzÀ°è ±ÉÃ.50gÀμÀÄÖ ºÀtªÀ£ÀÄß 

±ÉÊPÀëtÂPÀ RaðUÉ §¼À¹PÉÆ¼Àî§ºÀÄzÀÄ. SÁvÉ DgÀA©ü¹zÀ ¢£À¢AzÀ 21 ªÀμÀðUÀ¼ÀªÀgÉUÀ SÁvÉ 

ZÁ®£ÉAiÀÄ°ègÀÄvÀÛzÉ.SÁvÉ ºÉÆA¢gÀÄªÀ ºÉtÄÚ ªÀÄUÀÄ«£ÀUÉ ¸ÀA¥ÀÇtð ªÉÆvÀÛªÀ£ÀÄß ¤ÃqÀ¯ÁUÀÄvÀÛzÉ. 

£Áj ±ÀQÛ ¥ÀÅgÀ¸ÁÌgÀ :1999gÀ°è eÁjUÉ vÀAzÀ AiÉÆÃd£É EzÁVzÀÄÝ, ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÁÌV ±Á±ÀévÀ 

PÉÆqÀÄUÉ ¤ÃqÀÄªÀ, zÀÄrAiÀÄÄªÀ ºÉtÄÚ ªÀÄPÀÌ¼À£ÀÄß UÀÄgÀÄw¹ ¤ÃqÀÄªÀ ¥ÀÅgÀ¸ÁÌgÀªÁVzÉ. EzÀÄ ¨sÁgÀvÀzÀ°è 

¤ÃqÀ¯ÁUÀÄªÀ CvÀÄå£ÀßvÀ £ÁUÀjÃPÀ UËgÀªÀUÀ¼À°è MAzÁVzÉ.¥ÀæwÃ ªÀμÀð ªÀiÁZïð 8 gÀAzÀÄ CºÀð 

¸ÁzsÀQAiÀÄjUÉ zÉÃ±ÀzÀ gÁμÀÖæ¥Àw ¥Àæ±À¹Û ¥ÀæzÁ£À ªÀiÁqÀÄvÁÛgÉ. ¥Àæ±À¹Û ¥ÀvÀæ ªÀÄvÀÄÛ gÀÆ.1,00,000 

£ÀUÀzÀ£ÀÄß M¼ÀUÉÆArgÀÄvÀÛzÉ. ¸ÀA¥ÀÇtð ªÉÆvÀÛªÀ£ÀÄß ¤ÃqÀ¯ÁUÀÄvÀÛzÉ. 

¥ÀæzsÁ£ÀªÀÄAwæ Gdé¯Á AiÉÆÃd£É :§qÀvÀ£À gÉÃSÉVAvÀ PÉ¼ÀVgÀÄªÀ ªÀÄ»¼ÉAiÀÄjUÉ ºÉÆUÉAiÀÄÄPÀÛ 

CqÀÄUÉªÀÄ£É¬ÄAzÀ ªÀÄÄQÛ ¤Ãr, ±ÀÄzÀÞ EAzsÀ£ÀªÀ£ÀÄß MzÀV¸ÀÄªÀ ªÀÄºÀvÀÛgÀ GzÉÝÃ±À¢AzÀ 2016gÀ°è F 

AiÉÆÃd£ÉAiÀÄ£ÀÄß eÁjUÉ vÀgÀ¯ÁVzÉ. ¥À¼ÉAiÀÄÄ½PÉ EAzsÀ£ÀUÀ¼ÀÄ ªÀÄvÀÄÛ EvÀgÉ EAzsÀ£ÀUÀ¼À£ÀÄß 

CqÀÄUÉUÁV §¼À¸ÀÄªÀÅzÀjAzÀ GAmÁUÀÄªÀ DgÉÆÃUÀå ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ¤UÀæ»¸ÀÄªÀÅzÀÄ.CqÀÄUÉUÀ §¼À¸ÀÄªÀ 

C±ÀÄzÀÞ EAzsÀ£ÀUÀ¼À ¥ÀjuÁªÁV ¸ÀA¨sÀ«¸ÀÄªÀ ¸ÁªÀÅ£ÉÆÃªÀÅUÀ¼À£ÀÄß PÀrªÉÄ ªÀiÁqÀÄªÀÅzÀÄ F 

AiÉÆÃd£ÉAiÀÄ GzÉÝÃ±ÀªÁVzÉ. 

ªÀÄ»¼Á ±ÀQÛ PÉÃAzÀæ :F AiÉÆÃd£ÉAiÀÄÄ ¸ÀªÀÄÄzÁAiÀÄzÀ ¸ÀºÀ¨sÁVvÀézÀ ªÀÄÆ®PÀ UÁæ«ÄÃt 

ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß ¸À§°ÃPÀgÀtUÉÆ½¸ÀÄªÀvÀÛ UÀªÀÄ£ÀºÀj¸ÀÄvÀÛzÉ. EzÀgÀ CrAiÀÄ°è, «zÁåyðUÀ¼ÀÄ ªÀÄvÀÄÛ 

ªÀÈwÛ¥ÀgÀgÀAvÀºÀ ¸ÀªÀÄÄzÁAiÀÄ ¸ÀéAiÀÄA¸ÉÃªÀPÀgÀÄ UÁæ«ÄÃt ªÀÄ»¼ÉAiÀÄjUÉ CªÀgÀ ºÀPÀÄÌUÀ¼ÀÄ ªÀÄvÀÄÛ 

PÀ¯Áåt AiÉÆÃd£ÉUÀ¼À §UÉÎ ªÀiÁ»w ¤ÃqÀÄvÁÛgÉ. 

ªÀÄ»¼Á ¸ÀºÁAiÀÄªÁtÂ AiÉÆÃd£É :F AiÉÆÃd£ÉAiÀÄrAiÀÄ°è, ªÀÄ»¼ÉAiÀÄjUÉ 24 UÀAmÉUÀ¼À vÀÄvÀÄð 

¸ÀºÁAiÀÄ ¸ÉÃªÉAiÀÄ£ÀÄß MzÀV¸À¯ÁVzÉ, ªÀÄ»¼ÉAiÀÄgÀÄ vÀªÀÄä «gÀÄzÀÞ AiÀiÁªÀÅzÉÃ jÃwAiÀÄ zËdð£Àå 
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CxÀªÁ C¥ÀgÁzsÀzÀ §UÉÎ F AiÉÆÃd£ÉAiÀÄr ¸ÀÆa¸À¯ÁzÀ ¸ÀASÉåAiÀÄ°è zÀÆgÀÄ ¤ÃqÀ§ºÀÄzÀÄ.( 1091 

ªÀÄ»¼Á & ªÀÄPÀÌ¼À ¸ÀºÁAiÀÄªÁtÂ. 181 ªÀÄ»¼Á ¸ÁAvÀé£À ¸ÀºÁAiÀÄªÁtÂ ) 

¨sÁgÀvÀzÀ°è ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

¨sÁgÀvÀzÀ°è ªÀÄ»¼Á ¸À§°ÃPÀgÀtªÀ£ÀÄß EvÀgÀ zÉÃ±ÀUÀ¼À°è ºÉÆÃ°¸À¯ÁUÀÄªÀÅ¢®è. ªÉÊ¢PÀ 

AiÀÄÄUÀzÀ°è ¹ÛæÃAiÀÄjUÉ ºÉaÑ£À UËgÀªÀ«vÀÄÛ.ªÀÄ»¼Á ²PÀëtzÀvÀÛ UÀªÀÄ£ÀºÀj¸À¯ÉÃE®è. ‘¸ÀºÀzsÀ«ÄðtÂ’ JA§ 

¥ÀzÀªÀÅ ªÉÃzÀPÁ®¢AzÀ®Æ w½¢vÀÄÛ.¸ÀºÀzsÀ«ÄðtÂ JAzÀgÉ – ¸ÀªÀiÁ£À ¥Á®ÄzÁgÀ.¥ÁæaÃ£À PÁ®zÀ°è 

¨sÁgÀvÀzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ UËgÀªÀ, ²PÀët ªÀÄvÀÄÛ UËgÀªÀªÀ£ÀÄß C£ÀÄ¨sÀ«¸ÀÄwÛzÀÝgÀÄ JA§ÄzÀÄ §ºÀ¼À 

¸ÀàμÀÖªÁVzÉ.¸ÀªÀÄAiÀÄ PÀ¼ÉzÀAvÉ ¨sÁgÀwÃAiÀÄ ¸ÀA¸ÀÌøwAiÀÄÄ ¸ÀA¥ÀæzÁAiÀÄªÁ¢ ªÀÄzsÀå¥ÁæZÀå ªÀÄvÀÄÛ ©ænμï 

¸ÀA¸ÀÈÌw¬ÄAzÀ PÀ®Ä¶vÀUÉÆArvÀÄÛ.¥ÀjuÁªÀÄªÁV ªÀÄ»¼ÉAiÀÄgÀÄ C£ÀÄ s̈À«¸ÀÄªÀ C¢üPÁgÀ ªÀÄvÀÄÛ 

UËgÀªÀªÀ£ÀÄß PÀ¼ÉzÀÄPÉÆAqÀgÀÄ.¸ÁévÀAvÁæå£ÀAvÀgÀ PÀæªÉÄÃt ªÀÄ»¼ÉAiÀÄgÀÄ PÀ¼ÉzÀÄPÉÆAqÀ C¢üPÁgÀªÀ£ÀÄß 

ªÀÄgÀ½ ¥ÀqÉAiÀÄ¯ÁgÀA©ü¹zÀgÀÄ.EAzÀÄ ªÀÄ»¼ÉAiÀÄgÀÄ J¯ÉèqÉ EzÁÝgÉ.zÉÃ±ÀªÀÅ vÀ£Àß ªÀÄ»¼Á ¥ÀæzsÁ£À 

ªÀÄAwæ ªÀÄvÀÄÛ CzsÀåPÀëgÀ£ÀÄß PÀArvÀÄ, zÉÃ±ÀªÀÅ ¸ÉÊ£Á £ÉºÁé¯ï CxÀªÁ ¦.n GμÁ CªÀgÀAvÀºÀ C£ÉÃPÀ 

¥ÀæSÁåvÀ ªÀÄ»¼Á QæÃqÁ¥ÀlÄUÀ¼À£ÀÄß ºÉÆA¢zÉ, zÉÃ±ÀªÀÅ J. ZÀlfð CxÀªÁ ©. «dAiÀÄ®Qëä 

CªÀgÀAvÀºÀ ¥Àæw¨sÁªÀAvÀ ªÀÄ»¼Á «eÁÕ¤UÀ½AzÀ D²ÃªÀð¢¸À®ànÖzÉ. 

¨sÁgÀvÀzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ AiÀiÁªÀÅzÉÃ »AdjPÉ¬Ä®èzÉ AiÀÄÄzÀÞ ¥ÀqÉUÀ¼À£ÀÄß 

¸ÉÃgÀÄwÛzÁÝgÉ.DzÁUÀÆå, ¨sÁgÀvÀzÀ°è ¦vÀÈ¥Àæ̈ sÀÄvÀézÀ »rvÀ¢AzÀ ºÉÆgÀ§gÀ®Ä E£ÀÆß PÀμÀÖ¥ÀqÀÄwÛgÀÄªÀ 

C£ÉÃPÀ ªÀÄ»¼ÉAiÀÄgÀÄ EzÁÝgÉ «±ÉÃμÀªÁV UÁæ«ÄÃt ªÀ®AiÀÄzÀ°è.F ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß zsÀé¤ JvÀÛ®Ä, 

¥Àæw¨sÀn¸À®Ä ªÀÄvÀÄÛ C¢üPÁjUÀ½AzÀ ¸ÀºÁAiÀÄ ¥ÀqÉAiÀÄ®Ä MvÁÛ¬Ä¸ÀÄªÀÅzÀÄ ¸À±ÀPÀÛ ªÀÄ»¼ÉAiÀÄgÀ 

PÀvÀðªÀåªÁVzÉ. 

G¥À¸ÀAºÁgÀ 

¨sÁgÀvÀzÀ°è ªÀÄ»¼Á ¸À§°ÃPÀgÀtªÀ£ÀÄß EvÀgÀ zÉÃ±ÀUÀ¼À°è ºÉÆÃ°¸À¯ÁUÀÄªÀÅ¢®è. ªÉÊ¢PÀ 

AiÀÄÄUÀzÀ°è ¹ÛæÃAiÀÄjUÉ ºÉaÑ£À UËgÀªÀ«vÀÄÛ.¸ÀªÀÄAiÀÄ PÀ¼ÉzÀAvÉ s̈ÁgÀwÃAiÀÄ ¸ÀA¸ÀÌøwAiÀÄÄ 

¸ÀA¥ÀæzÁAiÀÄªÁ¢ ªÀÄzsÀå¥ÁæZÀå ªÀÄvÀÄÛ ©ænμï ¸ÀA¸ÀÈÌw¬ÄAzÀ PÀ®Ä¶vÀUÉÆArvÀÄ.¥ÀjuÁªÀÄªÁV, 

ªÀÄ»¼ÉAiÀÄgÀÄ C£ÀÄ s̈À«¸ÀÄªÀ C¢üPÁgÀ ªÀÄvÀÄÛ UËgÀªÀªÀ£ÀÄß PÀ¼ÉzÀÄPÉÆAqÀgÀÄ.¸ÁévÀAvÁæå£ÀAvÀgÀ PÀæªÉÄÃt 

ªÀÄ»¼ÉAiÀÄgÀÄ PÀ¼ÉzÀÄPÉÆAqÀ C¢üPÁgÀªÀ£ÀÄß ªÀÄgÀ½ ¥ÀqÉAiÀÄ¯ÁgÀA©ü¹zÀgÀÄ.EAzÀÄ ªÀÄ»¼ÉAiÀÄgÀÄ J¯ÉèqÉ 

EzÁÝgÉ, »AzÉA¢VAvÀ®Æ EAzÀÄ ªÀÄ»¼ÉAiÀÄgÀÄ ¸ÁévÀAvÀæåªÀ£ÀÄß C£ÀÄ¨sÀ«¸ÀÄwÛzÁÝgÉ.CªÀgÀÄ ¸ÀéAvÀªÁV 

¤zsÀðj¸À§ºÀÄzÀÄ DzÁUÀÆå, zsÀªÀÄðªÀ£ÀÄß ºÀwÛPÀÌ®Ä §¼À¸ÀÄwÛgÀÄªÀÅzÀ£ÀÄß «gÉÆÃ¢ü¹ ªÀÄ»¼ÉAiÀÄgÀÄ 

¥Àæw¨sÀn¸À¨ÉÃPÀÄ.J¯Áè «Ä°lj ¸ÁÜ£ÀUÀ¼ÀÄ ªÀÄ»¼ÉAiÀÄjUÉ ªÀÄÄPÀÛªÁV®è. avÀægÀAUÀzÀ°è, QæÃqÉAiÀÄ°è 

ªÀÄvÀÄÛ ¸ÁªÀiÁ£Àå GzÉÆåÃUÀUÀ¼À°è ªÉÃvÀ£ÀzÀ CAvÀgÀ«zÉ.ªÀÄ»¼ÉAiÀÄgÀÄ C£Á¢PÁ®¢AzÀ 

JzÀÄj¸ÀÄwÛgÀÄªÀ J¯Áè C£ÁåAiÀÄUÀ¼À£ÀÄß §»μÀÌj¸À®Ä PÀμÀÖ¥ÀlÄÖUÀ½¹zÀ ±ÀQÛAiÀÄ£ÀÄß §¼À¸À¨ÉÃPÁVzÉ. 
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DzsÁgÀ UÀæAxÀUÀ¼ÀÄ 

¢£À¥ÀwæPÉUÀ¼ÀÄ: ¥ÀæeÁªÁtÂ. GzÀAiÀÄªÁtÂ. «dAiÀÄ PÀ£ÁðlPÀ. 

°AUÀvÀé ªÀÄvÀÄÛ ±Á¯Á ²PÀët:¥ÉÆæÃ. ªÀÄºÁ§¯ÉÃ±ÀégÀ gÁªÀ. «¸ÀäAiÀÄ ¥ÀæPÁ±À£À, ªÉÄÊ¸ÀÆgÀÄ. 

°AUÀvÀé, ±Á¯É ªÀÄvÀÄÛ ¸ÀªÀiÁd: qÁ. §¸ÀªÀgÁd JA JZï.eÁÕ£ÀzsÁgÉ ¥ÀæPÁ±À£À, UÀzÀUÀ. 

°AUÀvÀé, ±Á¯É ªÀÄvÀÄÛ ¸ÀªÀiÁd:qÁ. ºÀÄ¸ÉÃ£À«ÄAiÀÄå r. JZï. ¸Á¬Ä ¥ÀæPÁ±À£À, dªÀÄRAr. 

²PÀët±Á¸ÀÛç: ¢éwÃAiÀÄ ¦AiÀÄÄ¹ ¥ÀoÀå¥ÀÄ¸ÀÛPÀ. ¥ÀzÀ« ¥ÉÆªÀð ²PÀët E¯ÁSÉ, ªÀÄ¯ÉèÃ±ÀégÀA ¨ÉAUÀ¼ÀÆgÀÄ. 

CAvÀgïeÁ®¢AzÀ ¸ÀAUÀæ»¹zÀ ªÀiÁ»w. 
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VÃvÁ £ÁUÀ s̈ÀÆµÀt CªÀgÀ ºÀ¹ªÀiÁA¸À ªÀÄvÀÄÛ ºÀzÀÄÝUÀ¼ÀÄ PÁzÀA§jAiÀÄ s̈ÁµÉAiÀÄ ¸ÀégÀÆ¥À 

²æÃªÀÄw «dAiÀÄPÀÄªÀiÁj 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð¤ 

PÀ£ÀßqÀ ¸ÀA±ÉÆÃzsÀ£Á CzsÀåAiÀÄ£À « s̈ÁUÀ,zÁªÀtUÉgÉ. 

 

CªÀÄÆvÀð : 

 VÃvÁ £ÁUÀ¨sÀÆµÀt CªÀgÀÄ PÀ£ÀßqÀ ¸Á»vÀåzÀ ¥Àæ¹zÀÞ §gÀºÀUÁwðAiÀÄgÀ°è M§âgÁVzÁÝgÉ. ªÉÆWÀ¯Á¬Ä 

¥Àj¸ÀgÀzÀ ¥ÀæªÀÄÄR ¯ÉÃRQ JAzÀÄ ¥ÀæSÁåvÀgÁVgÀÄªÀ £ÁqÉÆÃd VÃvÁ £ÁUÀ¨sÀÆµÀt CªÀgÀÄ vÀªÀÄVzÀÝ QvÀÄÛ w£ÀÄßªÀ 

§qÀvÀ£À, C¸ÀºÀPÁgÀ ¥Àj¸ÀgÀ, ºÉtÄÚ ªÀÄPÀÌ¼À£ÀÄß ±Á¯ÉUÉ PÀ¼ÀÄ»¸ÀzÀ ¸ÁªÀiÁfPÀ ªÀåªÀ¸ÉÜ EvÁå¢UÀ¼À£Éß¯Áè zÀÈqsÀ¸ÀAPÀ®à 

ªÀÄvÀÄÛ ºÉÆÃgÁlzÀ ªÀÄ£ÉÆÃ s̈ÁªÀUÀ½AzÀ ªÉÄnÖ vÀªÀÄä JqÉ©qÀzÀ ¥Àj±ÀæªÀÄ¢AzÀ ©.J., ©.Jqï., JA.J. ¥ÀzÀ«UÀ¼À£ÀÄß 

UÀ½¹ §ºÀÄPÁ® CzsÁå¥À£À ªÀÈwÛAiÀÄ£ÀÆß £ÀqÉ¹zÀgÀÄ. eÉÆvÉUÉ vÀªÀÄä ²PÀëQ ªÀÈwÛ, §gÀºÀ ¥ÀæªÀÈwÛ ªÀÄvÀÄÛ £ÀqÉUÀ½AzÀ 

¸ÀªÀiÁdPÉÌ ¨É¼ÀPÀÄ PÁtÂ¸ÀÄªÀ°è ¤gÀAvÀgÀ ¥ÀæAiÀÄvÀß²Ã®gÁzÀgÀÄ. VÃvÁ £ÁUÀ¨sÀÆµÀt CªÀgÀÄ 1968 gÀ ªÀµÀðzÀ°è 

¥ÀæPÀlUÉÆAqÀ. ‘vÁªÀgÉAiÀÄ ºÀÆªÀÅ PÁzÀA§j¬ÄAzÀ ¥ÁægÀA¨sÀUÉÆAqÀÄ ‘§zÀÄPÀÄ’ PÁzÀA§jAiÀÄªÀgÉUÉ 27 

PÁzÀA§jUÀ¼À£ÀÄß ¥ÀæPÀn¹zÁÝgÉ. EªÀgÀ ‘§zÀÄPÀÄ’ PÁzÀA§jUÉ 2004 gÀ ªÀµÀðzÀ PÉÃAzÀæ ¸Á»vÀå CPÁqÉ«Ä ¥ÀÄgÀ¸ÁÌgÀ 

¸ÀA¢zÉ. C®èzÉÃ EªÀgÀ ‘ºÀ¹ªÀiÁA¸À ªÀÄvÀÄÛ ºÀzÀÄÝUÀ¼ÀÄ’ J£ÀÄßªÀ PÁzÀA§jAiÀÄÄ ‘ºÉtÂÚ£À PÀÆUÀÄ’ JA§ ºÉ¸Àj£À°è 

ZÀ®£ÀavÀæªÁVzÉ. F PÁzÀA§jAiÀÄ ¨sÁ¶PÀ CA±ÀUÀ¼À «±ÉèÃµÀuÉ ªÀÄvÀÄÛ VÃvÁgÀªÀgÀÄ F PÁzÀA§jAiÀÄ°è §¼À¹zÀ 

UÀÄ®§UÁð UÁæªÀÄå ¨sÁµÉAiÀÄ ¸ÉÆUÀ¸ÀÄ, CAzÀZÉAzÀ, ªÀ¸ÀÄÛ, ¨sÁµÉ, ±ÉÊ°UÀ¼À UÀnÖvÀ£À ¥ÀjZÀ¬Ä¸ÀÄªÀzÀÄ ªÀÄvÀÄÛ PÀ£ÀßqÀ 

¸Á»vÀå PÉëÃvÀæPÉÌ CªÀgÀ PÉÆqÀÄUÉ C¥ÁgÀªÉAzÀÄ w½¸ÀÄªÀ ¥ÀæAiÀÄvÀß ªÀiÁqÀ¯ÁUÀÄvÀÛzÉ. 

GzÉÝÃ±À :  

1) ¸Á»vÀåªÀ£ÀÄß «±ÉÃµÀªÁV C s̈Áå¸À ªÀiÁqÀÄªÀªÀjUÉ ¨sÁ¶PÀ CA±ÀUÀ¼À£ÀÄß w½¸ÀÄªÀÅzÀÄ. 

2) UÀÄ®§UÁðzÀ UÁæªÀÄå ¨sÁµÉAiÀÄ ¸ÉÆUÀqÀÄ, CAzÀZÉAzÀªÀ£ÀÄß ¥ÀjZÀ¬Ä¸ÀÄªÀzÀÄ. 

ºÀ¹ªÀiÁA¸À ªÀÄvÀÄÛ ºÀzÀÄÝUÀ¼ÀÄ PÁzÀA§jAiÀÄ ¨sÁµÉAiÀÄ ¸ÀégÀÆ¥À : 

 PÀ£ÀßqÀ zÀ°vÀ §AqÁAiÀÄ ¸Á»vÀåzÀ°è MAzÀÄ UÀnÖ £É¯ÉAiÀÄ£ÀÄß gÀÆ¦¹PÉÆAqÀ PÁzÀA§jAiÀiÁVzÉ. F 

PÁzÀA§jAiÀÄ°è §gÀÄªÀ ªÀÄÄUÀÝ, C£ÀPÀëgÀ¸ÉÜ, CªÀiÁAiÀÄPÀ, PÉ¼À ªÀUÀðzÀ d£ÀgÀ£ÀÄß ªÉÄÃ®éUÀðzÀ ²æÃªÀÄAvÀgÀÄ, 

¥ÀÄgÉÆÃ»vÀ±Á»UÀ¼ÀÄ ºÉÃUÉ ¤gÀAvÀgÀªÁV ±ÉÆÃ¶¸ÀÄvÁÛ §A¢zÁÝgÉ ªÀÄvÀÄÛ CªÀgÀ §zÀÄPÀ£ÀÄß AiÀiÁªÀ jÃw 

£ÀgÀPÀUÉÆ½¸ÀÄvÁÛgÉ J£ÀÄßªÀ ªÀÄ£À PÀ®PÀÄªÀ avÀætUÀ¼ÀÄ F PÁzÀA§jAiÀÄÄ M¼ÀUÉÆArzÉ. »ÃUÉ PÉ¼ÀªÀUÀðzÀªÀgÀ 

PÀgÀÄuÁd£ÀPÀ fÃªÀ£ÀªÀ£ÀÄß ¸ÀºÀd jÃwAiÀÄ°è CAzÀgÉ UÀÄ®§UÁðzÀ UÁæ«ÄÃt d£ÀgÀ DqÀÄ£ÀÄrAiÀÄ°è ©aÑnÖzÀÝjAzÀ 

F PÁzÀA§jAiÀÄÄ NzÀÄUÀgÀ ºÀÈzÀAiÀÄªÀ£ÀÄß ªÀÄÄnÖzÉ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. ¯ÉÃRQAiÀÄ ªÀÄ£À¹ì£À £ÉÆÃªÀÅ, ¥Àæw¨sÀl£Á 

ªÀÄ£ÉÆÃzsÀªÀÄð, ¸ÀªÀiÁd ¥ÀjªÀvÀð£ÉAiÀÄ£ÀÄß §AiÀÄ¸ÀÄªÀ J®ègÀ ªÀÄ£À¸Àì£ÀÄß vÀlÄÖªÀAvÀºÀ PÁzÀA§j EzÁVzÉ. C®èzÉÃ 

¨sÁµÉAiÀÄ »£Éß¯ÉAiÀÄ zÀÈ¶Ö¬ÄAzÀ £ÉÆÃqÀÄªÀzÁzÀgÉ F PÁzÀA§jAiÀÄÄ §ºÀ¼À ªÉÊ²µÀÖöå¥ÀÆtðªÁVzÉ. KPÉAzÀgÉ EzÀÄ 

UÀÄ®§UÁðzÀ UÁæ«ÄÃt d£ÀgÀ DqÀÄªÀiÁw£À¯ÉèÃ PÁzÀA§j gÀZÀ£ÉAiÀiÁVzÉ. F PÁzÀA§jAiÀÄ°è ªÀåPÀÛªÁVgÀÄªÀ 
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ºÀ®ªÁgÀÄ ¨sÁ¶PÀ CA±ÀUÀ½AzÀ, ¨sÁµÁ ±ÉÊ°¬ÄAzÀ NzÀÄUÀgÀ ºÀÈzÀAiÀÄªÀ£ÀÄß vÀnÖzÉ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. F 

PÁzÀA§jAiÀÄ£ÀÄß CªÀ¯ÉÆÃQ¹zÁUÀ £ÀÄrUÀlÄÖUÀ¼ÀÄ, UÁzÉUÀ¼ÀÄ, MUÀlÄUÀ¼ÀÄ, ¢égÀÄQÛ, ¥ÀæwzsÀé¤, C£ÀÄPÀgÀuÁªÀåAiÀÄ, 

eÉÆÃqÀÄ£ÀÄr, ªÀÄgÁp ªÀÄvÀÄÛ GzÀÄð ±À§ÝUÀ¼ÀÄ AiÀÄxÉÃZÀÑªÁV §¼ÀPÉUÉÆArªÉ. 

 PÁzÀA§jAiÀÄ GzÀÝPÀÆÌ UÀÄ®§UÁðzÀ UÁæ«ÄÃt d£ÀgÀ DqÀÄ£ÀÄrAiÀÄ£ÀÄß «±ÉÃµÀªÁV §¼À¹zÀÝjAzÀ d£ÀgÀ 

ªÀÄ£À¸Àì£ÀÄß ¸Àà²ð¹vÀÄ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. GzÁºÀgÀuÉUÁV PÉ¼ÀV£À PÉ®ªÀÅ ¸Á®ÄUÀ¼À£ÀÄß £ÉÆÃqÀ§ºÀÄzÀÄ.  

"J¯Á EªÀ£ÀªÀé£Á MAiÀÄÄÝ, Fl d°Ý PÀvÀÛ¯ÁAiÀÄÛ̄ ÉÆèÃ ªÉÄÊ¯Áj. ¨sÀqÁ ¨sÀqÁ ºÉeÉÓ ºÁPÀÄ. d°Ý ºÀ½î ¸ÉÃgÁ«Ä".  

"ºÀ¼ÁîöåUÀ ºÀgÉÃzÀ ªÀÄUÀ½UÉ §PÀÌ¼À ¢£À ªÀÄ£ÁåVmÉÆÌAqÀÄ PÀÆqÁæzÀÄ CAzÀæ ºÀzÀÝUÉÆ¼À PÀtÚ°èAzÀ PÉÆÃ½ ªÀÄjÃV 

PÁAiÀiÁÝAUÀ". 

"UÀAl®A¨ÁzÀÄ MtV £Á°V ¸ÉÃzÀ®PÀvÁÛzÉÆÃ PÁ¹, §AzÀ §UÀ¹ ¤ÃgÀ PÀÄqÀÄÝ ºÉÆÃVÛÃ¤." 

 F ªÉÄÃ°£À ¸Á®ÄUÀ¼À£ÀÄß UÀªÀÄ¤¹zÁUÀ VÃvÁ £ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ UÀÄ®§UÁðzÀ ºÀ½î d£ÀgÀ 

DqÀÄ£ÀÄrAiÀÄ£ÀÄß AiÀÄxÉÃZÀÒªÁV §¼À¹ PÁzÀA§jAiÀÄÄ UÀnÖAiÀiÁV ¤®ÄèªÀzÀPÉÌ ¥ÀÆgÀPÀªÁVzÉ. 

 PÀ£ÀßqÀzÀ «²µÀÖ ¥ÀæAiÉÆÃUÀUÀ¼ÁzÀ QæAiÀiÁgÀÆ¥À, CªÀåAiÀÄgÀÆ¥À, QæAiÀiÁ«±ÉÃµÀt, £ÁªÀÄ«±ÉÃµÀtUÀ¼À 

¥ÀzÀªÀ£ÉÆßÃ ªÁPÀå¨sÁUÀªÀ£ÉÆßÃ «±ÉÃµÀªÁV ºÉZÀÑ¼À, vÀégÉ, JZÀÑjPÉ, DvÀAPÀ, wgÀ¸ÁÌgÀ, Cw±ÀAiÀÄ EvÁå¢ «±ÉÃµÀ 

CxÀð«gÀÄªÀ ¸ÀAzÀ s̈ÀðUÀ¼À°è JgÀqÀÄ ¨Áj ¥ÀæAiÉÆÃV¸ÀÄvÉÛÃªÉ. CzÀÄªÉÃ ¢égÀÄQÛAiÀiÁVzÉ. VÃvÁ£ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ 

PÁzÀA§jAiÀÄÄzÀÝPÀÆÌ ¢égÀÄQÛ ¥ÀzÀUÀ¼À£ÀÄß §¼À¹gÀÄªÀÅzÀÄ ¨sÁµÉAiÀÄ zÀÈ¶Ö¬ÄAzÀ «±ÉÃµÀªÉ¤¸ÀÄvÀÛzÉ. GzÁºÀgÀuÉUÉ 

PÉ¼ÀV£À ¸Á®ÄUÀ¼À£ÀÄß £ÉÆÃqÀ§ºÀÄzÀÄ. 

"¨sÀqÁ ¨sÀqÁ ºÉeÉÓ ºÁPÀÄ". 

"EzÉÃ aAvÁåUÉÃ ¸ÀÄlÄÖ ¸ÀÄlÄÖ ¸ÀÄtÚ DVvÀÄÛ". 

"PÀÄ®PÀtÂðAiÀÄ ¨Á¼ÉAiÀÄ vÉÆÃl ºÉÆPÀÌªÀ£ÀÄ £Á¯ÉÌAlÄ ¨Á¼É VqÀUÀ¼À£ÀÄß QwÛ QwÛ J¸ÉzÀÄ ©mÉÖ". 

 F ªÉÄÃ°£À ¸Á®ÄUÀ¼À°è ¨sÀqÁ ¨sÀqÁ, ¸ÀÄlÄÖ ¸ÀÄlÄÖ, QwÛ QwÛ JA§ ¢égÀÄQÛ ¥ÀzÀUÀ¼À£ÀÄß §¼À¹gÀÄªÀÅzÀÄ 

«±ÉÃµÀªÉ¤¸ÀÄvÀÛzÉ. C®èzÉÃ C£ÀÄPÀgÀuÁªÀåAiÀÄ ±À§ÝUÀ¼À£ÀÄß ºÉÃgÀ¼ÀªÁV §¼À¹zÁÝgÉ. F PÉ¼ÀV£À ¸Á®ÄUÀ¼À ªÀÄÆ®PÀ 

w½AiÀÄ§ºÀÄzÀÄ. 

"CµÀÖgÀ°è ºÀwÛgÀzÀ°èAiÉÄÃ ºÉtÄÚ-UÀAqÀÄUÀ¼À «Ä±ÀæzÀ¤AiÀÄ UÀÄ¸ÀÄUÀÄ¸ÀÄ ªÀiÁvÀÄ ¦¹¦¹ £ÀUÀÄUÀ¼ÀÄ vÀÆj§AzÀªÀÅ". 

"§¹ì£À°èzÀÝ ¥ÁåAlÄ µÀnð£À PÉ®ªÀgÀÄ ªÀÄÄ¹ ªÀÄÄ¹ £ÀPÀÌgÀÄ". 

 F ªÉÄÃ°£À ¸Á®ÄUÀ°è UÀÄ¸ÀÄUÀÄ¸ÀÄ, ¦¹¦¹, ªÀÄvÀÄÛ ªÀÄÄ¹ ªÀÄÄ¹ ±À§ÝUÀ¼ÀÄ C£ÀÄPÀgÀuÁªÀåAiÀÄ ¸ÀÆZÀPÀ 

±À§ÝUÀ¼ÁVªÉ. «±ÉµÀ ¸À¤ßªÉÃ±ÀUÀ¼À°è EªÀÅUÀ¼À §¼ÀPÉ¬ÄAzÀ ¨sÁµÉAiÀÄ ªÉÄgÀUÀ£ÀÄß ºÉaÑ¹ªÉ. 

 C®èzÉÃ VÃvÁ £ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ eÉÆÃqÀÄ£ÀÄrUÀ¼À£ÀÄß §¼À¹ s̈ÁµÉAiÀÄ£ÀÄß ¸ÀÄAzÀgÀUÉÆ½¹zÁÝgÉ. ¥Àæw 

¨sÁµÉAiÀÄ®Æè eÉÆÃqÀÄ£ÀÄrUÀ¼ÀÄ PÀAqÀÄ §gÀÄvÀÛªÉ. J®è ¸ÀAzÀ s̈ÀðUÀ¼À®Æè EªÀÅ eÉÆÃrAiÀiÁVAiÉÄÃ §¼ÀPÉAiÀiÁV 

ªÀiÁwUÉ ªÉÄgÀUÀ£ÀÄß vÀgÀÄvÀÛªÉ. F PÁzÀA§jAiÀÄ°è eÉÆÃqÀÄ£ÀÄrUÀ¼ÀÄ §¼ÀPÉAiÀiÁVgÀÄªÀ ¸ÀAzÀ¨sÀðUÀ¼ÀÄ F PÉ¼ÀV£À 

GzÁºÀgÀuÉUÀ¼À ªÀÄÆ®PÀ £ÉÆÃqÀ§ºÀÄzÀÄ. 
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"J¯Áè SÁ° SÁ° C½î¦½î". 

"®UÀ¹«Ä UÀÄr CAvÀgÀ DdÆ ¨ÁdÆ mÉÆAPÀ ªÀÄlÖ UÉÆÃqÉ Kj¹ ªÉÄÃ¯É PÀ®Äè ºÉÆ¢¹ PÀnÖzÀ ¸ÀtÚ UÀÄr". 

"§¢AiÀÄ°èAiÀÄ ®aÑAiÀÄ PÀÄjªÀÄj PÀ®ÄèUÀ¼À ¸ÀA¢UÉÆA¢®ÄUÀ¼À°èAiÀÄ ºÉ¸ÀÄjUÉ £Á°UÉAiÀiÁr¸ÀÄwÛvÀÄÛ". 

 F ªÉÄÃ°£À ¸Á®ÄUÀ¼À°è C½î¦½î, DdÆ¨ÁdÆ, PÀÄjªÀÄj F jÃwAiÀÄ eÉÆÃqÀÄ£ÀÄrUÀ¼À£ÀÄß §¼À¹ 

PÁzÀA§jAiÀÄ ¸ÉÆUÀ¸À£ÀÄß ºÉaÑ¹zÁÝgÉ. 

 CzÉÃ jÃwAiÀiÁV ¨sÁµÉAiÀÄ ¸ÉÆUÀqÀÄ PÀAqÀÄ §gÀÄªÀÅzÀÄ UÁæ«ÄÃt d£ÀgÀ ªÀiÁw£À°è JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. 

CªÀgÀ ªÀiÁvÀÄUÀ¼ÀÄ §zÀÄQ£À°è ¨É¸ÀÄUÉAiÀiÁV §A¢gÀÄvÀÛªÉ. CªÀgÀ DqÀÄªÀiÁw£À°è CxÀð¸ÀàµÀÖvÉUÁV, ±À§ÝzÀ MAzÀÄ 

¨sÁUÀ ¥Áæ¸À§zÀÞvÉ¬ÄAzÀ ¥ÀæwzsÀé¤UÉÆ¼ÀÄîvÀÛzÉ ªÉÆzÀ® ±À§ÝPÉÌ CxÀð«zÀÄÝ, JgÀqÀ£ÉAiÀÄ ±À§ÝPÉÌ CxÀð«gÀÄªÀÅ¢®è. CzÀÄªÉÃ 

¥ÀæwzsÀé¤ ±À§ÝªÁUÀÄvÀÛzÉ. EAvÀºÀ ±À§ÝUÀ¼À£ÀÄß d£ÀgÀÄ AiÀÄxÉÃZÀÒªÁV vÀªÀÄä fÃªÀ£ÀzÀ°è §¼À¸ÀÄvÁÛgÉ. VÃvÁ 

£ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ EAvÀºÀ ±À§ÝUÀ¼À£ÀÄß d£ÀgÀ ¸ÀºÀd ¥ÀæwQæAiÉÄ gÀÆ¥ÀzÀ°è §¼À¹ s̈ÁµÉAiÀÄ ªÉÄgÀUÀ£ÀÄß ºÉaÑ¹zÁÝgÉ. F 

PÁzÀA§jAiÀÄ°è ªÀåPÀÛªÁVgÀÄªÀ PÉ®ªÀÅ ¸Á®ÄUÀ¼À£ÀÄß UÀªÀÄ¤¸ÉÆÃt. 

"¦jÃw VjÃw CAvÀ K£ÉÃ£ÉÆÃ C£ÀPÉÆAqÀÄ ªÀÄ£ÀPÉÆÃwÃ«". 

 E°è PÀAqÀÄ§gÀÄªÀ ¦jÃw VjÃw ±À§ÝªÀÅ ¥ÀæwzsÀé¤AiÀÄ£ÀÄß ¸ÀÆa¸ÀÄªÀ ±À§ÝªÁVzÉ. C®èzÉÃ VÃvÁ 

£ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ ªÀÄgÁp ªÀÄvÀÄÛ GzÀÄð «Ä²ævÀ ±À§ÝUÀ¼À£ÀÄß ºÉÃgÀ¼ÀªÁV §¼À¹ UÁæ«ÄÃt d£ÀgÀ s̈ÁµÉAiÀÄ 

¸ÉÆUÀqÀ£ÀÄß ªÉÄgÉ¢zÁÝgÉ. CªÀgÀÄ PÁzÀA§jAiÀÄÄzÀÝPÀÆÌ ªÀÄgÁp ªÀÄvÀÄÛ GzÀÄð ¨sÁµÉAiÀÄ ºÀ®ªÁgÀÄ ±À§ÝUÀ¼À£ÀÄß §¼À¹, 

¨sÁµÉAiÀÄ£ÀÄß CzsÀåAiÀÄ£À ªÀiÁqÀÄªÀªÀjUÉ ¨sÁµÉAiÀÄ ªÉÊ²µÀÖöåvÉAiÀÄ£ÀÄß w½¹PÉÆnÖzÁÝgÉ. F PÁzÀA§jAiÀÄ°è ºÀ®ªÀÅ 

ªÀÄgÁp ±À§ÝUÀ¼À£ÀÄß §¼ÀPÉAiÀiÁVgÀÄªÀÅzÀÄ PÀAqÀÄ §gÀÄvÀÛzÉ. D¬Ä, RgÉÃ, gÉÆPÀÌ, ¥ÉÆÃgÀ, zsÉÆÃvÀæ, ¥ÀlPÁ, gÀÄªÀiÁ®Ä 

F jÃwAiÀÄ ºÀ®ªÀÅ ªÀÄgÁp ±À§ÝUÀ¼À£ÀÄß §¼À¹zÁÝgÉ. C®èzÉÃ GzÀÄð ±À§ÝUÀ¼À£ÀÄß F PÁzÀA§jAiÀÄ°è PÁt§ºÀÄzÀÄ. 

zÀªÁSÁ£Á, £ÁdÆPÀ, d°Ý, DªÁd F jÃwAiÀÄ ºÀ®ªÁgÀÄ ±À§ÝUÀ¼À£ÀÄß §¼À¹zÁÝgÉ.  

 MnÖ£À°è ¸Á»vÀå gÀZÀ£ÉAiÀÄ ªÀÄÆ®PÀ NzÀÄUÀ, «ªÀÄ±ÀðPÀ ªÀ®AiÀÄªÀ£ÀÄß ²æÃªÀÄAvÀUÉÆ½¹zÀ VÃvÁ 

£ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ PÀ£ÀßqÀ £ÁqÀÄ PÀAqÀ C¥ÀgÀÆ¥ÀzÀ §gÀºÀUÁwðAiÀiÁVzÁÝgÉ. ¨sÁµÁ ¥Àæ§ÄzÀÞvÉ ªÀÄvÀÄÛ ±ÉÊ°AiÀÄ 

zÀÈ¶Ö¬ÄAzÀ F PÁzÀA§jAiÀÄÄ GvÀÛªÀÄ ªÀÄlÖzÀ°èzÉ. C®èzÉÃ ºÉÊzÀgÁ¨Ázï PÀ£ÁðlPÀ ¥ÀæzÉÃ±ÀzÀ°è UÀÄ®§UÁð 

f¯ÉèAiÀÄ UÁæ«ÄÃt d£ÀgÀ DqÀÄªÀiÁvÀ£ÀÄß ¸ÀªÀÄxÀðªÁV §½¹zÀªÀgÀ°è VÃvÁ £ÁUÀ¨sÀÆµÀtgÀªÀgÀ£ÀÄß ©lÖgÉ 

E£ÉÆß§âj®è JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. C®èzÉÃ VÃvÁ £ÁUÀ¨sÀÆµÀtgÀªÀgÀÄ ºÀ¹ªÀiÁA¸À ªÀÄvÀÄÛ ºÀzÀÄÝUÀ¼ÀÄ PÁzÀA§jAiÀÄ°è 

ºÉÃgÀ¼ÀªÁV ¨sÁ¶PÀ CA±ÀUÀ¼À£ÀÄß §¼À¹gÀÄªÀÅzÀÄ PÀAqÀÄ§gÀÄvÀÛzÉ. »ÃUÉ ¨sÁµÁ CzsÀåAiÀÄ£À «zÁåyðUÀ½UÉ EAvÀºÀ 

PÁzÀA§jUÀ¼À ¨sÁµÉAiÀÄ ¸ÀégÀÆ¥À CjAiÀÄÄªÀÅzÀÄ CªÀ±ÀåPÀªÁVzÉ. 

¥ÀgÁªÀÄ±Àð£À UÀæAxÀUÀ¼ÀÄ: 

VÃvÁ £ÁUÀ¨sÀÆµÀt CªÀgÀ PÀxÉ ªÀÄvÀÄÛ PÁzÀA§jUÀ¼ÀÄ UÉÆ§âgÀUÀÄA¦ zÁæPÁëAiÀÄtÂ «ÃgÀ¥Àà, 2009. 

ºÀ¹ªÀiÁA¸À ªÀÄvÀÄÛ ºÀzÀÄÝUÀ¼ÀÄ qÁ.VÃvÁ £ÁUÀ¨sÀÆµÀt «zÁå¤¢ü ¥ÀæPÁ±À£À UÀzÀUÀ. 

VÃvÁ £ÁUÀ¨sÀÆµÀt, qÁ. ¥Àæ«ÄÃ¼Á ªÀiÁzsÀªï, PÀ£ÁðlPÀ ¸Á»vÀå CPÁqÉ«Ä. 
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¸ÀªÀÄ£ÀéAiÀÄ ²PÀëtzÀ°è PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄ ªÀÄºÀvÀé 

 

qÁ. PÀ£ÀPÀ¥Àà ¥ÀÆeÁgÀ 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ, ²PÀët «¨sÁUÀ, gÁtÂ ZÀ£ÀßªÀÄä «±Àé«zÁå®AiÀÄ, ¨É¼ÀUÁ«. 

dr.kanakappa.pujar@gmail.com  
 

¥ÀÆeÁ £ÁAiÀÄÌ 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð, ²PÀët «¨sÁUÀ, gÁtÂ ZÀ£ÀßªÀÄä «±Àé«zÁå®AiÀÄ, ¨É¼ÀUÁ«. 

poojanaik154@gmail.com,  

¸ÁgÀ¯ÉÃR: 

¸ÀªÀÄ£ÀéAiÀÄ ²PÀët JA§ÄªÀÅzÀÄ ¸ÁªÀiÁ£Àå ªÀÄPÀÌ¼ÀÄ ªÀÄvÀÄÛ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À£ÉÆ¼ÀUÉÆAqÀ MAzÀÄ 

ªÀåªÀ¸ÉÜAiÀiÁVzÀÄÝ, ªÀÄPÀÌ¼À ¸ÁªÀÄxÀåð ªÀÄvÀÄÛ CªÀ±ÀåPÀvÉUÀ½UÉ C£ÀÄUÀÄtªÁV AiÀiÁªÀÅzÉÃ «µÀAiÀÄªÀ£ÀÄß ¨ÉÆÃ¢ü¸ÀÄªÀ°è 

§ºÀÄ²¹Û£À «zsÁ£ÀªÀ£ÀÄß C¼ÀªÀr¹PÉÆ¼ÀÄîªÀÅzÀgÀ ªÀÄÆ®PÀ PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ£ÀÄß ºÉZÀÄÑ 

¥ÀjuÁªÀÄPÁjAiÀÄ£ÁßV¸À§ºÀÄzÀÄ, PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄÄ EAvÀºÀ MAzÀÄ «zsÁ£ÀªÁVzÀÄÝ, J¯Áè ªÀÄPÀÌ¼ÀÄ 

ZÀlÄªÀnPÉ¬ÄAzÀ PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀUÀÄªÀgÀÄ. DzÀÝjAzÀ F «zsÁ£ÀzÀ°è ªÀÄUÀÄ PÉÃA¢ævÀ ²PÀët 

ªÀåªÀ¸ÉÜAiÀÄ£ÀÄß PÁt§ºÀÄzÁVzÉ. 

¥ÀæªÀÄÄR ¥ÀzÀUÀ¼ÀÄ: ¸ÀªÀÄ£ÀéAiÀÄ ²PÀët §ºÀÄ²¹Û£À «zsÁ£À, PÀ¯Á ¸À«Ää½vÀ PÀ°PÉ, ªÀÄUÀÄ PÉÃA¢ævÀ ²PÀët. 

¦ÃpPÉ: 

¸ÀªÀÄ£ÀéAiÀÄ ²PÀët ªÀåªÀ¸ÉÜAiÀÄ°è «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ½UÉ ¨ÉÆÃzsÀ£Á PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄÄ ¸ÀÄ®¨sÀªÁV 

ºÁUÀÆ ¥ÀjuÁªÀÄPÁjAiÀiÁV £ÀqÉAiÀÄ¨ÉÃPÁzÀgÉ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼À°è £Á«Ã£ÀåvÉAiÀÄ£ÀÄß C¼ÀªÀr¹PÉÆ¼ÀÄîªÀÅzÀÄ 

CvÀåAvÀ CªÀ±ÀåPÀªÁVzÉ. ¸ÀªÀÄ£ÀéAiÀÄ vÀgÀUÀw PÉÆÃuÉAiÀÄÄ «©ü£Àß «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À£ÉÆß¼ÀUÉÆArzÀÄÝ, 

CªÀgÉ®ègÀÆ PÀ°PÉUÉ ¸ÀA§A¢ü¹zÀAvÉ vÀªÀÄäzÉÃ DzÀAvÀºÀ ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß JzÀÄj¸ÀÄwÛgÀÄvÁÛgÉ. DzÀÝjAzÀ ²PÀëPÀgÀÄ 

ªÀÄPÀÌ¼À £ÀÆå£ÀvÁªÁgÀÄ ¸ÀªÀÄ¸ÉåUÀ¼À£ÀßjvÀÄ ««zsÀ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆ¼ÀÄîªÀÅzÀgÀ ªÀÄÆ®PÀ 

ªÀÄPÀÌ¼À£ÀÄß PÀ°PÉUÉ ¥ÉæÃgÉ¦¸À¨ÉÃPÀÄ. «±Àé¸ÀA¸ÉÜAiÀÄ ¸ÀÄ¹ÜgÀ C©üªÀÈ¢Þ UÀÄjUÀ¼À°è MAzÁzÀ UÀÄuÁvÀäPÀ ²PÀëtzÀ°è 

J®èjUÀÆ DfÃªÀ PÀ°PÉUÉ CªÀPÁ±ÀUÀ¼À£ÀÄß GvÉÛÃf¸ÀÄvÀÛzÉ. EzÀPÉÌ ¥ÀÆgÀPÀªÁV ¨ÉÆÃzsÀ£Á PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄÄ “PÀ¯Á 

¸À«Ää½vÀ PÀ°PÉ” (Art IntegratedLearning) £ÀÄß M¼ÀUÉÆArgÀ¨ÉÃPÉA§ÄªÀÅzÀÄ gÁ¶ÖçÃAiÀÄ ²PÀët ¤Ãw-

2020gÀ D±ÀAiÀÄªÁVzÉ. ¨ÉÆÃzsÀ£Á PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄÄ PÉÃªÀ® eÁÕ£À ªÀÄvÀÄÛ ªÀiÁ»w ¸ÀA¥ÁzÀ£ÉUÉ ªÀiÁvÀæ 

¹Ã«ÄvÀªÁVgÀzÉÃ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ¨É¼É¸ÀÄªÀ ªÀÄvÀÄÛ 21£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ PË±À®åUÀ¼À£ÀÄß UÀ½¸ÀÄªÀAvÉ ªÀÄPÀÌ¼À£ÀÄß 

¥ÉæÃgÉ¦¸ÀÄªÀAwgÀ¨ÉÃPÀÄ. 

PÀ¯Á ¸À«Ää½vÀ PÀ°PÉ: 

 PÀ¯Á ¸À«Ää½vÀ PÀ°PÉ J£ÀÄßªÀÅzÀÄ ¨ÉÆÃzsÀ£Á PÀ°PÉAiÀÄ ªÀiÁzÀjAiÀiÁVzÀÄÝ, EzÀÄ PÀ¯ÉUÀ¼À ªÀÄÆ®PÀ 

PÀ°AiÀÄÄªÀÅzÀÄ ªÀÄvÀÄÛ PÀ¯ÉUÀ¼ÉÆA¢UÉ PÀ°AiÀÄÄªÀÅzÀ£ÀÄß DzsÀj¹zÉ. PÀ¯É ¸À«Ää½vÀ JAzÀgÉ PÀ¯ÉUÀ¼À£ÀÄß ««zsÀ 

¥ÀoÀåPÀæªÀÄzÀ ¨ÉÆÃzsÀ£É-PÀ°PÉAiÉÆA¢UÉ ¸À«Ää½¸ÀÄªÀÅzÁVzÉ. F «zsÁ£ÀzÀ PÀ°PÉAiÀÄÄ «µÀAiÀÄzÀ eÁÕ£À, w¼ÀÄªÀ½PÉ 
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ªÀÄvÀÄÛ C£ÀéAiÀÄªÀ£ÀÄß ºÉaÑ¸ÀÄªÀÅzÀgÀ  eÉÆvÉUÉ ¥Àæ±ÀA¸ÉAiÀÄ ¨sÁªÀªÀ£ÀÄß ¨É¼É¸ÀÄvÀÛzÉ.PÀ¯É C©üªÀåQÛUÉ ¨sÁµÉAiÀÄ£ÀÄß 

MzÀV¸ÀÄªÀÅzÀjAzÀ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ½UÉ vÀªÀÄä ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ¥ÀæzÀ²ð¸À®Ä ¸ÀºÁAiÀÄPÀªÁVzÉ. 

¥ÀoÀåPÀæªÀÄzÉÆA¢UÉ PÀ¯Á ¸À«Ää½vÀªÀÅ ²PÀëPÀjUÉ «©ü£Àß «µÀAiÀÄUÀ¼À CªÀÄÆvÀð ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß ¸ÀÄ®¨sÀªÁV 

¸ÀAAiÉÆÃf¹, zÀÈ²åÃPÀj¹ ¥ÀjuÁªÀÄPÁjAiÀiÁV ¨ÉÆÃ¢ü¸À®Ä ¸ÀºÁAiÀÄPÀªÁVzÉ. PÀ¯ÉUÀ¼ÉÆA¢UÉ ªÀÄPÀÌ¼À PÀ°PÉAiÀÄÄ 

UÀªÀÄ¤¸ÀÄªÀÅzÀÄ, AiÉÆÃa¸ÀÄªÀÅzÀÄ, vÀQð¸ÀÄªÀÅzÀÄ, C£ÉéÃ¶¸ÀÄªÀÅzÀÄ, ªÀåPÀÛ¥Àr¸ÀÄªÀÅzÀÄ »ÃUÉ ªÀÄÄAvÁzÀ ºÀAvÀUÀ¼À°è 

¸ÁUÀÄªÀÅzÀjAzÀ, ªÀÄPÀÌ¼À eÁÕ£ÁvÀäPÀ, ¨sÁªÀ£ÁvÀäPÀ ºÁUÀÆ ªÀÄ£ÉÆÃQæAiÀiÁd£Àå ªÀ®AiÀÄUÀ¼ÀÄ PÀ°PÉAiÀÄ°è 

¥Á¯ÉÆÎÃ¼ÀÄîªÀÅzÀgÀ ªÀÄÆ®PÀ ¸ÀªÁðAVÃt «PÁ¸ÀPÉÌ £ÉgÀªÁUÀÄvÀÛzÉ. F jÃwAiÀiÁV PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄÄ «±ÉÃµÀ 

CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è «±ÉèÃµÀuÁvÀäPÀ-«ªÀÄ±ÁðvÀäPÀ aAvÀ£É, ¸ÀAªÀºÀ£À, ¸ÀÈd£À²Ã®vÉ, £ÁAiÀÄPÀvÀé ªÀÄÄAvÁzÀ  21£ÉÃ 

±ÀvÀªÀiÁ£ÀzÀ PË±À®åUÀ¼À£ÀÄß ¨É¼É¸ÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ CªÀgÀ ±ÉÊPÀëtÂPÀ UÀÄtªÀÄlÖªÀ£ÀÄß ªÀÈ¢Þ¸ÀÄªÀ°è ¥ÀæªÀÄÄR ¥ÁvÀæ 

ªÀ»¸ÀÄvÀÛzÉ. 

GzÉÝÃ±ÀUÀ¼ÀÄ: 

 eÁÕ£ÁvÀäPÀ, ¨sÁªÀ£ÁvÀäPÀ ªÀÄvÀÄÛ ªÀÄ£ÉÆÃQæAiÀiÁd£Àå ªÀ®AiÀÄUÀ¼À£ÀÄß eÉÆvÉUÀÆr¸ÀÄªÀÅzÀÄ.  

 PÀ¯ÉAiÀÄ ªÀÄÆ®PÀ ªÀÄPÀÌ¼À ªÀåPÀÛvÀéªÀ£ÀÄß CxÀðªÀiÁrPÉÆ¼ÀÄîªÀÅzÀÄ.  

 PÀ¯ÉAiÀÄ ªÀÄÆ®PÀ «±ÉÃµÀ ªÀÄPÀÌ¼À°ègÀÄªÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ±ÉÆÃ¢ü¸ÀÄªÀÅzÀÄ. 

 «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ½UÉ vÀªÀÄä ªÀåQÛvÀéªÀ£ÀÄß ªÀåPÀÛ¥Àr¸À®Ä ¸ÀÆPÀÛ ªÉÃ¢PÉAiÀÄ£ÀÄß MzÀV¸ÀÄªÀÅzÀÄ.  

 «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è ¸ÀÈd£ÁvÀäPÀvÉ, vÁQðPÀ aAvÀ£É ªÀÄÄAvÁzÀ UÀÄtUÀ¼À£ÀÄß ¨É¼É¸ÀÄªÀÅzÀÄ 

 PÀ¯É, ¸ÀA¸ÀÌøw, ¸ËAzÀAiÀÄðzÀ §UÉUÉ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß MzÀV¸ÀÄªÀÅzÀÄ. 

 ««zsÀ «µÀAiÀÄUÀ¼À£ÀÄß PÀ¯ÉAiÀÄ eÉÆvÉUÉ ¸À«Ää½¹ ¸ÀAvÉÆÃµÀzÁAiÀÄPÀ PÀ°PÁ ªÁvÁªÀgÀtªÀ£ÀÄß 

¤«Äð¸ÀÄªÀÅzÀÄ. 

«zsÀUÀ¼ÀÄ : 

 ¸Á»vÀå : 

ªÀiËTPÀ CxÀªÁ °TvÀ «zsÁ£ÀUÀ¼À£ÀÄß §¼À¹ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è ¸Á»vÁå¸ÀQÛAiÀÄ£ÀÄß 

ªÀÄÆr¸ÀÄªÀÅzÀjAzÀ ªÁåPÀgÀuÁ©üªÀÈ¢ÞAiÀiÁUÀÄªÀÅzÀÄ. E°è £ÁlPÀ, ªÀÄºÁPÁªÀå, ¨sÁªÀVÃvÉ, PÀªÀ£À, ¸ÀtÚ 

PÀxÉUÀ¼À ªÀÄÆ®PÀ PÀ°PÉ GAmÁUÀÄvÀÛzÉ. 

 ¸ÀAVÃvÀ : 

zÀÈ¶Ö £ÀÆå£ÀvÉAiÀÄÄ¼Àî ªÀÄPÀÌ¼ÀÄ zsÀé¤ ¸ÀºÁAiÀÄ¢AzÀ UÁAiÀÄ£À, ªÁzÀåUÀ¼À ªÀÄÆ®PÀ PÀ°PÉAiÀÄ°è 

vÉÆqÀUÀÄvÁÛgÉ. 

 £ÀÈvÀå : 

±ÀæªÀt £ÀÆå£ÀvÉAiÀÄÄ¼Àî ªÀÄPÀÌ½UÉ ««zsÀ £ÀÈvÀå ¥ÀæPÁgÀUÀ¼À£ÀÄß §¼À¹PÉÆAqÀÄ «µÀAiÀÄªÀ£ÀÄß 

¨ÉÆÃ¢ü¸ÀÄªÀÅzÀÄ. 

  avÀæPÀ¯É : 
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§tÚUÀ¼À ¸ÀºÁAiÀÄ¢AzÀ ªÁ¸ÀÛªÀvÉAiÀÄ£ÀÄß ¥ÀæzÀ²ð¸ÀÄªÀÅzÀÄ. DPÀµÀðPÀ §tÚUÀ½AzÀ ¨sÁªÀavÀæ, ¨sÀÆ 

zÀÈ±Àå, ¥ÁætÂ, ¥ÀQë ªÀÄÄAvÁzÀªÀÅUÀ¼À avÀæUÀ¼À£ÀÄß ©r¸ÀÄªÀÅzÀjAzÀ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼ÀÄ «µÀAiÀÄªÀ£ÀÄß 

ªÀÄÆvÀð gÀÆ¥ÀzÀ°è PÁtÄªÀÅzÀjAzÀ PÀ°PÉ ºÉZÀÄÑ  ¥ÀjuÁªÀÄPÁjAiÀiÁUÀÄvÀÛzÉ. 

 ªÁ¸ÀÄÛ²®à : 

zÉÊ£ÀA¢£À fÃªÀ£ÀzÀ°è PÀAqÀÄ§gÀÄªÀ GzÁå£ÀªÀ£À, PÀlÖqÀ, ¸ÁägÀPÀ ªÀÄÄAvÁzÀªÀÅUÀ¼À gÀÆ¥ÀzÀ°è 

¥ÁæzÉÃ²PÀ ªÁvÁªÀgÀtªÀ£ÀÄß UÀÄgÀÄw¹PÉÆAqÀÄ zÉÊ»PÀ, ªÁPï ªÀÄvÀÄÛ ±ÀæªÀt £ÀÆå£ÀvÉAiÀÄÄ¼Àî ªÀÄPÀÌ¼ÀÄ 

ºÉÆÃ°PÉ ªÀiÁrPÉÆAqÀÄ PÀ°AiÀÄÄvÁÛgÉ. 

 ²®àPÀ¯É : 

EzÀÄ ªÀÄPÀÌ¼À°è gÀÆ¥ÀUÀ¼À£ÀÄß gÀa¸ÀÄªÀ ¸ÁªÀiÁxÀåðªÀ£ÀÄß ¨É¼É¸ÀÄvÀÛzÉ. PÀ®Äè, ªÀÄtÄÚ, ªÀÄgÀ¼ÀÄ, ºÀtÄÚ, 

©Ãd ªÀÄÄAvÁzÀ ¸ÀÜ½ÃAiÀÄ ¸ÀA¥À£ÀÆä®UÀ¼À£ÀÄß §¼À¹PÉÆAqÀÄ AiÀiÁªÀÅzÉÃ ¥ÀoÀåªÀ¸ÀÄÛªÀ£ÀÄß PÀ°AiÀÄÄªÀÅzÁVzÉ. 

 PÀ¯É ªÀÄvÀÄÛ PÀgÀPÀÄ±À® : 

¸ÀÜ½ÃAiÀÄ ºÁUÀÆ PÀZÁÑ ªÀ¸ÀÄÛUÀ¼À£ÀÄß §¼À¹PÉÆAqÀÄ G¥ÀAiÀÄÄPÀÛ ªÀ¸ÀÄÛUÀ¼À£ÀÄß vÀAiÀiÁj¸ÀÄªÀÅzÀÄ 

«±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ½UÉ ºÉÆ°UÉ, PÀÄA¨ÁjPÉ, D¨sÀgÀt vÀAiÀiÁjPÉ ªÀÄÄAvÁzÀ ªÀÈwÛ¥ÀgÀ vÀgÀ¨ÉÃwAiÀÄ£ÀÄß 

¤ÃqÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ CªÀgÀÄUÀ¼À£ÀÄß ¸ÁéªÀ®A©UÀ¼À£ÁßV ªÀiÁqÀÄªÀÅzÀÄ. 

 gÀAUÀ¨sÀÆ«Ä : 

«µÀAiÀÄªÀ£ÀÄß ªÀÄPÀÌ½AzÀ¯ÉÃ £ÁlPÀzÀ ªÀÄÆ®PÀ ¥ÀæzÀ²ð¸ÀÄªÀÅzÀjAzÀ PÀ°PÉAiÀÄÄ 

C¸ÀägÀtÂÃAiÀÄªÁUÀÄªÀÅzÀÄ. 

ªÀÄºÀvÀé: 

 PÀ¯É ¸À«Ää½vÀ PÀ°PÉAiÀÄÄ ªÀÄPÀÌ¼À°è ¸ÀÈd£ÁvÀäPÀ ¨É¼ÀªÀtÂUÉAiÀÄ£ÀÄß ¥ÉæÃgÉ¦¸ÀÄvÀÛzÉ. 

 «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è CqÀVgÀÄªÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ºÉÆgÀvÀgÀ®Ä ¸ÀºÁAiÀÄPÀªÁVzÉ. 

 «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è vÁQðPÀ aAvÀ£Á ¸ÁªÀÄxÀåðªÀ£ÀÄß ªÀÈ¢Þ¸ÀÄvÀÛzÉ. 

 C¥ÀºÉÆAzÁtÂPÉ ¸ÀªÀÄ¸Éå¬ÄAzÀ ºÉÆgÀ§gÀ®Ä ªÀÄPÀÌ½UÉ ¸ÀºÁAiÀÄPÀªÁVzÉ. 

 PÀ¯É ¸À«Ää½vÀ PÀ°PÉAiÀÄ°è UÀÄA¥ÀÄ ZÀlÄªÀnPÉUÀ¼À°è ¨sÁUÀªÀ»¸ÀÄªÀÅzÀjAzÀ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼ÀÄ 

ºÉÆAzÁtÂPÉ, ¸ÀºÀPÁgÀ, £ÁAiÀÄPÀvÀé ªÀÄÄAvÁzÀ ¸ÁªÀiÁfPÀ PË±À®åUÀ¼À£ÀÄß ¨É¼É¹PÉÆ¼ÀÄîvÁÛgÉ. 

 EzÀÄ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ¼À°è DvÀä«±Áé¸À ªÀÄvÀÄÛ zsÉÊAiÀÄðªÀ£ÀÄß ¨É¼É¸ÀÄvÀÛzÉ. 

 PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄ°è ªÀÄPÀÌ¼ÀÄ PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è vÀªÀÄä eÁÕ£ÉÃA¢æAiÀÄUÀ¼À£ÀÄß UÀjµÀ× ªÀÄlÖzÀ°è PÀ°PÁ 

¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀV¹PÉÆ¼ÀÄîvÁÛgÉ. 

 ªÀÄPÀÌ¼ÀÄ «µÀAiÀÄzÀ eÁÕ£ÀªÀ£ÀÄß ¥ÀqÉAiÀÄÄªÀÅzÀgÀ eÉÆvÉUÉ ¸Á»vÀå, £ÀÈvÀå, avÀæPÀ¯É, ¸ÀAVÃvÀ ªÀÄÄAvÁzÀ 

PË±À®åUÀ¼À£ÀÆß ¸ÀºÀ PÀ°AiÀÄÄvÁÛgÉ. 

 ªÀÄPÀÌ½UÉ vÀªÀÄä s̈ÁªÀ£ÉUÀ¼À£ÀÄß ªÀåPÀÛ¥Àr¸À®Ä ¸ÀÆPÀÛ ªÉÃ¢PÉAiÀÄ£ÀÄß MzÀV¸ÀÄvÀÛzÉ. 

 PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄÄ ªÀÄPÀÌ¼À ¸ÀªÁðAVÃt «PÁ¸ÀPÉÌ ¥ÀÆgÀPÀªÁVzÉ. 
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G¥À¸ÀAºÁgÀ : 

PÀ¯Á ¸À«Ää½vÀ PÀ°PÉAiÀÄ°è ««zsÀ PÀ¯ÉUÀ¼À ªÀÄÆ®PÀ ¸ÁªÀiÁ£Àå ªÀÄPÀÌ¼ÉÆA¢UÉ «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî 

ªÀÄPÀÌ¼ÀÆ ¸ÀºÀ ¥ÀoÀå ºÁUÀÆ ¥ÀoÉåÃvÀgÀ ZÀlÄªÀnPÉUÀ¼À°è ¨sÁUÀªÀ»¸ÀÄªÀÅzÀjAzÀ ¸ÀºÀPÁgÀ, ºÉÆAzÁtÂPÉ, ²¸ÀÄÛ, 

¸ÀAAiÀÄªÀÄ, ¨sÁµÁ PË±À®å ªÀÄÄAvÁzÀ ¸ÁªÀiÁfPÀ ºÁUÀÆ ªÉÊAiÀÄQÛPÀ ªÀiË®åUÀ¼À£ÀÄß ¨É¼É¹PÉÆ¼ÀÄîvÁÛgÉ. 

PÀ¯ÉAiÀÄ ªÀÄÆ®PÀ ¨ÉÆÃzsÀ£ÉAiÀÄÄ ªÀÄPÀÌ¼À°è DPÀµÀðuÉAiÀÄ£ÀÄß GAlÄªÀiÁr ¸ÀAvÀ¸À¢AzÀ PÀ°AiÀÄÄªÀAvÉ 

ªÀiÁqÀÄvÀÛzÉ. F jÃwAiÀiÁV PÀ¯ÉAiÀÄ ªÀÄÆ®PÀ ««zsÀ «µÀAiÀÄUÀ¼À£ÀÄß «±ÉÃµÀ CUÀvÀåªÀÅ¼Àî ªÀÄPÀÌ½UÉ 

PÀ°¸ÀÄªÀÅzÀjAzÀ ºÁdgÁw GvÀÛªÀÄªÁUÀÄvÀÛzÉ. 

DzsÁgÀ UÀæAxÀUÀ¼ÀÄ 

®QëöäÃ. J£ï, “¸ÀªÀÄ£ÀéAiÀÄ ²PÀët” ªÉÄÊ¸ÀÆgÀÄ; «¸ÀäAiÀÄ ¥ÀæPÁ±À£À, 2020. 

JªÀiï. JZï. §¸ÀªÀgÁd, “¸ÀªÀÄPÁ°Ã£À ¨sÁgÀvÀzÀ°è ²PÀët” UÀzÀUÀ; eÁÕ£ÀzsÁgÉ ¥ÀæPÁ±À£À, 2016.   

Dgï. F. ¥Àæ¨sÀÄ, “±ÉÊPÀëtÂPÀ ªÀÄ£ÉÆÃ«eÁÕ£À” UÀzÀUÀ; «zÁå¤¢ü ¥ÀæPÁ±À£À, 2010. 

J¸ï. PÉ. ²ªÀPÀÄªÀiÁgÀ, “ s̈ÁgÀvÀzÀ°è ¸ÀªÀÄPÁ°Ã£À ²PÀët” ªÉÄÊ¸ÀÆgÀÄ; «¸ÀäAiÀÄ ¥ÀæPÁ±À£À, 2016. 

J¸ï. PÉ. ²ªÀPÀÄªÀiÁgÀ, “¸ÀªÀÄ£ÀéAiÀÄ ²PÀët” ªÉÄÊ¸ÀÆgÀÄ; «¸ÀäAiÀÄ ¥ÀæPÁ±À£À, 2017.  

ªÁªÀÄzÉÃªÀ¥Àà.JZï. «, “±ÉÊPÀëtÂPÀ ªÀÄ£ÉÆÃ«eÁÕ£À” zÁªÀtUÉgÉ; ±ÉæÃAiÀÄ¸ï ¥ÀæPÁ±À£À, 2015.   

UÀÄgÀÄ ZÉÃvÀ£À–gÁdå ²PÀët ¸ÀA±ÉÆÃzsÀ£É ªÀÄvÀÄÛ vÀgÀ¨ÉÃw E¯ÁSÉ, PÀ£ÁðlPÀ ¸ÀPÁðgÀ. 

gÁ¶ÖçÃAiÀÄ ²PÀët ¤Ãw-2020-²PÀët ¸ÀaªÁ®AiÀÄ, ¨sÁgÀvÀ ¸ÀPÁðgÀ. 

Children With Disabilities-NCERT. 

Inclusive Education - MOOC, UGC. 

Integration Education - NCERT. 

Special Education -NCERT. 
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²PÀëPÀgÀ ²PÀëtzÀ ªÉÄÃ¯É §ºÀÄªÀiÁzsÀåªÀÄ PÀ°PÉAiÀÄ ¥Àæ¨sÁªÀ 

 ²æÃªÀÄw ¥ÀÄµÀà.Dgï.  

gÁµÀÖçªÀÄlÖzÀ gÀAUÀ s̈ÀÆ«Ä PÀ¯Á«zÉ, avÀæzÀÄUÀð 

²PÀët CzsÀåAiÀÄ£À « s̈ÁUÀ ªÀÄvÀÄÛ   

¸ÁßvÀPÉÆÃvÀÛgÀ ¸ÀA±ÉÆÃzsÀ£Á «¨sÁUÀ, ²ªÀUÀAUÉÆÃwæ 

zÁªÀtUÉgÉ «±Àé«zÁå¤®AiÀÄ  

 

qÁ.gÀAUÀ¸Áé«Ä.¹ 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ, 

²PÀët CzsÀåAiÀÄ£À « s̈ÁUÀ ªÀÄvÀÄÛ  

¸ÁßvÀPÉÆÃvÀÛgÀ ¸ÀA±ÉÆÃzsÀ£Á «¨sÁUÀ,  

²ªÀUÀAUÉÆÃwæzÁªÀtUÉgÉ «±Àé«zÁå¤®AiÀÄ 

¦ÃpPÉ : 

 ¥Àæ¥ÀAZÁzÀåAvÀzÀ ±ÉÊPÀëtÂPÀ ªÀåªÀ¸ÉÜUÀ¼ÀÄ ºÉZÀÄÑ PÀ°¸À®Ä ºÉÆ¸À vÀAvÀæUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆAqÀÄ MvÀÛqÀªÀ£ÀÄß 

PÀrªÉÄ ªÀiÁqÀÄwÛzÉ. »ÃUÉ 21£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ°è «zÁåyðUÀ½UÉ CUÀvÀå«gÀÄªÀ eÁÕ£À ªÀÄvÀÄÛ PË±À®åUÀ¼À°è ²PÀëtªÀÅ 

¸ÀAUÀªÀÄ ºÁ¢AiÀÄ°è ¸ÁUÀ®Ä ±ÀQÛAiÀÄÄvÀ ªÀÄvÀÄÛ ªÉÃUÀªÁV §zÀ¯ÁUÀÄwÛgÀÄªÀ ±ÉÊPÀëtÂPÀ vÁAwæPÀ ªÀÄvÀÄÛ gÁdQÃAiÀÄ 

±ÀQÛUÀ¼ÀÄ gÀZÀ£ÉAiÀÄ£ÀÄß gÀÆ¦¹PÉÆAqÀÄ, F ±ÀvÀªÀiÁ£ÀzÀ G½¢gÀÄªÀ dUÀwÛ£ÁzÀåAvÀ ±ÉÊPÀëtÂPÀ ªÀåªÀ¸ÉÜUÀ¼ÀÄ C£ÉÃPÀ 

zÉÃ±ÀUÀ¼ÀÄ vÀªÀÄä£ÀÄß vÉÆqÀV¹PÉÆArzÉ. «zÁåyðUÀ¼À£ÀÄß ªÀiÁ»wUÁV ¹zÀÝ¥Àr¸À®Ä ¨ÉÆÃzsÀ£É MAzÀÄ PÀ°PÉ 

¥ÀæQæAiÀÄAiÀÄ°è §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß GAlÄªÀiÁqÀÄªÀ ¥ÀæAiÀÄvÀßUÀ¼À ¸ÀASÉå ªÀÄvÀÄÛ vÀAvÀæeÁÕ£À DzsÁjvÀ ¸ÀªÀiÁd 

§ºÀÄªÀiÁzsÀåªÀÄ gÀÆ¥ÁAvÀgÀUÉÆ¼Àî®Ä ¸ÀºÁAiÀÄ ªÀiÁqÀÄªÀ ±ÀQÛ±Á° ¸ÁzsÀ£ÀUÀ¼À MAzÀÄ ±ÉæÃtÂUÀ¼À£ÀÄß ²PÀëPÀgÀ ²PÀëtzÀ°è 

MzÀV¸ÀÄvÀÛzÉ. 

 EAzÀÄ ²PÀëPÀgÀ ²PÀëtzÀ°è ²PÀët PÉÃAzÀæzÀ ¥ÀoÀå, PÉÃAzÀæzÀ «zÁåyð, PÀ°PÉAiÀÄ PÉÃAzÀæ ¸ÀAªÁzÁvÀäPÀ F 

eÁÕ£À ¥Àj¸ÀgÀUÀ¼À°è ºÉÆ¸À vÀAvÀæeÁÕ£ÀUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÀÆPÀÛªÁzÀ §ºÀÄªÀiÁzsÀåªÀÄ PÀ°PÉAiÀÄ ªÀÄ°Ö«ÄÃrAiÀiÁªÀ£ÀÄß 

C¼ÀªÀr¹PÉÆ¼Àî¨ÉÃPÁVzÉ. ²PÀëPÀgÀ PÀ°PÉAiÀÄ «zsÁ£À CªÀgÀ ¸ÁA¥ÀæzÁ¬ÄPÀ ªÀiÁzÀjAiÀÄ£ÀÄß ¥ÀjªÀwð¸ÀÄªÀ UÀÄjAiÀÄvÀÛ 

§ºÀÄªÀiÁzsÀåªÀÄ ¸ÁUÀÄwÛªÉ. 

 ²PÀëPÀgÀ ²PÀëtzÀ°è vÁAwæPÀ §zÀ¯ÁªÀuÉ ¸ÀÄ½AiÀÄ°è »AzÉ G½¢zÉ. ²PÀëtzÀ ¸ÀA¥ÀÆtð ¯Á¨sÀ ¥ÀqÉAiÀÄ®Ä 

PÀ°PÉ §ºÀÄªÀiÁzsÀåzÀ°è ¥ÀÆªÀð ¸ÉÃªÁ ªÀÄvÀÄÛ ²PÀëPÀgÀÄ vÀªÀÄä ¨ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ¥ÀjuÁªÀÄPÁjAiÀiÁV UÉÆ½¸À®Ä 

PÉÃªÀ® ¥ÀoÀå¥ÀÄ¸ÀÛPÀ ªÉÆgÉ ºÉÆÃzÀgÉ ¸Á®zÀÄ CzÀgÀ eÉÆvÉUÉ avÀæ¥ÀlUÀ¼ÀÄ, ªÀiÁzÀjUÀ¼ÀÄ, ¨sÀÆ¥ÀlUÀ¼ÀÄ, UÉÆèÃ¨ï 

ªÀÄÄAvÁzÀªÀÅUÀ¼À §¼À¹PÉÆ¼Àî¨ÉÃPÀÄ. E£ÀÆß ªÀÄÄAzÀÄªÀgÉzÀÄ ªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß £ÀAvÀgÀ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß 

§¼À¹PÉÆ¼Àî̈ ÉÃPÀÄ. DUÀ ¨ÉÆÃzsÀ£É ªÀÄvÀÄÛ PÀ°PÁ ¥ÀæQæAiÉÄUÀ¼ÉgÀqÀÄ ¥ÀjuÁªÀÄPÁjUÉÆ¼ÀÄîªÀÅzÀgÀ ªÀÄÆ®PÀ UÀÄuÁvÀäPÀ 

²PÀët PÉÆqÀ®Ä £ÉgÀªÁUÀÄvÀÛzÉ ªÀÄvÀÄÛ ¸ÉÃªÁ¤gÀvÀ ²PÀëPÀgÀÄ ªÀÄÆ®¨sÀÆvÀ PË±À®åUÀ¼À£ÀÄß ºÉÆA¢gÀÄªÀÅzÀÄ 

CvÀåUÀvÀåªÁVzÉ. §ºÀÄªÀiÁzsÀåªÀÄ G¥ÀPÀgÀtUÀ¼ÀÄ «±ÉÃµÀªÁV ªÀÈwÛ¥ÀgÀ ²PÀëPÀgÀ ²PÀëtzÀ°è «zÁåyðUÀ¼À ¥ÀjavÀ-

vÀAvÀæeÁÕ£À-¸ÀªÀÄÈzÀÞ ¸ÀAzÀ s̈ÀðzÀ°è §ºÀÄªÀiÁzsÀåªÀÄ vÀAvÀæeÁÕ£ÀUÀ¼À£ÀÄß §¼À¸À¨ÉÃPÁUÀÄvÀÛzÉ.  
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§ºÀÄªÀiÁzsÀåªÀÄ ¥ÀjPÀ®à£É 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À JA§ ¥ÀzÀªÀÅ DAUÀè s̈ÁµÉAiÀÄ°è Multimedia JAzÀÄ PÀgÉAiÀÄÄªÀgÀÄ. ‘Multi’ JAzÀgÉ 

ºÉZÀÄÑ CxÀªÁ MAzÀQÌAvÀ ºÉZÀÄÑ JA§xÀð PÉÆqÀÄvÀÛzÉ. ‘Media’ JAzÀgÉ ¸ÀAªÀºÀ£À ªÀiÁzsÀåªÀÄ ªÀiÁ»wAiÀÄ£ÀÄß 

vÀ®Ä¦¸ÀÄªÀÅzÀÄ JA§ CxÀð ¤ÃqÀÄªÀÅzÀÄ. 

 CAzÀgÉ AiÀiÁªÀÅzÉÃ MAzÀÄ ªÀ¸ÀÄÛªÀ£ÀÄß MAzÀÄ PÀqÉ¬ÄAzÀ ªÀÄvÉÆÛAzÀÄ PÀqÉUÉ ªÀiÁ»wAiÀÄ£ÀÄß ªÀUÁð¬Ä¸À®Ä 

MAzÀQÌAvÀ ºÉZÀÄÑ ªÀiÁzsÀåªÀÄUÀ¼ÀÄ §¼À¸ÀÄªÀÅzÉÃ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼ÀÄ J£ÀÄßªÀgÀÄ. 

GzÁ: PÀA¥ÀÆålgï, n.«., ªÉÆ¨ÉÊ¯ï, ¸ÁPÀëavÀæ, ¥ÀoÀå, avÀæ, CAQ-CA±À ±ÀæªÀå zÀÈ±Àå, C¤ªÉÄÃµÀ£ï, UÁæ¦Pïì, 

rfl¯ï avÀæUÀ¼ÀÄ EvÁå¢. 

 F ¤nÖ£À°è ²PÀëtzÀ ²PÀëtzÀ°è ¨ÉÆÃzÀ£Á PË±À®å ªÀÄvÀÄÛ «zÁåyðUÀ¼À vÀAvÀæeÁÕ£À PË±À®åUÀ¼À£ÀÄß 

C©üªÀÈ¢Þ¥Àr¸À®Ä 21£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ°è ²PÀëPÀgÀ PË±À®åªÀ£ÀÄß ºÉaÑ¸ÀÄªÀ°è §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ¥Àæ̈ sÁªÀ 

«ªÀj¸ÀÄªÀÅzÀÄ F ¯ÉÃR£ÀzÀ ¥ÀæwQæAiÀiÁ CA±ÀªÁUÀÄvÀÛzÉ. 

 ²PÀëPÀgÀ ²PÀëtzÀ ºÀ®ªÀÅ zÉÃ±ÀUÀ¼À°è ¨ÉÆÃzsÀ£É CxÀªÁ PÀ°PÉAiÀÄ°è §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß vÀgÀ®Ä ºÀ®ªÁgÀÄ 

¥ÀæAiÀÄvÀßUÀ¼À°è vÉÆqÀVªÉ. ªÀiÁ»w ªÀÄvÀÄÛ vÀAvÀæeÁÕ£À DzsÁjvÀ ¸ÀªÀiÁdPÁÌV «zÁåyðUÀ¼À£ÀÄß ¹zÀÝ¥Àr¸ÀÄªÀ 

¥ÀæQæAiÉÄAiÀÄ°è UNESCO «±Àé ²PÀët ªÀgÀ¢ (1998) ºÉÃ¼ÀÄªÀAvÉ ºÉÆ¸À vÀAvÀæeÁÕ£ÀªÀÅ nÃPï jAUï JgÀqÀgÀ 

¸ÀA¥ÀæzÁ¬ÄPÀ ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß ¸ÀªÁ®ÄUÀ¼À£ÀÄß M¼ÀUÉÆAqÀAvÉ, ²PÀëPÀgÀÄ ªÀÄvÀÄÛ PÀ°AiÀÄÄªÀªÀgÀÄ eÁÕ£ÀzÀ ¥ÀæªÉÃ±ÀªÀ£ÀÄß 

ºÉÃUÉ ¥ÀqÉAiÀÄÄvÁÛgÉ JA§ÄzÀ£ÀÄß ªÀÄgÀÄ¸ÀAgÀa¸ÀÄªÀ ªÀÄÆ®PÀ ¥Àæ§®ªÁzÀ GzÉÝÃ±ÀªÀ£ÀÄß F ¥ÀwæPÉ ºÉÆA¢zÉ. 

ªÁåSÁå£ÀUÀ¼ÀÄ :  

 DPïìð ¥sÀqïð ¤WÀAn£À ¥ÀæPÁgÀ  ¥ÀoÀå, UÁæ¦üPï, C¤ªÉÄÃµÀ£ï ±À§Þ ªÀÄvÀÄÛ zÀÈ±ÀåUÀ½AzÀ M¼ÀUÉÆAqÀ 

¸ÀA¥ÀÆtð «Ä®£À CxÀªÁ ¸ÀAAiÉÆÃd£ÉAiÀÄ£ÀÄß §ºÀÄªÀiÁzsÀåªÀÄUÀ¼ÀÄ JAzÀÄ PÀgÉAiÀÄÄªÀgÀÄ. 

 “¦üÃ°¥ïì”gÀªÀgÀ ¥ÀæPÁgÀ §ºÀÄªÀiÁzsÀåªÀÄªÀÅ ¥ÀoÀå, avÀæ zsÀé¤, C¤ªÉÄÃµÀ£ïUÀ¼À ªÀÄvÀÄÛ «ÃrAiÉÆÃUÀ¼À£ÀÄß 

M¼ÀUÉÆArgÀÄªÀÅzÁVzÉ. PÉ®ªÀÅ CxÀªÁ J¯ÁèªÀÇ ¸ÀÄ¸ÀA§zÀÞ PÁAiÀÄðPÀæªÀÄªÁV DAiÉÆÃf¸À¯ÁVgÀÄªÀÅzÀ£ÀÄß 

§ºÀÄªÀiÁzsÀåªÀÄ J£ÀÄßªÀgÀÄ. 

 ¥ÁæAQè£ï PÀÄªÉÇ gÀªÀgÀ ¥ÀæPÁgÀ §ºÀÄªÀiÁzsÀåªÀÄªÀÅ «Ä±Àæ ¥Áæw¤zsÀåPÉÌ ¸ÀA§A¢ü¹zÀ ªÀiÁ»w «zsÁ£ÀUÀ½AzÀ 

¥ÀoÀå, CAQ-CA±À avÀæ, ±ÀæªÀå, zÀÈ±Àå, rfl¯ï ¸ÀAPÉÃvÀUÀ¼ÁVªÉ. 
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²PÀëPÀgÀ ²PÀëtzÀ ªÀiÁzsÀåªÀÄUÀ¼ÀÄ 

 

 

 

 

 

 

 

 

 

  

 

²PÀëPÀ£ÀÄ ¨ÉÆÃzsÀ£Á ¸ÀAzÀ¨sÀðzÀ°è MAzÀQÌAvÀ ºÉZÀÄÑ ªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¹ ¨ÉÆÃ¢ü¸ÀÄªÀ §UÉAiÀÄ£ÀÄß 

§ºÀÄªÀiÁzsÀåªÀÄUÀ¼ÉAzÀÄ PÀgÉAiÀÄ§ºÀÄzÀÄ. MAzÀÄ ¤¢üðµÀÖªÁzÀ «µÀAiÀÄ ªÀ¸ÀÄÛUÀ¼À£ÀÄß MAzÀÄ PÀqÉ¬ÄAzÀ ªÀÄvÉÆÛAzÀÄ 

PÀqÉUÉ M§âjAzÀ ªÀÄvÉÆÛ§âjUÉ ªÀUÁð»¸À®Ä MAzÀQÌAvÀ ºÉZÀÄÑ ªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀ£ÀÄß §ºÀÄªÀiÁzsÀåªÀÄUÀ¼ÀÄ 

JAzÀÄ PÀgÉAiÀÄÄªÀgÀÄ. 

GzÁ: ¥ÀoÀå, ±ÀæªÀå, zÀÈ±Àå, ¸ÀÄ¸ÀàµÀÖ avÀæ, C£ÀÄPÀgÀuÁPÀÈwUÀ¼ÀÄ, zÀÆgÀzÀ±Àð£À, UÀtPÀAiÀÄAvÀæ §ºÀÄ ªÀiÁzÀåªÀÄ 

PÀ°PÉUÀ¼À£ÀÄß ²PÀëPÀgÀ ²PÀëtzÀ°è JgÀqÀÄ §UÉUÀ¼À°è PÁt§ºÀÄzÀÄ. 

1) ªÀÄÄ¢ævÀ ªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉ 

2) «zÀÄå£Áä£À ªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉ 

1) ªÀÄÄ¢ævÀ ªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÁ ¸ÁªÀiÁVæUÀ¼ÀÄ : 

¥ÀÄ¸ÀÛPÀUÀ¼ÀÄ, ªÁvÁð, ¥ÀwæPÉUÀ¼ÀÄ ¤AiÀÄvÀPÁ°PÉUÀ¼ÀÄ, ¸ÀÄ¢Ý¥ÀwæPÉUÀ¼ÀÄ, ªÀÄPÀÌ¼À ¸Á»vÀå, PÉÊ¦rUÀ¼ÀÄ, ¨sÀÆ¥Àl, 

PÁ®gÉÃSÉ, CAvÀeÁð® DzsÁjvÀ zÁR¯ÉUÀ¼ÀÄ, £ÀPÁ±ÉUÀ¼ÀÄ, C¯ÉÃRUÀ¼ÀÄ, vÀSÉÛUÀ¼ÀÄ, ªÀA±ÀªÀ½, vÀSÉÛ PÁ¯Á£ÀÄPÀæªÀÄ 

vÀSÉÛ avÀæUÀ¼ÀÄ gÉÃSÁavÀæUÀ¼ÀÄ EvÁå¢. 

2) «zÀÄå£Áä£À ªÀiÁzsÀåªÀÄ PÀ°PÉ : 

¸ÁPÀë avÀæUÀ¼ÀÄ, ¸ÀÜ§Þ avÀæUÀ¼ÀÄ, eÁ® ¥ÀÄlUÀ¼ÀÄ ªÀÄvÀÄÛ eÁ® vÁtUÀ¼ÀÄ, ¨Á£ÀÄ°, zÀÆgÀzÀ±Àð£À, 

ZÀ®£ÀavÀæUÀ¼ÀÄ, E-¥ÀÄ¸ÀÛPÀUÀ¼ÀÄ, E-¤AiÀÄvÀPÁ°PÉUÀ¼ÀÄ, zÀÈ±Àå ¥ÀæªÁ¸À, zsÀé¤ªÀÄÄzÀæPÀ, ²gÉÆÃ£Àßw ¥ÀÄgÉÆÃzÀ±ÀðPÀ, 

¥ÁgÀavÀæzÀ²ð ªÀÄvÀÄÛ qÀAiÀiÁ¸ÉÆÌÃ¥ï, ¸ÉèöÊqï ªÀÄvÀÄÛ ¥ÀæPÉëÃ¥ÀPÀ avÀæ¥ÀnÖ ªÀÄvÀÄÛ avÀæ¥ÀnÖ ¥ÀæPÉëÃ¥ÀPÀ UÀtPÀAiÀÄAvÀæ 

EvÁå¢. 

 

¸ÀA§A¢ü¹zÀ

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

§ºÀÄ 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

¸ÀªÀÄÆºÀ 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

¸ÀA¥ÀPÀð 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

¸ÀAUÀæºÀt 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

ªÀÄÄ¢ævÀ 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 

rfl¯ï 

ªÀiÁzÀåªÀÄUÀ¼ÀÄ 
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§ºÀÄªÀiÁzsÀåªÀÄUÀ¼À ªÀVÃðPÀgÀt (Classification of Multimedia) : 

 ¥ÀoÀå (Text) : ¦.r.J¥sï., JZï.n.JA.J¯ï. AiÀÄÄ¤PÉÆÃqï 

 ±ÀåªÀå (Audio) : CxÀð§zÀÞ ±À§Þ, ¸ÀAVÃvÀ, ¨sÁµÀt VÃvÉUÀ¼ÀÄ, ¸ÀA¨sÁµÀuÉ 

 zÀÈ±Àå (Video) : ZÀ®£ÀavÀæ, ¸ÁPÀëöå avÀæ 

 ¸ÀÛ§Þ avÀæ (Still Image) : ªÀÄÄRavÀæ, bÁAiÀiÁavÀæ 

 UÁæ¦üPïì (Graphics) : PÀA¥ÀÆålgï DzsÁjvÀ avÀæUÀ¼ÀÄ 

 C¤ªÉÄÃµÀ£ï (Animation) : ¸ÀAzÀ¨sÀð DzsÁjvÀ PÁ®à¤PÀ avÀæUÀ¼ÀÄ 

 ¥ÀgÀ¸ÀàgÀ QæAiÉÄ (Interactivity) : ªÀiÁ»w «eÁÕ£À PÀA¥ÀÆålgï «eÁÕ£À ªÀiÁ£ÀªÀ PÀA¥ÀÆålgï ¸ÀAªÀºÀ£À 

ªÀÄvÀÄÛ PÉÊUÁjPÁ «£Áå¸À ¸ÉÃjzÀAvÉ ¥ÀgÀ¸ÀàgÀ QæAiÉÄAiÀiÁVzÉ. 

PÀtÄÚ, ªÀÄÆUÀÄ, Q«, £Á°UÉ ºÁUÀÆ ZÀªÀÄð JAzÀÄ LzÀÄ eÁÕ£ÉÃA¢æAiÀÄUÀ¼À §UÉÎ vÀgÀ¨ÉÃw ¤ÃqÀÄªÀÅzÀÄ. 

CªÀ±ÀåªÉAzÀÄ ²æÃ CgÀ«AzÀgÀÄ w½¹gÀÄvÁÛgÉ. ºÁUÉ F ¥ÀAZÉÃA¢æAiÀÄUÀ¼À ªÀÄÆ®ªÁzÀ ªÀÄ£À¹ì£À ªÀÄºÀvÀé ªÀÄÄRå 

J£ÀÄßªÀÅzÀ£ÀÄß §ºÀÄªÀiÁzsÀåªÀÄ PÀ°PÉAiÀÄ°è ªÀÄgÉAiÀÄ¨ÁgÀzÀÄ ²PÀëPÀgÀÄ. 

²PÀëPÀgÀ ²PÀëtzÀ°è §ºÀÄªÀiÁzÀåªÀÄ PÀ°PÉAiÀÄ ¥ÀæAiÉÆÃd£ÀUÀ¼ÀÄ : 

1) ºÉÊ ¦qÉ°n C¯É¹ ªÀÄvÀÄÛ mÉÆæÃ°¥ï (2000) ¹ªÀÄÄå¯ÉÃ±À£ï £ÉÊdvÉAiÀÄ£ÀÄß ºÉÃUÉ C£ÀÄPÀj¸ÀÄvÀÛzÉ JAzÀÄ 

¤µÉ×AiÀÄ£ÀÄß ªÁåSÁå¤¸ÀÄvÁÛgÉ. ¨ÉÆÃzsÀ£ÉAiÀÄ°è «zÁåyð vÀgÀUÀwAiÀÄ ¤ªÀðºÀuÁ PË±À®åUÀ¼À §UÉÎ ²PÀëPÀgÀÄ 

CvÀÄåvÀÛªÀÄ ªÀiÁzsÀåªÀÄªÀÅ ¥ÀzÀUÀ¼ÁVgÀ¨ÁgÀzÀÄ. DzÀgÉ ±ÀQÛ ¥Á¬ÄAmï ¥Àæ¸ÀÄÛvÀ J¯ï¹rUÀ¼À£ÀÄß §¼À¸ÀÄªÀ 

¥ÁævÀåQëvÉAiÀÄ CxÀªÁ GvÀÛªÀÄªÁV ¤ªÀð»¸À¯ÁzÀ vÀgÀUÀwAiÀÄ£ÀÄß awæ¸ÀÄªÀ «rAiÉÆÃ Cr ªÀAiÀÄ¸ÀÄì 

M¼ÀUÉÆArgÀÄvÀÛzÉ. 

2)  PË±À®å PÀ°PÉ : 

§ºÀÄªÀiÁzsÀåªÀÄªÀÅ «zÁåyðUÀ½UÉ ¥ÁævÀåQëvÉAiÀÄ ªÀÄÆ®PÀ PË±À®åUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ C¨sÁå¸ÀªÀ£ÀÄß 

PÀ°¸ÀÄªÀÅzÀÄ CvÀåAvÀ ¥ÀjuÁªÀÄPÁj vÀ®Ä¥ÀÄªÀÅzÀÄ PÀA¥ÀÆålgïUÀ¼ÀÄ, J¯ï.¹.r.UÀ¼ÀÄ «rAiÉÆÃ¼ÀAvÀºÀ ««zsÀ 

®¨sÀå«gÀÄªÀ §ºÀÄªÀiÁzsÀåªÀÄ «zsÁ£ÀUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ zÀÈ±ÁåªÀ½UÀ¼ÀÄ EvÁå¢ ²PÀëPÀjUÉ 

«µÀAiÀÄUÀ¼À°è MvÀÄÛ ¤ÃqÀ®Ä ªÀÄvÀÄÛ PÀ°AiÀÄÄªÀªÀgÀÄ ¥ÁArvÀåPÁÌV §¼À¸ÀÄªÀÅzÀgÀ ¥ÀæAiÉÆÃd£À 

¥ÀqÉzÀÄPÉÆ¼Àî§ºÀÄzÀÄ. 

3) ¸ÀÈd£À²Ã®vÉAiÀÄ C©üªÀÈ¢Þ : 

²PÀëPÀjUÉ ¸ÀÈd£À²Ã®vÉAiÀÄ ¤dªÁzÀ ºÉÆ¸À ªÀÄÆ® ªÀÄvÀÄÛ ªÀiË®åAiÀÄÄvÀªÁzÀzÀÝ£ÀÄß C¹ÛvÀéPÉÌ vÀgÀÄªÀ 

QæAiÉÄAiÀiÁVzÉ. §ºÀÄªÀiÁzsÀåªÀÄ ªÀÄ£ÀB±Á¸ÀÛçdÕgÀÄ ¸ÀÈd²Ã®vÉ MAzÀÄ ¸ÀºÀd ¸ÁªÀÄxÀåð JAzÀÄ M¦àPÉÆArzÁÝgÉ. 

CzÀÄ C©üªÀÈ¢ÞAiÀiÁUÀ¢zÀÝgÉ, ªÀåQÛAiÀÄ°è ¸ÀÄ¥ÀÛªÁV G½AiÀÄÄvÀÛzÉ »ÃUÉ ¨ÉÆÃzsÀ£Á ¥ÀæQæAiÀÄ°è §ºÀÄªÀiÁzsÀåªÀÄ 

§¼ÀPÉAiÀÄ ªÀÄÆ®PÀ ¸ÀÈd£À²Ã®vÉAiÀÄ£ÀÄß C©üªÀÈ¢Þ¥Àr¸À§ºÀÄzÀÄ. 
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4) §ºÀÄªÀiÁzsÀåªÀÄ ¸ÁPÀëgÀvÉAiÀÄ C©üªÀÈ¢Þ : 

UÀÄlÖgÉeï (2009) ¥ÀæPÁgÀ ±ÉÊPÀëtÂPÀ ªÉÊªÀ¸ÉÜUÀ¼À ¥ÁæxÀ«ÄPÀ GzÉÝÃ±ÀªÀÅ C©üªÀÈ¢ÞAiÀÄ£ÀÄß M¼ÀUÉÆArzÉ. §gÀªÀtÂUÉ, 

¸ÀAVÃvÀ, PÀ¯É ªÀÄvÀÄÛ ««zsÀ gÀÆ¥ÀUÀ¼À°è ªÀåQÛUÀ¼À ¸ÀéAiÀÄA C©üªÀåQÛUÀ¼À ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À ¸ÁªÀÄxÀåð ºÁUÉ O¥ÀZÁjPÀ 

²PÀëtzÀ°è ¸Á¢ü¸ÀÄªÀ°è AiÀÄ±À¸ÀÄì ¸ÀàµÀÖªÁV UÀæ»PÉAiÀÄ ªÉÄÃ¯É CªÀ®A©üvÀªÁVzÉ. CAUÀªÉÊPÀ®åªÀÅ ¤¸ÀìA±ÀAiÀÄªÁV 

¸ÁPÀëgÀvÉAiÀÄ£ÀÄß PÀrzÀÄ ±Á¯É ©nÖgÀÄªÀ ¸ÁªÀÄxÀåð ²PÀëPÀgÀ UÀÄtªÀÄlÖ ªÀÄvÀÄÛ C¨sÁå¸ÀªÀÅ CªÀgÀ CAwªÀÄ 

¥sÀ°vÁA±ÀªÀ£ÀÄß ¤zsÀðj¸ÀÄvÀÛzÉ. F ¥Àj¹ÜwAiÀÄ°è §ºÀÄªÀiÁzsÀåªÀÄ ¸ÀºÁAiÀÄzÉÆA¢UÉ ¨ÉÆÃzsÀ£ÉAiÀÄ ¤uÁðAiÀÄPÀ 

CºÀðvÉAiÉÄAzÀgÉ CzÀÄ «zÁåyð ²PÀëPÀjUÉ ªÀiÁzsÀåªÀÄ ¸ÁPÀëgÀvÉAiÀÄ §UÉÎ vÀgÀ¨ÉÃw ¤ÃqÀÄvÀÛzÉ. 

§ºÀÄªÀiÁzsÀåªÀÄUÀ¼À ªÁå¦Û (Scope of Multimedia) : 

 §ºÀÄªÀiÁzsÀåªÀÄªÀÅ vÀÄA¨Á «±Á®ªÁzÀ ªÁå¦ÛAiÀÄ£ÀÄß ºÉÆA¢zÀÄÝ ¥ÀæwAiÉÆAzÀÄ PÉëÃvÀæUÀ¼À°è ªÁå¦¹PÉÆArzÉ 

ªÀÄÄRåªÁV F PÉ¼ÀPÀAqÀAvÉ 

 ²PÀët 

 ªÁå¥ÁgÀ ªÀÄvÀÄÛ ªÁtÂdå 

 PÀ¯É 

 eÁ»gÁvÀÄUÀ¼ÀÄ 

 ªÀÄ£ÉÆÃgÀAd£É 

 JAf¤AiÀÄjAUï 

 ªÉÊzÀå±Á¸ÀÛç 

 UÀtÂvÀ±Á¸ÀÛç 

 ªÉÊeÁÕ¤PÀ ¸ÀA±ÉÆÃzsÀ£É 

 GzÀåªÀÄ 

 OµÀzsÀ 

 ¥ÀæªÁ¸À 

 CAvÀeÁð® 

 ¸ÀA±ÉÆÃzsÀ£É ªÀÄvÀÄÛ CzsÀåAiÀÄ£À 

 ¸ÀA¥ÀPÀð 

 DgÉÆÃUÀå EvÁå¢ 
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²PÀëPÀgÀ ²PÀëtzÀ°è §ºÀÄªÀiÁzsÀåªÀÄzÀ PÀ°PÁ ªÁå¦Û : 

1) ²PÀëtzÀ UÀÄj GzÉÝÃ±ÀUÀ¼À£ÀÄß ¸ÀÄ® s̈ÀªÁV FqÉÃj¸ÀÄªÀÅzÀÄ : §ºÀÄªÀiÁzsÀåªÀÄUÀ¼ÀÄ DzsÀÄ¤PÀ AiÀÄÄUÀPÉÌ 

¸ÀA§A¢ü¹zÀAvÉ ²PÀëtzÀ UÀÄj GzÉÝÃ±ÀUÀ¼À£ÀÄß §ºÀ¼À ¸ÀÄ® s̈ÀªÁV FqÉÃj¸ÀÄvÀÛªÉ.  

2) ¨ÉÆÃzsÀ£Á ªÀÄvÀÄÛ PÀ°PÁ ¸ÁªÀiÁVæUÀ¼À£ÀÄß C©üªÀÈ¢ÞUÉÆ½¸ÀÄªÀÅzÀÄ: 

²PÀëPÀgÀÄ vÀªÀÄä ¨ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ¥ÀjuÁªÀÄPÁjUÉÆ½¸À®Ä PÉÃªÀ® MAzÀÄ ¸ÁzsÀ£À CxÀªÁ ªÀiÁzsÀåªÀÄzÀ §¼ÀPÉ 

ªÀiÁrzÀgÉ ¸Á®zÀÄ. «µÀAiÀÄPÉÌ C£ÀÄ¸ÁgÀ ºÀ®ªÁgÀÄ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¹PÉÆ¼ÀÄîªÀÅzÀjAzÀ ¨ÉÆÃzsÀ£É 

GvÀÛªÀÄUÉÆ¼ÀÄîªÀÅzÀÄ. ªÀÄÄA¢£À vÀgÀUÀwUÉ ¨ÉÆÃzsÀ£Á ¸ÁªÀiÁVæUÀ¼À ¸ÀÄvÀÛ CªÀÅUÀ¼À£Àß C©üªÀÈ¢ÞUÉÆ½¸ÀÄªÀAvÉ 

ªÀiÁqÀÄªÀÅzÀÄ. 

3) zÀÈPï-±ÀæªÀt ¸ÀÆPÀÛ G¥ÀPÀgÀtUÀ¼À DAiÉÄÌ ªÀÄvÀÄÛ «PÁ¸À: 

«µÀAiÀÄPÉÌ vÀPÀÌAvÉ AiÉÆÃUÀåªÁzÀ CxÀªÁ ¸ÀÆPÀÛªÁzÀ G¥ÀPÀgÀtUÀ¼À£ÀÄß G¥ÀAiÉÆÃV¸ÀÄªÀÅzÀÄ. DzÀjAzÁzÀ 

¯ÉÆÃ¥ÀzÉÆÃµÀUÀ¼À£ÀÄß ªÀÄÄA¢£À vÀgÀUÀwUÉ §zÀ¯Á¬Ä¹PÉÆAqÀÄ «PÁ¸ÀUÉÆ½¹PÉÆ¼ÀÄîªÀÅzÀÄ. 

4) ²PÀëtªÀÅ UÀÄuÁvÀäPÀªÁUÀÄªÀAvÉ ªÀiÁqÀÄªÀÅzÀÄ: 

¨ÉÆÃzsÀ£ÉAiÀÄ°è ºÉZÁÑV §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀjAzÀ ¨ÉÆÃzsÀ£É ªÀÄvÀÄÛ PÀ°PÉ 

¥ÀjuÁªÀÄPÁjAiÀiÁUÀÄªÀÅzÀÄ EzÀjAzÀ ²PÀëtªÀÅ UÀÄuÁvÀäPÀvÉAiÀÄÄ ºÉZÁÑUÀÄªÀÅzÀÄ.  

5) E-UÀæAxÁ®AiÀÄPÉÌ ¥ÉÆæÃvÁì»¸ÀÄªÀÅzÀÄ: 

§ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¹PÉÆ¼ÀÄîªÀÅzÀgÀ ªÀÄÆ®PÀ ±Á¯ÉAiÀÄ°ègÀÄªÀ ¥ÀÄ¸ÀÛPÀUÀ¼À£ÀÄß UÀtPÀAiÀÄAvÀæzÀ°è zÁR¯É 

ªÀiÁqÀÄªÀÅzÀÄ. CUÀvÀåªÁzÀ ¥ÀÄ¸ÀÛPÀUÀ¼À£ÀÄß qË£ï¯ÉÆÃqï ªÀiÁrPÉÆAqÀÄ E-¥ÀÄ¸ÀÛPÀUÀ¼À£ÀÄß ¸ÀAUÀæ»¹ E-

UÀæAxÁ®AiÀÄªÁV ªÀiÁ¥Àðr¸ÀÄªÀÅzÀÄ.\ 

6) ±Á¯Á-PÁ¯ÉÃdÄ DqÀ½vÀzÀ°è §zÀ¯ÁªÀuÉ: 

¨ÉÆÃzsÀ£ÉAiÀÄ°è CµÉÖÃ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀ®è EzÀÄ ±Á¯Á-PÁ¯ÉÃdÄ DqÀ½vÀPÀÆÌ C£Àé¬Ä¸ÀÄvÀÛzÉ. 

«zÁåyðUÀ¼À zÁR¯É, ±Á¯Á-PÁ¯ÉÃdÄ PÁAiÀÄðPÀæªÀÄPÉÌ ªÀiÁzsÀåªÀÄUÀ¼À §¼ÀPÉ EgÀ§ºÀÄzÀÄ. QæÃqÉAiÀÄ°è 

ªÀiÁzsÀåªÀÄUÀ¼À §¼ÀPÉAiÀiÁVgÀ§ºÀÄzÀÄ. »ÃUÉ ««zsÀ PÁAiÀÄðUÀ¼À°è §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀÄ. 

7) ¸ÀA±ÉÆÃzsÀ£ÉUÀ½UÉ ¥ÉÆæÃvÁìºÀ: 

¨ÉÆÃzsÀ£É-PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è ºÉZÀÄÑ ºÉZÀÄÑ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀjAzÀ «zÁåyðUÀ¼À°è ªÀÄvÀÄÛ 

²PÀëPÀgÀ°è ¸ÀA±ÉÆÃzsÀ£ÁvÀäPÀ ¥ÀæªÀÈwÛUÀ¼ÀÄ ¨É¼ÉAiÀÄÄvÀÛªÉ. «zÁåyðUÀ½UÉ ¸ÀA±ÉÆÃzsÀ£ÉUÉ ¥ÉÆæÃvÁìºÀ 

zÉÆgÉAiÀÄÄªÀAvÁUÀÄªÀÅzÀÄ. 

8) ¨ÉÃgÉÆAzÀÄ vÀAvÀæeÁÕ£ÀzÀ eÉÆvÉ ¸ÀA§AzsÀ PÀ°à¸ÀÄªÀÅzÀÄ: 

¨ÉÆÃzsÀ£É-PÀ°PÁ ¥ÀæQæAiÉÄUÉ ¥ÀÆgÀPÀªÁV MAzÀÄ ªÀiÁzsÀåªÀÄzÀ eÉÆvÉUÉ E£ÉÆßAzÀÄ ªÀiÁzsÀåªÀÄªÀ£ÀÄß 

§¼À¹PÉÆAqÀÄ ¨ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ²æÃªÀÄAvÀUÉÆ½¸ÀÄªÀÅzÀÄ. 

9) ªÀÈwÛ PÉÆÃ¸ïðUÀ½UÉ ¥ÉæÃgÀuÉ: 
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²PÀëPÀgÀÄ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄvÀÛ ¨ÉÆÃ¢ü¸ÀÄªÀÅzÀjAzÀ CªÀÅUÀ¼À£ÉßÃ £ÉÆÃqÀÄvÀÛ CªÀÅUÀ¼À ªÀÄÆ®PÀ 

«zÁåyðUÀ¼ÀÄ PÀ°AiÀÄÄªÀÅzÀjAzÀ EzÉÃ ªÀÄÄAzÉ §ºÀÄªÀiÁzsÀåªÀÄ DzsÁjvÀ r¥ÉÆèªÀiÁ PÉÆÃ¸ïðUÀ¼À DAiÉÄÌUÉ 

¥ÉæÃgÀuÉ ªÀiÁqÀÄªÀÅzÀÄ. 

10) ¨ÉÆÃzsÀ£Á ¸À®PÀgÀtUÀ¼À C©üªÀÈ¢Þ: 

²PÀëPÀgÀÄ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß ¨ÉÆÃzsÀ£ÉAiÀÄ°è QæAiÀiÁvÀäPÀªÁV ºÉZÁÑV §¼À¸ÀÄªÀÅzÀjAzÀ ¸ÁzsÀ£À ¸À®PÀgÀtUÀ¼À 

¸ÀASÉå ºÉZÁÑUÀÄªÀÅzÀÄ. EzÀÄ CªÀÅUÀ¼À C©üªÀÈ¢ÞUÀÆ C£ÀÄPÀÆ®ªÁUÀÄªÀÅzÀÄ. 

11) ¸ÀAªÀºÀ£À vÀAvÀæeÁÕ£À: 

²PÀëPÀ ªÀÄvÀÄÛ «zÁåyðUÀ¼À £ÀqÀÄªÉ £ÀqÉAiÀÄÄªÀ ¸ÀA¨sÁµÀt MAzÀÄ ªÀiÁzsÀåzÀAvÉ. £ÀªÀÄä ¨sÁªÀ£ÉUÀ¼ÀÄ, «ZÁgÀUÀ¼ÀÄ, 

D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ, aAvÀ£ÉUÀ¼ÀÄ ¨ÁºÀå dUÀwÛUÉ w½¸À®Ä ºÀ®ªÁgÀÄ §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¹PÉÆ¼ÀÄîªÀÅzÀÄ EzÀÄ 

«zÁåyðUÀ¼À°è ¸ÀAªÀºÀ£À vÀAvÀæeÁÕ£ÀªÀ£ÀÄß §¼À¸ÀÄªÀ PË±À® ¨É¼É¸ÀÄªÀÅzÀÄ. 

12) ªÀiÁzsÀåªÀÄ vÀAvÀæeÁÕ£À: 

EzÀÄ £À«Ã£À jÃwAiÀÄ, ªÉÊeÁÕ¤PÀ, QæAiÀiÁvÀäPÀ ¸ÀA¥À£ÀÆä® ¸ÁªÀiÁVæUÀ¼À£ÀÄß ¨ÉÆÃzsÀ£É PÀ°PÉ 

¥ÀjuÁªÀÄPÁjAiÀiÁV¸À®Ä C©üªÀÈ¢Þ ¥Àr¸ÀÄªÀÅzÀÄ. GzÁ: avÀæ, zsÀé¤, avÀæ ¸ÀÄgÀÄ½, QgÀÄavÀæUÀ¼ÀÄ EªÀÅUÀ¼À£ÀÄß 

J¯ï¹r ¥ÉÆæÃeÉPÀÖgï ªÀÄÆ®PÀ ¤gÀÆ¦¸À§ºÀÄzÀÄ. 

§ºÀÄªÀiÁzsÀåªÀÄUÀ¼À ¥ÁæªÀÄÄRåvÉ (Importance of Multimedia) : 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ G¥ÀAiÉÆÃUÀ¢AzÁV ²PÀëPÀ ªÀÄvÀÄÛ «zÁåyðUÀ¼À ¸ÀªÀÄAiÀÄ ªÀÄvÀÄÛ ±ÀæªÀÄ 

G½AiÀÄÄªÀÅzÀÄ. 

 ²PÀëPÀgÀÄ vÀªÀÄä ¨ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ¸ÀÈd£ÁvÀäPÀªÁV ªÀÄvÀÄÛ ¥ÀjuÁªÀÄPÁjAiÀiÁV ªÀiÁqÀ§ºÀÄzÀÄ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ¨ÉÆÃzsÀ£É ªÀÄvÀÄÛ PÀ°PÉAiÀÄ GzÉÝÃ±ÀUÀ¼À£ÀÄß ¥ÀjuÁªÀÄPÁjAiÀiÁV 

FqÉÃj¸ÀÄªÀÅzÀÄ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ «zÁåyðUÀ¼À D¸ÀQÛ ªÀÄvÀÄÛ CªÀ±ÀåPÀvÉUÀ½UÉ C£ÀÄ¸ÁgÀªÁV ¨ÉÆÃ¢ü¸À®Ä 

£ÉgÀªÁUÀÄªÀÅzÀÄ. 

 EzÀÄ «zÁåyðUÀ½UÉ ªÀÄÆvÀð PÀ®à£ÉAiÀÄ£ÀÄß ªÀÄÆr¸ÀÄªÀÅzÀÄ. 

 ¤zsÁ£ÀªÁV PÀ°AiÀÄÄªÀ «zÁåyðUÀ½UÉ £ÉÊd C£ÀÄ s̈ÀªÀ ¤ÃqÀÄªÀÅzÀjAzÀ PÀ°PÉ CxÀð¥ÀÆtðªÁUÀÄªÀÅzÀÄ. 

EzÀÄ PÀ°PÉUÉ C£ÀÄPÀªÀÅ ªÀiÁrPÉÆqÀÄvÀÛzÉ. EzÀjAzÀ PÀ°PÉ ±Á±ÀévÀªÁUÀÄvÀÛzÉ. 

 EzÀÄ «zÁåyðUÀ½UÉ §ºÀÄ EA¢æAiÀÄUÀ¼À£ÀÄß ¥ÀæZÉÆÃ¢¸ÀÄªÀ ªÀÄÆ®PÀ PÀ°PÉAiÀÄ£ÀÄß ¥ÉÆæÃvÁì»¸ÀÄvÀÛzÉ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ GvÀÛªÀÄªÁzÀ PÀ°PÁ ¸ÁªÀiÁVæUÀ¼ÁVgÀÄªÀÅzÀjAzÀ «zÁåyðUÀ¼ÀÄ 

CªÀzsÁ£ÀªÀ£ÀÄß PÉÃA¢æPÀj¸ÀÄªÀAvÉ ªÀiÁqÀÄªÀÅzÀÄ. 
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 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ªÀÄÆ®PÀ ¨ÉÆÃ¢ü¸ÀÄªÀÅzÀjAzÀ «zÁåyðUÀ¼À°è G£ÀßvÀ ²PÀëtzÀ°è 

§ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÉÆÃ¸ïðUÀ¼À£ÀÄß DAiÉÄÌ ªÀiÁrPÉÆ¼Àî®Ä ¸ÀºÀPÁjAiÀiÁUÀ§ºÀÄzÀÄ. 

 UÁæ¦üPïì, C¤ªÉÄÃµÀ£ïUÀ¼À£ÀÄß §¼À¹ ¨ÉÆÃ¢ü¸ÀÄªÀÅzÀjAzÀ «µÀAiÀÄUÀ¼À£ÀÄß ºÉZÀÄÑ QæAiÀiÁvÀäPÀªÁV 

«ªÀj¸À§ºÀÄzÀÄ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ «zÁåyðUÀ½UÉ ªÉÊeÁÕ¤PÀ ªÀÄ£ÉÆÃ¨sÁªÀ£ÉAiÀÄ£ÀÄß ¨É¼É¸ÀÄªÀÅzÀÄ. 

 «zÁåyðUÀ¼ÀÄ ©qÀÄ«£À ªÉÃ¼ÉAiÀÄ®Æè PÀ°PÉAiÀÄ£ÀÄß ¥ÉÆæÃvÁì»¸ÀÄvÀÛzÉ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ««zsÀ jÃwAiÀÄ «zÁåyðUÀ¼À ««zsÀ PÀ°PÁ£ÀÄ¨sÀªÀUÀ¼À£ÀÄß MzÀV¸ÀÄvÀÛªÉ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉ¬ÄAzÀ «zÁåyðAiÀÄ ºÉZÀÄÑ eÁÕ£ÉÃA¢æAiÀÄUÀ¼ÀÄ PÀ°PÉAiÀÄ°è ¨sÁUÀªÀ»¸ÀÄªÀ£ÀÄ 

EzÀjAzÀ PÀ°PÉAiÀÄ ±Á±ÀévÀUÉÆ¼ÀÄîvÀÛzÉ. 

 §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ²PÀëPÀ ªÀÄvÀÄÛ «zÁåyðUÀ½UÉ ¤gÀAvÀgÀ PÀ°PÉUÉ C£ÀÄªÀÅ ªÀiÁrPÉÆqÀÄvÀÛªÉ. 

G¥À¸ÀAºÁgÀ 

 MnÖ£À°è §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ ²PÀët gÀAUÀzÀ°è §¼À¸ÀÄªÀÅzÀjAzÀ ¨ÉÆÃzsÀ£É ªÀÄvÀÄÛ PÀ°PÉAiÀÄ ºÉZÀÄÑ 

¥ÀjuÁªÀÄPÁjUÉÆ¼ÀÄîvÀÛzÉ. ²PÀëPÀ «zÁåyðUÀ¼À°è DzsÀÄ¤PÀ vÀAvÀæeÁÕ£À DzsÁjvÀ G¥ÀPÀgÀtUÀ¼À£ÀÄß §¼À¸ÀÄªÀ°è 

¸ÀÈd£À²Ã®£É ¨É¼É¹PÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀÄvÀÛzÉ. 

 »ÃUÁV £Á½£À ²PÀëPÀ vÀAiÀiÁjAiÀÄÄ PÉÃªÀ® GzÀAiÉÆÃ£ÀÄäR vÀAvÀæeÁÕ£ÀUÀ¼ÀÄ JµÀÄÖ ZÉ£ÁßVªÉ JA§ÄzÀgÀ 

ªÉÄÃ¯É CªÀ®A©üvÀªÁVgÀÄªÀÅzÀÄ. ²PÀëPÀgÀ PÁ¯ÉÃdÄUÀ¼À PÉÆÃ¸ïðªÀPïðUÀ½UÉ ¸ÀAAiÉÆÃf¸À¯ÁVzÉ. §zÀ¯ÁV ²PÀëPÀjUÉ 

JµÀÄÖ ZÉ£ÁßV PÀ°¸À¯ÁUÀÄvÀÛzÉ JA§ÄzÀgÀ ªÉÄÃ¯É EzÀÄ ¤zsÀðj¸ÀÄvÀÛzÉ. ²PÀëPÀgÀ ²PÀëtzÀ°è ²PÀëPÀgÀÄ PË±À®åUÀ¼À£ÀÄß 

C©üªÀÈ¢Þ¥Àr¸À®Ä ¸ÀºÁAiÀÄ ªÀiÁqÀÄªÀ vÀAvÀæeÁÕ£ÀUÀ¼ÀÄ §ºÀÄªÀiÁzsÀåªÀÄ PÀ°PÉAiÀÄ ºÉÃUÉ ¥Àæ̈ sÁªÀ ©ÃgÀÄvÀÛzÉ JA§ÄzÀÄ 

F ¯ÉÃR£ÀzÀ ¥ÀæªÀÄÄR CA±ÀªÁVzÉ. EzÀjAzÀ ²PÀëtzÀ°è PÀ°PÉAiÀÄ£ÀÄß ªÉÃUÀUÉÆ½¹ DzÁUÀÆå, vÀAvÀæeÁÕ£À ¸ÁPÀëgÀvÉ 

CjªÀÅ ªÀÄvÀÄÛ ¸ÁªÀÄxÀåðªÀ£ÀÄß M¼ÀUÉÆAqÀÄ ²PÀëPÀgÀ£ÀÄß ¸ÀÈd£À²Ã®gÁV ªÀiÁqÀÄªÀÅzÀgÀ°è §ºÀÄªÀiÁzsÀåªÀÄUÀ¼À PÀ°PÉAiÀÄ 

¥Àæ̈ sÁªÀ G£ÀßvÀ ªÀÄlÖzÁVzÉ JA§ÄzÀ£ÀÄß ¸Àäj¸À§ºÀÄzÀÄ. 

¥ÀgÁªÀÄ²ð¹zÀ UÀæAxÀUÀ¼ÀÄ 

¨ÉÆÃzsÀ£Á±Á¸ÀÛçzÀ vÀAvÀæUÀ¼ÀÄ «zsÁ£ÀUÀ¼ÀÄ ªÀÄvÀÄÛ G¥ÀPÀæªÀÄUÀ¼ÀÄ – qÁ.ªÀiÁ°¤.J¯ï, qÁ.ªÉÆÃºÀ£ï PÀÄªÀiÁgï 

¨sÁgÀvÀzÀ°è ¸ÀªÀÄPÁ°Ã£À ²PÀët 2022 - ²ªÀPÀÄªÀiÁgÀ.J¸ï.PÉ 

¨sÁgÀwÃAiÀÄ ²PÀëtzÀ°è M®ªÀÅUÀ¼ÀÄ ºÁUÀÆ «ªÁzÁA±ÀUÀ¼ÀÄ – 2013, qÁ.J¸ï.«.AiÀiÁzÀªÁqÀ. 

±ÉÊPÀëtÂPÀ vÀAvÀæeÁÕ£À 2020 – ªÉAPÀmÉÃ±ï.J¸ï 

²PÀët /NET/SET 2014-15 qÁ.J£ï.©.PÉÆAUÀªÁqÀ 

www.iiste.org. 

 



 
 
 

    180 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥ÀjuÁªÀÄ 

qÁ. D£ÀAzÀgÁªï J¸ï. zÉÃ¸Á¬Ä 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

UÀ«¹zÉÝÃ±ÀégÀ ²PÀët ªÀÄºÁ«zÁå®AiÀÄ, PÉÆ¥Àà¼À 

 

EAzÀÄ vÀAvÀæeÁÕ£ÀªÀÅ ²PÀëtzÀ ¥ÀæªÉÃ±ÀªÀ£ÀÄß «¸ÀÛj¹zÉ ªÀÄvÀÄÛ PÀrªÉÄ ªÀiÁrzÉ. ¤¢ðμÀÖªÁV ªÁå¥ÁgÀ ªÀÄvÀÄÛ 

²PÀëtªÀ£ÀÄß UÀæ»¸À®Ä d£ÀgÀÄ §¼À¸ÀÄªÀ «zsÁ£ÀªÀ£ÀÄß EzÀÄ §zÀ¯Á¬Ä¹zÉ. ªÁå¥ÁgÀ ¥Àæ¥ÀAZÀªÀÅ ªÉÃUÀªÁV 

§zÀ¯ÁUÀÄwÛgÀÄªÀ CªÀ¢üAiÀÄ°è £ÁªÀÅ ªÁ¹¸ÀÄwÛzÉÝÃªÉ. eÁÕ£À-ZÁ°vÀ ªÀÄvÀÄÛ ªÀiÁ»w PÉÃA¢ævÀ DyðPÀvÉAiÀÄÄ 

ªÁå¥ÁgÀªÀ£ÀÄß D«μÀÌj¸À®Ä ªÀÄvÀÄÛ ºÉÆ¸À ªÁå¥ÁgÀ AiÉÆÃd£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÁªÀÄxÀåðUÀ¼ÉÆA¢UÉ §gÀ®Ä vÀ¼ÀÄîwÛzÉ. 

¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥Àæ¨sÁªÀ ªÀÄvÀÄÛ PÁgÀtUÀ¼ÀÄ 21 £ÉÃ ±ÀvÀªÀiÁ£ÀzÀ°è G£ÀßvÀ ²PÀëtªÀÅ JzÀÄj¸ÀÄwÛgÀÄªÀ 

¥Àæ§® ±ÀQÛUÀ¼À°è MAzÁVzÉ . EzÀÄ ²PÀëtzÉÆA¢UÉ ¤PÀl ¸À«ÄäwAiÀÄ£ÀÄß ºÉÆA¢zÉ. ¸ÀªÀiÁdªÀ£ÀÄß gÀÆ¦¸ÀÄªÀ°è 

²PÀëtªÀÅ ¥ÀæªÀÄÄR ¥ÁvÀæªÀ£ÀÄß ºÉÆA¢gÀÄªÀÅzÀjAzÀ, eÁUÀwÃPÀgÀtzÀ ¥ÀjuÁªÀÄUÀ¼À£ÀÄß ²PÀëtzÉÆA¢UÉ 

§®ªÀAvÀ¥Àr¸À¨ÉÃPÁVzÉ ªÀÄvÀÄÛ eÁUÀwPÀ ZÀlÄªÀnPÉUÀ¼ÀÄ CzÀgÀ ªÉÄÃ¯É D¼ÀªÁzÀ ¥Àæ̈ sÁªÀªÀ£ÀÄß ©ÃgÀÄvÀÛªÉ. 

eÁUÀwÃPÀgÀtªÀÅ KQÃPÀgÀtzÀ ¥ÀæQæAiÉÄAiÀiÁVzÉ. ¥ÁæzÉÃ²PÀ ªÀÄvÀÄÛ gÁ¶ÖæÃAiÀÄ UÀrUÀ¼ÁzÀåAvÀ d£ÀgÀÄ, PÀ®à£ÉUÀ¼ÀÄ, 

£Á«Ã£ÀåvÉUÀ¼ÀÄ, ¸ÀA¥À£ÀÆä®UÀ¼ÀÄ ªÀÄvÀÄÛ CªÀPÁ±ÀUÀ¼À £ÀqÀÄ«£À ¸ÀAªÀºÀ£À ªÀÄvÀÄÛ «¤ªÀÄAiÀÄ. ¨sÁgÀvÀzÀ°è 

eÁUÀwÃPÀgÀtzÀ ¥ÀjuÁªÀÄUÀ¼ÀÄ §ÈºÀvï ¥ÀæªÀiÁtzÀ°èªÉ ªÀÄvÀÄÛ ªÀÄºÀvÁéPÁAQë «zÁåyðUÀ½UÉ GvÀÛªÀÄ ±ÉÊPÀëtÂPÀ 

CªÀPÁ±ÀUÀ¼À£ÀÄß MzÀV¸À®Ä ¨sÁgÀwÃAiÀÄ «±Àé«zÁå®AiÀÄUÀ¼À£ÀÄß ºÉÆ¸À ªÀiÁzÀjAiÉÆA¢UÉ §gÀÄªÀAvÉ ªÀiÁrzÉ. 

¨sÁgÀvÀzÀ°è£À G£ÀßvÀ ²PÀëtªÀÅ EA¢£À PÉ®¸ÀzÀ ¸ÀÜ¼ÀUÀ½UÉ «zÁåyðUÀ¼À£ÀÄß ¸ÀQæAiÀÄUÉÆ½¸À®Ä vÁAwæPÀ CqÀZÀuÉUÀ¼ÀÄ 

ªÀÄvÀÄÛ eÁUÀwÃPÀgÀtzÀ ªÀiÁUÀðªÀ£ÀÄß C¼ÀªÀr¹PÉÆ¼Àî¨ÉÃPÀÄ ªÀÄvÀÄÛ C£ÀÄ¸Àj¸À¨ÉÃPÀÄ. 

eÁUÀwÃPÀgÀtzÀ AiÀÄÄUÀzÀ°è ²PÀëtªÀ£ÀÄß ºÉÆA¢PÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀ¨ÉÃPÀÄ. EzÀÄ J®èjUÀÆ MAzÉÃ DVgÀ®Ä 

¸ÁzsÀå«®è; ¥Àæw «zÁåyðUÉ «©ü£Àß CUÀvÀåvÉUÀ½ªÉ. EA¢£À PÁ¥ÉÇðgÉÃmï PÉ®¸ÀzÀ ¸ÀÜ¼ÀzÀ°è ªÀiË®åAiÀÄÄvÀªÁzÀ 

ºÉÆ¸À D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ £Á«Ã£ÀåvÉUÀ¼ÉÆA¢UÉ PÀ°PÉAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî®Ä J¯Áè «zÁåyðUÀ¼À£ÀÄß 

¥ÉÇæÃvÁì»¸À¨ÉÃPÀÄ . CUÀvÀå«gÀÄªÀ PË±À®åUÀ¼À£ÀÄß PÀgÀUÀvÀ ªÀiÁrPÉÆ¼Àî®Ä ²PÀëtzÀ ªÉÃUÀªÀ£ÀÄß «zÁåyðAiÀÄ ªÉÃUÀPÉÌ 

ºÉÆA¢¸À¨ÉÃPÀÄ. 

C£ÉÃPÀ ¸ÀA¸ÉÜUÀ¼ÀÄ §zÀ¯ÁªÀuÉUÉ ¥ÀæwQæ¬Ä¹ªÉ ªÀÄvÀÄÛ vÀªÀÄä PÁåA¥À¸ïUÀ¼ÀÄ ªÀÄvÀÄÛ ±ÉÊPÀëtÂPÀ PÉÆÃ¸ïðUÀ¼À£ÀÄß 

CAvÀgÁ¶ÖæÃAiÀÄUÉÆ½¸À®Ä AiÉÆÃf¹ªÉ. 

eÁUÀwÃPÀgÀtzÀ AiÀÄÄUÀzÀ°è ¸ÀªÁ®ÄUÀ¼ÀÄ 

w¼ÀÄªÀ½PÉAiÀÄ PÉÆgÀvÉ: vÀªÀÄä PÁåA¥À¸ïUÀ¼À£ÀÄß ¸ÁA¹ÜQÃPÀgÀtUÉÆ½¸À®Ä ºÉÆgÀngÀÄªÀ C£ÉÃPÀ ¸ÀA¸ÉÜUÀ¼ÀÄ CzÀgÀ §UÉÎ 

¤dªÁzÀ w¼ÀÄªÀ½PÉAiÀÄ£ÀÄß ºÉÆA¢®è. 

«zÁåyðUÀ¼À ZÀ®£À²Ã®vÉ : ¸ÀA¸ÉÜUÀ¼ÀÄ vÀªÀÄä ¥ÁæzÉÃ²PÀ UÀrAiÀÄ ºÉÆgÀUÉ ¸ÀA¸ÉÜAiÀÄ£ÀÄß vÉgÉAiÀÄÄªÁUÀ «zÁåyðUÀ¼À 

ZÀ®£À²Ã®vÉAiÀÄ ªÉÄÃ¯É ¤dªÁzÀ UÀªÀÄ£ÀªÀ£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ. 
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PÁAiÀÄðvÀAvÀæzÀ UÀÄjUÀ¼À£ÀÄß ¤ªÀð»¸ÀÄªÀÅzÀÄ, ¸ÀA§A¢üvÀ ¥ÀoÀåPÀæªÀÄ, ºÉÆ¸À ¤ÃwUÀ¼ÀÄ ªÀÄvÀÄÛ CAvÀgÀgÁ¶ÖæÃAiÀÄ 

¸ÀºÀAiÉÆÃUÀªÀ£ÀÄß MnÖUÉ GvÀÛªÀÄ jÃwAiÀÄ°è zsÀ£ÁvÀäPÀ ¥sÀ°vÁA±ÀUÀ¼À£ÀÄß ¥ÀÇgÉÊ¸À®Ä. 

¨Ë¢ÞPÀ §AqÀªÁ¼ÀzÀ CPÀëAiÀÄ¥ÁvÉæUÉ GvÀÛªÀÄ ªÀÄ£À¸ÀÄìUÀ¼À£ÀÄß vÀgÀÄªÀÅzÀÄ C£ÉÃPÀ ¸ÀªÁ®ÄUÀ¼À£ÀÄß ¥ÀjºÀj¸ÀÄvÀÛzÉ. 

¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ PÁgÀtUÀ½AzÁV, gÁμÀÖæªÀÅ «zÁéA¸ÀgÀ°è CAvÀgÀgÁ¶ÖæÃAiÀÄ ¸ÀA±ÉÆÃzsÀ£Á 

¸ÀºÀAiÉÆÃUÀªÀ£ÀÄß C©üªÀÈ¢Þ¥Àr¸À¨ÉÃPÁVzÉ. 

«zÉÃ² «zÁåyðUÀ¼À£ÀÄß DPÀ¶ð¸ÀÄªÀÅzÀÄ CªÀgÉÆA¢UÉ DzÁAiÀÄªÀ£ÀÄß vÀgÀÄvÀÛzÉ. ¥ÀæPÀÈwAiÀÄ°è ªÉÊ«zsÀåvÉAiÉÆA¢UÉ 

CAvÀgÀgÁ¶ÖæÃAiÀÄ «zÁåyðUÀ¼À zÁR¯ÁwAiÀÄ°è£À ºÉZÀÑ¼ÀªÀÅ ¨Ë¢ÞPÀvÉ ªÀÄvÀÄÛ CUÁzsÀ PÉÆqÀÄUÉUÀ¼À£ÀÄß GvÉÛÃf¸ÀÄvÀÛzÉ. 

¨sÁgÀvÀzÀ°è G£ÀßvÀ ²PÀëtzÀ°è MlÄÖ zÁR¯Áw C£ÀÄ¥ÁvÀªÀ£ÀÄß (fEDgï) ºÉaÑ¸ÀÄªÀ CªÀ±ÀåPÀvÉ¬ÄzÉ JAzÀÄ ¨sÁgÀvÀ 

¸ÀPÁðgÀ ªÀÄvÀÄÛ EvÀgÀ ¤AiÀÄAvÀæPÀ G£ÀßvÀ ¸ÀA¸ÉÜUÀ¼ÀÄ M¦àPÉÆArªÉ. «±Àé«zÁå¤®AiÀÄUÀ¼ÀÄ, PÁ¯ÉÃdÄUÀ¼ÀÄ ªÀÄvÀÄÛ 

¸ÀA¸ÉÜUÀ¼À ¸ÀASÉåAiÀÄ£ÀÄß ºÉaÑ¸ÀÄªÀ CªÀ±ÀåPÀvÉ¬ÄzÉ. - ¤¢üAiÀÄ PÉÆgÀvÉAiÀÄÄ ¸ÀªÁ®ÄUÀ¼À°è MAzÁVzÉ. 

¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ PÁgÀtUÀ¼À AiÀÄÄUÀzÀ°è, ¨sÁgÀvÀzÀ ªÀiÁ£ÀªÀ ¸ÀA¥À£ÀÆä®ªÀ£ÀÄß dUÀwÛ£À ««zsÀ ¨sÁUÀUÀ½UÉ 

gÀ¥sÀÅÛ ªÀiÁqÀ®Ä PË±À®å C©üªÀÈ¢ÞAiÉÆA¢UÉ ²PÀëtªÀÅ CvÀåUÀvÀåªÁVzÉ. ²PÀëtzÀ°è ªÀiÁ»w ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À 

vÀAvÀæeÁÕ£ÀzÀ (ICT) C¼ÀªÀrPÉAiÀÄÄ ºÉÃ¼À¯ÁzÀ ¥Àæw¥ÁzÀ£ÉAiÀÄ£ÀÄß CªÀ®A©¹gÀÄªÀ §®ªÁzÀ ¸ÀÛA¨sÀUÀ¼À°è MAzÁVzÉ. 

C©üªÀÈ¢Þ²Ã® s̈ÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥Àæ¨sÁªÀ 

±ÉÊPÀëtÂPÀ PÁAiÀÄðPÀæªÀÄUÀ¼ÀÄ- ¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥Àæ s̈ÁªÀªÀÅ ¤ÃwUÀ¼ÀÄ, ¥ÀoÀåPÀæªÀÄ, ªÀiË®åUÀ¼ÀÄ, ²PÀët±Á¸ÀÛæ, 

£ÁAiÀÄPÀvÀé, ªÀiË®åªÀiÁ¥À£À, ªÀÄvÀÄÛ, ¸ÁA¹ÜPÀ gÀZÀ£ÉUÀ¼ÀÄ EvÁå¢UÀ¼À ¸ÀégÀÆ¥ÀzÀ°è §ºÀ¼ÀμÀÄÖ §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß 

vÀA¢zÉ. ±Á¯É ªÀÄvÀÄÛ PÁ¯ÉÃdÄUÀ¼ÀÄ PÀ¸ÀÖªÉÄÊ¸ï ªÀiÁrzÀ ±ÉÊPÀëtÂPÀ PÁAiÀÄðPÀæªÀÄUÀ¼À£ÀÄß ¥ÀÇtðªÁV MzÀV¸À®Ä 

ºÉÆÃUÀÄwÛªÉ. zÀÄAqÁzÀ ²PÀët G¥ÀPÀæªÀÄUÀ¼ÀÄ. ºÉÆ¸À PË±À®åUÀ¼À£ÀÄß ¥ÀqÉAiÀÄÄªÀÅzÀÄ, C£ÀÄμÁ×£À ªÀÄvÀÄÛ £Á«Ã£ÀåvÉ 

¥Àæ¥ÀAZÀzÁzÀåAvÀ eÁUÀwÃPÀgÀtzÀ PÉ®ªÀÅ PÁgÀtUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÀjuÁªÀÄUÀ¼ÀÄ. 

vÀAvÀæeÁÕ£ÀzÀ ¥Àæ¨sÁªÀ-vÁAwæPÀ ªÀÄÆ®¸ËPÀAiÀÄðªÀÅ 21 £ÉÃ ±ÀvÀªÀiÁ£ÀzÀ ²PÀët ªÀåªÀ¸ÉÜAiÀÄ ¨É£Éß®Ä¨ÁVzÉ vÁAwæPÀ 

D«μÁÌgÀUÀ¼À ¥ÀjuÁªÀÄPÁj §¼ÀPÉAiÀÄÄ UÀrUÀ¼À£ÀÄß PÀrªÉÄ ªÀiÁqÀÄvÀÛzÉ. ¥Àæ¥ÀAZÀzÀ AiÀiÁªÀÅzÉÃ ªÀÄÆ¯ÉAiÀÄ d£ÀgÀÄ 

ªÀiÁ»wUÉ ¥ÀæªÉÃ±ÀªÀ£ÀÄß ¥ÀqÉAiÀÄ§ºÀÄzÀÄ; qÉÃmÁ ªÀÄvÀÄÛ D£ï¯ÉÊ£ï PÉÆÃ¸ïðUÀ¼À MAzÀÄ ±ÉæÃtÂ . ¸ÀÄ®¨sÀ ¥ÀæªÉÃ±À 

¥ÀæQæAiÉÄ, D£ï¯ÉÊ£ï PÉÆÃ¸ïðUÀ¼ÀÄ ªÀÄvÀÄÛ ¨sÁgÀvÀzÀ°è «zÉÃ² «±Àé«zÁå¤®AiÀÄUÀ¼À£ÀÄß ¸ÁÜ¦¸ÀÄªÀÅzÀÄ EªÉ®èªÀÇ 

¨sÁgÀwÃAiÀÄ ²PÀëtzÀ ªÉÄÃ¯É eÁUÀwÃPÀgÀtzÀ PÁgÀtUÀ¼ÁVªÉ. 

²PÀëPÀgÀ ªÉÄÃ¯É ¥Àæ̈ sÁªÀ- G£ÀßvÀ ²PÀëtzÀ°è CzsÁå¥ÀPÀgÀ ¥ÁvÀæªÀÅ FUÀ ¤gÀAvÀgÀªÁV §zÀ¯ÁUÀÄwÛzÉ. ¨sÁgÀvÀzÀ°è 

eÁUÀwÃPÀgÀtzÀ PÁgÀtUÀ¼À°è, CzsÁå¥ÀPÀjUÉ PÉ®ªÀÅ «±ÉÃμÀ PË±À®åUÀ¼ÀÄ ªÀÄvÀÄÛ vÀAvÀæUÀ¼ÀÄ ¨ÉÃPÁUÀÄvÀÛªÉ . ¨ÉÆÃzsÀPÀgÀÄ 

ºÉZÀÄÑ ¸ÀAWÀnvÀgÁUÀ¨ÉÃPÀÄ ªÀÄvÀÄÛ ºÉÆ¸À jÃwAiÀÄ°è PÀ°AiÀÄÄªÀªÀgÉÆA¢UÉ ¸ÀAªÀºÀ£À £ÀqÉ¸À¨ÉÃPÀÄ. 

CªÀgÀÄ «zÁåyðUÀ½UÉ ¥ÀæªÉÃ²¸À¨ÉÃPÀÄ ªÀÄvÀÄÛ CUÀvÀå«zÁÝUÀ vÀAqÀUÀ¼À°è PÉ®¸À ªÀiÁqÀ¨ÉÃPÀÄ. ¨ÉÆÃzsÀPÀgÀÄ 

¸ÀAªÀºÀ£ÀªÀ£ÀÄß ¤ªÀð»¸ÀÄªÀ°è ¥ÀjtvÀgÁVgÀ¨ÉÃPÀÄ KPÉAzÀgÉ vÁAwæPÀ £Á«Ã£ÀåvÉUÀ¼À F AiÀÄÄUÀzÀ°è «zÁåyðUÀ¼À 

¥ÀgÀ¸ÀàgÀ QæAiÉÄUÉ ¨ÉÃrPÉ¬ÄzÉ. CªÀgÀÄ ICT AiÀÄ ªÉÄÃ¯É §®ªÁzÀ ¥ÁArvÀåªÀ£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ 
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²PÀëtzÀ eÁUÀwÃPÀgÀt: ¸ÁzsÀPÀ-¨ÁzsÀPÀ 

¥ÀgÀ : 

PÀA¥ÀÇålgï-ªÀÄzsÀå¸ÀÜ PÀ°PÉAiÀÄ ¥ÀjZÀAiÀÄªÀÅ ¨ÉÆÃzsÀ£É ªÀÄvÀÄÛ PÀ°PÉAiÀÄ ¥ÀæQæAiÉÄAiÀÄ£ÀÄß PÁæAwUÉÆ½¹zÉ. eÁÕ£ÀzÀ 

¸ÉÆáÃlªÀÅ d£ÀgÀÄ vÀªÀÄä PË±À®å ªÀÄvÀÄÛ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ²PÀët ªÀÄvÀÄÛ C©üªÀÈ¢Þ¥Àr¸À®Ä ¸ÀºÁAiÀÄ ªÀiÁqÀÄvÀÛzÉ. 

ZÀlÄªÀnPÉUÀ¼À£ÀÄß PÀ°AiÀÄÄªÁUÀ ªÉÃUÀªÀ£ÀÄß PÁAiÀÄÄÝPÉÆ¼Àî®Ä «zÁåyðUÀ½UÉ DAiÉÄÌUÀ½ªÉ ªÀÄvÀÄÛ ¸ÀªÀÄAiÀÄ ªÀÄvÀÄÛ 

¸ÀÜ¼ÀzÀ ¸ÀévÀAvÀæªÁV PÀ°AiÀÄ§ºÀÄzÀÄ. 

vÀªÀÄä UÉ¼ÉAiÀÄgÉÆA¢UÉ, CªÀgÀ ²PÀëPÀgÀÄ, ªÀiÁ»w ªÀÄÆ®UÀ¼ÀÄ ªÀÄvÀÄÛ ¨ÁºÀå vÀdÕgÉÆA¢UÉ ¸ÀAªÀºÀ£À £ÀqÉ¸À®Ä 

£ÉmïªÀPïðUÀ¼À §¼ÀPÉ. 

EzÀÄ ¤gÀAvÀgÀ ªÀÄvÀÄÛ ¸ÀéAiÀÄA-¤zÉÃð²vÀ PÀ°PÉUÁV fÃ«vÁªÀ¢üAiÀÄ PÀ°PÉAiÀÄ PË±À®åUÀ½UÉ zÁj ªÀiÁrPÉÆnÖzÉ. 

PÀA¥ÀÇålgï-ªÀÄzsÀå¸ÀÜ vÀAvÀæeÁÕ£ÀUÀ¼ÀÄ ¸ÁA¸ÀÌøwPÀ UÀrUÀ¼À°è ºÉZÀÄÑ ¥ÀjuÁªÀÄPÁjAiÀiÁV ¸ÀAªÀºÀ£À £ÀqÉ¸À®Ä 

¸ÁzsÀåªÁV¹zÉ. ªÀiÁ»wAiÀÄ£ÀÄß ºÀAaPÉÆ¼ÀÄîªÀÅzÀÄ ªÀÄvÀÄÛ EvÀgÀgÉÆA¢UÉ ¸ÀºÀPÀj¸ÀÄªÀÅzÀÄ ²PÀëtzÀ°è MAzÀÄ PÁæAw 

JAzÀÄ ¸Á©ÃvÁVzÉ. 

«zÁåyðUÀ¼ÀÄ ¥ÀgÀ¸ÀàgÀ ¸ÀºÀPÀj¸À®Ä ªÀÄvÀÄÛ ¤¢ðμÀÖ «μÀAiÀÄUÀ¼À §UÉÎ w½zÀÄPÉÆ¼Àî®Ä ¸ÁªÀiÁfPÀ ªÀiÁzsÀåªÀÄªÀ£ÀÄß 

§¼À¸ÀÄwÛzÁÝgÉ., ºÉÆ¸À D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ £Á«Ã£ÀåvÉUÀ¼À£ÀÄß ¥ÀæAiÀÄwß¸À®Ä. 

E£ÉÆßAzÀÄ ¥ÀæAiÉÆÃd£ÀªÉAzÀgÉ ¸ÀAAiÉÆÃfvÀ PÀ°PÉ, C°è ²PÀëPÀgÀÄ ¸ÁA¥ÀæzÁ¬ÄPÀ ¨ÉÆÃzsÀ£ÉAiÉÆA¢UÉ 

PÀA¥ÀÇålgïUÀ¼À «Ä±ÀætªÀ£ÀÄß §¼À¸ÀÄwÛzÁÝgÉ . ¨ÉÆÃzsÀPÀgÀÄ ¸ÁªÀiÁ£ÀåªÁV ¸ÀAªÁzÁvÀäPÀ ªÉÊmï¨ÉÆÃqïð C£ÀÄß 

§¼À¸ÀÄvÁÛgÉ ªÀÄvÀÄÛ ¸Á¥sïÖªÉÃgï C£ÀÄß «±ÉÃμÀªÁV ºÉÆA¢¸ÀÄvÁÛgÉ. 

C©üªÀÈ¢ÞAiÀiÁUÀzÀ ªÀÄvÀÄÛ C©üªÀÈ¢Þ²Ã® gÁμÀÖæUÀ¼À°è EAVèμï£À ºÉaÑ£À C£ÀéAiÀÄªÀÅ ¥ÀæPÁ±À£À ¸ÀA¸ÉÜUÀ½UÉ ¯Á s̈ÀzÁAiÀÄPÀ 

ªÀåªÀºÁgÀPÉÌ zÁj ªÀiÁrPÉÆnÖzÉ. 

¥Àæ¥ÀAZÀzÀ ¥Àæ§® ¨sÁμÉAiÀiÁV EAVèμï£À ªÉÄÃ¯É CwAiÀiÁzÀ CªÀ®A§£ÉAiÀÄÄ C£ÉÃPÀ ¸ÀÜ½ÃAiÀÄ ¨sÁμÉUÀ¼À£ÀÄß CAaUÉ 

vÀ½îzÉ. 

EwÛÃa£À ¢£ÀUÀ¼À°è, AiÀÄÄªÀ «Ä¯ÉÃ¤AiÀÄ¯ïUÀ¼ÀÄ rfl¯ï vÀAvÀæeÁÕ£ÀUÀ½AzÀ «ZÀ°vÀgÁVzÁÝgÉ . AiÀÄÄªÀ ªÀÄ£À¸ÀÄìUÀ¼ÀÄ 

¸ÀªÀÄÆºÀ ªÀiÁzsÀåªÀÄ ªÀÄvÀÄÛ rfl¯ï ¸ÀA¸ÀÌøw¬ÄAzÀ ¥Áæ§®å ºÉÆA¢ªÉ ªÀÄvÀÄÛ ªÀiÁ»wAiÀÄ ºÀ®ªÁgÀÄ ªÀÄÆ®UÀ½AzÀ 

¸ÉÆáÃlUÉÆ¼ÀÄîvÀÛªÉ. ¨sÀ«μÀåPÁÌV CªÀgÀ£ÀÄß gÀÆ¦¸ÀÄªÀ ¸ÀjAiÀiÁzÀ ªÀiÁ»wAiÀÄ£ÀÄß DAiÉÄÌ ªÀiÁqÀÄªÀÅzÀÄ CªÀjUÉ 

PÀμÀÖPÀgÀªÁUÀÄvÀÛzÉ. 

D£ï¯ÉÊ£ï PÉÆÃ¸ïðUÀ¼À MAzÀÄ ±ÉæÃtÂAiÀÄ DUÀªÀÄ£ÀzÉÆA¢UÉ, ºÉaÑ£À PÀ°AiÀÄÄªÀªÀgÀÄ G£ÀßvÀ ²PÀëtªÀ£ÀÄß 

ªÀÄÄAzÀÄªÀj¸À®Ä D¸ÀQÛ ºÉÆA¢®è. 

FV£À «zÁåyðUÀ¼ÀÄ ºÉÆ¸À vÀAvÀæeÁÕ£ÀUÀ¼À DzsÁgÀzÀ ªÉÄÃ¯É PÀ°PÉUÉ DzÀåvÉ ¤ÃqÀÄvÁÛgÉ. F PÁgÀtPÁÌV, FV£À 

gÀÆ¥ÀzÀ°è ¸ÁA¥ÀæzÁ¬ÄPÀ vÀgÀUÀw DzsÁjvÀ ²PÀëtªÀÅ G½AiÀÄzÉÃ EgÀ§ºÀÄzÀÄ. 
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ªÀÄvÉÆÛAzÀÄ ¥ÀæªÀÄÄR C£À£ÀÄPÀÆ®ªÉAzÀgÉ AiÀÄÄªÀ PÀ°AiÀÄÄªÀªÀgÀ°è ¥ÀgÀ¸ÀàgÀ QæAiÉÄAiÀÄ PÉÆgÀvÉ . D£ï¯ÉÊ£ï PÀ°PÉAiÀÄ 

DUÀªÀÄ£ÀªÀÅ vÀgÀUÀwAiÀÄ°è ¥Àæ±ÉßUÀ¼ÀÄ ªÀÄvÀÄÛ ZÀZÉðUÀ¼À£ÀÄß PÉÃ¼ÀÄªÀ CªÀPÁ±ÀzÀ PÀqÉUÉ C¥ÁAiÀÄªÀ£ÀÄßAlÄªÀiÁrzÉ. 

ºÉÆ¸À-AiÀÄÄUÀzÀ vÀgÀUÀwAiÀÄÄ «ÃrAiÉÆ ¥ÉÇæeÉPÀë£ï ¥ÀgÀzÉUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ, CD ROM UÀ¼ÀÄ ªÀÄvÀÄÛ ªÉÃ¢PÉUÀ¼ÀÄ 

PÀ¥ÀÅà ºÀ®UÉUÀ¼À£ÀÄß §zÀ¯Á¬Ä¸ÀÄwÛªÉ. PÀA¥ÀÇålgï ¤ªÀð»¹zÀ PÀ°PÁ ªÀåªÀ¸ÉÜUÀ¼À ªÀÄÆ®PÀ «zÁåyðUÀ¼À£ÀÄß ¸ÀºÀ 

¥ÀjÃQë¸À¯ÁUÀÄvÀÛzÉ. 

²PÀëtzÀ°è£À EAvÀºÀ ¨É¼ÀªÀtÂUÉUÀ¼ÀÄ ¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥Àæ̈ sÁªÀªÀ£ÀÄß ¥Àæw©A©¸ÀÄvÀÛªÉ. «ÃrAiÉÆ 

PÁ£ÀágÉ¤ìAUï ªÀÄvÀÄÛ EAl£Éðmï ºÉÆgÀºÉÆªÀÄÄä«PÉAiÀÄÄ zÀÆgÀzÀ CqÉvÀqÉUÀ¼À£ÀÄß ªÀÄÄj¢zÉ. eÁUÀwÃPÀgÀtzÀ ¥ÀæªÀÄÄR 

CA±À¢AzÁV zÀÆgÀ¢AzÀ®Æ FUÀ ²PÀët ¸ÀA¸ÉÜAiÀÄ°è s̈ËwPÀªÁV EgÀzÉ PÀ°AiÀÄ§ºÀÄzÀÄ.   

vÀAvÀæeÁÕ£À ªÀÄvÀÄÛ ¸ÀAªÀºÀ£ÀzÀ ¸À«Ää®£ÀªÀ£ÀÄß AiÀiÁªÀÅzÉÃ PÀ°AiÀÄÄªÀªÀgÀÄ J°èAzÀ¯ÁzÀgÀÆ, AiÀiÁªÀÅzÉÃ ¸ÀªÀÄAiÀÄzÀ°è 

¥ÀæªÉÃ²¸À§ºÀÄzÀÄ. ¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥ÀjuÁªÀÄUÀ¼À°è PÀ°AiÀÄÄªÀªÀgÀÄ ªÀÄvÀÄÛ ²PÀëPÀgÀÄ E§âgÀÆ vÁAwæPÀªÁV 

¸ÁPÀëgÀgÁUÀ¨ÉÃPÀÄ. 

¸ÀAªÀºÀ£À vÀAvÀæeÁÕ£ÀªÀÅ ¸Á¢ü̧ ÀÄwÛgÀÄªÀ ºÉÆ¸À PÉÆqÀÄUÉUÀ¼À §UÉÎ ²PÀëtvÀdÕgÀÄ «zÁåyðUÀ¼À£ÀÄß ¥ÉÇæÃvÁì»¸À¨ÉÃPÀÄ. 

«zÁåyðUÀ½UÉ PÉÆÃ¸ïðUÀ¼À£ÀÄß vÀ®Ä¦¸À®Ä ¸ÀA¸ÉÜUÀ¼ÀÄ FUÀ EAl£Éðmï ªÀÄvÀÄÛ PÀA¥ÀÇålgï-ªÀÄzsÀå¸ÀÜ 

vÀAvÀæeÁÕ£ÀUÀ¼À §¼ÀPÉAiÀÄ PÀqÉUÉ §zÀ¯ÁUÀÄwÛªÉ. 

¸ÀAQë¥ÀÛªÁV 

¨sÁgÀvÀzÁzÀåAvÀ ºÀ®ªÁgÀÄ «±Àé«zÁå¤®AiÀÄUÀ¼ÀÄ ±ÉÊPÀëtÂPÀ £À«Ã£ÀvÉAiÀÄ ªÀÄºÀvÀézÀ ¥Àæ¨sÁªÀPÉÌ zsÀ£ÁvÀäPÀªÁV 

¥ÀæwQæ¬Ä¹ªÉ. ¨sÁgÀvÀzÀ°è eÁUÀwÃPÀgÀtzÀ ¥Àæ̈ sÁªÀªÀÅ ²PÀëtzÀ zÀqÀªÀ£ÀÄß ºÉÆqÉAiÀÄÄªÀÅzÀgÉÆA¢UÉ, «±Àé zÀeÉðAiÀÄ 

²PÀëtªÀ£ÀÄß ¥ÀÇgÉÊ¸À®Ä ªÀÄÆ®¸ËPÀAiÀÄðUÀ¼À£ÀÄß ¸ÀÄzsÁj¸ÀÄªÀÅzÀÄ ¥ÀæªÀÄÄR DzÀåvÉAiÀiÁUÀ¨ÉÃPÀÄ. 

eÁUÀwÃPÀgÀtªÀÅ PÉ®ªÀÅ ªÀμÀðUÀ¼ÀμÀÄÖ ºÀ¼ÉAiÀÄzÁzÀ ºÉÆ¸À ¥ÀjPÀ®à£ÉAiÀiÁVzÉ JAzÀÄ ¸ÁªÀiÁ£ÀåªÁV ºÉÃ¼À¯ÁUÀÄvÀÛzÉ 

DzÀgÉ £ÀAvÀgÀ MAzÀÄ ¥ÀæªÀÄÄR ¥Àæ±Éß GzÀã«¸ÀÄvÀÛzÉ - EzÀÄ ¤dªÁVAiÀÄÆ ºÉÆ¸À PÀ®à£ÉAiÉÄÃ? 

“£À¼ÀAzÀ ªÀÄvÀÄÛ vÀPÀë²¯Á «±Àé«zÁå¤®AiÀÄUÀ¼ÀÄ ««zsÀ zÉÃ±ÀUÀ¼À «zÁåyðUÀ¼À£ÀÄß DPÀ¶ð¸ÀÄªÀ PÀ°PÉAiÀÄ 

PÉÃAzÀæUÀ¼ÁVªÉ. ªÀÄºÁ£ï DzsÁåwäPÀ £ÁAiÀÄPÀ ¸Áé«Ä «ªÉÃPÁ£ÀAzÀgÀÄ ««zsÀ ¨sËUÉÆÃ½PÀvÉUÀ¼ÁzÀåAvÀ CvÀÄåvÀÛªÀÄ 

±ÉÊPÀëtÂPÀ C¨sÁå¸ÀUÀ¼À ¸ÀAAiÉÆÃd£ÉUÉ ¥ÀæweÉÕ ªÀiÁrzÀÝgÀÄ. DzÀgÉ, EA¢£À ¸ÀÄzsÁjvÀ ªÀiÁ»w ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À 

vÀAvÀæeÁÕ£ÀUÀ¼À (ICT) dUÀwÛ£À°è eÁUÀwÃPÀgÀtzÀ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ²PÀët PÉëÃvÀæPÉÌ C¼ÀªÀr¸À¯ÁUÀÄwÛzÉ. F 

¥ÀjPÀ®à£ÉAiÀÄÄ ¥Àæ¥ÀAZÀzÁzÀåAvÀ PÀ®à£ÉUÀ¼ÀÄ, ªÀiÁ»w, ºÉÆ¸À vÀAvÀæeÁÕ£ÀUÀ¼ÀÄ ªÀÄvÀÄÛ £ÀÄjvÀ ªÀiÁ£ÀªÀ±ÀQÛAiÀÄ ¸ÀÄUÀªÀÄ 

ºÀj«UÉ PÁgÀtªÁ¬ÄvÀÄ. ºÉ¸ÀgÁAvÀ vÀdÕgÀÄ ¸ÀjAiÀiÁV G¯ÉèÃT¹zÀAvÉ - 'eÁÕ£ÀªÀÅ J®èjUÀÆ ¥ÀæAiÉÆÃd£ÀPÁÌV 

¸ÁªÀðd¤PÀ M¼ÉîAiÀÄzÀÄ." eÁUÀwÃPÀgÀtªÀÅ ««zsÀ zÉÃ±ÀUÀ¼À ¸ÀPÁðgÀªÀÅ vÀªÀÄä DyðPÀvÉAiÀÄ£ÀÄß 

GzÁjÃPÀgÀtUÉÆ½¸À®Ä ªÀÄvÀÄÛ ºÉÆgÀV£À ¥Àæ¥ÀAZÀPÉÌ vÉgÉAiÀÄ®Ä vÉUÉzÀÄPÉÆAqÀ gÁdQÃAiÀÄ ¤®Ä«£À 

¥ÀjuÁªÀÄªÁVzÉ. F ¥ÀæQæAiÉÄAiÀÄÄ ªÀiÁ»w ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À vÀAvÀæeÁÕ£À (ICT) PÉëÃvÀæzÀ°è£À «PÁ¸À¢AzÀ 

ªÉÃUÀªÀ¢üðvÀªÁVzÉ, EzÀÄ UÀrAiÀiÁgÀzÀ ¸ÀÄvÀÛ ¸ÀAªÀºÀ£ÀzÀ ¸ÀÄUÀªÀÄ ºÀjªÀ£ÀÄß SÁwæ¥Àr¸ÀÄvÀÛzÉ. eÁUÀwÃPÀgÀt 
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C£ÀÄμÁ×£ÀPÉÌ GvÀÛªÀÄ gÀÆ¥À ¤ÃqÀ®Ä ¸ÀzÀ¸Àå gÁμÀÖæUÀ¼À £ÀqÀÄªÉ PÉ®ªÀÅ M¥ÀàAzÀUÀ½UÉ ¸À» ºÁPÀ¯ÁVzÉ. 1995 gÀ°è 

eÁjUÉ §AzÀ ¸ÉÃªÉUÀ¼À ªÉÄÃ°£À ¸ÁªÀiÁ£Àå M¥ÀàAzÀ (GATS) ²PÀët ¸ÉÃjzÀAvÉ ¸ÉÃªÉUÀ¼À°è ªÁå¥ÁgÀPÁÌV ªÀÄÄPÀÛ 

eÁUÀwPÀ ªÀiÁgÀÄPÀmÉÖAiÀÄ£ÀÄß ¸ÀÈ¶Ö¸ÀÄªÀ UÀÄjAiÀÄ£ÀÄß ºÉÆA¢gÀÄªÀ CAvÀºÀ MAzÀÄ M¥ÀàAzÀªÁVzÉ. DzÀÝjAzÀ, ²PÀëtªÀÅ 

«zÉÃ±À¢AzÀ ºÀÆrPÉAiÀÄ M¼ÀºÀj«UÉ ªÀÄÄPÀÛªÁVgÀÄªÀ ¸ÉÃªÉUÀ¼À CrAiÀÄ°è §gÀÄvÀÛzÉ. 

²PÀët PÉëÃvÀæzÀ°è eÁUÀwÃPÀgÀtzÀ ¥ÀæAiÉÆÃd£ÀUÀ¼ÀÄ: 

eÁUÀwÃPÀgÀtzÀ ¥Àæ̈ sÁªÀ¢AzÀ ²PÀët PÉëÃvÀæ ¤gÀAvÀgÀ §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß C£ÀÄ¨sÀ«¸ÀÄwÛzÉ. G£ÀßvÀ ²PÀët ªÀÄvÀÄÛ K-12 

PÁåA¥À¸ïUÀ¼À°è «zÁåyðUÀ¼À ªÀiÁ»w ªÀåªÀ¸ÉÜUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÀAªÀºÀ£ÀUÀ¼À°è vÀéjvÀ ¨É¼ÀªÀtÂUÉUÀ¼ÀÄ PÀAqÀÄ§gÀÄvÀÛªÉ. 

¥Àæ¥ÀAZÀzÁzÀåAvÀ ±Á¯Á ªÀåªÀ¸ÉÜUÀ¼À°è£À §zÀ¯ÁªÀuÉUÀ½AzÁV; D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ, ªÀiË®åUÀ¼ÀÄ ªÀÄvÀÄÛ eÁÕ£ÀªÀÅ 

«zÁåyðUÀ¼ÀÄ ªÀÄvÀÄÛ ²PÀëPÀgÀ ¥ÁvÀæUÀ¼À£ÀÄß §zÀ¯Á¬Ä¸ÀÄwÛzÉ. EzÀÄ ²PÀët ¥Àj¸ÀgÀ ªÀåªÀ¸ÉÜAiÀÄ°è PÉÊUÁjQÃPÀgÀt¢AzÀ 

ªÀiÁ»w DzsÁjvÀ ¸ÀªÀiÁdPÉÌ §zÀ¯ÁªÀuÉAiÀÄ£ÀÄß GAlÄªÀiÁqÀÄwÛzÉ. 

G¥À¸ÀAºÁgÀ  

CAwªÀÄªÁV, eÁUÀwÃPÀgÀtzÀ zÉÆqÀØ ¥ÀæAiÉÆÃd£ÀªÉAzÀgÉ CzÀÄ «zÉÃ² ²PÀët ¸ÀA¸ÉÜUÀ¼ÉÆA¢UÉ DgÉÆÃUÀåPÀgÀ 

¸ÀàzsÉðAiÀÄ ªÁvÁªÀgÀtªÀ£ÀÄß ¸ÀÈ¶Ö¸ÀÄvÀÛzÉ, EzÀgÀ ¥ÀjuÁªÀÄªÁV dUÀwÛ£ÁzÀåAvÀ «zÁåyðUÀ¼ÀÄ ªÀÄvÀÄÛ ²PÀëPÀgÀ 

WÁwÃAiÀÄ ¨É¼ÀªÀtÂUÉUÉ PÁgÀtªÁUÀÄvÀÛzÉ. 

eÁUÀwÃPÀgÀtªÀÅ ²PÀët ¸ÀA¸ÉÜUÀ½UÉ vÁAwæPÀ ¥ÀæAiÉÆÃd£ÀUÀ¼À£ÀÄß ºÉÃUÉ vÀgÀÄvÀÛzÉ ªÀÄvÀÄÛ ²PÀëPÀgÀ ¢£À¤vÀåzÀ 

¸ÀªÁ®ÄUÀ¼À£ÀÄß ºÉÃUÉ ¥ÀjºÀj¸ÀÄwÛzÉ JA§ÄzÀgÀ PÀÄjvÀÄ E£ÀßμÀÄÖ w½zÀÄPÉÆ¼Àî®Ä²PÀët PÉëÃvÀæzÀ°è eÁUÀwÃPÀgÀtªÀÅ 

¸ÀA¸ÉÜUÀ¼À SÁ¸ÀVÃPÀgÀt, «zÉÃ² £ÉÃgÀ ºÀÆrPÉ, EvÀgÀ zÉÃ±ÀUÀ¼À°è ¸ÀA¸ÉÜUÀ¼À£ÀÄß ¸ÁÜ¦¸ÀÄªÀ ªÀÄÆ®PÀ ±ÉÊPÀëtÂPÀ 

¸ÉÃªÉUÀ¼ÀÄ/¸ÀA¥À£ÀÆä®UÀ¼À UÀrAiÀiÁZÉAiÀÄ ¥ÀÇgÉÊPÉ ªÀÄvÀÄÛ zÉÃ±ÀUÀ¼ÁzÀåAvÀ vÁvÁÌ°PÀ CzsÁå¥ÀPÀgÀÄ ªÀÄvÀÄÛ 

«zÁåyðUÀ¼À «¤ªÀÄAiÀÄPÉÌ PÁgÀtªÁVzÉ. 

DzÀgÉ eÁUÀwÃPÀgÀtzÀ E£ÉÆßAzÀÄ §¢AiÀÄÄ C¹ÛvÀézÀ°èzÉ, CzÀÄ J¯Áè zÉÃ±ÀUÀ½UÉ ¸ÀªÀÄvÀmÁÖzÀ DlzÀ ªÉÄÊzÁ£ÀªÀ£ÀÄß 

¸ÀÈ¶Ö¸ÀÄªÀÅ¢®è ªÀÄvÀÄÛ vÁAwæPÀ ±ÉæÃμÀ×vÉAiÀÄ£ÀÄß ºÉÆA¢gÀÄªÀ zÉÃ±ÀUÀ¼ÀÄ EvÀgÀ zÉÃ±ÀUÀ¼À°è ¥Áæ§®å ¸Á¢ü¸À§ºÀÄzÀÄ. 

C®èzÉ, ²PÀëtªÀÅ ªÁtÂfåÃPÀgÀtUÉÆ¼ÀÄîªÀÅzÀgÉÆA¢UÉ ¸ÀÜ½ÃAiÀÄ CUÀvÀåUÀ¼À£ÀÄß zÀÄ§ð®UÉÆ½¸ÀÄªÀ ºÉaÑ£À 

CªÀPÁ±ÀUÀ½ªÉ. 
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«zÁåyðUÀ¼À ±ÉÊPÀëtÂPÀ ¸ÁzsÀ£ÉAiÀÄ ªÉÄÃ¯É ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ ¥ÁæªÀÄÄRåvÉ 

¥ÉÆæ. Jjæ¸Áé«Ä.JA.¹ 

¥ÁæzsÁå¥ÀPÀgÀÄ 

²PÀët «¨sÁUÀ, gÁtÂ ZÀ£ÀßªÀÄä «±Àé«zÁå®AiÀÄ ¨É¼ÀUÁ« 

 

²æÃ±ÉÊ® ¥ÀÄAqÀ¥Àà UË½ 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð 

²PÀët «¨sÁUÀ, gÁtÂ ZÀ£ÀßªÀÄä «±Àé«zÁå®AiÀÄ ¨É¼ÀUÁ« 

1.1 ¦ÃpPÉ 

  ªÀåQÛAiÀÄ fÃªÀ£ÀzÀ AiÀiÁªÀÅzÉÃ jÃwAiÉÄ◌ೕ AiÀÄ±À¹ìUÉ RArvÀªÁVAiÀÄÆ CªÀ£À §Ä¢Þ±ÀQÛAiÀÄÆ ¥Àæ«ÄvÀ 

¤zsÁðgÀPÀ CA±ÀªÁVgÀÄvÀÛzÉ CzÁUÀÆå EwÛÃZÉUÉ PÉÊತAqÀ ¸ÀA±ÉÆÃzsÀ£ÉUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÀæAiÉÆÃUÀUÀ¼ÀÄ ªÀåQÛAiÀÄ §Ä¢Þ 

±ÀQÛVAvÀ®Æ CªÀ£À ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÆ fÃªÀ£ÀzÀ AiÀÄ±À¸ÀÄì ¤zsÀðj¸ÀÄªÀ ¤zsÁðgÀPÀ CA±ÀªÁVzÉ 

JA§ÄzÀ£ÀÄß ¥Àæw¥Á¢¸ÀÄvÀÛªÉ G£ÀßvÀ ²PÀët ¥ÀqÉzÀ ªÀåQÛUÀ¼ÀÄ vÀªÀÄä ªÀÈwÛfÃªÀ£ÀzÀ°è AiÀÄ±À¸ÀÄì ¥ÀqÉAiÀÄÄªÀgÀÄ DzÀgÉ 

PÉ®ªÉÇªÉÄä ¸Àé¥ÀæwμÉ× ¸ÀéAiÀÄAUËgÀªÀ ªÀÄvÀÄÛ ¸ÀéAiÀÄA ªÀÄgÉªÀÅ ªÀÄÄAvÁzÀ ¸ÀAªÉÃUÁvÀäPÀ CA±ÀUÀ¼À PÉÆgÀvÉ¬ÄAzÀ CªÀgÀÄ 

vÀªÀÄä ¥Àj¸ÀgÀPÉÌ ºÉÆA¢ PÉundefined¼ÀÄîªÀ°è «¥sÀ®gÁUÀÄªÀgÀÄ DzÀÝjAzÀ F jÃwAiÀÄ ¸ÀAªÉÃUÁvÀäPÀ CA±ÀUÀ¼À£ÀÄß 

C©üªÀÈ¢Þ¥Àr¸À®Ä ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÆ CvÀåªÀ±ÀåPÀªÁVzÉ ¸ÁªÀiÁ£ÀåªÁV ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ºÉÆA¢zÀ 

ªÀåQÛUÀ¼ÀÄ ±ÀæªÀÄfÃ«UÀ¼ÀÄ ¥ÀæeÁÕ¥ÀÆªÀðPÀªÁVAiÀÄÆ ªÀwð¸ÀÄªÀgÀÄ GvÀÛªÀÄ £ÀqÀvÉAiÀÄÄ¼ÀîªÀgÀÆ ªÀiÁ£À«ÃAiÀÄvÉ¬ÄAzÀ 

PÀÆrzÀÄÝ EvÀgÀjUÁV vÁåUÀªÀiÁqÀ®Ä ¹zÀÞgÁVzÀÝªÀgÀÄ DzsÀÄ¤PÀ ªÀÄ£ÉÆÃ «eÁÕ¤UÀ¼À C©ü¥ÁæAiÀÄzÀ°è M§â ªÀåQÛAiÀÄ 

AiÀÄ±À¹ìUÉ CªÀ£À ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÆ PÁgÀtªÁVzÉ 

1.2 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ ¥ÀjPÀ®à£É  

 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÆ ¸ÁªÀiÁfPÀ §Ä¢Þ±ÀQÛ JA§ ¥ÀjPÀ®à£ÉAiÀÄÄ ªÀÄÆ®PÀ ªÀÄÆr§A¢zÉ xÁ£ÉÊØðPï 

gÀªÀgÀ ¥ÀæPÁgÀ ¸ÁªÀiÁfPÀ §Ä¢Þ±ÀQÛ JA§ÄzÀÄ ªÀåQÛUÀ¼À£ÀÄß CjAiÀÄÄªÀ ªÀÄvÀÄÛ CªÀgÀ£ÀÄß ¸ÀAWÀn¸ÀÄªÀ ºÁUÀÆ ªÀiÁ£ÀªÀ 

¸ÀA§AzsÀUÀ¼À£ÀÄß PÀÄjvÀÄ  §Ä¢ÞªÀAwPÉ¬ÄAzÀ PÁAiÀÄð¤ªÀð»¸ÀÄªÀ ¸ÁªÀÄxÀåðªÉÃ ¸ÁªÀiÁfPÀ §Ä¢Þ±ÀQÛ ¸ÀAªÉÃUÁvÀäPÀ 

§Ä¢Þ±ÀQÛ JA§ÄzÀÄ ¸ÁªÀiÁfPÀ §Ä¢Þ±ÀQÛAiÀÄ 1«zsÀªÁVzÀÄÝ EzÀÄ ªÀåQÛ vÀ£Àß ¨sÁªÀ£ÉUÀ¼À£ÀÄß ºÁUÀÆ EvÀgÀgÀ 

¨sÁªÀ£ÉUÀ¼À£ÀÄß UÀÄwð¹PÉÆAqÀÄ ¸ÀAWÀn¸ÀÄªÀ ªÀÄÆ®PÀ C©ü¥ÉæÃgÀuÉ ºÉÆA¢ GvÀÛªÀÄ ¸ÀA§AzsÀªÀ£ÀÄß 

ºÉÆAzÀÄªÀÅzÁVzÉ. 

 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ JA§ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ªÉÆzÀ® ¨ÁjUÉ gÀÆ¦¹zÀgÀÆ ¦Ãlgï ¸Á®Ä ªÉÊj ªÀÄvÀÄÛ 

£ÀÆå ºÁåA¥ï ±ÉÊgï «±Àé«zÁå®AiÀÄzÀ eÁ£ï ªÉÄÃAiÀÄgï gÀªÀgÀÄ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÄ ªÀåQÛAiÀÄÄ fÃªÀ£ÀzÀ°è 

AiÀÄ±À¸ÀÄì ¥ÀqÉAiÀÄÄªÀ ¸ÁzsÀåvÉAiÀÄ£ÀÄß ¤zÉÃð²¸ÀÄªÀ ªÀiÁ£ÀzÀAqÀªÁVzÉ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ JA§ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß 
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CªÉÄÃjPÁzÀ qÉÃ¤AiÀÄ¯ï UÉÆ¯ÉªÀiÁå£ï gÀªÀgÀÄ ºÀvÉÆÛA§vÀÄÛ £ÀÆgÀ ൧A§vÀÛ EzÀgÀ°è JªÉÆÃ±À£À¯ï EAl°eÉ£ïì 

JA§ ¥ÀÄ¸ÀÛPÀªÀ£ÀÄß ¥ÀæPÀn¸ÀÄªÀ ªÀÄÆ®PÀ EzÀ£ÀÄß ºÉZÀÄÑ ¥ÀæZÀÄgÀUÉÆ½¹zÀgÀÄ 

1.3 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ªÁåSÉåUÀ¼ÀÄ  

eÁ£ï ªÉÄÃAiÀÄgï ªÀÄvÀÄÛ ¦Ãlgï ¸Á¯ÉÆÃ ªÉÊ  

 ¨sÁªÀ£ÉUÀ¼À£ÀÄß UÀæ»¸ÀÄªÀ ¸ÀªÀÄ£ÀéAiÀÄUÉÆ½¸ÀÄªÀ ¤AiÀÄAwæ¸ÀÄªÀ ªÀÄvÀÄÛ ªÀåªÀ¸ÉÜUÉÆ½¸ÀÄªÀ ªÀåQÛAiÀÄ 

¸ÁªÀÄxÀåðªÀ£ÀÄß  ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ J£ÀÄßªÀgÀÄ 

AiÀÄlÖ ¯ÁgÉ£ïì ¯ÁUÀgï  

 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÄ 4¥ÀæªÀÄÄR CA±ÀUÀ¼ÁzÀ eÁUÀÈw UÉÆ½¸ÀÄªÀÅzÀÄ ¹é◌ೕPÀj¸ÀÄªÀÅzÀÄ 

ªÀÄ£ÉÆÃ s̈ÁªÀ£ÉUÀ¼ÀÄ  ªÀÄvÀÄÛ QæAiÉÄ EªÀÅUÀ¼À°è ¥Àæ¨sÀÄvÀé ¸Á¢ü¸ÀÄªÀÅzÀÄ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ ±ÀQÛAiÀiÁVzÉ 

UÉÆÃ®Øä£ï  

 £ÀªÀÄä ºÁUÀÆ EvÀgÀgÀ s̈ÁªÀ£ÉUÀ¼À£ÀÄß UÀÄwð¸ÀÄªÀ ¸ÁªÀÄxÀåð ¸ÀéAiÀÄA ¥ÉæÃjvÀgÁUÀÄªÀÅzÀÄ ªÀÄvÀÄÛ £ÀªÀÄä 

 ¨sÁªÀ£ÉUÀ¼À£ÀÄß ¸ÀªÀÄ¥ÀðPÀªÁV ªÀåªÀ¸ÉÜ UÉÆ½¸ÀÄªÀ ¸ÁªÀÄxÀåðªÀ£ÀÄß ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀiÁVzÉ. 

1.4  ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ WÀlPÁA±ÀUÀ¼ÀÄ  

 UÉÆÃ¯ï ªÀÄ£ï qÉÃ¤AiÀÄ¯ï gÀªÀgÀÄ PÉÊUÉÆAqÀ CzsÀåAiÀÄ£ÀªÀÅ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ ±ÀQÛAiÀÄ ªÀÄÆ® WÀlPÀUÀ¼À 

§UÉÎ ¨É¼ÀPÀÄ ZÉ°èzÉ CªÀÅ½¸ÀÄªÀ ¸ÁªÀÄxÀåð ªÀ£ÀÄß ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ J£ÀÄßªÀgÀÄ 

 1. ¸ÀéAiÀÄA CjªÀÅ  

 2. ¸ÀéAiÀÄA¤AiÀÄAvÀæt  

 3. ¸ÀéAiÀÄA¥Éæ◌ೕgÀuÉ  

 4 .C£ÀÄ s̈ÀÆw±ÀQÛ  

 5. ¸ÁªÀiÁfPÀ PË±À®UÀ¼ÀÄ 

1.5 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ ¥ÁæªÀÄÄRåvÉ  

 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ ¥ÀjPÀ®à£É dUÀwÛ£ÁzÀåAvÀ ¥ÀæZÀÄgÀUÉÆ½¸ÀÄªÀ°è ºÁUÀÆ EzÀgÀ ¥ÁæªÀÄÄRåvÉAiÀÄ£ÀÄß 

CjAiÀÄÄªÀÅzÀPÉÌ PÁgÀtgÁzÀªÀgÉAzÀgÉ CªÉÄÃjPÁzÀ ªÀÄ£ÉÆÃ«eÁÕ¤ qÁ qÁå¤AiÀÄ¯ï UÉÆÃ¯ï ªÀÄ£ï gÀªÀgÀÄ 

¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ ¥ÁæªÀÄÄRåvÉAiÀÄ£ÀÄß F PÉ¼ÀV£ÀAvÉ UÀÄgÀÄw¸À§ºÀÄzÁVzÉ 

- ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÄ ªÀåQÛAiÀÄÄ §Ä¢Þ±ÀQÛ VAvÀ®Æ ºÉZÀÄÑ ¥ÀjuÁªÀÄPÁjAiÀiÁVzÀÄÝ fÃªÀ£ÀzÀ°è£À 

AiÀÄ±À¹ìUÉ PÁgÀtªÁVzÉ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ºÉÆA¢zÀ ªÀåQÛUÀ¼ÀÄ PÉÊUÉÆ¼ÀÄîªÀ J¯Áè PÉ®¸À PÁAiÀÄðUÀ¼À°è AiÀÄ±À¸ÀÄì 

¸ÀA¥Á¢¸ÀÄvÁÛgÉ 

- ªÀåQÛAiÀÄ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ£ÀÄß ¸ÀÆPÀÛ vÀgÀ¨ÉÃw ºÁUÀÆ ²PÀëtzÀ ªÀÄÆ®PÀ ºÉaŅ̃ À§ºÀÄzÁVzÉ D 

ªÀÄÆ®PÀ CªÀgÀÄ DgÉÆÃUÀåPÀgÀ vÀÈ¦ÛzÁAiÀÄPÀ ºÉÆAzÁtÂPÉAiÀÄ fÃªÀ£À £ÀqÉ¹ AiÀÄ±À¸ÀÄì PÁt§ºÀÄzÁVzÉ ªÀÄPÀÌ¼À 
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±ÉÊPÀëtÂPÀ ¥ÀæUÀwAiÀÄÆ CªÀgÀ ¸ÀAªÉÃzÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ£ÀÄß CªÀ®A©¹zÉ GvÀÛªÀÄ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ºÉÆA¢zÀ 

ªÀÄPÀÌ¼ÀÄ GvÀÛªÀÄ ±ÉÊPÀëtÂPÀ ¥ÀæUÀw ºÉÆAzÀÄªÀgÀÄ  

- ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÆ vÁ£ÀÄ vÀ£ÉÆßA¢UÉ ºÁUÀÆ EvÀgÀ ªÀåQÛUÀ¼ÉÆA¢UÉ ¸ÀÆPÀÛ jÃwAiÀÄ°è 

«ªÀj¸À®Ä £ÉgÀªÁUÀÄvÀÛzÉ  

- ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄÄ fÃªÀ£ÀzÀ J¯Áè PÉëÃvÀæUÀ¼À°èAiÀÄÆ £ÉgÀªÁUÀÄvÀÛzÉ ªÀåQÛUÀ¼À ¸ÀAªÉÃUÀUÀ¼À£ÀÄß 

GvÉÛÃf¸ÀÄªÀ°è EvÀgÀgÀ ªÀÄ£ÉÆÃªÉÃUÀUÀ¼À£ÀÄß UÀÄwð¸ÀÄªÀ°è ¸ÀAªÉÃUÀUÀ¼À£ÀÄß ªÀåªÀ¸ÉÜUÉÆ½¸ÀÄªÀ°è ¸ÀA§AzsÀUÀ¼À£ÀÄß 

ºÉÆAzÀÄªÀ°è £ÉgÀªÁUÀÄvÀÛzÉ 

  PÉÃªÀ® ¨Ë¢ÞPÀ ¸ÁªÀÄxÀåð UÀ½AzÀ ªÀåQÛUÀ¼ÀÄ GzÉÆå◌ೕUÀ CxÀªÁ ªÀÈwÛAiÀÄ°è AiÀÄ±À¸ÀÄì PÁt¯ÁgÀgÀÄ 

ºÁUÀÆ ºÉÆA¢PÉÆ¼Àî¯ÁgÀgÀÄ DzÀgÉ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ºÉÆA¢gÀÄªÀªÀgÀÄ vÀªÀÄä GzÉÆåÃUÀ CxÀªÁ ªÀÈwÛ 

gÀAUÀzÀ°è AiÀÄ±À¸ÀÄì PÁtÄªÀ gÀÄ ºÁUÀÆ J®ègÉÆA¢UÉ ºÉÆA¢PÉÆ¼ÀÄîªÀ gÀÄ 

1.6 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ¸ÀAªÀzsÀð£ÉAiÀÄ PÀæªÀÄUÀ¼ÀÄ 

  «±Àé DgÉÆÃUÀå ¸ÀA¸ÉÜAiÀÄªÀgÀÄ UÀÄwð¹gÀÄªÀ ºÀvÀÄÛ fÃªÀ£À PË±À®åUÀ¼À£ÀÄß ¨É¼É¸ÀÄªÀ ªÀÄÆ®PÀ ªÀÄPÀÌ¼À 

¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ£ÀÄß     ¸ÀAªÀ¢üð ¸À§ºÀÄzÁVzÉ 

 1. «ªÀÄ±ÁðvÀäPÀ D¯ÉÆÃZÀ£É  

 2. ¸ÀÈd£ÁvÀäPÀ E®èªÉÃ QæAiÀiÁvÀäPÀ D¯ÉÆÃZÀ£É  

 3.¤zsÁðgÀPÉÊUÉÆ¼ÀÄî«PÉ  

 4. ¸ÀªÀÄ¸Éå ¤ªÁgÀuÉ  

 5. EvÀgÀgÉÆqÀ£É ºÉÆAzÁtÂPÉ  

 6. ¥ÀjuÁªÀÄPÁj   ¸ÀAªÀºÀ£À  

 7. ¨sÁªÀ£ÉUÀ¼À£ÀÄß ¸À»¹PÉÆ¼ÀÄîªÀÅzÀÄ.  

 8. MvÀÛqÀUÀ¼À£ÀÄß ¸À»¹PÉÆ¼ÀÄîªÀÅzÀÄ. 

 9  DvÀä¥ÀæeÉÕ  

 10.C£ÀÄ¨sÀÆw 

1.7 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ºÉaÑ¸À®Ä PÉÊUÉundefined¼Àî§ºÀÄzÁzÀ ±ÉÊPÀëtÂPÀ PÀæªÀÄUÀ¼ÀÄ 

 -  ªÀÄPÀÌ¼À°è AiÀiÁªÀÅzÉÃ PË±À®å CxÀªÁ eÁÕ£ÀzÀ ¨É¼ÀªÀtÂUÉ ¸Áé̈ sÁ«PÀªÁVgÀ¨ÉÃPÀÄ  

 - «zÁåyðUÀ¼À ¨sÁªÀ£ÁvÀäPÀ ªÀvÀð£ÉUÀ¼À CAvÀgï «ÃPÀëuÉUÉ CªÀPÁ±À PÀ°à¸À¨ÉÃPÀÄ  

 - ªÀÄPÀÌ¼À°è PÉÆÃ¥À ¨sÀAiÀÄ GzÉÃéUÀ ªÀiÁ£À¹PÀ MvÀÛqÀUÀ¼ÀÄ eÁÕ£ÁvÀäPÀ »£ÉßqÉUÉ PÁgÀtªÁUÀÄvÀÛªÉ »ÃUÁV     

     CªÀgÀ ªÀiÁ£À¹PÀ MvÀÛqÀ ¤ªÀðºÀuÉUÉ vÀgÀ¨ÉÃw ¤ÃqÀ¨ÉÃPÀÄ  

 - ªÀÄPÀÌ½UÉ ªÀiÁ£À¹PÀ DgÉÆÃUÀå PÁ¥Ár PÉÆ¼ÀÄî ªÀAvÀºÀ ªÀÄvÀÄÛ DvÀäºÀvÁå ¥ÀæªÀÈwÛAiÀÄ£ÀÄß vÀqÉUÀlÖ®Ä      

    £ÉgÀªÁUÀÄªÀAvÀºÀ vÀgÀ¨ÉÃw CUÀvÀå  
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 - «zÁåyðUÀ¼ÀÄ ¸ÀªÀÄÄzÁAiÀÄ ¸ÉÃªÉUÀ¼À°è ¥Á¯ÉÆÎ¼ÀÄîªÀAvÉ ªÀiÁr CªÀgÀ°è ¸ÀºÁ£ÀÄ s̈ÀÆw ±ÀQÛAiÀÄ£ÀÄß    

   ¨É¼É¸À¨ÉÃPÀÄ 

   -±Á¯Á PÁ¯ÉÃdÄUÀ¼À°è ºÀ®ªÁgÀÄ ¸ÀºÀ¥ÀoÀå ZÀlÄªÀnPÉUÀ¼À£ÀÄß ºÀ«ÄäPÉÆ¼ÀÄîªÀ ªÀÄÆ®PÀ ªÀÄPÀÌ¼À ªÀåQÛvÀé   

   «PÁ¸À ªÀÄvÀÄÛ ªÀiË®åUÀ¼À ªÀÈwÛAiÀÄ DUÀÄªÀAvÉ £ÉÆÃrPÉÆÃ¼Àî¨ÉÃPÀÄ  

  - ¨ÉÆÃzsÀ£ÉAiÀÄ°è ²PÀëPÀgÀÄ ªÉÊ«zsÀåªÀÄAiÀÄ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆ¼Àî¨ÉÃPÀÄ  

 - ¥ÉÆÃμÀPÀgÀÄ ºÁUÀÆ ²PÀëPÀgÀÄ ªÀiÁzÀjAiÀiÁVzÀÄÝ ªÀÄPÀÌ¼À°è C¥ÉÃQëvÀ UÀÄtUÀ¼À£ÀÄß ¨É¼É¸ÀÄªÀAvÁUÀ¨ÉÃPÀÄ 

 - ²PÀëPÀgÀÄ ºÁUÀÆ ¥ÉÆÃμÀPÀgÀÄ ªÀÄPÀÌ¼À eÁÕ£ÁvÀäPÀ ¨É¼ÀªÀtÂUÉUÉ ªÀiÁvÀæ MvÀÄÛ PÉÆÃqÀzÉ fÃªÀ£ÀªÀ£ÀÄß  

   AiÀÄ±À¹éAiÀiÁV ¤ªÀð»¸À®Ä CUÀvÀåªÁVgÀÄªÀAvÀºÀ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ¨É¼ÉAiÀÄ®Ä PÀæªÀÄ  

     PÉÊUÉÆÃ¼Àî¨ÉÃPÀÄ 

1.8 ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ ®§Þ 

  ªÀåQÛUÀ¼À ¨Ë¢ÞPÀ ¸ÁªÀÄxÀåðªÀ£ÀÄß §Ä¢Ý ®§Þ CxÀªÁ §Ä¢Þ±ÀQÛ ¸ÀÆZÀåAPÀzÀ ªÀÄÆ®PÀ C¼ÉAiÀÄÄªÀAvÉ 

¸ÀAªÉÃUÁvÀäPÀ  §Ä¢Þ±ÀQÛ ¸ÀÆZÀåAPÀzÀ ªÀÄÆ®PÀ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ£ÀÄß C¼ÉAiÀÄ¯ÁUÀÄvÀÛzÉ 

  ªÀåQÛAiÀÄ fÃªÀ£ÀzÀ ¤¢ðμÀÖ CªÀ¢üAiÀÄ°è CªÀ£ÀÄ ºÉÆA¢gÀÄªÀ ¸ÀAªÉÃUÁvÀäPÀ ¸ÁªÀÄxÀåðUÀ¼À ¸Á¥ÉÃPÀë 

ªÀÄlÖªÀ£ÀÄß ¤zsÀðj¸ÀÄªÀ ªÀiÁ£ÀªÉÃ ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ¸ÀÆZÀåAPÀªÁVzÉ M§â ªÀåQÛAiÀÄ ¸ÀAªÉÃUÁvÀäPÀ 

§Ä¢Þ±ÀQÛAiÀÄ ªÀÄlÖªÀ£ÀÄß ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛ ¥ÀjÃPÉëUÀ¼À ªÀÄÆ®PÀ CxÀªÁ £ÉÊd fÃªÀ£ÀzÀ ¸À¤ßªÉÃ±ÀUÀ¼À 

ªÀÄÄSÁAvÀgÀ ¤zsÀðj¸À¯ÁUÀÄvÀÛzÉ  

 ¥ÀæwAiÉÆAzÀÄ ªÀÄUÀÄ vÀ£ÀßzÉÃ DzÀ ¨Ë¢ÞPÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ºÉÆA¢zÀÄÝ ¨É¼ÉzÀAvÉ ºÁUÀÆ C£ÀÄ¨sÀªÀ 

ºÉaÑzÀAvÉ ¨Ë¢ÞPÀ ¸ÁªÀÄxÀåðUÀ¼ÀÄ ¨É¼ÉzÀÄ «PÁ¸À ºÉÆAzÀÄvÀÛªÉ CzÉÃ jÃwAiÀiÁV ¥ÀæwAiÉÆ§â ªÀåQÛ ¸ÀºÀdªÁV 

¥ÀqÉ¢gÀÄªÀ ¸ÀAªÉÃUÁvÀäPÀ ¸ÁªÀÄxÀåðUÀ¼ÀÄ CªÀ£À fÃªÀ£ÀzÀ°è ¥ÀqÉAiÀÄÄªÀ £ÉÊd C£ÀÄ s̈ÀªÀUÀ¼À£ÁßzsÀj¹ «PÁ¸À 

ºÉÆAzÀ§ºÀÄzÀÄ E®èªÉÃ £Á±ÀªÁUÀ§ºÀÄzÀÄ C£ÁgÉÆÃUÀåPÀgÀ ¥Àj¸ÀgÀzÀ ¥Àæ̈ sÁªÀUÀ¼ÀÄ ¥Á®PÀgÀÄ ²PÀëPÀgÀÄ ªÀÄvÀÄÛ EvÀgÀ 

ªÀiÁzÀjUÀ¼ÀÄ PÉ®ªÉÇªÉÄä ªÀÄUÀÄ«£À ¸ÀºÀd ¸ÀAªÉÃUÁvÀäPÀ §Ä¢Þ±ÀQÛAiÀÄ£ÀÄß PÀrªÉÄ ªÀiÁqÀÄªÀ E®èªÉÃ ºÁ¤ ªÀiÁqÀÄªÀ 

¸ÁzsÀåvÉ EgÀÄªÀÅzÀÄ 

1.9 .DzsÁgÀ UÀæAxÀUÀ¼ÀÄ 
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 Benton, S.L., and K.A. Kiewra 1987 The assessment of cognitive  factors in academic 

abilities. Pp. 145–189 In R.R. Ronning, J.A. Glover,  J.C. Conoley, and J.C. Witt, eds., 

The Influence of Cognitive  Psychology        on Testing. Hillsdale, N.J.: Lawrence Erlbaum 

Associates,  Inc. 

 Bhatnagar(2003). Educational Psychology.Meerut .R.Lall Book Depot. 

 Brown, A.L., and S.M. Martin 1987 Peer interaction in reading  comprehension 

instruction. Educational Psychologist 22(3&4): 231–253. 

      PÉÆAUÀªÁqÀJ£ï.©.(2001) ¸ÀªÀiÁd «eÁÕ£À ¨ÉÆÃzsÀ£Á «zsÁ£À , UÀzÀUÀ, «zÁå¤¢ü ¥ÀæPÁ±À£À ¥ÉæÃ±ï. 

 PÉÆAUÀªÁqÀJ£ï.©.(2001) ±ÉÊPÀëtÂPÀ ªÀÄ£ÉÆÃ«eÁÕ£À, UÀzÀUÀ, «zÁå¤¢ü ¥ÀæPÁ±À£À 

          Thorndike, E.L.(1920). ‘Intelligence and its Uses’ Harper’s Magazine,  

 Vol 140,pp227-235 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

    190 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

²PÀëtzÀ°è C¥ÀªÀåAiÀÄ ªÀÄvÀÄÛ ¸ÀÜVvÀvÉAiÀÄ PÁgÀtUÀ¼ÀÄ ªÀÄvÀÄÛ ¥ÀjºÁgÀUÀ¼ÀÄ 

qÁ.¹zÀÝtÚ ªÉÊ .ªÁ°±ÉnÖ 

¸ÀºÁAiÀÄPÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

ªÀÄºÁAvÉÃ±À£ÀUÀgÀ gÀºÀªÁ¹UÀ¼À ¸ÀAWÀzÀ ²PÀët ªÀÄºÁ«zÁå®AiÀÄ, ¨É¼ÀUÁ« 

¸ÁgÀ¯ÉÃR£À: zÉÃ±ÀzÀ ¨ÉÃ¼ÀªÀtÂUÉAiÀÄÄ ²PÀëtªÀ£ÀÄß CªÀ®A©¹zÉ ¥ÁæxÀ«ÄPÀ ºÀAvÀ¢AzÀ G£ÀßvÀºÀAvÀzÀ ²PÀëtªÀÅ 

ªÀåQÛAiÀÄ£ÀÄß ¸ÁéªÀ®A©AiÀÄ£ÁßVªÀiÁqÀÄvÀÛzÉ. ¨É¼ÉAiÀÄÄªÀ ¹j ªÉÆ¼ÀPÉAiÀÄ°è J£ÀÄßªÀAvÉ ¥ÁæxÀ«ÄPÀ ªÀÄvÀÄÛ ¥ËæqsÀºÀAvÀzÀ 

²PÀëtªÀÅ ªÀÄUÀÄ«£À°è eÁÕ£ÀzÀ ¥Àj¥ÀPÀévÉAiÀÄ ¥ÀgÁPÁμÉ×AiÀÄ£ÀÄß vÀ®Ä¥À®Ä ¸ÀºÁAiÀÄPÀ ºÁUÁV ¸ÀgÀPÁgÀªÀÅ ºÀ®ªÁgÀÄ 

¸Ë®¨sÀå ªÀÄvÀÄÛ PÀæªÀÄUÀ¼À£ÀÄß MzÀV¸ÀÄwÛzÉ. DzÁUÀÆå C£ÉÃPÀ ªÀÄPÀÌ¼ÀÄ ²PÀëtªÀ£ÀÄß CzsÀðzÀ°è 

ªÉÆÃlPÀÄUÉÆÃ½¸ÀÄwÛzÁÝgÉ. PÁgÀt §qÀvÀ£À, CeÁÕ£À, ¸ÀA¥ÀæzÁAiÀÄUÀ¼ÀÄ, PÉlÖºÀªÁå¸ÀUÀ¼ÀÄ, ¥ÉÆæÃvÁìºÀzÀPÉÆgÀvÉ, 

ªÉÊAiÀÄQÛPÀPÁgÀtUÀ¼ÀÄ, DqÀ½vÀzÀ zÉÆÃμÀUÀ¼ÀÄ. ¸ÀÜVvÀvÉ JAzÀgÉ ªÀÄUÀÄ MAzÉ vÀgÀUÀwAiÀÄ°è MAzÀÄ ªÀμÀðQÌAvÀ ºÉZÀÄÑ 

ªÀμÀð PÀ°AiÀÄÄªÀÅzÀÄ. ¸ÀÜVvÀvÉ PÁgÀtUÀ¼ÀÄ ¨ÉÆÃzsÀ£ÉAiÀÄ PÉÆgÀvÉ,  PËlÄA©PÀ¹Üw, ªÉÊAiÀÄQÛPÀ PÁ¼ÀfAiÀÄ PÉÆgÀvÉ, 

ªÉÄÃ°éZÁgÀuÉ PÉÆgÀvÉ ªÀÄÄAvÁzÀªÀÅ ¥ÀjºÁgÀUÀ¼ÀÄ GavÀ ¸Ë®¨sÀå MzÀV¸ÀÄªÀÅzÀÄ GvÀÛªÀÄ ªÉÄÃ°éZÁgÀuÉ GvÀÛªÀÄ 

¥Àj¸ÀgÀ ªÀÄÄAvÁzÀªÀÅ 

¥ÀæªÀÄÄR ¥ÀzÀUÀ¼ÀÄ: C¥ÀªÀåAiÀÄ, ¸ÀÜVvÀvÉ §qÀvÀ£À, CeÁÕ£À, ¸ÀA¥ÀæzÁAiÀÄUÀ¼ÀÄ, ªÉÄÃ°éZÁgÀuÉ, ¨ÉÆÃzsÀ£É 

C¥ÀªÀåAiÀÄ: ±Á¯ÉUÉ ¸ÉÃjzÀ ªÀÄPÀÌ¼ÀÄ vÀªÀÄä «zÁå s̈Áå¸ÀªÀ£ÀÄß ªÀÄÄAzÀÄªÀgÉ¸ÀzÉ C£ÉÃPÀ PÁgÀtUÀ½AzÀ ªÀÄzsÀåzÀ°è 

±Á¯ÉAiÀÄ£ÀÄß vÉÆÃgÉAiÀÄÄªÀÅzÀ£ÀÄß C¥ÀªÀåAiÀÄ J£ÀÄßªÀgÀÄ. ±Á¯ÉUÉ ¸ÉÃjzÀ ªÀÄPÀÌ¼ÀÄ ²PÀëtªÀ£ÀÄß ¥ÀÆu ðUÉÆÃ½¸ÀzÉ 

EzÀÝ°è ¸ÀgÀPÁgÀ ªÀÄvÀÄÛ ¥ÉÆÃµÀPÀgÀÄ ªÀiÁrzÀ RZÀÄð ªÀåAiÀÄªÁUÀÄvÀÛzÉ. CzÀ®èzÉ ºÀt, PÁ®, ªÀAiÀÄ¸ÀÄì ªÀiÁ£ÀªÀ 

¸ÀA¥À£ÀÆä®UÀ¼É®èªÀÅ ªÀåxÀðªÁUÀÄªÀÅzÀ£ÀÄß C¥ÀªÀåAiÀÄ J£Àß¯ÁUÀÄvÀÛzÉ. ºÀ½îUÀ¼À°è ªÀÄvÀÄÛ £ÀUÀgÀzÀ PÉÆ¼ÀUÉÃjUÀ¼À°è 

ªÀÄPÀÌ¼ÀÄ ±Á¯É ©lÄÖ ¥ÉÆÃµÀPÀjUÉ DyðPÀ ¸ÀºÁAiÀÄªÁUÀ®Ä £ÉÃgÀªÁUÀÄvÁÛgÉ EzÀÄ PÀÄnA§PÉÌ ¸ÀºÁAiÀÄPÀªÁzÀgÀÄ 

zÉÃ±ÀzÀ ¥ÀæUÀwUÉ ªÀiÁgÀPÀªÁzÀzÀÄ. ¸ÀgÀPÁgÀªÀÅ ²PÀëtªÀ£ÀÄß ¸ÁªÀðwæPÀgÀtUÉÆÃ½¹zÀÝgÀÄ ±Á¯É ©qÀÄªÀªÀgÀ ¸ÀASÉå ªÀiÁvÀæ 

vÀUÀÄÎwÛ®è G£ÀßvÀ ºÀAvÀzÀ ²PÀët ¥ÀqÉAiÀÄÄªÀªÀgÀ ¸ÀASÉå §ºÀ¼À PÀrªÉÄ AiÀÄÄ.r.DAiÀiï.J¸ï.E ¸À«ÄÃPÉë ¥ÀæPÁgÀ 

2020-21 ªÀÄvÀÄÛ 2021-22 gÀ°èPÀ£ÁðlPÀzÀ°è 14.7 ¥Àæw±ÀvÀ ªÀÄvÀÄÛ zÉÃ±ÀzÀ°è 12.6 ¥Àæw±ÀvÀ ªÀÄPÀÌ¼ÀÄ ªÀiÁzsÀå«ÄPÀ 

±Á¯ÉAiÀÄ£ÀÄß ªÀÄzsÀåzÀ°è ©nÖzÁÝgÉ 

C¥ÀªÀåAiÀÄPÉÌPÁgÀtUÀ¼ÀÄ : 

 §qÀvÀ£À; ¨sÁgÀvÀzÀ®zÀ°è 2005 gÀ°è 55.1 ¥Àæw±ÀvÀ §qÀvÀ£À«vÀÄÛ 2022gÀ°è 16.4 ¥Àæw±ÀvÀ §qÀvÀ£À«zÉ. 

DzÀgÀÄ ²PÀët¢AzÀ ªÀAavÀgÁUÀÄªÀªÀgÀ ¸ÀASÉåAiÀÄ°è E½PÉAiÀiÁV®è PÁgÀtDyðPÀªÁV PÀÄlÄA§UÀ¼ÀÄ 

§qÀvÀ£ÀgÉÃSÉVAvÀ PÉ¼ÀUÉ EªÉ. ¥ÉÆÃµÀ±ÀPÀgÀÄ ªÀÄPÀÌ¼À£ÀÄß PÀÆ° PÉÃ®¸À PÁAiÀÄðUÀ½UÉ PÀ¼ÀÄ»¸ÀÄªÀÅzÀÄ CxÀªÁvÀªÀÄä 

PÀÄ®PÀ¸À§ÄUÀ¼À°è vÉÆÃqÀV¹PÉÆÃ¼ÀîªÀÅzÀÄ 

 CeÁÕ£À : ¥ÉÆÃµÀPÀgÀÄ ªÀÄPÀÌ¼À ²PÀët §UÉUÉ ¥ÉÆæÃvÁìºÀE®è¢gÀÄªÀÅzÀÄ ºÁUÀÆ ¥ÁoÀ¥ÀæªÀZÀ£ÀUÀ¼À£ÀÄß ªÀÄ£ÉAiÀÄ°è 

ºÉÃ½PÉÆqÀÄªÀ w¼ÀÄªÀ½PÉ E®è¢gÀÄªÀÅzÀjAzÀ ªÀÄPÀÌ¼À N¢£À §UÉÎ PÁ¼Àf ªÀ»¸ÀzÉ ªÀÄzsÀåzÀ°è ªÀÄPÀÌ¼ÀÄ ±Á¯É ©qÀÄªÀÅzÀÄ 
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 ¸ÀA¥ÀæzÁAiÀÄUÀ¼ÀÄ :ªÀÄPÀÌ¼À¥ÉÆÃµÀPÀgÀÄ ¸ÀA¥ÀæzÁAiÀÄ §zÀÞ±ÀgÀtgÀÄ, ºÉtÄÚªÀÄPÀÌ¼À£ÀÄß ºÉZÀÄÑ N¢zÀgÉ £ÀªÀÄUÉ K£ÀÄ 

¥ÀæAiÉÆÃd£À CªÀ¼ÀÄ ªÀÄzÀÄªÉAiÀiÁV ¨ÉÃgÉPÀÄlÄA§PÉÌ ºÉÆÃUÀÄªÀªÀ¼ÀÄ £ÀªÀÄäDyðPÀvÉAiÀÄ£ÀÄß ¸ÀÄzÁj¸ÀÄªÀªÀ¼À®è JA§ 

¨sÁªÀ£É ºÁUÀÆ ±Á¯ÉAiÀÄ£ÀÄß ©r¹ ªÀÄ£ÉUÉ®¸ÀPÉÌ ElÄÖPÉÆ¼ÀÄîvÁÛgÉ. 

 zÀÄ±ÀÑlUÀ½UÉ zÁ¸ÀgÁUÀÄªÀÅzÀÄ :±Á¯ÉUÉ vÀ¦à¹ EA¢£À ªÀÄPÀÌ¼ÀÄ ¹¤ªÀiÁ, ¸ÀÄvÁÛqÀÄªÀÅzÀÄ UÀÄA¥ÀÄ 

PÀnÖPÉÆAqÀÄUÀÄAqÁVj ªÀiÁqÀÄªÀÅzÀÄ,zÀÆªÀÄæ¥Á£À , ªÀÄzsÀå¥Á£À ªÀÄvÀÄÛUÀÄlPÁ ªÀÄÄAvÁzÀ ZÀlUÀ½UÉ §°AiÀiÁV 

±Á¯ÉAiÀÄ£ÀÄß ¨ÉqÀÄªÀÅzÀÄ. 

 ¥ÉÆæÃvÁìºÀ ¸Ë® s̈ÀåUÀ¼À PÉÆgÀvÉ: ªÀÄPÀÌ¼À£ÀÄß ²PÀëtzÀ°è ªÀÄ¯ÉÃvÀÛ®ÄCªÀjUÉ ¦æÃw-¥ÉæÃªÀÄ,ªÁvÀì®å,¥ÉæÃgÀuÉ, 

§ºÀÄªÀiÁ£ÀUÀ¼À£ÀÄß ¤ÃqÀ¨ÉÃPÀÄ. ºÁUÀÆ CªÀgÀ CUÀvÀåvÉUÀ¼À£ÀÄß ¨ÉÃPÀÄ-¨ÉÃqÀÄUÀ¼À£ÀÄß ¥ÀÆgÉÊ¸ÀzÉEzÀÝ°èCªÀgÀÄ ±Á¯É 

EAzÀ ºÉÆÃgÀUÉ G½AiÀÄÄvÁÛgÉ. 

 ªÉÊAiÀÄQÛPÀPÁgÀtUÀ¼ÀÄ; ªÀÄPÀÌ¼À°è£À zÉÊ»PÀ £ÀÆ£ÀåvÉUÀ¼ÀÄ ªÀÄvÀÄÛ ªÀiÁªÀ¹PÀ £ÀÆ£ÀåvÉUÀ¼ÀÄ ±Á¯É¬ÄAzÀ 

ºÉÆÃgÀUÀÆ½AiÀÄÄªÀAvÉ ªÀiÁqÀÄvÀÛªÉ. ¸ÀºÀ¥ÁpUÀ¼ÀÄ £ÀÆ£ÀåvÉUÀ¼À£Éß C¸ÀÛçªÀ£ÁßV¹ PÉÆAqÀÄ »AiÀiÁå½¸ÀÄªÀzÀjAzÀ 

ªÀÄPÀÌ¼ÀÄ ²PÀëtªÀ£ÀÄß ªÉÆÃlPÀÄUÉÆ½¸ÀÄvÁÛgÉ. 

 ²PÀëPÀgÀ ¤®ðPÀëöåvÉ ;ªÀÄPÀÌ¼À §UÉÎ ªÉÊAiÀÄQÛPÀ PÁ¼Àf E®è¢gÀÄªÀÅzÀÄ, ¤ÃgÀ¸À ¨ÉÆÃzsÀ£É,ªÀÄPÀÌ¼À£ÀÄß 

CjAiÀÄ¢gÀÄªÀÅzÀÄEvÀgÀºÀzÀ ¤®ðPÀëöåUÀ¼ÀÄ ªÀÄPÀÌ¼ÀÄ ±Á¯É¬ÄAzÀzÀÆgÀ G½AiÀÄÄªÀAvÉ ªÀiÁqÀÄvÀÛªÉ. ºÀtÂÚ£À 

gÁ²AiÀÄ°ègÀÄ£À MAzÀÄ PÉÆÃ¼ÉvÀ ºÀtÄÚEr gÁ²AiÀÄ£Éß ºÁ¼ÀÄ ªÀiÁqÀÄªÀAvÉ¨ÉÃgÀ¼ÉtÂPÉAiÀÄ ²PÀëPÀgÀÄ ªÀiÁqÀÄªÀvÀ¥ÀÄàEr 

²PÀëPÀ ¸ÀªÀÄÄzÁAiÀÄªÀ£ÉßvÀ¦à̧ ÀÛgÀ£ÁßV ªÀiÁqÀÄvÁÛgÉ 

¸ÀÜVvÀvÉ :¸ÀÜVvÀvÉCxÀªÁC£ÀÄwÛÃtðvÉAiÀÄÄ ±ÉÊPÀëtÂPÀ ¸ÀªÀÄ¸ÉåUÀ¼À¯ÉÆèAzÀÄ ¸ÀÜVvÀvÉJAzÀgÉ ªÀÄPÀÌ¼ÀÄ PÀ°AiÀÄÄªÀ 

¤¢ðµÀÖvÀgÀUÀwAiÀÄ°èMAzÀÄ ªÀµÀðQÌAvÀ ºÉZÀÄÑ ªÀµÀðUÀ¼À PÁ® PÀ°AiÀÄÄªÀÅzÀPÉÌ ªÀåAiÀÄªÀiÁqÀÄªÀÅzÀÄ  ±Á¯ÉUÀ¼À°è 

FUÁUÀ¯ÉÃ ¤zsÀðj¹zÀ PÁ¯ÁªÀPÁ±ÀUÀ¼À£ÀÄß «ÄÃj ªÀiÁ£À¹PÀ, ¨Ë¢ÞPÀ ªÀÄlÖ ¨É¼É¹PÉÆ¼ÀîzÉ 

§gÀÄªÀªÀjUÉMAzÉÃvÀgÀUÀwAiÀÄ°è ºÀ®ªÀÅ ªÀµÀðzÀAqÀAiÀiÁvÉæ ªÀiÁqÀÄªÀÅzÀPÉÌ ²PÀëtzÀ°è ¸ÀÜVvÀvÉJ£ÀÄßªÀgÀÄ. 

¸ÀÜVvÀvÉUÉPÁgÀtUÀ¼ÀÄ : 

 ¥ÀjuÁªÀÄPÁj ¨ÉÆÃzsÀ£ÉAiÀÄPÉÆgÀvÉ:¥ÁæxÀ«ÄPÀ ªÀÄvÀÄÛ ¥ËæqsÀ ºÀAvÀzÀ°è ªÀÄPÀÌ¼À ªÀÄ£À¸ÀÄì PÉÆÃªÀÄ® 

ªÀÄÈzÀÄªÁVgÀÄvÀÛªÉ. ²PÀëPÀgÀÄ F ºÀAvÀzÀ°è ªÀÄUÀÄ«£À ªÀiÁ£À¹PÀ, zÉÊ»PÀ ªÀÄvÀÄÛ ¨Ë¢ÞPÀ ¸ÁªÀÄxÀåðUÀ¼À DzsÁgÀzÀ 

ªÉÄÃ¯É ¨ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ªÀiÁqÀ¨ÉÃPÁUÀÄvÀÛzÉ. ¨ÉÆÃzsÀ£ÉAiÀÄÄAiÀiÁAwæPÀªÁVgÀÄªÀÅzÀjAzÀ ªÀÄvÀÄÛ §ºÀÄ ªÀiÁzsÀåªÀÄUÀ¼À 

§¼ÀPÉAiÀÄ£ÀÄß ªÀiÁqÀ¢gÀÄªÀÅzÀjAzÀ, PÀ°PÉÆÃ¥ÀPÀgÀtUÀ¼À §¼ÀPÉAiÀÄ£ÀÄß ªÀiÁqÀ¢gÀÄªÀÅzÀjAzÀPÀpt «µÀAiÀÄUÀ¼À£ÀÄß ¸ÀgÀ¼À 

¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÉÆA¢UÉ ¨ÉÆÃ¢ü¸À¢gÀÄªÀÅzÀjAzÀ «µÀAiÀÄUÀ¼ÀÄ ªÀÄPÀÌ½UÉ PÀ©âtzÀPÀqÀ¯ÉAiÀiÁVgÀÄªÀÅzÀjAzÀ 

¸ÀÜVvÀvÀUÉPÁgÀtªÁUÀÄvÀÛzÉ. 

 PËlÄA©PÀ ¥Àj¹Üw:»jAiÀÄPÀÌ£À ZÁ½ ªÀÄ£É ªÀÄA¢UÉ®èJ£ÀÄßªÀAvÉªÀÄ£ÉAiÀÄ ¥Àj¸ÀgÀªÀÅ ¨É¼ÉAiÀÄÄªÀ ªÀÄPÀÌ½UÉ 

C¨sÀå¹¸ÀÄªÀ jÃw, ªÀåªÀ¸ÉÜ, ²¸ÀÄÛ, ªÀiÁUÀðzÀ±Àð£À ªÀÄÄAvÁzÀªÀÅUÀ¼À£ÀÄß ¸ÀªÀÄ¥ÀðPÀjÃwAiÀÄ°èMzÀV¸ÀzÉÃEzÀÝ°è ªÀÄUÀÄ 

C£ÀÄwÛÃtðªÁUÀÄvÀÛzÉ.  
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 C¸ÀªÀÄ¥ÀðPÀ ªÀUÀðUÀ¼À ºÀAaPÉ:d£À¸ÀASÁåwÃªÀæUÀwAiÀÄ ¨É¼ÀªÀtÂUÉ¬ÄAzÀ ±Á¯ÉUÀ½UÉ ªÀÄPÀÌ¼À zÁR¯ÁwAiÀÄÄ 

ºÉZÁÑUÀÄwÛzÉ. F PÁgÀt¢AzÀ ±Á¯ÉUÀ¼ÀÄ MAzÀÄvÀgÀUÀwAiÀÄ°è 70, 80 ªÀÄvÀÄÛ 100 «zÁåyðUÀ¼À£ÀÄß vÀÄA© ¥ÁoÀ 

ºÉÃ¼ÀÄwÛgÀÄªÀÅzÀjAzÀ ²PÀëPÀgÀÄ ªÀÄPÀÌ½UÉ ªÉÊAiÀÄQÛPÀ ¥ÀjUÀt£É ªÀiÁqÀ®Ä ¸ÁzsÀåªÁUÀÄwÛ®è. D PÁgÀtPÁÌV ªÀÄPÀÌ¼ÀÄ 

J¯ÁèzÀÈ¶Ö¬ÄAzÀ ¸ÀÜVvÀvÉUÉ §°AiÀiÁUÀÄwÛzÁÝgÉ.  

 ªÉÄÃ°éZÁgÀuÉAiÀÄPÉÆgÀvÉ:²PÀëPÀgÀÄ ªÀÄPÀÌ¼ÀÄ K£À£ÀÄß?, JµÀÄÖ?, ºÉÃUÉ?, PÀ°wÛzÁÝgÉJA§ÄzÀ£ÀÄß ªÉÄÃ°éZÁgÀuÉ 

ªÀiÁqÀzÉÃEgÀÄªÀÅzÀjAzÀ ªÀÄPÀÌ¼ÀÄ PÀ°PÉAiÀÄ°èD¸ÀQÛAiÀÄ£ÀÄß PÀ¼ÉzÀÄPÉÆAqÀÄ ¥ÀjÃPÉëUÀ¼À°è 

¸ÀjAiÀiÁVGvÀÛj¸ÀzÉC£ÀÄwÛÃtðgÁUÀÄwÛzÁÝgÉ. 

 ¸ÀªÀÄxÀð ¨ÉÆÃzsÀPÀgÀC s̈ÁªÀ: ±Á¯ÉUÀ¼À°è ªÀÄPÀÌ¼À C©üªÀÈ¢ÞUÁV »rzÀ PÉ®¸À PÁAiÀÄðUÀ¼À£ÀÄß ©qÀzÉ 

¸Á¢ü¸ÀÄªÀ ªÀÄvÀÄÛ ªÀÄPÀÌ¼À C©ügÀÄa, D¸ÀQÛ ªÀAiÉÆÃªÀiÁ£ÀPÉÌC£ÀÄUÀÄtªÁVGvÀÛªÀÄjÃwAiÀÄ°è ¨ÉÆÃ¢ü¸ÀÄªÀ ²PÀëPÀgÀ£ÀÄß 

PÁtÄwÛzÉÝÃªÉ ªÀÄvÀÄÛDAUÀè ªÀiÁzÀåªÀÄzÀ ªÉÆÃºÀ ¥Á®PÀjUÉEgÀÄªÀÅzÀjAzÀDAUÀè ªÀiÁzsÀåªÀÄ ±Á¯ÉUÀ½UÉ vÀªÀÄä ªÀÄPÀÌ¼À£ÀÄß 

zÁR°¸ÀÄwÛÛzÁÝgÉ, DzÀgÉ ªÁ¸ÀÛ«PÀ ¸ÀAUÀwJAzÀgÉDAUÀè ªÀiÁzsÀåªÀÄ ±Á¯ÉUÀ¼À°è ¥ÀjtÂvÀvÀgÀ¨ÉÃw ºÉÆA¢zÀ ²PÀëPÀgÀ 

C¨sÁªÀJzÀÄÝPÁtÄvÀÛzÉ. E£ÀÄß ¸ÀgÀPÁj ±Á¯ÉUÀ¼À°è ¸ÀA§¼ÀPÁÌV ªÀiÁvÀæPÁAiÀÄð ¤ªÀð»¸ÀÄªÀ ²PÀëPÀgÉÃ£ÀÄ PÀrªÉÄE®è. 

»ÃUÁV ªÀÄPÀÌ¼À°è eÁÕ£À ¸ÀA¥ÀvÀÄÛ ¨É¼ÉAiÀÄzÉÃ ¨É¼ÉAiÀÄÄªÀ ¹j ªÉÆ¼ÀPÉAiÀÄ°èAiÉÄÃ PÀªÀÄj ºÉÆÃUÀÄwÛzÉ. 

¥ÀjºÁgÉÆÃ¥ÁAiÀÄUÀ¼ÀÄ: ²PÀëtzÀ°è£À C¥ÀªÀåAiÀÄ ªÀÄvÀÄÛ ¸ÀÜVvÀvÉAiÀÄ£ÀÄß ºÉÆÃUÀ¯Ár¸À®Ä §¼À¸ÀÄªÀ ¸À®ºÉ ªÀÄvÀÄÛ 

¥ÀjºÁgÉÆÃ¥ÁAiÀÄUÀ¼ÀÄ F PÉ¼ÀV£ÀAwªÉ. 

 ¸ÀªÀÄxÀð ªÀÄvÀÄÛvÀgÀ¨ÉÃw ºÉÆA¢zÀ ²PÀëPÀgÀ£ÀÄß £ÉÃªÀÄPÀ ªÀiÁqÀÄªÀÅzÀÄ. 

 ¥ÀoÀå¥ÀÄ¸ÀÛPÀªÀÅ ªÀÄPÀÌ¼À°è D¸ÀQÛAiÀÄ£ÀÄß PÉgÀ½¸ÀÄªÀAvÉ EgÀ¨ÉÃPÀÄ. 

 ªÀÄPÀÌ½UÉ GavÀ ¸Ë®¨sÀåUÀ¼À£ÀÄß MzÀV¸ÀÄªÀÅzÀÄ. 

 GvÀÛªÀÄ ªÉÄÃ°éZÁgÀuÉ ªÀÄvÀÄÛvÀ¤PÉ £ÀqÉ¸ÀÄªÀÅzÀÄ. 

 ±Á¯ÉUÀ¼À°è GvÀÛªÀÄ PÀ°PÁ ¥Àj¸ÀgÀªÀ£ÀÄß ¤ªÀiÁðt ªÀiÁqÀÄªÀÅzÀÄ. 

 ¥ÉÆÃµÀPÀjUÉ ²PÀëtzÀ ªÀÄºÀvÀéªÀ£ÀÄß w½¸ÀÄªÀÅzÀÄ. 

 OavÀå ¥ÀÆtð ªÀUÀðUÀ¼À ºÀAaPÉ ªÀiÁqÀÄªÀÅzÀÄ. 

 £À«Ã£À ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼À£ÀÄß ¨ÉÆÃzsÀ£ÉAiÀÄ°è §¼À¸ÀÄªÀÅzÀÄ. 

 ¨ÉÆÃzsÀ£ÉAiÀÄ°è §ºÀÄ ªÀiÁzsÀåªÀÄUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀÄ. 

 ¨ÉÆÃzsÀ£ÉAiÀÄ°è ¸ÀªÀÄ¥ÀðPÀ PÀ°PÉÆÃ¥ÀPÀgÀtUÀ¼À£ÀÄß §¼À¸ÀÄªÀÅzÀÄ. 

 ªÀÄPÀÌ¼À°è ¸ÀéAiÀÄA ²¸ÀÛ£ÀÄß C¼ÀªÀr¸ÀÄªÀÅzÀÄ. 

 ªÀÄPÀÌ¼À°è DvÀä ¸ÉÜöÊAiÀÄð ºÉaÑ¸ÀÄªÀÅzÀÄ. 

 ¨ÉÆÃzsÀ£ÉAiÀÄ°è ªÀiÁ»wvÀAvÀæeÁÕ£ÀªÀ£ÀÄß §¼ÀPÉ ªÀiÁqÀÄªÀÅzÀÄ. 

 PÀ°PÉAiÀÄ°è »AzÀÄ½zÀ ªÀÄPÀÌ½UÉ Gd¼ÀuÉ ªÀiÁr¸ÀÄªÀÅzÀÄ. 

 PÀ°PÉAiÀÄ°è »AzÀÄ½zÀ ªÀÄPÀÌ½UÉ ¥ÀjºÁgÀ ¨ÉÆÃzsÀ£É ªÀiÁqÀÄªÀÅzÀÄ. 
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 £ÉÊzÁtÂPÀ ¥ÀjÃPÉëAiÀÄ£ÀÄß ºÀ«ÄäPÉÆAqÀÄ ªÀÄPÀÌ¼À ¸ÁªÀÄxÀåðªÀ£ÀÄCjªÀÅzÀÄ. 

 PÀpt «µÀAiÀÄUÀ¼À£ÀÄß ªÀÄPÀÌ½UÉ ¸ÀgÀ¼ÀªÁV ªÀÄ£ÀªÀjPÉ ªÀiÁqÀÄªÀÅzÀÄ. 

G¥À¸ÀAºÁgÀ: ²PÀëtªÀÅ ¸ÀA«zsÁ£ÁvÀäPÀ ºÀPÀÄÌ ¸ÀªÀðjUÀÆ ²PÀëtªÀ£ÀÄß ¤ÃqÀÄªÀÅzÀÄ £ÀªÉÄä®ègÀDzsÀåPÀvÀðªÀå. DzÀÝjAzÀ 

²PÀëPÀgÀÄUÀ¼ÁzÀ £ÁªÀÅ ªÀÄUÀÄ«£À ªÀÄ£À¸Àì£ÀÄßCjvÀÄ ¨ÉÆÃ¢ü¸ÀÄªÀÅzÀÄ ªÀÄvÀÄÛ ªÀÄUÀÄ«£À £ÀUÀÄ«£À C¯ÉAiÀÄ ªÉÄÃ¯É 

ªÀÄÈµÁÖºÀß ¨ÉÆÃd£ÀªÀ£ÀÄß §r¸ÀÄªÀÅzÀÄ ²PÀëPÀgÀ UÀÄgÀÄvÀgÀªÁzÀdªÁ¨ÁÝjAiÀiÁVzÉ. 

DzsÁgÀUÀæAxÀUÀ¼ÀÄ : 

«zÁå¤¢ü ¥ÀæPÁ±À£À,UÀzÀUÀ ¥ÀÄl ¸ÀASÉå 195-205 

Dr. Haseen Taj (2010) Current Challenges In Education  Neelkamal Publication New Delhi-

11002 Page no 95-126  

Jerry Aldridge And Renitta Goldman  (2006) Current Issues and Trends  In Education  Pearson 

publication 2 nd edition  

qÁ.Dgï.N§¼ÉÃ±ÀWÀnÖ (2003-04) ²PÀëtzÀ ¥ÀæZÀ°vÀ ¸ÀªÀÄ¸ÉåUÀ¼ÀÄ «zÁå¤¢ü ¥ÀæPÁ±À£À,UÀzÀUÀ ¥ÀÄl ¸ÀASÉå 591-

597 

qÁ.J£ï.©.PÉÆAUÀªÁqÀ (1995) ¨sÁgÀvÀzÀ°è ²PÀët ºÁUÀÆ ¥ÀæZÀ°vÀ ¸ÀªÀÄ¸ÉåUÀ¼ÀÄ 
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EwºÁ¸ÀzÀ zÀÈ¶ÖPÉÆÃ£ÀzÀ°è ±ÉÊPÀëtÂPÀ ¥ÀæªÀvÀðQAiÀiÁV- ¸Á«wæ̈ Á ¥sÀÅ¯É 

²ªÀªÀÄä ºÉAqÉÃUÁgï 

¸ÀA±ÉÆÃzsÀ£Á «zÁåyð¤ 

²PÀët CzsÀåAiÀÄ£À « s̈ÁUÀ PÀ.gÁ.ªÀÄ.«.«. «dAiÀÄ¥ÀÄgÀ 

 

CªÀÄÆvÀð 

ªÀÄºÁ£ï ±ÉÊPÀëtÂPÀ aAvÀPÀ ºÁUÀÆ ªÀÄ»¼Á ªÀUÀðPÉÌ ºÉZÀÄÑ ¸ÉÃªÉ  ¸À°è¹zÀ ¸Á«wæ ¨Á ¥sÀÄ¯É ªÀÄvÀÄÛ eÉÆåÃw ¨Á   

¥sÀÄ¯É E§âgÀÆ ºÀÄnÖzÀ f¯Éè ¸ÀvÁgÁzÀ°èAiÀiÁzÀgÀÆ C°èAiÉÄÃ E£ÀÆß ºÀ®ªÀÅ ªÀÄ»¼ÉAiÀÄgÀ ¹Üw aAvÁd£ÀPÀªÁVzÉ 

ºÀ®ªÀÅ d£À ¨ÉÃqÀªÁzÀ ºÉtÄÚªÀÄPÀÌ¼ÀÄ ¹UÀÄvÁÛgÉ CAzÀgÉ vÁ¬Ä vÀAzÉAiÀÄjUÉ ºÉÆgÉAiÀiÁV fÃªÀ£À £ÀqÉ¸ÀÄvÀÛzÁÝgÉ, 

ºÀ®ªÀÅ d£ÀgÀÄ ºÉtÄÚªÀÄPÀÌ¼ÀÄ C¥À«vÀægÀÄ JAzÀÄ ªÀiÁvÀ£ÁqÀÄªÀzÀÄAlÄ. ²PÀët ªÀÄÆ®¨sÀÆvÀ ºÀPÀÄÌ ²PÀët 

¸ÀªÀiÁ£ÀªÀPÁ±À MzÀV¸ÀÄªÀ°è ºÁUÀÆ ªÉÊZÁjPÀvÉ ¨É¼À¸ÀÄªÀ°è  ¸ÀªÀiÁd »AzÀÄ½AiÀÄÄvÁÛ EzÉ. £ÀªÀÄä w¼ÀÄªÀ½PÉ 

J¯ÉÆèÃ zÁj vÀ¥ÀÄàvÁÛ EzÉ, ²QëvÀgÉ¯Áè ¸ÀªÀiÁdªÀÄÄTAiÀÄgÁUÀzÉÃ ¸ÁéxÀðzÀ°è  ªÀÄÄ¼ÀÄVgÀÄªÀ ºÁUÉ C¤¸ÀÄwÛzÉ. 

KPÉ »ÃUÉ?  EwºÁzÀ°è £ÉÆÃrzÁUÀ ¸ÀªÀiÁdzÀ K¼ÉÎUÁV ±Àæ«Ä¹zÀ  ºÀ®ªÀÅ  vÁåUÀªÀÄ¬ÄUÀ¼À£ÀÄß £É£ÉzÁUÀ  CzÀgÀ°è 

¥ÀæªÀÄÄRgÁzÀªÀgÀ°è ¸Á«wæ ¨Á CªÀgÀÄ M§âgÀÄ, CªÀgÀ «ZÁgÀUÀ¼À£ÀÄß ºÉZÉÑZÁÑV d£ÀjUÉ vÀ®Ä¦¸ÀÄªÀ°è F ¥ÀwæPÉ 

¸ÁQëAiÀiÁUÀ° JAzÀÄ §AiÀÄ¸ÀÄªÉ. 

¥ÀjZÀAiÀÄ 

ªÀÄ»¼ÉAiÀÄgÀÄ PÀÄlÄA§ ªÀÄvÀÄÛ ¸ÀªÀiÁdzÀ°è ¥ÀæªÀÄÄR ¥ÁvÀæ ªÀ»¸ÀÄvÁÛgÉ. ¥Àæw ªÀAiÀÄ¹ì£À®Æè CªÀgÀ ¢é¥ÁvÀæ §ºÀ¼À 

ªÀÄÄRå. DzÀgÉ ªÀÄ»¼Á ¸À§°ÃPÀgÀtªÀÅ ¥Àæ¥ÀAZÀzÁzÀåAvÀ dé®AvÀ ¸ÀªÀÄ¸ÉåAiÀiÁVzÉ. ¨sÁgÀvÀzÀ°è ªÀÄ»¼ÉAiÀÄgÀÄ 

¸ÀA¥ÀÇtðªÁV ¸À§®gÁUÀ¢zÀÝgÀÆ ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ ¥ÀæQæAiÉÄ ¥ÁægÀA¨sÀªÁVzÉ ªÀÄvÀÄÛ D ±ÉæÃAiÀÄ ¨sÁgÀvÀzÀ°è 

¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É CªÀjUÉ ¸À®ÄèvÀÛzÉ. CªÀgÀÄ ªÀÄ»¼ÉAiÀÄjUÉ ²PÀët ¤ÃqÀ®Ä ªÀÄÄAzÁUÀ¢zÀÝgÉ ªÀÄ»¼ÉAiÀÄgÀ ¹Üw 

E£ÀßμÀÄÖ ºÀzÀUÉqÀÄwÛvÀÄÛ. ²PÀëtzÀ ºÀjPÁgÀgÁV, PÀ«AiÀiÁV, ªÀÄ»¼Á «ªÉÆÃZÀPÀgÁV, ¸ÀªÀiÁd ¸ÀÄzsÁgÀQAiÀiÁV, 

DzsÀÄ¤PÀ ²PÀëtzÀ vÁ¬ÄAiÀiÁV ªÀÄvÀÄÛ ªÁ¸ÀÛªÀªÁ¢AiÀiÁV ªÀÄ»¼Á ¸À§°ÃPÀgÀtPÉÌ ¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯ÉAiÀÄªÀgÀ 

PÉÆqÀÄUÉ. £ÀªÀÄä zÉÃ±ÀzÀ°è ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß JgÀqÀ£ÉÃ ¥ÀæeÉAiÀiÁV ¥ÀjUÀtÂ¸ÀÄªÀ s̈ÁgÀvÀzÀ°è ªÀÄ»¼Á ¸À§°ÃPÀgÀtzÀ°è 

CªÀgÀ ¥ÁvÀæ §ºÀ¼À ªÀÄºÀvÀÛgÀªÁVzÉ. 

CªÀgÀÄ DzsÀÄ¤PÀ s̈ÁgÀvÀzÀ ªÉÆzÀ® ªÀÄ»¼Á ²PÀëQ, d£À¸ÁªÀiÁ£ÀågÀ ªÀÄvÀÄÛ «±ÉÃμÀªÁV ªÀÄ»¼ÉAiÀÄgÀ ²PÀëtzÀ°è 

£ÀA©PÉAiÀÄÄ¼ÀîªÀgÀÄ, ¦vÀÈ¥Àæ¨sÀÄvÀézÀ ¥ÀqÉUÀ¼À£ÀÄß vÉUÉzÀÄPÉÆAqÀ zsÉÊAiÀÄð±Á° £ÁAiÀÄQ ªÀÄvÀÄÛ eÁw ªÀÄvÀÄÛ ¥Àæw 

ºÀAvÀzÀ®Æè ±ÉÆÃμÀuÉ ªÀÄvÀÄÛ C£ÁåAiÀÄªÀ£ÀÄß ¥Àæ²ß¸À¯ÁVzÉ. DzÀgÀÆ, DzsÀÄ¤PÀ s̈ÁgÀvÀPÉÌ E£ÀÆß ¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É 

CªÀgÀ d£Àä¢£ÀªÀÅ d£ÀªÀj 3 gÀAzÀÄ §gÀÄvÀÛzÉ, PÁAiÀÄðPÀvÉð ªÀÄvÀÄÛ ¸ÀªÀiÁd ¸ÀÄzsÁgÀPÀ eÉÆåÃw¨sÁ ¥sÀÅ¯É CªÀgÀ ¥Àwß 

JA§ UÀÄgÀÄvÀ£ÀÄß ºÉÆgÀvÀÄ¥Àr¹ CªÀgÀ §UÉÎ §ºÀ¼À PÀrªÉÄ w½¢zÉ. 

¸ÁªÀiÁfPÀ £ÁåAiÀÄ ªÀÄvÀÄÛ ¥ÀÅgÀÄμÀ ªÀÄvÀÄÛ ªÀÄ»¼ÉAiÀÄjUÉ ¸ÀªÀiÁ£À ºÀPÀÄÌUÀ¼À ZÁA¦AiÀÄ£ï, ¥sÀÅ¯É CªÀgÀÄ ªÀÄ»¼ÉAiÀÄjUÉ 

²PÀëtPÁÌV ¨sÁgÀvÀzÀ ªÉÆzÀ® ±Á¯ÉAiÀÄ£ÀÄß ¥ÁægÀA©ü¹zÀgÀÄ ªÀiÁvÀæªÀ®èzÉ ¨Á®å «ªÁºÀ ªÀÄvÀÄÛ ¸ÀwAiÀÄAvÀºÀ 
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¸ÁªÀiÁfPÀ C¤μÀÖUÀ¼À «gÀÄzÀÞ ¸ÀQæAiÀÄªÁV ºÉÆÃgÁrzÀgÀÄ. eÁw «gÉÆÃ¢ü ¹zÁÞAvÀzÀ ¥Àæ§® ªÀQÃ¯É, CªÀgÀÄ 

ªÀÄÄ¹èªÀÄgÀÄ ªÀÄvÀÄÛ zÀ°vÀgÀ C¢üÃ£ÀvÉAiÀÄ «gÀÄzÀÞªÀÇ ºÉÆÃgÁrzÀgÀÄ. DzÁUÀÆå, ¸Á«wæ¨sÁ¬Ä CªÀgÀÄ vÀªÀÄä 

fÃ«vÁªÀ¢üAiÀÄ°è ¥ÁægÀA©ü¹zÀ DZÀgÀuÉUÀ¼À£ÀÄß EA¢UÀÆ ¸ÀPÁðgÀUÀ¼ÀÄ ªÀÄvÀÄÛ ¸ÀA¸ÉÜUÀ¼ÀÄ §¼À¸ÀÄwÛzÁÝgÉ JAzÀÄ 

w½zÀgÉ C£ÉÃPÀgÀÄ D±ÀÑAiÀÄð¥ÀqÀÄvÁÛgÉ. 

ªÀÄºÁgÁμÀÖæ ¸ÀPÁðgÀªÀÅ 1992 jAzÀ ªÀÄPÀÌ¼À£ÀÄß ©qÀÄªÀÅzÀ£ÀÄß ¤gÀÄvÁìºÀUÉÆ½¸ÀÄªÀÅzÀPÁÌV vÀ£Àß ±Á¯ÉUÀ¼À°è 

¸ÀÄzsÁgÀPÀgÀÄ ¥ÁægÀA©ü¹zÀ ºÁdgÁw ¨sÀvÉå AiÉÆÃd£ÉAiÀÄ£ÀÄß MAzÀÄ GzÁºÀgÀuÉAiÀiÁVzÉ. zÀ°vÀ ¸ÀªÀÄÄzÁAiÀÄzÀ 

ªÀÄPÀÌ½UÉ PÀ°¸ÀÄªÀ ªÀÄÆ®PÀ, ¥sÀÅ¯ÉAiÀÄªÀgÀÄ ªÀÄPÀÌ¼À£ÀÄß ©lÄÖ©qÀÄªÀ ¥ÀæªÀÈwÛAiÀÄ£ÀÄß UÀªÀÄ¤¹zÀgÀÄ. §qÀvÀ£À ªÀÄvÀÄÛ 

PÀ°¹zÀ «μÀAiÀÄUÀ¼À°è ¤gÁ¸ÀQÛ. 

¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯ÉAiÀÄªÀgÀ fÃªÀ£À ZÀjvÉæ 

¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯ÉAiÀÄªÀgÀÄ 1831 gÀ d£ÀªÀj 3 gÀAzÀÄ ªÀÄºÁgÁμÀÖæzÀ ¸ÀvÁgÁ f¯ÉèAiÀÄ £ÉÊUÁAªÀß°è §qÀ 

PÀÄlÄA§zÀ°è d¤¹zÀgÀÄ. MA§vÀÛ£ÉÃ ªÀAiÀÄ¹ì£À°è CªÀgÀÄ eÉÆåÃw¨sÁ ¥sÀÅ¯É CªÀgÀ£ÀÄß «ªÁºÀªÁzÀgÀÄ. NzÀ®Ä ªÀÄvÀÄÛ 

§gÉAiÀÄ®Ä CªÀ½UÉ ¸ÀÆáwð CªÀ¼À ¥Àw. CªÀgÀÄ DPÉUÉ PÀ°¹zÀgÀÄ ªÀÄvÀÄÛ ¥ÀÅuÉAiÀÄ «ÄZÉ¯ï ±Á¯ÉAiÀÄ°è vÀgÀ¨ÉÃwUÉ 

PÀ¼ÀÄ»¹zÀgÀÄ. CªÀgÀÄ ±Á¯ÉAiÀÄ°è GvÀÛªÀÄ ¥ÀæzÀ±Àð£À ¤ÃrzÀgÀÄ ªÀÄvÀÄÛ 9 ºÀÄqÀÄVAiÀÄgÉÆA¢UÉ ¥ÀÅuÉAiÀÄ°è ªÉÆzÀ® 

±Á¯ÉAiÀÄ£ÀÄß vÉgÉzÀgÀÄ ªÀÄvÀÄÛ ¨sÁgÀvÀzÀ ªÉÆzÀ® ªÀÄ»¼Á ²PÀëPÀgÁzÀgÀÄ. ¸ÀªÀiÁdzÀ ¥ÀæwAiÉÆ§â «zÁåªÀAvÀ ªÀÄ»¼É 

CªÀ½UÉ IÄtÂAiÀiÁVgÀÄvÁÛ¼É. CªÀgÀÄ PÁæAwPÁj ªÀÄvÀÄÛ §ºÀÄªÀÄÄR ªÀåQÛvÀéªÀ£ÀÄß ºÉÆA¢zÀÝgÀÄ. ªÀÄ»¼ÉAiÀÄgÀ 

«ªÉÆÃZÀ£ÉAiÀÄ ªÉÄÃ¯É CªÀgÀ ¥Àæ¨sÁªÀ CzÀÄãvÀªÁVzÉ. ªÀÄ»¼Á ²PÀëtzÀ ºÀjPÁgÀ: EAzÀÄ ¨sÁgÀwÃAiÀÄ ªÀÄ»¼ÉAiÀÄgÀÄ 

AiÀiÁªÀÅzÉÃ «ZÁgÀzÀ°è ¥ÀÅgÀÄμÀjVAvÀ »AzÉ G½¢®è. ¥ÀæwAiÉÆAzÀgÀ®Æè CªÀgÀÄ vÀªÀÄä£ÀÄß vÁªÀÅ 

¸Á©ÃvÀÄ¥Àr¹zÁÝgÉ 

¸Á«wæ¨Á¬Ä ¥sÀÅ¯É: ªÀÄ»¼Á ¸À§°ÃPÀgÀt 

²PÀët, gÁdQÃAiÀÄ, QæÃqÉ, «eÁÕ£ÀzÀAvÀºÀ PÉëÃvÀæ. ªÉÄrPÀ¯ï EAf¤AiÀÄjAUï, ¸ÀPÁðj ªÀ®AiÀÄUÀ¼ÀÄ, ¸ÀªÀiÁd ¸ÉÃªÉ 

EvÁå¢. CªÀgÀÄ vÀªÀÄä ²PÀët ªÀÄvÀÄÛ §Ä¢ÞªÀAwPÉ¬ÄAzÁV £Á£ÀÄ EwºÁ¸ÀzÀ°è CªÀgÀ ºÉ¸ÀgÀ£ÀÄß ªÀiÁrzÉ ªÀÄvÀÄÛ 

C£ÉÃPÀ d£ÀgÀ ºÀÈzÀAiÀÄªÀ£ÀÄß D½zÉ. DzÀgÉ ¨sÁgÀvÀzÀ°è ªÀÄ»¼Á ²PÀëtªÀ£ÀÄß ¥ÁægÀA©ü¸À®Ä G¥ÀPÀæªÀÄªÀ£ÀÄß 

vÉUÉzÀÄPÉÆAqÀ ¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É CªÀgÀ ¤gÀAvÀgÀ ¥ÀæAiÀÄvÀß¢AzÁV F J¯Áè ªÀÄ»¼ÉAiÀÄgÀÄ ²PÀëtªÀ£ÀÄß ¥ÀqÉAiÀÄ®Ä 

¸ÁzsÀåªÁ¬ÄvÀÄ. ºÉtÄÚªÀÄPÀÌ½UÉ ²PÀët ¤ÃqÀÄªÀ §UÉÎ AiÀiÁgÀÆ AiÉÆÃa¸ÀzÀ D ¸ÀªÀÄAiÀÄzÀ°è CªÀgÀÄ s̈ÁgÀvÀzÀ°è 

ºÀÄqÀÄVAiÀÄjUÁVAiÉÄÃ ªÉÆzÀ® ªÀÄ»¼Á ±Á¯ÉAiÀÄ£ÀÄß ¥ÁægÀA©ü¹zÀgÀÄ. D ¸ÀªÀÄAiÀÄzÀ°è C£ÉÃPÀ ¸ÁªÀiÁfPÀ 

¸ÀªÀÄ¸ÉåUÀ¼ÀÄ EzÀÝªÀÅ. ªÀÄ»¼ÉAiÀÄjUÉ ²PÀët ¥ÀqÉAiÀÄ®Ä CªÀPÁ±À«gÀ°®è; «zsÀªÉAiÀÄjUÉ ªÀÄgÀÄªÀÄzÀÄªÉAiÀiÁUÀ®Ä 

CªÀPÁ±À«gÀ°®è. CªÀgÀ vÀ¯ÉUÀ¼À£ÀÄß ¨ÉÆÃ½¸À¯ÁUÀÄwÛvÀÄÛ. ªÀÄvÀÄÛ CªÀgÀÄ vÀ¥À¹é fÃªÀ£ÀªÀ£ÀÄß £ÀqÉ¸ÀÄªÀAvÉ 

MvÁÛ¬Ä¸À¯ÁUÀÄwÛvÀÄÛ. F J¯Áè C s̈Áå¸ÀUÀ¼À£ÀÄß ¤°è¸À®Ä ¸Á«wæ  CªÀgÀÄ ¤zsÀðj¹zÀgÀÄ. ªÀÄ»¼ÉAiÀÄgÀÄ 

±ÉÆÃZÀ¤ÃAiÀÄ fÃªÀ£À £ÀqÉ¸ÀÄwÛzÀÝgÀÄ. ²PÀët¢AzÀ ªÀiÁvÀæ CªÀgÀ fÃªÀ£ÀzÀ°è M¼ÉîAiÀÄ §zÀ¯ÁªÀuÉ vÀgÀ®Ä ¸ÁzsÀå JAzÀÄ 

¨sÁ«¹zÀÝgÀÄ. CªÀgÀÄ 1848 gÀ°è vÀªÀÄä ¥Àw eÉÆåÃw¨sÁ ¥sÀÅ¯É CªÀgÀ ¸ÀºÁAiÀÄ¢AzÀ ºÀÄqÀÄVAiÀÄjUÉ ªÉÆzÀ® 



 
 
 

    196 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

±Á¯ÉAiÀÄ£ÀÄß vÉgÉzÀgÀÄ. DgÀA¨sÀzÀ°è PÉÃªÀ® 9 ºÀÄqÀÄVAiÀÄgÀÄ ªÀiÁvÀæ ¥ÀæªÉÃ±À ¥ÀqÉzÀgÀÄ DzÀgÉ CªÀgÉ®ègÀÆ ««zsÀ 

eÁwUÀ½AzÀ §AzÀªÀgÀÄ. ¸ÁA¥ÀæzÁ¬ÄPÀ ¸ÀªÀiÁdPÉÌ EμÀÖªÁUÀzÀ ªÀÄ»¼ÉAiÀÄjUÉ ²PÀët ¤ÃqÀ®Ä CªÀgÀÄ PÁæAwPÁj 

ºÉeÉÓ EnÖzÀÝgÀÄ. F ¸ÁA¥ÀæzÁ¬ÄPÀ d£ÀjAzÀ DPÉUÉ(¸Á«wæ-¨Á-¥sÀÄ¯É) CªÀªÀiÁ£À, ¤AzÀ£É, ¨ÉzÀjPÉ ªÀÄvÀÄÛ QgÀÄPÀÄ¼À 

¤ÃqÀ¯Á¬ÄvÀÄ. d£ÀgÀÄ CªÀgÀ ªÉÄÃ¯É PÉ¸ÀgÀÄ, ¸ÀUÀtÂ JgÀZÀÄwÛzÀÝgÀÄ DzÀgÉ CªÀgÀÄ CªÀ£ÉßÃ¯Áè zsÉÊAiÀÄð¢AzÀ 

JzÀÄj¹zÀgÀÄ E£ÉÆßÃAzÀÄ ºÉeÉÓ ªÀÄÄAzÉ ElÖgÉÃ ºÉÆgÀvÀÄ  AiÀiÁªÀÅzÉÃ »£ÀßqÉAiÀiÁUÀ°®è. EzÁzÀ £ÀAvÀgÀ CªÀgÀÄ 

E£ÀÆß JgÀqÀÄ ±Á¯ÉUÀ¼À£ÀÄß vÉgÉzÀgÀÄ ªÀÄvÀÄÛ CªÀÅUÀ¼À°è MAzÀ£ÀÄß zÀ°vÀ ªÀÄPÀÌ½UÁV ªÀiÁvÀæ ¥ÁægÀA©ü¹zÀgÀÄ. ²PÀët 

PÉëÃvÀæzÀ°è CªÀgÀ ¥ÀæAiÀÄvÀßUÀ½UÁV ©ænμï ¸ÀPÁðgÀªÀÅ eÉÆåÃw¨sÁ ¥sÀÅ¯É ªÀÄvÀÄÛ ¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É CªÀgÀ£ÀÄß 

UËgÀ«¹vÀÄ. ¸Á«wæ¨sÁ¬Ä CªÀgÀ£ÀÄß 1852 gÀ°è CvÀÄåvÀÛªÀÄ ²PÀëQ JAzÀÄ WÉÆÃ¶¸À¯Á¬ÄvÀÄ. ¥sÉ§æªÀj 12, 1853 

gÀAzÀÄ ¸Á«wæ̈ sÁ¬Ä CªÀgÀÄ ¨ÉÆÃzsÀ£ÉAiÀÄ°è ¤gÀvÀgÁVzÀÝ ±Á¯ÉUÉ PÀAzÁAiÀÄ DAiÀÄÄPÀÛgÀÄ vÀ¥Á¸ÀuÉUÉ ºÉÆÃzÁUÀ, 

CªÀgÀÄ ¸Á«wæ CªÀgÀÀ£ÀÄß vÀÄA¨Á ºÉÆUÀ½zÀgÀÄ ªÀÄvÀÄÛ ¸Á«wæ¨sÁ¬Ä PÀÆqÀ CªÀgÉÆA¢UÉ ¸ÀgÀ¼À EAVèμÀß°è 

ªÀiÁvÀ£ÁrzÀgÀÄ. 

PÀ«wæAiÀiÁV ±ÉÊPÀëtÂPÀ PÉëvÀæPÉÌ ¸Á«wæ CªÀgÀ PÉÆqÀÄUÉ 

¸Á«wæ ¨sÁ  ¥sÀÅ¯É ªÀÄgÁp ªÀÄvÀÄÛ EAVèμÀß GvÀÛªÀÄ PÀ«AiÀiÁVzÀÝgÀÄ. ©ænμï ¸ÁªÀiÁædåzÀ°è CªÀgÀ PÀ«vÉUÀ¼ÀÄ UÀªÀÄ£À 

¸É¼ÉzÀ ªÉÆzÀ® ¨sÁgÀwÃAiÀÄ ªÀÄ»¼É. DPÉAiÀÄ ªÉÆzÀ® PÀªÀ£À gÀZÀ£ÉAiÀÄ ºÉ¸ÀgÀÄ 'PÁªÀå ¥sÀÅ¯É' EzÀÄ 1854 gÀ°è 

¥ÀæPÀlªÁ¬ÄvÀÄ. '§ªÀ£ï PÁ² ¸ÀÄ¨ÉÆÃzsÀ gÀvÁßPÀgï' 1982 gÀ°è ¥ÀæPÀlªÁ¬ÄvÀÄ. CªÀgÀ PÁªÀåzÀ «μÀAiÀÄªÀÅ ±ÉÊPÀëtÂPÀ 

ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀ ¸ÀÄzsÁgÀuÉUÀ¼À ªÉÄÃ¯É PÉÃA¢æÃPÀÈvÀªÁVvÀÄÛ. DPÉAiÀÄ£ÀÄß ªÀÄgÁp PÁªÀåzÀ ¥ÀæªÀvÀðQ JAzÀÄ 

PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ. CªÀgÀÄ vÀªÀÄä PÀ«vÉUÀ¼À ªÀÄÆ®PÀ EAVèμï ªÀÄvÀÄÛ ²PÀëtzÀ CUÀvÀåªÀ£ÀÄß MwÛ ºÉÃ½zÀgÀÄ. ¥ÀQëUÀ¼ÀÄ, 

ªÀÄAUÀUÀ¼ÀÄ, ¥ÁætÂUÀ¼ÀÄ CxÀªÁ AiÀiÁªÀÅzÁzÀgÀÆ fÃªÀ£À ªÀÄvÀÄÛ ¸Á«£À ZÀPÀæzÀ ªÀÄÆ®PÀ ºÉÆÃUÀÄvÀÛªÉ DzÀgÉ ¤ªÀÄUÉ 

F §UÉÎ AiÀiÁªÀÅzÉÃ eÁÕ£À«®è¢zÀÝgÉ, ¤ªÀÄä£ÀÄß ªÀÄ£ÀÄμÀå JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄªÀÅ¢®è.C£ÉÃPÀ  ¨sÁμÀtUÀ¼À£ÀÆß 

§gÉAiÀÄÄwÛzÀÝgÀÄ. CªÀgÀÄ eÉÆåÃw¨sÁ ¥sÀÅ¯ÉAiÀÄªÀgÀ ¨sÁμÀtUÀ¼ÀÄ, CªÀgÀ s̈ÁμÀtUÀ¼ÀÄ ªÀÄvÀÄÛ eÉÆåÃw¨sÁ ¥sÀÅ¯É CªÀjUÉ 

§gÉzÀ ¥ÀvÀæUÀ¼À ¸ÀAUÀæºÀªÀ£ÀÄß ºÉÆA¢zÀÝgÀÄ. ¨sÁgÀvÀ. D ¢£ÀUÀ¼À°è zÀ°vÀjUÉ ¸ÁªÀðd¤PÀ ¤Ãj£À ªÀÄÆ®UÀ¼ÀÄ ªÀÄvÀÄÛ 

¨Á«UÀ½AzÀ ¤ÃgÀÄ vÉUÉzÀÄPÉÆ¼Àî®Ä CªÀPÁ±À«gÀ°®è. C£ÉÃPÀ ¨Áj CªÀgÀÄ ¨ÁAiÀiÁjPÉ¬ÄAzÀ G½AiÀÄÄwÛzÀÝgÀÄ.  

EAvÀºÀ ¸ÀAzÀ s̈ÀðzÀ°è, 1868 gÀ°è ¸Á«wæ̈ sÁ¬Ä ¥sÀÅ¯É ªÀÄvÀÄÛ eÉÆåÃw¨sÁ ¥sÀÅ¯É vÀªÀÄä ªÀÄ£ÉAiÀÄ°è ¨Á«AiÀÄ£ÀÄß 

vÉÆÃr J¯Áè eÁwAiÀÄ d£ÀjUÉ ªÀÄÄPÀÛUÉÆ½¹zÀgÀÄ. ªÉÄÃ¯ÁÓw ¸ÀªÀiÁdPÉÌ EzÀÄ zÉÆqÀØ ¸ÀªÁ¯ÁVvÀÄÛ. DzÀgÉ CªÀgÀÄ 

zsÉÊAiÀÄðzÀ ºÉeÉÓ ElÖgÀÄ. aPÀÌ ºÀÄqÀÄVAiÀÄgÀ£ÀÄß ªÀÈzÀÞ ¥ÀÄgÀÄgÉÆA¢UÉ ªÀÄzÀÄªÉAiÀiÁUÀÄªÀAvÉ MvÁÛ¬Ä¸À¯Á¬ÄvÀÄ. 

UÀAqÀ£À ªÀÄgÀtzÀ £ÀAvÀgÀ «zsÀªÉAiÀÄjUÉ ªÀÄgÀÄªÀÄzÀÄªÉAiÀiÁUÀ®Ä CªÀPÁ±À«gÀ°®è. «zsÀªÉAiÀÄgÀ vÀ¯É 

¨ÉÆÃ½¸À¯ÁUÀÄwÛvÀÄÛ ºÁUÀÆ CªÀgÀÄ AiÀiÁªÀÅzÉÃ jÃwAiÀÄ ªÀiÁrPÉÆ¼Àî®Ä CªÀPÁ±À«gÀ°®è . ¸Á«wæ¨sÁ¬Ä CªÀgÀÄ 

vÀªÀÄä vÀ¯É ¨ÉÆÃ½¹PÉÆ¼ÀîzÀAvÉ ªÀÄ£ÀªÉÇ°¸À®Ä PËëjPÀgÀ ªÀÄÄμÀÌgÀªÀ£ÀÄß DAiÉÆÃf¹zÀgÀÄ. «±ÉÃμÀªÁV ¨ÁæºÀät 

¹ÛæÃAiÀÄgÀÄ ¥ÀÅgÀÄμÀjAzÀ ¯ÉÊAVPÀ ±ÉÆÃμÀuÉUÉ M¼ÀUÁVzÀÝgÀÄ. CªÀgÀ£ÀÄß DvÀäºÀvÉåUÉ ¥ÉæÃgÉÃ¦¸À¯ÁUÀÄwÛvÀÄ. ¥sÀÅ¯ÉAiÀÄªÀgÀÄ 

vÀªÀÄä ¸ÀéAvÀ ªÀÄ£ÉAiÀÄ°è ¨ÁæºÀät «zsÀªÉAiÀÄjUÁV §®ívÀå ¥Àæw¨ÁzsÀPÀ UÀÈºÀ JA§ ºÉ¸Àj£À°è D±ÀæAiÀÄ ªÀÄ£ÉAiÀÄ£ÀÄß 
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¥ÁægÀA©ü¹zÀgÀÄ. eÁUÀÈwUÁV CªÀgÀÄ AiÀiÁvÁæ ¸ÀÜ¼ÀUÀ¼À°è ªÀÄvÀÄÛ £ÀUÀgÀzÁzÀåAvÀ eÁ»ÃgÁvÀÄUÀ¼À£ÀÄß ºÁQzÀgÀÄ. 

ªÀÄ»¼ÉAiÀÄgÀ°è ZÁ°ÛAiÀÄ°ègÀÄªÀ eÁw vÁgÀvÀªÀÄåzÀ UÉÆAzÀ®ªÀ£ÀÄß ¥Àj»j¹, £ÀAvÀgÀ, CªÀgÀÄ ªÀÄ»¼ÉAiÀÄgÀ ¸À¨sÉUÀ¼À£ÀÄß 

DAiÉÆÃf¸À®Ä ¥ÁægÀA©ü¹zÀgÀÄ.  ºÀ§â ºÀÄtÂÚªÀÄgÀUÀ½UÉ  ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß PÀgÉAiÀÄÄwÛzÀÝgÀÄ EzÀjAzÀ ««zsÀ eÁwAiÀÄ 

ªÀÄ»¼ÉAiÀÄgÀÄ MAzÉqÉ ¸ÉÃj vÀªÀÄä ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ºÀAaPÉÆ¼ÀÄîwÛzÀÝgÀÄ. F J¯Áè ¸ÀAUÀwUÀ½AzÁV ªÀÄ»¼ÉAiÀÄgÀ 

ºÀzÀUÉlÖ ¹ÜwAiÀÄ PÁgÀtUÀ¼À£ÀÄß CªÀgÀÄ w½zÀÄPÉÆAqÀgÀÄ . D PÁgÀtUÀ¼ÀÄ  K£ÉAzÀgÉÃ C¢üPÁgÀªÀÅ PÀÄlÄA§zÀ 

¥ÀÅgÀÄμÀgÀ PÉÊAiÀÄ°èzÉ ªÀÄvÀÄÛ d£ÀgÀ ªÀÄ£À¹Üw CzÀ£ÀÄß §®ªÁV M¥ÀÄàªÀAwvÀÄÛ. 1852 gÀ°è CªÀgÀÄ ¥ÀÅuÉAiÀÄ°è ªÀÄ»¼Á 

ªÀÄAqÀ®ªÀ£ÀÄß ¸ÁÜ¦¹zÀgÀÄ. F ªÀÄ»¼Á ªÀÄAqÀ®ªÀÅ FUÀ®Æ PÀÆqÀ ªÀÄ»¼Á ¸À§°ÃPÀgÀt ªÀÄvÀÄÛ ªÀÄ»¼ÉAiÀÄgÀ 

¸ÁévÀAvÀæåPÁÌV PÉ®¸À ªÀiÁqÀÄvÁÛ ºÀUÀ°gÀÄ¼ÀÄ ±Àæ«Ä¸ÀÄwÛzÉ. 

ªÀÄ»¼ÉAiÀÄgÀ, zÀ¨Áâ½PÉAiÀÄ ¦vÀÈ¥Àæ̈ sÀÄvÀézÀ gÀZÀ£ÉUÀ½AzÀ zÀ¨Áâ½PÉAiÀÄ «gÀÄzÀÞ ²PÀëtªÀ£ÀÄß JzÀÄj¸À§ºÀÄzÀÄ JAzÀÄ 

¥sÀÄ¯É zÀA¥Àw §®ªÁV £ÀA©zÀÝgÀÄ. 2008 gÀ°è ¯ÉÊ¥sï CAqï ¸ÀÖæUÀ¯ï J ¦ÃPï ¥À©èμÀ¸ïð ¥ÀæPÀn¹zÀ “¥sÀÅ¯É” JA§ 

¥ÀÅ¸ÀÛPÀPÁÌV CªÀgÀÄ ªÀiÁrzÀ ±ÀæzÁÞ¥ÀÇªÀðPÀ PÉ®¸ÀzÀ §UÉÎ w½¢gÀÄªÀ”¥sÀÅ¯É” CªÀgÀÄ eÁwAiÀÄ ¤gÀAPÀÄ±ÀªÁzÀzÀ «gÀÄzÀÞ 

ºÉZÀÄÑ UÀÄgÀÄw¸À¯ÁzÀ ºÁUÀÆ ªÀÄgÉvÀÄºÉÆÃzÀ «ªÉÆÃZÀPÀgÀ°è M§âgÀÄ ªÀÄvÀÄÛ CªÀgÀÄ eÁw ªÀåªÀ¸ÉÜ ªÀÄvÀÄÛ d£ÀgÀ 

¸ÁªÀiÁfPÀ eÁwUÀ¼À ¸ÀA¸ÀÌøwAiÀÄ «gÀÄzÀÞ MAzÀÄ  ±ÁAvÀ ¸ÀªÀÄgÀªÀ£ÉßÃ  WÉÆÃ¶¹zÀgÀÄ JAzÀgÀÆ vÀ¥ÁàUÀ¯ÁgÀzÀÄ. 

DgÀA s̈ÀzÀ°è CªÀ¼ÀÄ C«zÁåªÀAvÀ¼ÁVzÀÝ¼ÀÄ DzÀgÉ ¥sÀÅ¯É CªÀ¼À£ÀÄß NzÀ®Ä ¥ÉÇæÃvÁì»¹zÀ¼ÀÄ. £ÀAvÀgÀ CªÀgÀÄ s̈ÁgÀvÀzÀ 

ªÀÄ»¼Á ²PÀëQAiÀiÁzÀgÀÄ. ¸ÁA¥ÀæzÁ¬ÄPÀ  d£ÀgÀÄ §ºÀ¼ÀμÀÄÖ vÉÆAzÀgÉUÀ¼À£ÀÄß C£ÀÄ¨sÀ«¸ÀÄwÛzÀÝgÀÄ, CªÀjUÉ ¸ÀºÁAiÀÄ 

ªÀiÁqÀ®Ä ºÉÆÃV ¸ÁªÀwæ ¸ÀévÀB §ºÀ¼ÀµÀÄÖ vÉÆAzÀgÉ C£ÀÄ¨sÀ«¹zÀgÀÆ zsÀÈwUÉqÀzÉÃ CzÀ£ÀÄß ¸ÀªÁ¯ÉAzÀÄ  ¹éÃPÀj¹  

zsÉÊAiÀÄð¢AzÀ ªÀÄvÀÄÛ ±ÁAwAiÀÄÄvÀªÁV ¨ÁæºÀät «zsÀªÉAiÀÄgÀ£ÀÄß  vÀªÀÄä ªÀÄUÀÄªÁV zÀvÀÄÛ ¥ÀqÉzÀgÀÄ.  EzÀPÀÆÌ CªÀgÀÄ 

§ºÀ¼ÀµÀÄÖ «gÉÆÃzsÀUÀ¼À£ÀÄß JzÀÄj¸À¨ÉÃPÁ¬ÄvÀÄ 

¥ÀzÀ«UÀ¼À£ÀÄß ¥ÀqÉAiÀÄÄªÀ J¯Áè ºÀÄqÀÄUÀgÀÄ ªÀÄvÀÄÛ ºÀÄqÀÄVAiÀÄgÀ°è ¸ÁévÀAvÀæå, ¸ÀªÀiÁ£ÀvÉ, ¨sÁævÀÈvÀé ªÀÄvÀÄÛ £ÉÊwPÀ 

UÀÄtzÀ ªÀiË®åUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ CªÀgÀ ±ÉÊPÀëtÂPÀ vÀvÀÛé±Á¸ÀÛæzÀ ªÀÄÆ® «μÀAiÀÄªÁVzÉ. ¥ÀæwAiÉÆ§âgÀÆ GavÀ ªÀÄvÀÄÛ 

ªÀÄÄPÀÛ aAvÀ£ÉAiÀÄ ªÀÄÆ®PÀ GvÀÛªÀÄ eÁÕ£À ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀ eÁUÀÈwAiÀÄ£ÀÄß ºÉÆA¢gÀ¨ÉÃPÀÄ JA§ÄzÀÄ CªÀgÀ 

aAvÀ£ÉAiÀiÁVvÀÄÛ. ²PÀëtªÀÅ DºÁgÀ, ªÀ¸Àw ªÀÄvÀÄÛ §mÉÖAiÀÄAvÀºÀ ªÀÄÆ® s̈ÀÆvÀ CªÀ±ÀåPÀvÉUÀ¼ÀÄ JAzÀÄ CªÀgÀÄ 

ºÉÃ¼ÀÄwÛzÀÝgÀÄ. ²PÀëtzÀ ºÉÆgÀvÁV d£ÀgÀ »AzÀÄ½¢gÀÄ«PÉUÉ ªÀÄÄRå PÁgÀtªÀ£ÀÄß CªÀ¼ÀÄ CjvÀÄPÉÆAqÀ¼ÀÄ. DzÀÝjAzÀ 

CªÀgÀÄ d£À¸ÁªÀiÁ£ÀågÀ ±ÉÊPÀëtÂPÀ G£ÀßwAiÀÄ ¸ÀªÀÄ¸ÉåAiÀÄ PÀqÉUÉ £ÉÆÃqÀÄvÁÛgÉ ªÁ¸ÀÛ«PÀªÁzÀ ¸Á«wæ¨sÁ¬Ä D PÁ®zÀ 

¸ÁA¥ÀæzÁ¬ÄPÀ ¹zÁÞAvÀUÀ¼À ¥Àæ§® «ªÀÄ±ÀðPÀgÁVzÀÝgÀÄ. d£ÀgÀÄ ªÀÄzÀÄªÉ, ºÀ§âUÀ½UÉ ¸Á® ªÀiÁqÀÄwÛzÀÝgÀÄ. d£ÀgÀ£ÀÄß 

¤gÀÄvÁìºÀUÉÆ½¸ÀÄªÀÅzÀPÁÌV CªÀ¼ÀÄ 'PÀeïð' JA§ ¥Àæ§AzsÀªÀ£ÀÄß §gÉzÀ¼ÀÄ 

G¥À¸ÀAºÁgÀ 

¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É ¥ÀÅgÀÄμÀ ¨sÀzÀæPÉÆÃmÉ ¸ÀªÀiÁdPÉÌ ¥ÀæªÉÃ²¹zÀ ªÉÆzÀ® ªÀÄ»¼É. CªÀgÀÄ PÉÃªÀ® ¸ÁA¥ÀæzÁ¬ÄPÀ 

¨sÁgÀwÃAiÀÄ ¤μÁ×ªÀAvÀ ¥ÀwßAiÀiÁVgÀ°®è , DzÀgÉ CªÀgÀÄ ¨Éæqï «eÉÃvÀgÀÄ, ¸ÀÆàwðzÁAiÀÄPÀ ²PÀëQ, zsÉÊAiÀÄð±Á° 

£ÁAiÀÄQ, PÉZÉÑzÉAiÀÄ ¸ÀªÀiÁd ¸ÀÄzsÁgÀPÀ, ±ÉæÃμÀ× aAvÀPÀ ªÀÄvÀÄÛ «ªÀÄ±ÀðPÀ §gÀºÀUÁgÀgÁVzÀÝgÀÄ. CªÀgÀ D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ 
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ªÀÄvÀÄÛ PÉ®¸ÀUÀ¼À ªÀÄÆ®PÀ CªÀgÀÄ ªÀÄ»¼ÉAiÀÄgÀ fÃªÀ£ÀzÀ J¯Áè PÉëÃvÀæUÀ¼À°è ¸ÀA¥ÀÇtð ¸Á«wæ ¨Á¬ÄUÉ AiÀÄ±ÀéAvï 

CªÀgÀÄ vÀªÀÄä zÀvÀÄÛ¥ÀÅvÀæ£À CAvÀåQæAiÉÄAiÀÄ ªÉÄgÀªÀtÂUÉUÉ CªÀPÁ±À ¤ÃqÀzÀ PÁgÀt CªÀgÀ PÉÆqÀÄUÉUÀ¼À£ÀÄß UÀÄgÀÄw¹ 

ªÀÄºÁgÁμÀÖæ ¸ÀPÁðgÀ 2015 gÀ°è ¥ÀÅuÉAiÀÄ «±Àé«zÁå¤®AiÀÄªÀ£ÀÄß "¥ÀÅuÉAiÀÄ ¸Á«wæ ¨Á¬Ä ¥sÀÅ¯É «±Àé«zÁå®AiÀÄ" 

JAzÀÄ ªÀÄgÀÄ£ÁªÀÄPÀgÀt ªÀiÁrzÀgÀÄ. »ÃUÁV, £ÁªÀÅ ¸Á«wæ ¨Á¬Ä ¥sÀÅ¯ÉAiÀÄªÀgÀ ²PÀëtªÀÅ PÉÃªÀ® ªÀtðªÀiÁ¯ÉAiÀÄ 

PÀ°PÉAiÀiÁVgÀ°®è DzÀgÉ ¸À§°ÃPÀgÀtPÁÌV ªÀÄ»¼ÉAiÀÄgÀ ªÀÄ£À¸ÀÄì ªÀÄvÀÄÛ ªÀåQÛvÀéªÀ£ÀÄß ¨É¼ÀV¸ÀÄªÀ ¸ÁzsÀ£ÀªÁVvÀÄÛ 

JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ EzÀ£ÀÄß  ¨sÁgÀwÃAiÀÄ d£ÀgÀÄ UÀÄgÀÄw¸À¨ÉÃPÀÄ ªÀÄvÀÄÛ EzÀÄ CªÀgÀ ªÉÄZÀÄÑUÉAiÀÄ£ÀÄß ¥ÀqÉAiÀÄ¨ÉÃPÀÄ. 

CªÀgÀÄ s̈ÁgÀvÀzÀ°è ªÀÄ»¼ÉAiÀÄgÀ ¸À§°ÃPÀgÀtPÉÌ GvÀÛªÀÄ ¥ÉæÃgÀPÀgÁVzÀÝgÀÄ. ErÃ ¨sÁgÀvÀzÀ ªÀÄ»¼Á ¸ÀªÀÄÄzÁAiÀÄªÀÅ 

¸Á«wæ¨sÁ¬Ä ¥sÀÅ¯É CªÀjUÉ IÄtÂAiÀiÁVzÉ. "PÀvÀÛ̄ É AiÀÄÄUÀzÀ°è" ªÀÄ»¼ÉAiÀÄgÀ£ÀÄß PÉÃªÀ® CUÀvÀå«gÀÄªÀ ªÀ¸ÀÄÛªÁV 

¥ÀjUÀtÂ¹zÁUÀ  ¸Á«wæ ¨Á ¥sÀÄ¯É  zsÉÊAiÀÄðªÀiÁr vÀªÀÄä UÀÄjAiÀÄ£ÀÄß vÀ®Ä¦zÀ ¢üÃgÀ ªÀÄ»¼É JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ 

KPÉAzÀgÉÃ, DV£À ¥Àj¹ÜwAiÀÄ°è ªÀÄ»¼ÉUÉ ²PÀët ¤ÃqÀÄªÀÅzÀÄ ²PÁëºÀð C¥ÀgÁzsÀªÁVvÀÄÛ.»ÃUÉ ¸Á«wæ CªÀgÀÄ ¸ÀvÀå 

ªÀÄvÀÄÛ ²PÀëtzÀ PÀqÉUÉ vÀ£Àß ¥ÁæªÀiÁtÂPÀ, ªÀÄÄPÀÛ ªÀÄ£À¹ì£À zsÉÊAiÀÄð¢AzÀ CªÀgÀÄ zsÉÊAiÀÄð ªÀÄvÀÄÛ ®PÁëAvÀgÀ fÃªÀ£ÀzÀ°è 

¨É¼ÀPÀÄ ZÉ°èzÀgÀÄ JAzÀÄ ¸ÁgÁA²PÀj¸À§ºÀÄzÀÄ. 
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This paper focus on issues  of  inclusion in the field of school education. It aims at 

shedding light on the potential that Information and Communication Technologies (ICT) offers 

to avoid any kind of discrimination between students. The basic idea underpinning the paper is 

that the process of school inclusion can be fostered by means of new technological tools only if, 

in parallel, educational approaches, methods and strategies are conveniently revised and 

improved.Inclusive Education purpose all students are provided with equitable access to 

education within the context of mainstream educational system and not in a segregated 

setting.Technology can be used to transform delivery of education in a manner that that learning 

becomes an enjoyable experience. The inclusive education idea are parental education and 

expansion of national teacher pools with NGO andvoluntary bodies playing a major role in 

creating awareness that mainstreaming challenged children is an investment in people. To 

promote these school education and teacher education we need sophisticated education of Inernet 

call e-training .Innovative techniques can minimize the learner’s drawbacks and teachers 

drawbacks.Inclusive education specifically focuses on inclusion in education and teacher 

education. One of the main obstacles is the perception that accessible ICTs for inclusive 

education are prohibitively expensive  

Keywords. Inclusive education, Differently abled children, ICT. 

Inclusion Education : 

 Inclusive school  teachers are  providing appropriate individualised supports and 

services to all students without the stigmatisation that comes with separation. Teachers in 

inclusive classrooms vary their styles to enhance learning for all students.Hence every students 
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get equity, respect for diversity, equal participation,sustainabilty,love,beauty,honesty,trust, non-

violence,courage,community living(togetherness)etc in the school.This may be integration of 

students with severe disabilities in the school. Inclusive schools can “accomondate all children 

regardless of their physical, intellectual, emotional,social, linguistic or other conditions”.  

The Department of Education and Early childhood Development defines inclusive education as a 

philosophy that promotes. 

 The right of all students to attend school with their peers,and to recievs appropriate and 

quality programming. 

 A range of supports and services in the most appropriate setting (large group,small grop, 

individualised) respecting the dignity of the child. 

 A welcoming school culture where all members of the school community feel they 

belong,achiev their potential and contribute to the life of the school. 

 An atmosphere which respect and values the participation of all members of the school 

community. 

 A school community which celebrates diversity. 

 A safe & caring school environment. 

The disable childrens suffering from alot of physical and mental disabilities such as blindness, 

low vision, leprosy cured, hearing impairment, locotmotor disability, mental retardation,mental 

illness,autism,cerebral palsy, multiple disabilitiesetc Universal design for learning fosters 

equity,access,safety,respect,creativity,collaboration and learning. 

Objectives of Inclusive Education: 

The main objectives of  inclusive education are 

 To ensure that no child is denied admission in mainstream education. 

 To ensure that evey child should have the right to acess an Anganwadi and school and 

no child would be turned back on the ground of disability. 

 To ensure that mainstream and specialist training institutions serving persons with 

disabilities,in the government or in the non-government sector,facilitate the growth of 

a cadre of teachers trained to work with the principles of inclusion. 

 To facilitate access of girls with disabilities and disabled students from rurual and 

remote areas to government hostels. 
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 To promote home based learning for persons with severe, multiple and intellectual 

disability. 

 To promote distance education for those who require an individualised pace of 

learning. 

 To emphasise job training and oriented vocational training. 

 To promote an understanding of the paradigm shift from charity to development 

through a massive awarenesss, motivation and satisfaction compaign. 

 Problems faced by Differently Abled Children : 

 Inferiority complex 

 Lack of understanding  

 Adjustment problem 

 Lag behind 

 Feeling of Extra burden 

 Insecurity 

 Lack of expression 

 Introvert nature 

 Negative approach 

 Shyness 

Scope of ICT in bringing inclusion in classrooms: 

A teacher must thrive to bring incusion inside the classroom as he is the one who directly deals 

withthe diversities inside classrooms.In attempt to attain this goal, ICT should be adopted in the 

teacher education programs.This can be done to meet the following purposes: 

 For imaprting basic skills of computers. 

 For enhancing communication in learning. 

 For fostering self-learning. 

 For helping the working teachers to update their knowledge base with respect to 

trending and new technologies from time to time. 

 For removing communication,cultural and geographical barriers. 

 For assiting and enhancing the evaluation,assessment and feedback mechanism. 
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 To foster cooperative learning and team teaching by collaborating teachers 

togather. 

 For making interactive phase of teaching more interesting . 

 For aiding teachers in their pre-active phase of teaching. 

 For providing accessibility in distance learning. 

ICT benifits forDifferently Abled Children: 

 Blind students –appropriate hard,software to be created and braille . 

 Student with low vision- large format text and effective color contrast. 

 Student who have cognitive impairment- simpler language or alternative text 

formats. 

 Computer can improve indpendent access for students to education 

 Students with special educational needs are able to accomplish taks working at 

their own pace. 

 Visual impairment students using the internet can access information alongside 

their sighted peers. 

 Students with profound and multiple learning difficulties can communicate more 

easily. 

 Students using voice communication aids gain confidence and social crediblity at 

school in their communities. 

 Increased ICT confidence amongst students motivate them to interests . 

Conclusion: 

Inclusive education is a planned and systematic effort and it involves giving need asked support- 

counseling, evaluation, modifications, in curriculum and remedial teaching. A small beginning 

has already been mad but the goal will be achieved only when the wordis spread across the 

country and the there is pressure on the authorities concerned, to take notice and action. The 

critical prerequisites of realizing the inclusive education ideal are parental education and 

expansion of national teacher pools. NGOs and voluntary organizations can play a major role in 

creating awareness that mainstreaming challenged children is an investment in people and that 

educating disabled children can transform them into contributors to the economy. It is  true that 
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inclusive education requires manageable classrooms so that challenged children receive teacher 

attention.  
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Introduction: 

An educational institution performs a significant function of providing learning 

experiences to lead their students from the darkness of ignorance to the light of knowledge. The 

key personnel in the institutions who play an important role to bring about this transformation 

are teachers. The status of the teacher reflects the socio-cultural ethos of the society; it is said 

that “no people can rise above the level of its teachers”. Teacher education programme starts 

moulding from the ancient education system and till the present system of education taking shape 

according to the global and local needs of the Indian society.  

Teacher education is a programme that is related to the development of teacher 

proficiency and competence that would enable and empower the teacher to meet the 

requirements of the profession and face the challenges therein.  According to Goods Dictionary 

of Education, Teacher education means, ―all the formal and non-formal activities and 

experiences that help to qualify a person to assume responsibilities of a member of the 

educational profession or to discharge his responsibilities more effectively.  

In 1973 the government of India setup NCTE. Its first meeting was held on 21st 

December 1973 and has been given all authority to take steps that are appropriate for teacher 

education’s planning and coordinating development and improve the standard of teacher 

education with regard to secondary, senior secondary stage of school education. The formulation 

of norms and standards for teacher education institutions preparing teachers and teacher 

educators for different levels of school education is essential for a variety of reasons. So for these 

purposes, NCTE extended one year B.Ed course in to two-year since 2014 from this year 2year 

B.Ed course is functioning for preparing would be teachers. 
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Objectives of the Study:  

Following are the Objectives formulated for the present study. 

1. To study the association between levels of opinion (negative and positive) towards two 

year B. Ed. programme and gender (male and female) of teacher educators of colleges 

2. To study the association between levels of opinion (negative and positive) towards two 

year B. Ed. programme and teacher educators of aided and unaided colleges. 

3.  To study the association between levels of opinion (negative and positive) towards two 

year B. Ed. programme and educational qualifications (postgraduate and graduate) of 

teacher educators of colleges. 

4. To study the association between levels of opinion (negative and positive) towards two 

year B. Ed. programme and Pedagogy of teaching (Arts and Science) of teacher educators 

of colleges. 

5. To study the  association between levels of opinion (negative and positive) towards two 

year B. Ed. programme and teacher educators of urban and rural colleges. 

Hypothesis of the Study: 

Keeping the Objectives in the mind, the research investigator formulated Hypothesis in 

null form to test statistically. Following are the Null hypothesis of the study. 

Null Hypothesis 1: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and gender (male and female) of teacher educators of colleges 

Null Hypothesis 2: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and teacher educators of aided and unaided colleges  

Null Hypothesis 3: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and educational qualifications (postgraduate and graduate) of teacher 

educators of colleges. 

Null Hypothesis 4: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and Pedagogy of teaching (Arts and Science) of teacher educators of 

colleges. 

Null Hypothesis 5: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and teacher educators of urban and rural colleges  

Variables of the Study:  

Following are the Variables considered in the present study 
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Independent Variable: Teacher education Programme 

Dependent Variable: Level of Opinions of Teacher Educator  

Moderate Variable:   

 1. Gender: Male and Female (Teacher Educators) 

 2. Management: (Aided and Un-Aided B.Ed Colleges) 

  3). Qualification: (Post-Graduate and Graduate 

 4). Faculty: (Arts and Science) 

 5). Locality: (Rural and Urban. 

Methodology of the Study:  

 Investigator employed Descriptive Survey method. This method is suitable   to study the 

Level of Opinion of Teacher Educator about 2year B.Ed. Programme. 

 Population: B.Ed College Teacher educators of Gadag district were considered as 

population. 

 Sample: 150 teacher educators and Student-Teachers in Aided and private B.Ed Colleges 

in Gadag district were selected by Stratified random sampling technique. 

        Table-1: Showing Structure of sampling distribution of Colleges of education of Gadag 

district 

Type of Teachers Male Female Total 

Teacher-Educators 07 13 20 

Total 07 13 20 

Tools used in the study: 

An Opinionnaire for teacher Educators was prepared by researcher by keeping the 

various components of Two-year B.Ed programme in the mind. 

Statistical Technique employed: 

The statistical techniques such as Chi-Square test were used for analysis and 

Interpretation of present data. 

Results and Discussion: 

Null Hypothesis 01: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and gender (male and female) of teacher educators of colleges 

 To test the above hypothesis, the Pearson’s Yates chi-square test for association was 

performed and the results are presented in the following table. 
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Table 2: Association between levels of opinion (negative and positive) towards two year B. Ed. 

programme and gender (male and female) of teacher educators of colleges 

Gender Negative 

opinion 

% Positive 

opinion 

% Total % 

Male 5 25.00 2 10.00 7 35.00 

Female 2 10.00 11 55.00 13 65.00 

Total 7 35.00 13 65.00 20 100.00 

Yates corrected chi-square=0.0137, p=0.9067, NS 

 

The above table represents the association between levels of opinion towards two year B. 

Ed. programme and gender (male and female) of teacher educators of colleges.  Out of a total of 

20 teacher educators of colleges, in which, 7 (35.00%) of teacher educators have negative 

opinion and 13 (65.00%) of teacher educators are positive opinion towards two year B. Ed. 

Programme.  However, in 7 (35.00%) of teacher educators have negative opinion towards two 

year B. Ed. Programme, 5 (25.00%) are males and 2 (10.00%) are females teacher educators of 

colleges.  But, in 13 (65.00%) of teacher educators have positive opinion towards two year B. 

Ed. Programme, only 2 (10.00%) are males and 13 (55.00%) are females teacher educators of 

colleges.  The association is found to be not statistically significant (Yates corrected chi-

square=0.0137, p=0.9067) at 5% level of significance.  It means that, the male and female 

teachers have similar levels of opinion towards two years B. Ed. Programme.   

Null Hypothesis 2: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and teacher educators of aided and unaided colleges  

 To test the above hypothesis, the Pearson’s Yates chi-square test for association was 

performed and the results are presented in the following table. 

Table 3: Association between levels of opinion (negative and positive) towards two year B. Ed. 

programme and teacher educators of aided and unaided colleges 

Profiles Negative 

opinion 

% Positive 

opinion 

% Total % 

Aided 1 5.00 3 15.00 4 20.00 

Unaided 6 30.00 10 50.00 16 80.00 
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Total 7 35.00 13 65.00 20 100.00 

Yates corrected chi-square=6.3597, p=0.0117, S 

 

The above table represents the association between levels of opinion towards two year B. 

Ed. programme and teacher educators of aided and unaided colleges.  Out of a total of 20 teacher 

educators of colleges, in which, 7 (35.00%) of teacher educators have negative opinion and 13 

(65.00%) of teacher educators are positive opinion towards two year B. Ed. Programme.  

However, in 7 (35.00%) of teacher educators have negative opinion towards two year B. Ed. 

Programme, only 1 (5.00%) teacher educator belongs to aided college and 6 (30.00%) teacher 

educators belongs to unaided colleges.  But, in 13 (65.00%) of teacher educators have positive 

opinion towards two year B. Ed. Programme, only 3 (15.00%) teacher educator belongs to aided 

college and 10 (50.00%) teacher educators belongs to unaided colleges.  The association is found 

to be statistically significant (Yates corrected chi-square=6.3597, p=0.0117) at 5% level of 

significance.  It means that, the teacher educators of unaided colleges have higher levels of 

positive opinion towards two years B. Ed. Programme.   

Null Hypothesis 3: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and educational qualifications (postgraduate and graduate) of teacher 

educators of colleges 

 To test the above hypothesis, the Pearson’s Yates chi-square test for association was 

performed and the results are presented in the following table. 

Table 4: Association between levels of opinion (negative and positive) towards two year B. Ed. 

programme and educational qualifications (postgraduate and graduate) of teacher educators of 

colleges 

Educational 

qualifications 

Negative 

opinion 

% Positive 

opinion 

% Total % 

Postgraduate 3 15.00 7 35.00 10 50.00 

Graduates 4 20.00 6 30.00 10 50.00 

Total 7 35.00 13 65.00 20 100.00 

Yates corrected chi-square=0.2203, p=0.6388, NS 
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The above table represents the association between levels of opinion towards two year B. 

Ed. programme and postgraduate and graduated of teacher educators of colleges.  Out of a total 

of 20 teacher educators of colleges, in which, 7 (35.00%) of teacher educators have negative 

opinion and 13 (65.00%) of teacher educators are positive opinion towards two year B. Ed. 

Programme.  However, in 7 (35.00%) of teacher educators have negative opinion towards two 

year B. Ed. Programme, only 3 (15.00%) are postgraduates and 4 (20.00%) are graduated teacher 

educators of colleges.  But, in 13 (65.00%) of teacher educators have positive opinion towards 

two year B. Ed. Programme, 7 (35.00%) are postgraduates and 6 (30.00%) are graduated teacher 

educators of colleges.  The association is found to be not statistically significant (Yates corrected 

chi-square=0.2203, p=0.6388) at 5% level of significance.  It means that, the postgraduate and 

graduated teachers have similar levels of opinion towards two years B. Ed. Programme.   

Null Hypothesis 4: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and Pedagogy of teaching (Arts and Science) of teacher educators of 

colleges. 

 To test the above hypothesis, the Pearson’s Yates chi-square test for association was 

performed and the results are presented in the following table. 

Table 05: Association between levels of opinion (negative and positive) towards two year B. Ed. 

programme and Pedagogy of teaching (Arts and Science) of teacher educators of colleges 

Pedagogy of 

teaching 

Negative 

opinion 

% Positive 

opinion 

% Total % 

Arts 4 20.00 11 55.00 15 75.00 

Science 3 15.00 2 10.00 5 25.00 

Total 7 35.00 13 65.00 20 100.00 

Yates corrected chi-square=1.7703, p=0.1834, NS 

 

The above table represents the association between levels of opinion towards two year B. 

Ed. programme and Pedagogy of teaching (Arts and Science) of teacher educators of colleges.  

Out of a total of 20 teacher educators of colleges, in which, 7 (35.00%) of teacher educators have 

negative opinion and 13 (65.00%) of teacher educators are positive opinion towards two year B. 

Ed. Programme.  However, in 7 (35.00%) teacher educators teaching Arts subjects have negative 

opinion towards two year B. Ed. Programme, 3 (20.00%) teacher educators teaching Arts 
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subjects and 4 (20.00%) teacher educators of colleges teaching Science subjects.  But, in 13 

(65.00%) of teacher educators have positive opinion towards two year B. Ed. Programme, 11 

(55.00%) teacher educators teaching Arts subjects and 2 (30.00%) teacher educators of colleges 

teaching Science subjects.  The association is found to be not statistically significant (Yates 

corrected chi-square=1.7703, p=0.1834) at 5% level of significance.  It means that, the Arts and 

Science subject teacher educators have similar levels of opinion towards two years B. Ed. 

Programme.   

Null Hypothesis 5: No association between levels of opinion (negative and positive) towards 

two year B. Ed. programme and teacher educators of urban and rural colleges  

 To test the above hypothesis, the Pearson’s Yates chi-square test for association was 

performed and the results are presented in the following table. 

Table 6: Association between levels of opinion (negative and positive) towards two year B. Ed. 

programme and teacher educators of urban and rural colleges 

Location Negative 

opinion 

% Positive 

opinion 

% Total % 

Urban 5 25.00 5 25.00 10 50.00 

Rural 2 10.00 8 40.00 10 50.00 

Total 7 35.00 13 65.00 20 100.00 

Yates corrected chi-square=2.0269, p=0.1546, NS 

 

The above table represents the association between levels of opinion towards two year B. 

Ed. programme and teacher educators of urban and rural colleges.  Out of a total of 20 teacher 

educators of colleges, in which, 7 (35.00%) of teacher educators have negative opinion and 13 

(65.00%) of teacher educators are positive opinion towards two year B. Ed. Programme.  

However, in 7 (35.00%) of teacher educators have negative opinion towards two year B. Ed. 

Programme, 5 (5.00%) teacher educator belongs to urban college and 2 (10.00%) teacher 

educators belongs to rural colleges.  But, in 13 (65.00%) of teacher educators have positive 

opinion towards two year B. Ed. Programme, 5 (25.00%) teacher educator belongs to urban 

college and 8 (40.00%) teacher educators belongs to rural colleges.  The association is found to 

be not statistically significant (Yates corrected chi-square=2.0269, p=0.1546) at 5% level of 
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significance.  It means that, the teacher educators of urban and rural colleges have similar levels 

of towards two years B. Ed. Programme.   

Major Findings of the Study: 

Following are the major findings of the present study 

 The male and female teachers have similar levels of opinion towards two years B. Ed. 

Programme.  

 The teacher educators of unaided colleges have higher levels of positive opinion towards 

two years B. Ed. Programme.   

 The postgraduate and graduated teachers have similar levels of opinion towards two 

years B. Ed. Programme. 

  The Arts and Science subject teacher educators have similar levels of opinion towards 

two years B. Ed. Programme.   

  The teacher educators of urban and rural colleges have similar levels of towards two 

years B. Ed. Programme.   

Educational Implications:  

Following are the some of the Educational Implications of this study. 

 The present study clearly indicated that, the establishment of two year B.Ed programme 

is highly justified and timely for the Qualitative improvement in teacher education. 

 The new syllabus recommended for B.Ed course is most dynamic and development 

oriented, hence the teaching staff should follow each and every aspect with proper 

activities and care should be taken for proper execution. 

 The practice-teaching aspect should be made more objective so as to develop desirable 

teaching aptitude amongst the students.  

 Students should be encouraged to make use ICT in teaching-learning process. 

 A well qualified teacher educators should be appointed so that the Quality of teacher 

education can be enhanced. 

 Provision of infrastructural facilities for colleges, so that healthy learning environment 

can be created especially in un-aided colleges. 

 Co curricular activity must be made mandatory, so that all round development of student 

teacher can be achieved 
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Conclusion: 

Regarding admission for the two year B.Ed course majority of the Principal’s & Teacher 

educators were of the opinion that it is difficult to get admission because of the increase in 

duration. Women students drop out in the middle of the course without completing the course 

requirements. Teacher educators in aided colleges expressed very difficult to admit students 

under management quota. Most of the teacher educators and student teachers were expressed 

that, the academic activities carried out in different Universities are differ and the curriculum is 

not uniform. The greatest difficulty expressed by most of the Teacher educators is reference 

materials not available in any book, the reference books suggested by the designers of 

curriculum are not at all available. Less number of teacher educators welcome the move of the 

NCTE for increasing the duration, this may help in developing specific professional skills, 

knowledge and attitude, but majority of them are against two year B.Ed programme. However 

the proper planning of course and curriculum can develop necessary skills among teacher 

educators.   
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Pvt Ltd., New Delhi, Gazetteer of India-Extraordinary  

Koul Lokesh. Methodology of Education Research, Third Revised Edition, Delhi, Vikas   

Publishing Pvt, Ltd., (2003).  

Kulkarni.U.K  (2012), Teaching competence and Teacher education, Prasaranga, KSAWU, 

Vijayapura.  

NCTE regulation 2014.  

Vamadevappa. H.V. Shikshanadalli Maulyamapana mattu Sankhyashastra. Shreyas 

Publication, Davanagere (2010).  

Yashodhara. K. Shikshanadalli Sankhyashastra, Vidyanidhi Prakashana, Gadag. 
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PÀ£ÁðlPÀ ¥À©èPÀ ±Á¯ÉUÀ¼À ¥ÀQë£ÉÆÃl 

«ÃgÀtÚ zsÀ. ºÀÆ®UÉÃj, 

¸ÀA±ÉÆÃzsÀ£Áyð, 

²PÀët «¨sÁUÀ, PÀ£ÁðlPÀ «±Àé«zÁå®AiÀÄ, zsÁgÀªÁqÀ 

 

 qÁ.±ÀºÀvÁeï ¨ÉÃUÀA 

¸ÀºÀ ¥ÁæzsÁå¥ÀPÀgÀÄ 

²PÀët «¨sÁUÀ, PÀ£ÁðlPÀ «±Àé«zÁå®AiÀÄ, zsÁgÀªÁqÀ 

 

¸ÁgÁA±À: 

 ¥Àæ¸ÀÄÛvÀzÀ°è ¯ÉÃR£ÀªÀÅ PÀ£ÁðlPÀ ¥À©èPÀ ±Á¯ÉUÀ¼À gÁdåzÀ UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ°è EgÀÄªÀ «zÁåyðUÀ½UÉ 

C£ÀÄPÀÆ®ªÁUÀÄªÀAvÉ PÀ£ÁðlPÀzÀ° èO¥ÀZÁjPÀ ²PÀëtªÀÅ 04 ºÀAvÀUÀ¼À£ÀÄß M¼ÀUÉÆArzÀÄÝ, 1jAzÀ5£ÉÃ 

vÀgÀUÀwAiÀÄªÀgÉV£À QjAiÀÄ ¥ÁæxÀ«ÄPÀ ±Á¯É, 6jAzÀ7 CxÀªÁ 8£ÉÃ vÀgÀUÀwAiÀÄªÀgÉV£À »jAiÀÄ ¥ÁæxÀ«ÄPÀ ±Á¯ÉUÀ¼ÀÄ, 

8, 9, 10£ÉÃ vÀgÀUÀwUÀ¼À£ÉÆß¼ÀUÉÆAqÀ ¸ÉPÉAqÀj ªÀÄvÀÄÛ G£ÀßvÀ ¸ÉPÉAqÀj ²PÀët, ¸ÁªÀiÁ£ÀåªÁV ¥ÀzÀ« ¥ÀÆªÀð 

²PÀët ¤ÃqÀÄwÛgÀÄªÀ 11 ªÀÄvÀÄÛ 12£ÉÃ vÀgÀUÀw »ÃUÉ 4 ºÀAvÀUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ. F 4 ºÀAvÀzÀ ²PÀët ªÀåªÀ¸ÉÜUÉ 

ªÀÄÆgÀÄ ««zsÀ DqÀ½vÀ ªÀÄvÀÄÛ ±ÉÊPÀëtÂPÀ ¸ÀAgÀZÀuÉ ¥ÁæxÀ«ÄPÀ, ¥ËæqsÀ ªÀÄvÀÄÛ ¥ÀzÀ« ¥ÀÆªÀð ²PÀët ºÉÆA¢zÉ. F 4 

ºÀAvÀzÀ ±ÉÊPÀëtÂPÀ ¸ÀAgÀZÀuÉAiÀÄ£ÀÄß ªÀÄÆgÀÄ «zsÀzÀ DqÀ½vÁvÀäPÀ ªÀÄvÀÄÛ ±ÉÊPÀëtÂPÀ ¸ÀAgÀZÀuÉ¬ÄAzÁV zÁR¯Áw 

ªÀÄvÀÄÛ UÀÄtªÀÄlÖzÀ ²PÀët ªÉÄÃ¯É ªÀåwjPÀÛ ¥ÀjuÁªÀÄ GAmÁVzÉ. F »£Éß¯ÉAiÀÄ°è PÀ£ÁðlPÀ eÁÕ£À DAiÉÆÃUÀªÀÅ 

UÁæ«ÄÃt ¥ÀæzÉÃ±ÀUÀ¼À°ègÀÄªÀ ¥ÁæxÀ«ÄPÀ ±Á¯ÉUÀ¼À°è zÀPÀëvÉ ªÀÄvÀÄÛ ¸ÀASÉåAiÀÄ£ÀÄß, ²PÀëPÀgÀ ºÁUÀÆ ¨ÉÃgÉ 

¸ÀA¥À£ÀÆä®UÀ½AzÀ ºÉaÑ¸À¨ÉÃPÀÄ C®èzÉÃ11 ªÀÄvÀÄÛ12£ÉÃ vÀgÀUÀwAiÀÄÄ ¥ËæqsÀ ²PÀëtzÀ C«¨sÁdå CAUÀªÁUÀ¨ÉÃPÀÄ JA§ 

GzÉÝÃ±À¢AzÀ gÁdåzÀ176UÁæªÀÄ ¥ÀAZÁAiÀÄwPÉÃAzÀæ ¸ÁÜ£ÀUÀ¼À°ègÀÄªÀ 1jAzÀ12£ÉÃ vÀgÀUÀwAiÀÄªÀgÉV£À ¸ÀPÁðj 

¸ÀAAiÀÄÄPÀÛ ±Á¯ÉUÀ¼À£ÀÄß UÀÄtªÀÄlÖzÀ ²PÀët ¤ÃqÀÄ«PÉAiÀÄ GzÉÝÃ±À¢AzÀ ¥ÁægÀA©ü¹zÉ. F AiÉÆÃd£ÉAiÀÄrAiÀÄ°è £ÀªÀÄä 

±Á¯É PÀÆqÁ EgÀÄªÀÅzÀÄ ºÉªÉÄäAiÀÄ «µÀAiÀÄªÁVzÉ. 

¥ÀzÀ¥ÀÄAd: ¥À©èPÀ ±Á¯É, ¹ÜwUÀw 

¦ÃpPÉ: 

 PÀ£ÁðlPÀ ¸ÀPÁðgÀªÀÅ2018gÀ°è ²PÀëtzÀ°è ºÉªÉÄäAiÀÄ ºÉeÉÓAiÉÄAzÀgÀCzÀÄªÉÃ ±Á¯ÉUÀ¼À G£ÀßwÃPÀgÀt ªÀiÁr D 

±Á¯ÉUÀ½UÉ ªÀÄgÀÄ £ÁªÀÄPÀgÀt ªÀiÁqÀ¯Á¬ÄvÀÄ CzÀÄªÉÃ PÀ£ÁðlPÀ ¥À©èPÀ ±Á¯É. 

¸ÀPÁðj ±Á¯ÉUÀ¼À UÀÄtªÀÄlÖªÀ£ÀÄßGvÀÛªÀÄ¥Àr¸ÀÄªÀ s̈ÁUÀªÁV gÁdåzÀ 176 vÁ®ÆèPÀÄUÀ¼À°è 1 jAzÀ 12£ÉÃ 

vÀgÀUÀwUÀ¼À£ÀÄß M¼ÀUÉÆAqÀ PÀ£ÁðlPÀ ¥À©èPï ±Á¯ÉUÀ¼À£ÀÄß ¸ÁÜ¦¸À®Ä gÁdåzÀ DAiÀÄªÀåAiÀÄzÀ°è WÉÆÃµÀuÉAiÀiÁVzÀÄÝ, 

G¯ÉèÃTvÀ ¸ÀPÁðgÀzÀ DzÉÃ±ÀzÀ°è DqÀ½vÁvÀäPÀ C£ÀÄªÉÆÃzÀ£ÉAiÀÄ£ÀÄß ¤ÃqÀ¯ÁVgÀÄvÀÛzÉ. F PÀ£ÁðlPÀ ¥À©èPï 

±Á¯ÉUÀ¼À ¥ÀæªÀÄÄR GzÉÝÃ±ÀªÀÅ PÀ¤µÀ× ±ÉÃ. 75gÀµÀÄÖ «zÁåyðUÀ¼ÀÄ ±ÉÃ.75gÀµÀÄÖ ¤UÀ¢vÀ PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß 

ºÉÆAzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ G½zÀ «zÁåyðUÀ¼ÀÆ ¤UÀ¢¥Àr¹zÀ PÀ°PÁ ¸ÁªÀÄxÀåðUÀ¼À°è PÀ¤µÀ× ±ÉÃ.50gÀµÀÄÖ 
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UÀ½¸ÀÄªÀÅzÁVzÉ. EzÀgÀ eÉÆvÉUÉ ªÀÄPÀÌ¼À PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ªÀiË®å ªÀiÁ¥À£À ªÀiÁqÀ®Ä «±Áé¸ÁºÀð 

ªÀåªÀ¸ÉÜAiÀÄ£ÀÄß ¸ÁÜ¦¸ÀÄªÀ GzÉÝÃ±ÀªÀ£ÀÄß ºÉÆAzÀ¯ÁVzÉ. PÀ°PÁ ¨ÉÆÃzsÀ£Á ¸ÀA¥À£ÀÆä®, UÀÄtªÀlÖªÀ£ÀÄß 

GvÀÛ«ÄÃPÀj¸ÀÄªÀ PÀæªÀÄUÀ¼ÀÄ, DqÀ½vÁvÀäPÀ PÀæªÀÄUÀ¼ÀÄ, ¨sËwPÀ ¸Ë®¨sÀå ªÀÄvÀÄÛ ¤ªÀðºÀuÉ, DAiÀÄªÀåAiÀÄzÀ ® s̈ÀåvÉ 

EvÁå¢UÀ¼À PÀÄjvÀÄG¯ÉèÃTvÀ ¸ÀPÁðgÀzÀDzÉÃ±ÀzÀ°è ¤zÉÃð±À£À ¤ÃqÀ¯ÁVgÀÄvÀÛzÉ. ªÉÄÃ®ÌAqÀ CA±ÀUÀ¼À »£Éß¯ÉAiÀÄ°è 

¥ÀjuÁªÀÄPÁj C£ÀÄµÁ×£À, ªÉÄÃ°éZÁgÀuÉ ªÀÄvÀÄÛ ªÀiË®åªÀiÁ¥À£À zÀÈ¶Ö¬ÄAzÀ ±Á¯Á ¤¢ð¶ÖvÀ AiÉÆÃd£ÉAiÀÄ 

vÀAiÀiÁjPÉAiÀÄÄ ±Á¯Á ¤ªÀðºÀuÉAiÀÄCvÀåUÀvÀå vÀAvÀæªÁVzÉ. vÁwéPÀ ªÀÄvÀÄÛ ªÉÊeÁÕ¤PÀ «zsÁ£ÀªÀ£ÀÄß M¼ÀUÉÆAqÀ 

±Á¯Á©üªÀÈ¢Þ AiÉÆÃd£ÉAiÀÄÄ DAiÀiÁAiÀÄ ¸ÀA¸ÉÜAiÀÄ ¸ÀªÀÄ¸ÉåUÀ¼À ¥ÀjºÁgÀPÉÌ ¸ÀºÁAiÀÄPÀªÁUÀÄvÀÛzÉ. EzÀÄ ±ÉÊPÀëtÂPÀ 

UÀÄjUÀ¼À£ÀÄß, ¸ÀÆPÀÛ ¥ÀæQæAiÉÄUÀ¼À£ÀÄß UÀÄgÀÄw¸À®Ä ªÀÄvÀÄÛ ¤¢ðµÀ× CªÀ¢üAiÀÄ°è ¤zsÁðjvÀ UÀÄjUÀ¼À£ÀÄß 

DzÀÀåvÉAiÀiÁ£ÀÄ¸ÁgÀ eÁjUÉÆ½¸À®Ä ¸ÀºÀPÁjAiÀiÁUÀÄvÀÛzÉ. ±Á¯ÉUÀ¼ÀÄ ¸ÀA¸ÉÜUÀ¼ÉAzÀÄ CxÉÊð¹PÉÆ¼Àî¨ÉÃPÁUÀÄvÀÛzÉ. EvÀgÉ 

¸ÀA¸ÉÜUÀ¼ÀAvÉ ¸ÁªÀiÁ£Àå UÀÄt®PÀëtUÀ¼À£ÀÄß ºÉÆA¢zÀÝgÀÆ GvÁàzÀ£É (Product) ºÁUÀÆ ¥sÀ°vÀUÀ¼À°è (Outcomes) 

«¨sÀ£ÀßvÉ ºÁUÀÆ ¸ÀAQÃtðvÉAiÀÄ£ÀÄß ºÉÆA¢ªÉ. PÀ°PÁ¥sÀ®UÀ¼ÀÄ ¢ÃWÀðPÁ®zÀ°è ¥sÀ® ¤ÃqÀÄvÀÛªÉ. F »£Éß¯ÉAiÀÄ°è 

±Á¯Á ¤ªÁðºÀPÀgÀÄ ªÀÄvÀÄÛ ¹§âA¢ CvÀÄå£ÀßvÀ ªÀÄlÖzÀ ¸ÉÃªÉAiÀÄ£ÀÄß ¤ÃqÀÄªÀÅzÀPÉÌ ºÉZÀÄÑ MvÀÄÛ ¤ÃqÀÄªÀ CUÀvÀå«zÉ. 

²PÀëtzÀ°è F ¸ÉÃªÉAiÀÄÄ PÀ°PÁ ¨ÉÆÃzsÀ£Á ¥ÀæQæAiÉÄAiÀiÁVzÉ. EzÀ£ÀÄß ºÉZÀÄÑ ¥ÀÄ¶ÖÃPÀj¸À®Ä ªÀåªÀ¹ÜvÀ 

AiÉÆÃd£ÉAiÀÄCUÀvÀå«zÉ. ±Á¯ÉUÀ¼À ¤ªÀðºÀuÉ ¸ÀAQÃtð ®PÀëtUÀ¼À£ÀÄß M¼ÀUÉÆArzÉ. ±Á¯Á ªÀÄÄRå¸ÀÜgÀÄ, 

¨ÉÆÃzsÀPÀªÀUÀð, «zÁåyðUÀ¼ÀÄ, ¥Á®PÀgÀÄ, ¸ÀªÀÄÄzÁAiÀÄ, ±Á¯Á ¸À«Äw, d£À¥Àæw¤¢üUÀ¼ÀÄ, EvÁå¢AiÀÄªÀgÀ £ÀqÀvÉ 

ªÀÄ£ÉÆÃ s̈ÁªÀ, 4 §zÀÞvÉ ±Á¯ÉAiÀÄ ªÉÄÃ¯É ¥ÀjuÁªÀÄ ©ÃgÀÄvÀÛzÉ. F »£Éß¯ÉAiÀÄ°è ±Á¯ÉUÀ¼À£ÀÄß‚ d£À PÉÃA¢ævÀ(People 

Centric) UÉÆ½¸ÀÄªÀÅzÀÄ C¥ÉÃPÀëtÂÃAiÀÄ. eÉÆvÉUÉ ±Á¯Á ¥ÀæUÀwAiÀÄÄ ªÀÄÄRåªÁV ²PÀëPÀgÀÄ, ¨ÉÆÃzsÀ£Á PÀ°PÁ 

¥ÀæQæAiÉÄ ªÉÄÃ¯É CªÀ®A©vÀªÁVgÀÄvÀÛzÉ. PÀ°PÉAiÀÄÄ PÀ°PÁyðAiÀÄ ¥ÉæÃgÀuÁ ªÀÄlÖ, D¸ÀQÛ, PÀ°PÁ C£ÀÄ¨sÀªÀ£ÀÄß 

CªÀ®A©ü¹zÉ. C®èzÉ ¸ÀA¸ÉÜAiÀÄ ¤ªÀðºÀuÉzÉÊ£ÀA¢£À, ªÀiÁ¹PÀ ªÀÄvÀÄÛ ªÁ¶ðPÀ PÁAiÀÄðPÀæªÀÄUÀ¼À eÉÆvÉAiÀÄ°è 

¤gÀAvÀgÀªÁV ¸ÁUÀÄªÀÅzÀgÀeÉÆvÉUÉ ¢ÃWÀðPÁ°PÀ UÀÄjUÀ¼À£ÀÄß ºÉÆA¢, ªÁ¸ÀÛ«PÀ §zÀ¯ÁªÀuÉvÀgÀÄªÀPÁAiÀÄðªÀÅMAzÀÄ 

¸ÀªÁ¯ÁVzÉ. F »£Éß¯ÉAiÀÄ°è ¥ÀæwAiÉÆAzÀÄ ¸ÀA¸ÉÜAiÀÄÆ vÀ£ÀßzÉÃ ¤¢ð¶ÖvÀªÁzÀ C©üªÀÈ¢ÞAiÉÆÃd£É ¹zÀÞ¥Àr¹ 

§®ªÀ¢üð¸ÀÄªÀ CUÀvÀå«zÉ. 

GzÉÝÃ±ÀUÀ¼ÀÄ: 

 PÀ¤µÀ× ±ÉÃ. 75gÀµÀÄÖ «zÁåyðUÀ¼ÀÄ ±ÉÃ.75 gÀµÀÄÖ ¤UÀ¢vÀ PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ºÉÆAzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ G½zÀ 

«zÁåyðUÀ¼ÀÆ ¤UÀ¢¥Àr¹zÀ PÀ°PÁ ¸ÁªÀÄxÀåðUÀ¼À°è PÀ¤µÀ× ±ÉÃ.50gÀµÀÄÖ UÀ½¸ÀÄªÀÅzÁVzÉ. 

 ªÀÄPÀÌ¼À PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ªÀiË®å ªÀiÁ¥À£À ªÀiÁqÀ®Ä «±Áé¸ÁºÀð ªÀåªÀ¸ÉÜAiÀÄ£ÀÄß ¸ÁÜ¦¸ÀÄªÀ GzÉÝÃ±ÀªÀ£ÀÄß 

ºÉÆAzÀ¯ÁVzÉ. 

 ¨ÉÆÃzsÀ£ÁPÀ°PÁ ¸ÀA¥À£ÀÆä®ªÀiË®åªÀiÁ¥À£ÀzÀÈ¶ÖPÉÆÃ£À w½AiÀÄÄªÀÅzÀÄ. 

 UÀÄtªÀÄlÖªÀ£ÀÄßGvÀÛ«ÄÃPÀj¸ÀÄªÀ PÀæªÀÄUÀ¼ÀÄ w½AiÀÄÄªÀÅzÀÄ. 

 DqÀ½vÁvÀäPÀ PÀæªÀÄUÀ¼ÀÄCjAiÀÄÄªÀÅzÀÄ. 
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 ¨sËwPÀ ¸Ë® s̈Àå ªÀÄvÀÄÛ ¤ªÀðºÀuÉ w½AiÀÄÄªÀÅzÀÄ. 

 ±Á¯Á ¤ªÀðºÀuÉAiÀÄCvÀåUÀvÀå vÀAvÀæUÀ¼À£ÀÄß w½AiÀÄÄªÀÅzÀÄ. 

¸ÀPÁðgÀzÀ QæAiÀiÁ AiÉÆÃd£ÉUÀ¼ÀÄ: 

1. ªÀÄPÀÌ¼À PÀ°PÁ ªÀÄlÖªÀ£ÀÄß ºÉaÑ¸ÀÄªÀ PÀæªÀÄUÀ¼ÀÄ: 

F ±Á¯ÉUÀ¼À GzÉÝÃ±À ¥Àæw vÀgÀUÀwAiÀÄ°è£À J¯Áè «zÁåyðUÀ¼À ¥ÉÊQ 3/4 s̈ÁUÀzÀµÀÄÖ «zÁåyðUÀ¼ÀÄ CªÀgÀ 

vÀgÀUÀwAiÀÄ PÀ¤µÀÖ 3/4 ¨sÁUÀzÀµÀÄÖ PÀ°PÁ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß ¸Á¢ü¸ÀÄªÀÅzÀÄ, G½zÀ 1/4 ¨sÁUÀzÀµÀÄÖ «zÁåyðUÀ¼ÀÄ 

1/2 ¨sÁUÀzÀµÀÄÖ PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ºÉÆAzÀÄªÀÅzÀÄ. F GzÉÝÃ±À ¸ÁzsÀ£ÉUÁV ««zsÀ PÁAiÀÄðvÀAvÀæUÀ¼À£ÀÄß 

C¼ÀªÀr¹ ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ£ÀÄß ¸ÀªÀÄÈ¢ÞUÀ½¸ÀÄªÀ CUÀvÀå«zÉ. DAi ÀiÁ vÀgÀUÀw C£ÀÄUÀÄtªÁzÀ PÀ°PÁ ¥sÀ®/¸ÀÆZÀPÀ, 

¥ÀoÀåPÀæªÀÄ, ¥ÀoÀåªÀ¸ÀÄÛ «µÀAiÀÄªÁgÀÄ ®¨sÀåvÉ EzÉ. EzÀ£ÀÄß ªÀÄPÀÌ¼À C¥ÉÃQëvÀ PÀ°PÁ ªÀÄlÖPÉÌ vÀ®Ä¥ÀÄªÀAvÉ 

PÀæªÀÄªÀ»¸ÀÄªÀÅzÀÄ CvÀåAvÀ ¥ÀæªÀÄÄR CA±ÀªÁVzÉ. ªÀÄPÀÌ¼À C¥ÉÃQëvÀ PÀ°PÁ ªÀÄlÖªÀÅ eÁÕ£À, PË±À®, C£Àé¬ÄPÀ, 

C£ÉéÃµÀuÉ ªÀ®AiÀÄUÀ¼À£ÀÄß M¼ÀUÉÆArzÀÄÝ, ¥Àæw ªÀÄUÀÄ«£À PÀ°PÉAiÀÄ ªÀÄlÖªÀ£ÀÄß CjvÀÄ CzÀPÉÌ ¥ÀÆgÀPÀªÁV 

PÀ°PÁvÀAvÀæUÀ¼À£ÀÄß (Teachning Learning Strategies) gÀÆ¦¸ÀÄªÀ CUÀvÀå«zÉ.  

±Á¯ÉAiÀÄ gÀÆ¥ÀuÁvÀäPÀ(Formative) ªÀÄvÀÄÛ ¸ÀAPÀ®£ÁvÀäPÀ(Summative) ªÀiË®åªÀiÁ¥À£À, E¯ÁSÉ, ««zsÀ 

¸ÀA¸ÉÜUÀ¼ÀÄ £ÀqÉ¸ÀÄªÀ ªÀÄPÀÌ¼À ªÀiË®åAPÀ£ÀzÀ ªÀiÁ»w, ¥ÀjÃPÁë ¥Áæ¢üPÁjUÀ¼ÀÄ £ÀqÉ¸ÀÄªÀ ¥sÀ°vÁA±À EvÁå¢UÀ¼À£ÀÄß 

DzsÀj¹, «±ÉèÃ¶¹, PÀ°PÁyðªÁgÀÄ PÀ°PÁ UÀÄjUÀ¼À£ÀÄß AiÉÆÃf¸À®Ä CªÀPÁ±À«zÉ. F »£Éß¯ÉAiÀÄ°è ¥Àæw ªÀÄUÀÄ«£À 

PÀ°PÁ ¥ÉÆæÃ¥sÉÊ¯ï ¹zÀÞ¥Àr¹ ¥ÉÆÃµÀPÀgÀ ¸ÀºÀ¨sÁVvÀézÉÆqÀ£É ¥ÀæwAiÉÆ§âgÀ PÀ°PÉ G£ÀßwÃPÀgÀtPÉÌ 

QæAiÀiÁAiÉÆÃd£ÉAiÀÄ£ÀÄß ¹zÀÞ¥Àr¸À¨ÉÃPÁUÀÄvÀÛzÉ. ¸ÀA¸ÉÜAiÀÄ UÀÄj¤UÀ¢UÉ C£ÀÄPÀÆ®ªÁUÀÄªÀAvÉ ZÀPï°¸ïÖ£ÀÄß 

¤ÃqÀ¯ÁVzÉ. 

2.zÁR¯Áw:-  

±Á¯ÉUÉ s̈ËwPÀ ºÁUÀÆ ªÀiÁ£ÀªÀ ¸ÀA¥À£ÀÆä®UÀ¼À£ÀÄß MzÀV¸ ÀÄªÀ ¢¸ÉAiÀÄ°è ªÀÄPÀÌ¼À ¸ÀASÉå, ºÁdgÁw, ±Á¯É 

©lÖ ªÀÄPÀÌ¼À ¥ÀæªÀiÁt, ªÀÄPÀÌ¼À ZÀ®£É, zÁR¯Áw ¹ÜgÀªÁVgÀÄ«PÉ, zÁR¯Áw UÀw, EvÁå¢UÀ¼À£ÀÄß «±ÉèÃ¶¹ ±Á¯Á 

¸ÀªÀÄUÀæ AiÉÆÃd£ÉAiÀÄ°è C¼ÀªÀr¸ÀÄªÀÅzÀÄ ¸ÀÆPÀÛªÁVzÉ. Dgï.n.E CrAiÀÄ°è ¥Àæw ªÀÄUÀÄ«£À ZÀ®£ÉAiÀÄ£ÀÄß mÁæöåPï 

ªÀiÁqÀÄªÀ CUÀvÀå«zÉ. 

3.ªÀÄÆ® ¸ÁPÀëgÀvÉ ºÁUÀÆ UÀtÂvÀzÀ ªÀÄÆ® QæAiÉÄUÀ¼À PÀ°PÉ:  

4 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀwAiÀÄ ªÀÄPÀÌ¼À°è J¯Áè ªÀÄPÀÌ¼ÀÄ ªÀÄÆ® ¸ÁPÀëgÀvÉ ºÁUÀÆ UÀtÂvÀzÀ ªÀÄÆ® QæAiÉÄUÀ¼À ¸ÀàµÀÖ 

w¼ÀÄªÀ½PÉ, C£ÀéAiÀÄ ªÀiÁqÀÄ«PÉ EªÀÅUÀ½UÁV ºÁ° gÁdåzÀ°è NzÀÄ PÀ£ÁðlPÀ PÁAiÀÄðPÀæªÀÄ, UÀtÂvÀ PÀ°PÁ 

CAzÉÆÃ®£À, ¥ÀqÉÃ ¨sÁgÀvï-§qÉÃ¨sÁgÀvï EvÁå¢ PÁAiÀÄðPÀæªÀÄUÀ¼ÀÄ eÁjAi ÀÄ°èzÀÄÝ, ¸ÁªÀÄxÀåð UÀ½PÉ DV®èzÀ 

ªÀÄPÀÌ½UÉ PÀ°PÉ ¥ÀævÉåÃPÀ «±ÉÃµÀ UÀªÀÄ£ÀºÀj¸ÀÄªÀ CUÀvÀå«zÉ. ««zsÀ PÀæªÀÄUÀ¼À£ÀÄß C¼ÀªÀr¹PÉÆAqÀÄ ¸ÁPÀëgÀvÉ ºÁUÀÆ 

ªÀÄÆ® UÀtÂvÀzÀ PÀ°PÉ PÀÄjvÀÄ ¸ÁªÀÄxÀåðªÁgÀÄ, PÀ°PÁyðªÁgÀÄ ªÀiÁ»w ¥ÀqÉzÀÄ ¥ÀjºÁgÁvÀäPÀ ¨ÉÆÃzsÀ£ÉUÉ 

PÀæªÀÄªÀ»¸ÀÄªÀÅzÀÄ. 
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4.EAVèÃµï ªÀÄvÀÄ Û UÀtÂvÀ «µÀAiÀÄUÀ¼À PÀ°PÉUÉ MvÀÄÛ ¤ÃqÀÄ«PÉ:  

G¯ÉèÃTvÀ DzÉÃ±ÀzÀ°è EAVèÃµï ªÀÄvÀÄÛ UÀtÂvÀ «µÀAiÀÄUÀ¼À P À°PÉUÉ «±ÉÃµÀ MvÀÄÛ ¤ÃqÀ®Ä ¸ÀÆa¹zÉ. UÁæ«ÄÃt 

ºÁUÀÆ ¸ÀPÁðj ±Á¯ÉUÀ¼À ªÀÄPÀÌ¼À PÀ°PÁ ªÀÄlÖªÀ£ÀÄß G£ÀßwÃPÀj¸ÀÄªÀ ¢¸ÉAiÀÄ°è ªÉÄÃ®ÌAqÀ «µÀAiÀÄUÀ¼À PÀ°PÉUÉ 

¥ÀÆgÀPÀ ¸ÀA¥À£ÀÆä®UÀ¼À ªÀÄÆ®PÀ «±ÉÃµÀ UÀªÀÄ£ÀzÀ CªÀ±ÀåPÀvÉ¬ÄzÀÄÝ, ±Á¯Á ¸ÀªÀÄUÀæ C©üªÀÈ¢Þ AiÉÆÃd£ÉAiÀÄrAi ÀÄ°è 

¥ÀævÉåÃPÀ UÀÄj, PÁAiÀÄðvÀAvÀæUÀ½UÉ MvÀÄÛ ¤ÃqÀÄªÀ CUÀvÀå«zÉ. 

5.PÀ°PÉAiÀÄ°è vÀAvÀæeÁÕ£ÀzÀ §¼ÀPÉ ºÁUÀÆ vÀAvÀæeÁÕ£ÀzÀ PÀ°PÉUÉ MvÀÄÛ ¤ÃqÀ®Ä ¥ÀævÉåÃPÀ CªÀPÁ±ÀUÀ¼À£ÀÄß PÀ°à¹PÉÆAqÀÄ 

±Á¯ÉAiÀÄÄ vÀAvÀæeÁÕ£ÀAiÀÄÄPÀÛ PÀ°PÁ ¥Àj¸ÀgÀªÀ£ÀÄß CªÀPÁ±ÀªÀ£ÀÄß ªÀÄPÀÌ½UÉ MzÀV¸À®Ä PÀæªÀÄªÀ»¸ÀÄªÀÅzÀÄ. 

vÀAvÀæeÁÕ£ÁzsÁjvÀ PÀ°PÁ PÁAiÀÄðPÀæªÀÄªÀ£ÀÄß (n.J.J¯ï.¦) C¼ÀªÀr¹PÉÆ¼ÀÄîªÀÅzÀÄ. 

6.¥À©èPï ¥ÀjÃPÉë ¥sÀ°vÁA±À GvÀÛªÀÄ ¥Àr¸ÀÄªÀ PÀæªÀÄUÀ¼ÀÄ:  

10£ÉÃ ªÀÄvÀÄÛ 2£ÉÃ ¦.AiÀÄÄ ¥sÀ°vÁA±À GvÀÛ«ÄPÉUÉ ¥sÀ°vÁA±ÀªÀ£ÀÄß «±ÉèÃ¶¹, ¸ÀÆPÀÛ QæAiÀiÁAiÉÆÃd£É gÀÆ¦¹ 

¥ÁægÀA¨sÀ¢AzÀ¯ÉÃ PÀæªÀÄªÀ»¸ÀÄªÀÅzÀÄ. ±Á¯Á C©üªÀÈ¢Þ AiÉÆÃd£ÉAiÀÄ°è ¥ÀævÉåÃPÀªÁV AiÉÆÃf¹ C£ÀÄµÁ×£ÀPÉÌ MvÀÄÛ 

¤ÃqÀÄªÀÅzÀÄ. 

7.²PÀëPÀgÀ ªÀÈwÛ¥ÀgÀ C©üªÀÈ¢Þ:  

²PÀëPÀgÀ «µÀAiÀÄ eÁÕ£À, ««zsÀ «µÀAiÀÄUÀ¼À°è ªÀÄPÀÌ¼ÀÄ PÀ°Ai ÀÄÄªÀ «zsÁ£ÀªÀ£ÀÄß CxÉÊð¹PÉÆArgÀÄ«PÉ, PÀ°PÁ 

¸À¤ßªÉÃ±ÀªÀ£ÀÄß ¤gÀAvÀgÀªÁV G½¹PÉÆ¼ÀÄî«PÉ, ¨ÉÆÃzsÀ£É ¤¢ðµÀÖ GzÉÝÃ±ÀzÀ CjªÀÅ, ¤gÀAvÀgÀ ªÀiË®åªÀiÁ¥À£ÀzÀ 

ªÀÄÆ®PÀ ªÀÄPÀÌ¼À PÀ°PÁ CUÀvÀåvÉAi ÀÄ£ÀÄß UÀÄgÀÄw¸ÀÄªÀ ªÀÄvÀÄÛ PÉÆgÀvÉ ¥ÀjºÀj¸ÀÄªÀ PË±À® ºÉÆA¢gÀÄ«PÉ. ªÀÄPÀÌ¼ÀÄ 

PÀ°wgÀÄªÀ ºÁUÀÆ PÀ°AiÀÄÄªÀ CA±ÀUÀ½UÉ ¥ÀoÁåA±ÀªÀ£ÀÄß ºÉÆAzÁtÂPÉ ªÀiÁqÀÄªÀ PË±À®, ¨ÉÆÃzsÀ£ÉAiÀÄ°è 

vÀAvÀæeÁÕ£ÀzÀ §¼ÀPÉ, PÀ°PÁ ¨ÉÆÃzsÀ£Á ¸ÁªÀÄVæUÀ¼À §¼ÀPÉ 8 EvÁå¢ PË±À® ºÉÆA¢gÀÄªÀ PÀÄjvÀÄ ªÀiÁ»w ºÉÆA¢ 

¥Àæw ²PÀëPÀªÁgÀÄ ‚²PÀëPÀ C©üªÀÈ¢Þ‛ PÀæªÀÄPÉÌ ±Á¯Á AiÉÆÃd£ÉAiÀÄ°è CªÀPÁ±À PÀ°à¸ÀÄªÀÅzÀÄ. 

8. UÀÄtªÀÄlÖzÀ PÀ°PÁ ¥Àj¸ÀgÀ ªÀÄvÀÄÛ ªÀÄÆ®¨sÀÆvÀ ¸Ë®¨sÀåUÀ¼ÀÄ:  

±Á¯ÉAiÀÄ ªÀÄÄRå PÀlÖqÀ, vÀgÀUÀw PÉÆoÀrUÀ¼À C¼ÀvÉ, UÀæAxÁ®AiÀÄ, EAlgï£Émï¸À»vÀ PÀA¥ÀÆålgï¯Áå¨ï, «eÁÕ£ÀzÀ 

¥ÀæAiÉÆÃUÁ®AiÀÄUÀ¼ÀÄ, ¦ÃoÉÆÃ¥ÀPÀgÀtUÀ¼ÀÄ, CUÀvÀå ¥ÀæªÀiÁtzÀ ±ËZÁ®AiÀÄ, ±ÀÄzÀÞ PÀÄrAiÀÄÄªÀ ¤ÃgÀÄ, DlzÀ 

ªÉÄÊzÁ£À EvÁå¢AiÀÄ£ÀÄß M¼ÀUÉÆAqÀ ZÀPï °¸ïÖ ¤ÃqÀ¯ÁVzÉ. ºÁ° ±Á¯ÉAiÀÄ°è ®¨sÀå«gÀÄªÀ ¸Ë®¨sÀåUÀ¼À£ÀÄß 

PÀæªÀÄ§zÀÞªÁV ¥Àj²Ã°¹ CUÀvÀåªÁV ¨ÉÃPÁzÀ ¸Ë®¨sÀåUÀ½UÉ ªÀiÁvÀæ QæAiÀiÁAiÉÆÃd£É ¹zÀÞ¥Àr¸ÀÄªÀÅzÀÄ.C®èzÉÃ 

CªÀÅUÀ¼À£ÀÄß MzÀV¸ÀÄªÀ PÁAiÀÄð £ÀqÉ¢zÉ. 

 ¸Ë®¨sÀåUÀ¼À PÉÆgÀvÉ : 

¸ÀPÁðgÀzÀ ªÀÄºÀvÀÛgÀªÁzÀ GzÉÝÃ±À¢AzÀ ¥ÁægÀA s̈ÀªÁzÀ ±Á¯ÉAiÀÄÄ ¤dªÁVAiÀÄÄ ¥Àæ¸ÀA±À¤AiÀÄªÁzÀzÀÄÝ DzÀgÉ 

¥Àæ¸ÀÄÛvÀ ±Á¯ÉUÀ½UÉ ¨sÉÃn ¤ÃrzÁUÀ PÀAqÀÄ §AzÀ PÀÄAzÀÄPÉÆgÀvÉUÀ¼ÀAzÀgÉ F G£ÀßwPÀj¹ ±Á¯ÉUÀ¼À°è ªÉÆzÀ®Ä 

PÀAqÀÄ §AzÀzÀÄÝ F ±Á¯ÉUÀ¼À°è ºÉZÀÄÑ ¥Àæ¨sÁj ¥ÁæZÁAiÀÄðAiÀÄgÉ ºÉZÁÑVzÁÝgÉ. ²PÀëPÀgÀ PÉÆgÀvÉ  C®èzÉÃ ¥ÁæxÀ«ÄPÀ 

±Á¯ÉUÀ¼À°è ªÀUÀðzÀ PÉÆoÀrUÀ¼À PÉÆgÀvÉ, qÉ¸ÀÌUÀ¼À PÉÆgÀvÉ PÀAqÀÄ§A¢ªÉ. ºÉZÀÄÑ ±Á¯ÉUÀ¼ÀÄ UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ°èªÉ. 
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UÀæAxÁ®AiÀÄUÀ¼À ªÀåªÀ¸ÉÜAiÀÄ°è DzsÀÄ¤PÀgÀtUÉÆ¼Àî¨ÉÃPÁVzÉ. ¸ÀÄ¸ÀfÓvÀ UÀtPÀAiÀÄAvÀæ ¥ÀæAiÉÆÃUÁ®AiÀÄUÀ¼ÀÄ EzÀÝgÀÄ 

¸À»vÀ UÀtPÀAiÀÄAvÀæ ²PÀëPÀgÀ PÉÆgÀvÉ EzÉ. »ÃUÉ PÉÃ®ªÀÅ ¸Ë®¨sÀåUÀ¼À PÉÆgÀvÉUÀ¼ÀÄ PÀAqÀÄ§A¢ªÉ. 

 F ¸ËPÀAiÀÄðUÀ¼À ¸ÀªÀÄ¸ÉåUÀ¼À£ÀÄß ¥ÀjºÀj¸ÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ PÀ£ÁðlPÀ ¥À©èPÀ ±Á¯ÉAiÀÄÄ 

ªÀÄÄA§gÀÄªÀ ¢£ÀUÀ¼À°è SÁ¸ÀV ±Á¯ÉUÀ¼À£ÀÄß UÀÄtªÀÄlÖzÀ ²PÀët ¥ÉÊ¥ÀÆn ªÀiÁqÀÄvÀÛzÉ JAzÀÄ ºÉÃ¼À§ºÀÄzÀÄ. 

DzsÁgÀ UÀæAxÀ: 

https://karnatakapublicschool.in 

https://www.schooleducation.kar.nic.com 

Wikipedia.org/wiki/Karnataka_Public_School 
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Abstract 
Use of Social media is being swiftly growing in the course of previous few years. It isn't 

handiest being used by the working humans however additionally there is heavy upward 

thrust within the use of social media by using the students or we will say in training society. 

Technology is growing the social media has grow to be the routine for every person, peoples 

are visible addicted with those technology daily. With special fields its effect is one of a kind 

on people. Social media has accelerated the great and rate of collaboration for college 

students. Use of social media has been created a fantastic effect on the society. With the 

assist of Internet all the social web site and diverse packages are available which can be get 

right of entry to without difficulty, also permit users to speak and engage with every 

different, to create, edit and share new styles of textual, visible and audio content material. It 

has a crucial have an effect on our stay because it enables a lot in every field of existence 

such as political field, monetary discipline and educational discipline. As the time passing via 

social media has began growing a terrible effect with the aid of permeating nowadays society 

with millions of us engrossed, bad dependency, inside the brand new happenings via apps 

which include Facebook and Twitter and so forth. They create longer term friendships 

through being in contact online even if friends are now not physically meeting. 

Keywords: Social media, technology, students,  Facebook and twitter. 

1. Introduction 

Social media is the collective of on-line communications channels dedicated to network- 

primarily based enter, interaction, content-sharing and collaboration. Knowledge is talent. 

We all apprehend this saying however few understand the empowering role social media has 

played. Through social media, anybody on-line is empowered by using an unrestricted glide 

of information to add to their knowledge bank. In today’s world, it's far undeniable that 
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social media plays an essential function in impacting our culture, our financial system and 

overall view of the world. Social media is a new discussion board that brings people to 

exchange idea, hook up with, relate to, and mobilize for a cause, are searching for advice, and 

offering guidance. Social media has eliminated conversation barriers and created 

decentralized communication channel and open the door for all to have a voice and 

participate in a democratic fashion which includes human beings in repressive countries. This 

media outlet accommodates an extensive range spontaneous, formal, informal, scholarly and 

unscholarly writings to flourish It enables common interest based groups such as students to 

work in a collaborative group projects outside of their class. It fosters creativity and 

collaboration with a wide variety of commentators on a number of problems inclusive of 

schooling, the economy, politics, race, health, relationship, etc. Although it has delivered 

about many blessings, permitting us to without difficulty connect to buddies and circle of 

relatives around the globe, allowing us to interrupt down worldwide borders and cultural 

boundaries, social media has come at a price. Social media has a poor effect on our lives 

because the combination of isolation and worldwide attain has eroded our lifestyle. Social 

media is robbing us of accept as true with and luxury we as soon as placed in each other, 

changing the human fellowship, physical and emotional assist we as soon as drew from every 

different with virtual connection. It robs us from strength of mind and from the capability to 

think independently and instead makes us gullible to join any group that posts perverse 

messages that tickle our ear and amuse our senses without evaluating the outcomes. 

Ironically, social media is in impact turning us into one of the most delinquent generations, 

yet. We choose texting to phone conversations, on line chat to a face-to-face assembly, and 

plenty of have replaced human interaction with convenient systems together with Facebook, 

Twitter, and Instagram. Jonathan Safran Foer in his article, “How Not to Be Alone”, said 

“Each step forward in social media has made it less complicated, only a little, to avoid the 

emotional work of being gift, to deliver information instead of humanity.” With every 

passing day, these phrases ring truer and 

truer. It is the objective of this article to offer evidence from several researches that have 

been accomplished with the aid of many pupils in one-of-a-kind environment that noticeably 

demonstrates the negative effect of social media in three predominant categories. First, social 

media fosters a false experience of on line “connections” and superficial friendships main to 
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emotional and psychological problems. The Second harm of social media is that it can come 

to be without problems addictive doing away with own family and personal time as well as 

decrease interpersonal competencies, leading to delinquent behaviour. Lastly, social media 

has end up a tool for criminals, predators and terrorists enabling them to devote unlawful 

acts. And the third evaluation will include showing the hyperlink among the psychological 

problems because of social media and crook sports committed. 

Social media has exploded as a class of on-line discourse in which human beings create content 

material, share it, bookmark it and network at a prodigious rate. Because of its ease of use, 

velocity and attain, social media is speedy changing the public discourse in society and placing 

traits and schedule in topics that variety from the surroundings and politics to technology and the 

entertainment enterprise[1]. Lusk[2] shared the same concept of social media. For him social 

media is the use of Facebook, Blogs, Twitter, My Space and LinkedIn for the purpose of 

communication, sharing photos as well as videos. However for the purpose of this study social 

media is captured within the use of internet through Facebook, Whatsapp, Twitter, Skype, 

MySpace as well as Yahoo Messenger for communication sharing of ideas, sharing of photos  

and videos by users. The increased use of Social Networking Websites has become an 

international phenomenon in the past several years. What started out as a hobby for some 

computer literate people has become a social norm and way of life for people from all over the 

world [3]. Teenagers and young adults have mainly embraced these websites as a manner to 

connect to their peers, percentage facts, reinvent their personalities, and showcase their social 

lives [3]. In the past years, social media web sites have grow to be commonplace; giving young 

humans a new manner to interact with every other and communicate with the sector. Social 

networking has become famous among 2004 and 2006, after Facebook and MySpace had been 

created. Facebook, as an instance has over 500 million members and it's far nevertheless 

developing and approximately 85% of undergraduate students are Facebook users [4] 

2.OBJECTIVES 

1.To understand the positive and negative impact of social media on education 

2. To offer evidence from several Researches that have been accomplished that noticeably 

demonstrates the effect of social media  

3.Research Methodology 

The methodology of the study includes only the secondary data which is collected from 
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different sources like annual reports, articles published in newspaper, online journals, 

textbooks, internet sources, and other relevant websites. 

4.Impact of Social Media on Education 

According to the survey of previous research, 90% of university college students use social 

networks. Technology has shown a fast development by way of introducing small 

communication gadgets and we can use those small communication gadgets for gaining 

access to social networks any time everywhere, as these devices consist of pocket computers, 

laptops, iPads or even simple mobile telephones (which support internet) and many others 

[5].For the purpose of schooling social media has been used as an innovative manner. 

Students must be trained to apply this device in a better way, within the instructional lessons’ 

media simply getting used for messaging or texting instead of they must learn to figure out 

how to use these media for right [6]. Social media has expanded the satisfactory and rate of 

collaboration for college students. With the help of social media students can easily talk or 

percentage data quick with each through diverse social sites like Facebook, Orkut, and 

Instagram and many others. [7]. It is 

likewise critical for college students to do a little practical work as opposed to doing paper 

paintings. They can also write blogs for Teachers in addition to for themselves to decorate 

their knowledge abilities . Social networking sites also behaviour online exam which play an 

vital role to enhance the students information. 

Fig. A “usage of social media on education” [08] 

Purpose of Internet Usage 

User Percentage 

Mail 33 

Surfing 26.8 

Chatting 18.7 

Social Networking 17 

Other 4.5 

Total 100 
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In the above table A it is clear that, net usage for the respondents become for mailing and 

surfing the net with 33% and 26% respectively. Mainly two traditional motives for the usage 

of Internet 

i.e. Mailing and Surfing. In India, social networking websites are developing speedy to 

benefit recognition however it haven’t reached the expectancy of global situation. Just 17% 

reported social networking web sites as their precept motive for Internet utilization. 

Alternating reactions had been downloading internet content, purchasing on-line goods, 

studying and reading e-books [8] 

Fig. Membership in social networking sites for education [08] 

Membership in social networking sites 

Member of SNS Percentage 

Yes 95.7 

No 4.3 

Total 100 

Among the Indian youth 95.7% of the members are connected with the social media. These 

figures are increasing day by day. Whereas only 4.3% of members are not connected with the 

social media [8]. 

5.Positive Effect of Social Media on Education 

a. Social media offers a way to the students to efficaciously reach every different in 

regards to magnificence ventures, bunch assignments or for help on homework assignments. 

b. Google and education, Google has helped over 20 million student in their education 

using their tools. 

c. By spending so much time working with new technologies, students develop more 

familiarity with computers and other electronic devices. 

d. With the increased focus on technology in education and business, this will help 

students build skills that will aid them throughout their lives. . 

e. A lot of the students were able to inform public about their issues – using social 

media which brought awareness and helped solve a lot of problems. 

f. The ease with which a student can customize their profile makes them more aware of 
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basic aspects of design and layout that are not often taught in schools. 

g. Many of the students who do not take an interest constantly in elegance may feel that 

they can specific their thoughts easily on social media. 

h. Talents got discovered faster, students who were good at programming got their name 

out their easily, student who were good in music, got their videos out and shared leading 

them to their dreams. 

i. Teachers may also publish on social media approximately elegance activities, faculty 

activities, homework assignments with a view to be very beneficial to them. 

j. It is visible that social media advertising and marketing has been emerging in career 

alternative. Social media advertising prepares younger employees to grow to be successful 

entrepreneurs. 

The get entry to of social media provides the opportunity for educators to teach exact digital 

citizenship and the use of Internet for productiveness. 

6.Negative effect of Social Media on Education 

a. The first challenge about the terrible impact comes to thoughts is the sort of 

distraction to the scholars present inside the class. As teachers were no longer able to 

understand who is paying interest in the classroom. 

b. The popularity of social media, and the speed at which information is published, has 

created a lax attitude towards proper spelling and grammar. The reduces a student’s ability to 

effectively write without relying on a computer’s spell check feature. 

c. Many students rely on the accessibility of information on social media and the web to 

provide answers. That means a reduced focus on learning and retaining information. 

d. The diploma to which non-public information is available online and the anonymity 

the internet seems to offer has made college students forget the need to filter the facts they 

submit. Many schools and capability employers inspect an applicant’s social networking 

profiles earlier than granting recognition or interviews. Most college students don’t 

continuously compare the content material they’re publishing online, that may bring about 

terrible effects months or years down the street. 

e. One of the most important breakdowns of social media in schooling is the privateness 

issues like posting non-public records on on-line sites. 

f. In some of the scenario there had been many in suitable records posted which may 
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also lead the students to the incorrect side. 

g. Because of social media students lose their ability to engage themselves for face to 

face communication. 

h. Our capacity to keep records has decreased, and the willingness to spend more time 

studying and looking up accurate information has reduced, due the truth that we got used to 

the ease of accessibility to data on social media. 

i. Students, who attempt to multi-mission, checking social media sites at the same time 

as analyzing, display decreased instructional overall performance. Their ability to concentrate 

at the challenge handy is significantly decreased by the distractions which are delivered 

about through YouTube, Facebook or Twitter. 

j. Many of the bloggers and writers posts incorrect records on social sites which leads 

the education device to failure. 

k. The greater time students spend on social websites, the much less time they spend 

socializing in individual. Because of the lack of frame signals and different nonverbal cues, 

like tone and inflection, social networking sites are not an adequate substitute for face-to-face 

communication. Students who spend a wonderful deal of time on social networking are much 

less capable of efficiently talk in individual 

7.Conclusion 

According to the above look at we got here to understand the various superb and terrible 

impacts of social media on schooling or students. It could be very critical to overcome this 

hassle. How can mother and father alleviate the terrible factors of social media whilst 

improving upon the high-quality results? Moderating their get admission to social media is 

one wonderful approach. Most of the poor components can be overcome with the aid of 

lowering the quantity of time spent on social community sites. Paying interest to their 

educational development and addressing any troubles will pass a protracted manner in the 

direction of keeping the negative factors of social media from influencing their studies. 

Provide ample time for face-to-face social interplay, like having a few own family 

amusement time in that you speak their studies in a relaxed atmosphere or inviting friends 

and own family over for get-together, imparting fun, face-to-face social interplay with loved 

ones. All this we assist us to reduce the Negative impact of social media on the students as a 

way to in turn gain our young technology. 
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Abstract 

It is possible to fly without motors, but not without knowledge and skill’ —Wilbur Wright 

Skill development is the basic necessity and a need of hour for self-employment in the 

21st century of India. The urgent need of the hour is investing in skill training to create 

sustainable, inclusive development for all Indians. Skilling refers to the training, practical, 

theoretical and soft skill knowledge of current industry standards.  For the financial growth and 

community development of any country skills and knowledge development are the essential 

forces. We can see peoples who have knowledge but are not skilled enough to do that particular 

job. Therefore skill is more important than knowledge. Practice is the way we can acquire skills 

which are more important in our lives. Skills are practicing while knowledge is theoretical. If we 

all unite and spread this message that it will change the society which thinks that knowledge is 

more important that skill. This paper tries to highlight the importance and challenges of skill 

Education in India 

Keywords: Skill Education, Skill Knowledge,   Skill Development 

Introduction 

“Education, vocational training and lifelong learning are central pillars of employability, 

employment of workers and sustainable enterprise development”  

- International Labour  Organisation  

Education is undergoing a revolutionized change regarding science & technology, 

globalization, privatization, urbanization, industrialization, etc. Today’s youth are facing many 

emerging issues such as global warming, famines, poverty, suicide, population explosion as well 

as social, emotional, physical and psychological issues. It is true that current generation needs to 

be skilled in order to get employment. It is very much important to get skills and only then a 

country can think about its bright future. Nowadays many countries especially India is facing 
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these problems that a person is knowledgeable but not skilled enough to do a particular job. India 

has a demographic advantage of the largest youth population in the world. According to the India 

Skills Report 2015, it was established that India lacks in the development of skills. Of all the 

students applying for roles in the labour market, a mere 1/3rd of the number had the appropriate 

skills to match the requirement of the employers. Though we have sufficient manpower but they 

are not skilled enough to get a job. A skill gap is a considerable gap between the skills required 

by the workforce and their current attributes and capabilities 

Importance of Skill Development 

According to the National Skill Development Corporation (NSDC), Skills can be classified into 

four levels : 

1) Semi skill -which refers to skills that can be acquired through short-term courses which 

focused interventions and on the job training 

2) Skilled- which refers to skills that are specific to the occupation that can be acquired 

through technical or vocational training 

3) High skilled -which refers to skills involved in highly technical or commercial level 

operations and can be acquired through degrees, diplomas and post graduate education. 

4) High skilled with specialization -which refers to the skills with high specialization 

involving research and design that can be acquired through doctorate or many years of 

work experience in a specific sector or area 

(WHO) defines Life skills as the abilities for adaptive and positive behavior that enable 

individuals to deal effectively with the demands and challenges of everyday life. Life skill has 

been classified into three broad categories: 

 • Thinking skills: Thinking skills are the skill that enhances the logical faculty of the brain 

using an analytical ability, thinking creatively and critically, and developing problem-solving 

skills and improving decision-making abilities.  

• Social skills: Social skills include interpersonal skills, communication skills, leadership skills, 

management skills, advocacy skills, co-operation and team building skills, etc. 

 • Emotional skills: Emotional skills, involves, knowing and being comfortable with oneself. 

Thus, self– management, including managing/coping with feelings, emotions, stress and resisting 

peer and family pressure 
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LIFE SKILL EDUCATION 

 According to UNICEF, Life Skills are a behavior change or behavior development approach 

designed to address balance of three areas: 

 • Knowledge  

• Attitude  

• Skills. 

 The world bodies such as UNICEF, UNESCO, and WHO list the ten core Life Skills as:  

1) Self-awareness 

2)  Critical thinking 

3)  Creative thinking 

4)  Decision making  

5)  Problem Solving 

6)  Effective communication 

7)  Interpersonal relationship  

8)  Empathy 

9)  Coping with stress  

10) Coping with Emotions 

Challenges and opportunities of Skill Development 

Skilled workforce is necessary for economic development. Some sectors, such as 

agriculture, food processing, heavy industries, textiles, tourism, construction sector, healthcare, 

transportation and infrastructure etc. are vital for economy and engagement of skilled workforce 

in such sector is a major concern for any country. India is facing lot of challenges in skill 

development in view with the current infrastructure and the policy frame work. Some of the 

challenges are as follows: 

Mobilization: The enrolment of the students for the vocational education and training has 

become extremely challenging task, because the outlook of people associated with skill 

development is still very traditional. 

Insufficient capacity: In the educational institutions throughout the country there is an 

inadequate infrastructure facilities, because of this there is a huge demand for skilled labor. 

There are not many trained and skilled trainers available.  
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Brainstorming: It helps the students to generate ideas quickly and spontaneously as 

students use their imagination to think out of the box 

Classroom Discussions: This activity provides opportunities for students to develop the 

skills in listening, assertiveness and empathy. 

Skills Mismatch: There is a lack of industry and faculty interaction as the skill sets 

provided by the educational and training institutes do not end up suiting the employer’s 

requirements. As a result though the people may be skilled but they do not get employment.  

Conclusion  

Skill development is the most important aspect for the development of our country. 

According to the India Skills Report 2015, it was established that India lacks in the development 

of skills. Of all the students applying for roles in the labor market, a mere 1/3rd of the number 

had the appropriate skills to match the requirement of the employers. Though we have sufficient 

manpower but they are not skilled enough to get a job. A skill gap is a considerable gap between 

the skills required by the workforce and their current attributes and capabilities. A relevant and 

proper implementation of life skill education is a need of an hour, for today’s society. Imparting 

life skills education to the students can be helpful as it specifically addresses the needs of 

children, helps in motivating, providing practical, cognitive, emotional, social and self-

management skills for life adjustments. 
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ABSTRACT 

Education is the process of learning and knowing, which is not restricted to our school 

textbooks. It is a holistic process and continues through our life. Even the regular happenings and 

events around us educate us, in one or the other way. It would not be an exaggeration to say that 

the existence of human beings is fruitless without education. An educated person has the ability 

to change the world, as he/she is brimming with confidence and assured of making the right 

moves. 

Media itself means a method of communication. Educational media refers to channels of 

communication that carry messages with an instructional purpose. They are usually utilized for 

the sole purpose of learning and teaching 

Mass media is one way of taking the quality education, more so the specialised education 

to anywhere in the country. The mass media helps delivery of education to any far away places 

in real time and it is most cost effective. Several experiments have been carried out and now 

there is operational system, which tries to take the tele-education programmes on 24 hour 

channels. There is need to integrate this media into education system. Even today only, a small 

number of schools and colleges are equipped to receive and use the programmes for their 

students 

Keywords: Education media mass media 

Media in Education 

Introduction 

Education is the process of learning and knowing, which is not restricted to our school 

textbooks. It is a holistic process and continues through our life. Even the regular happenings and 

events around us educate us, in one or the other way. It would not be an exaggeration to say that 

the existence of human beings is fruitless without education. An educated person has the ability 

to change the world, as he/she is brimming with confidence and assured of making the right 

moves. It Makes Better Citizens, Ensures A Productive Future, Opens New Vistas, Spreads 
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Awareness, Helps In  Decision-Making, Bolsters Confidence. Use of Educational Media is 

essential for teaching & learning process. Media can be utilized in almost every discipline to 

enhance learning in class and out of class. 

These media is helpful to all types of learners having different Learning Styles- visual, 

auditory and kinesthetic. It keeps the learner focused and actively engaged in teaching learning 

process in classroom 

Meaning of media 

Media itself means a method of communication. Educational media refers to channels of 

communication that carry messages with an instructional purpose. They are usually utilized for 

the sole purpose of learning and teaching 

II Review of related literature 

Social media is the platforms that enable the interactive web by engaging users to 

participatein, comment on and create content as means of communicating with their social graph, 

other users and the public which have content formats including text, video, photographs, audio, 

PDF and PowerPoint.(Cohen, 2011). It can be said that social media is the tools, services, and 

communication facilitating connection between peers with common interests. 

Singh Ritakumari :This study focused on the use of different educational media and multimedia 

in teaching learning processes. It also highlighted the various classifications of these media. 

Preeti   This paper is showing the relationship between the media and education. It contains the 

role and importance of media in providing education, rural education and for environmental 

awareness. It also talks about the use of media in classroom and in the teaching learning process. 

III Research design and methodology 

Objectives 

 To study the effect of media on education  

 To study the effect of media on male and female students performance. 

Hypothesis 

 There is a significance relation  media and education 

 There is a significance difference between male   and female students performance 

Design of the study 
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  The research design includes the process of sample selection, methods of procedure to be 

followed, measurements, and comparison and other analyses to be made. The present study is a 

experimental research study. 

Sample of the research 

The investigator has selected 30 students of each group studying in X th class of SPJG 

High school   at Munavalli,  savadatti taluka of Belagavi district of Karnataka state  

Method  

. The investigator has selected two group of 30 students for this research. One of the 

experimental group and another one is controlled group. The investigator teach the Scince 

subject selected lesson for experimental group, for five days  using LCD And other innovative 

tools and conduct a test. And same way controlled group learns in traditional way, And at the 

end investigator conduct a test for both groups And scores are mentioned in below table. 

Sl no Experimental group Controlled group Total 

 Male Female Total  Male Female Total  

1 15 15 30 15 15 30 60 

Analysis and Result 

To analyze the data the investigator calculate the mean and standard deviation.  

Sl.no Experimental group Controlled group Total 

 Male Female Total Male Female Total  

 15 15 30 15 15 30 60 

Mean 26.27 26.33 26.3 20.6 20.4 20.5  

SD 2.5955 2 .0889 2.3422 2.1956 1.7066 1.9511  

 

The above table shows that the scores of Experimental group and controlled group, The 

mean score of this group is  26.3      and SD is       And controlled group mean score is  20.5       

and SD is       . This shows that the experimental group score is higher than the controlled group.  

The uses of ICT tools ,LCD power point presentation in teaching and learning process the 

teaching is very effective than the traditional teaching. Use of Educational Media is essential for 
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teaching & learning process. Media can be utilized in almost every discipline to enhance learning 

in class and out of class. 

The use of media in teaching- learning process has also several advantages. Media could 

raise the students’ interest of the lesson and media is important to lead students’ attention. Media 

increase students’ responsibility to control their own learning. In brief, we can say that the use of 

media in teaching- learning activity is good 

  Conclusion 

The relevance of theses media in classroom is immeasurable in teaching and learning 

process. The teachers should develop skills and abilities to use this media for instructional 

purposes. Governments and school administrators should make efforts to ensure that educational 

media and multimedia is included in school curriculum at the elementary and higher levels to 

increase awareness of this media. 

Mass media is one way of taking the quality education, more so the specialised education 

to anywhere in the country. The mass media helps delivery of education to any far away places 

in real time and it is most cost effective. Several experiments have been carried out and now 

there is operational system, which tries to take the tele-education programmes on 24 hour 

channels. There is need to integrate this media into education system. Even today only, a small 

number of schools and colleges are equipped to receive and use the programmes for their 

students 
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ABSTRACT 

The Covid-19 pandemic created a lot of challenges in the Indian education system. At 

such a time, understanding these challenges is key to solving them for better crisis management 

in education. The novel corona virus COVID-19 presents a real challenge and a real 

responsibility. The COVID-19 pandemic has affected every aspect of human endeavour and 

none more so than education.  At the height of the crisis, over 1.725 billion learners were not 

receiving any education worldwide. Post covid-19, the world will be a different place. 

Understandably, the impact of the pandemic has already been felt on education sector. It is 

reasonable to assume that this impact will be here to stay for a fairly long time. This pandemic is 

clearly a sign of changing times and human behaviour. It is also an event that has given rise to 

push to digitalization of businesses, especially in the education sector. This paper focus on the 

Educational challenges in Teaching and Learning due to covid-19 and to prepare educators to 

bring the best of online education into the classrooms, offering the students a powerful learning 

experience, which lacked good education or quality resource access due this pandemic. Most of 

the suggested approaches to providing education in this time of crisis have cantered around the 

use of technology New data-based technologies are opening up ways to transform practices, 

structures and even cultures in schools. 

KEY WORDS:    EDUCATIONALCHALLENGES, COVID-19, TECHNOLOGY. 

INTRODUCTION 

The Covid-19 pandemic created a lot of challenges in the Indian education system. At such 

a time, understanding these challenges is key to solving them for better crisis management in 

education. 

As the novel corona virus COVID-19 spreads across the world with more cases and 

deaths globally health and government officials are scrambling to get a handle on what the 

World Health Organization (WHO) has officially declared a pandemic. But one method health 

experts and Centres for Disease Control and Prevention (CDC) officials are suggesting to limit a 

person’s risk of exposure or of spreading the virus, which the CDC says is transmitted through 
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droplets from coughs and sneezes between people who are up to six feet apart from one another 

is “social distancing.”  

Social distancing means keeping people apart to minimize the chances of catching 

COVID-19 and to reduce the chances of spreading the disease. Implementing social distancing 

can be done at the individual level which is focused on a person not catching COVID-19 or at a 

population level to slow the spread of the pandemic across large groups of people. The public 

health powers governments have to close schools and businesses, restrict travel, and impose stay-

at-home orders. These powers are now being summed up under the term “social distancing,” but 

they are being implemented differently around the world. Social distancing is a powerful 

disease control tool, but only if we all participate. 

The corona virus outbreak has caused major disruptions to daily life and children are 

feeling these changes deeply. While the return to school will be not only welcome but exciting 

for many students, others will be feeling anxious or frightened. Children may navigate some of 

the complicated emotions they may be facing with going back to school. Schools and parents 

have bigger roles to play with kids being home-bound due to the COVID-19 pandemic. Schools, 

colleges, and universities around the world were closed when COVID-19 struck. But lessons 

didn’t stop when innovative educators turned to remote learning technologies. Some may 

question whether a return is necessary. After all, e-learning has been on the rise during the 

pandemic and is being heralded as the future of education. This disparity is further complicated 

by the digital divide between urban and rural India, leading to issues with consistency and 

quality of learning. Through the crisis, millions of students across Asia and the Pacific have been 

learning and studying using new collaborative digital tools and resources on a massive scale. 

They have been physically apart, but virtually together.  

   Challenges in and prospective solutions for a return to physical classrooms 

However, going back to school will not be plain sailing. Stakeholders from government, 

educational institutions, and regulatory bodies will need to ensure that the return to physical 

learning does not jeopardise the health and safety of the students. 

A phase-wise repopulation of the classrooms, with staggered and rotational rosters, could 

be a prospective solution; only a given number of students, in keeping with social distancing 

norms, would be present in the classroom on any given day, with the remaining students 

attending via live chat rooms. 
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However, stakeholders must prioritise the creation of a blueprint for the students’ 

eventual return to school. For a majority of young schoolchildren across the country, it is not a 

luxury but a non-negotiable necessity. 

TEACHING AND LEARNING 

The field of education faces a tough crisis. Nearly 40 crore students, their parents and 

millions of teachers are wondering what the future holds for them? Will schools, colleges open 

anytime soon? Will there be online classes? Will there be exams? The Covid-19 pandemic is 

expected to last nearly a year. Given an uncertain situation will they lose a full academic year? 

Meanwhile, teachers are worried whether they would get salaries if the students don’t pay fees. 

Most of the suggested approaches to providing education in this time of crisis have 

cantered around the use of technology. The Internet is the overwhelming choice for the transport 

of content while the actual delivery has been achieved using all flavours of learning management 

systems, custom developed platforms and standalone applications. A close second has been the 

use of cellular networks coupled with smart phones that allow for a rich multimedia experience. 

The real challenge has been the development of quality materials that could prove a viable 

substitute for the face-to-face experience. Traditional teachers have never been trained in the 

development of materials required for non-face-to-face delivery, and the vast majority is not 

even aware of the huge collection of Open Educational Resources available in the digital world. 

CHANGING THE WAY WE LEARN 

During Covid-19 pandemic the way we work has changed completely as many are forced 

to work from home. So, the way  learning  needs to change as well. The gig economy is all about 

working remotely. So learning can be  remotely too. Remote learning will also help institutions 

double the intake of students and offer students education at half the cost. This would benefit 

poor students. If states of Tamil Nadu, Uttar Pradesh and Karnataka can give free laptops to 

college students the Government should come forward and give free smart phones to all students 

from below poverty line families. 

RETHINKING- LEARNING 

As lockdown ease and schools start to reopen across our region, it’s as good a time as  to 

take stock and look at the likely future of education. Children who start school from now on will 

grow up to be workers and leaders in a digital-first world that will demand new skills and new 

ways of thinking. In short, education’s age-old three R’S- Reading, Writing, and Arithmetic- are 
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being joined by a fourth: Rethink. New data-based technologies are opening up ways to 

transform practices, structures and even cultures in schools. Technology has changed many 

aspects of our society so students have largely stayed the same, now we have solutions that have 

the potential to transform and improve the system so students can achieve more and develop 

valuable skills with better outcomes. The question for us now is: How can we use technology to 

rethink education?  Many want a systemic shift in which education will move away from “a 

teaching culture to a learning culture.” 

Real-time data, innovations like artificial intelligence (AI), and a range of new devices 

and tools, will help transform the roles and relationships of students, teachers, and parents. 

Students will be empowered to learn for themselves in flexible, often collaborative ways, both 

inside and outside classrooms at their own pace. They will be able to follow their own interests 

and be challenged where appropriate. “The real learning is that learning can be hard”. 

Teachers will have access to individualized real-time data on how well each of their 

students is progressing, scholastically and emotionally so they can devise new challenges and 

offer appropriate support for each child to move ahead. 

Parents will be better connected to, and involved with, their child’s education with certainty, 

detail, and confidence. 

 “Over the past few decades, the focus has been heavily weighted on the classroom 

experience. I think we will see a shift where schools will create a foundation of inclusive, 

flexible, data-driven buildings and spaces that will enable students to learn beyond those walls.” 

SOME IMPORTANT WAYS IN WHICH EDUCATION WILL CHANGE IN THE 

COVID-19 TIME: 

Blended learning: The classroom will be supplemented by online coursework. This way, 

students may be required to physically attend classes on fewer days and will be free to study at 

their own pace. This will also give them adequate time to assimilate information. 

Training of teachers: All the teachers will have to be trained for online teaching as well. 

This will go a long way to ensure that they are comfortable with technology and will be able to 

seamlessly switch between online and offline modes of teaching the curriculum. And above all, 

teachers will feel empowered to deliver a more impactful lecture than before. 

Use of Artificial Intelligence (AI) will help personalize the learning experience for 

every child: Soon, educators will use technology to offer a learning experience that is uniquely 
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suited to a child's learning needs. The blended approach to learning, in turn will help all types of 

students, since they will have the opportunity to engage with different types of content such as 

video, audio, presentations, thereby increasing the ability to personalize learning. 

Technology may help in compensating some of the downsides of social distancing: 

Texting, email, and apps like Skype and Face Time can definitely help people stay in touch. “We 

are fortunate to live in an era where technology will allow us to see and hear our friends and 

family, even from a distance”. Even so, those modes of communication don’t entirely replace 

face-to-face interactions, “When we interact with other people, a lot of the meaning conveyed 

between two people is actually not conveyed in the actual words, but in nonverbal behaviour”. A 

lot of those subtleties of body language, facial expressions, and gestures can get lost with 

electronic media. “They’re not as good as face to face interactions, but they’re infinitely better 

than no interaction,” say experts. 

Role of teachers will need to be redefined: With information readily available just a 

click away, the role of a teacher from that of a 'knowledge-giver' will gradually move to one of a 

'facilitator' in the development of learners and helping them to become life-long learners. 

Technology will be used effectively by teachers on tasks such as paper-setting, evaluating and 

grading: This will help the teachers focus more effectively on teaching and course improvement. 

Interactivity and engagement in a physical classroom will have to be built into the 

online learning programs to keep students engaged: Physical classrooms offer a high degree 

of interactivity with the teacher and also among students. Educators will have to bring in a lot of 

innovations to bring in the element of interactivity and collaboration in their e-learning modules. 

Social Distancing principles will have to be incorporated: As and when schools, coaching 

centres and other educational institutions open up for Covid-19, the new social distancing rules 

will necessarily change the existing ways of imparting education. Schools might consider 

working in shifts, classrooms will follow strict sanitization processes and social distancing will 

become a norm for all activities. It must also be pointed out that amidst the social distancing, 

self-isolation and online studies in the current quarantine times; it is but natural that children are 

facing unprecedented levels of anxiety. Unable to hang out with their friends, peers and 

classmates like they used to, and not being able to expand their energy on sports, must not be 

easy on them. It is important that as educators, we take the responsibility to equip them with 
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suitable coping mechanisms and help them to build and strengthen their connections with 

supportive adults, including their teachers. 

 “It is important for schools to hold both structured and unstructured conversations 

around the pandemic and lockdown to allow the students the opportunity to express their 

concerns and use this time as a learning opportunity. Ensuring regular interactions with peers and 

teachers plays a significant role in helping children adjust with the transition as is being expected 

at these unprecedented times”.  

CONCLUSION 

As the multitude of solutions is implemented, a different world of education will slowly 

unfold. Some experiments will undoubtedly fail, while others will be immensely successful. 

When the dust settles, we are bound to see a brand-new educational landscape, impacted and 

reshaped at all levels. Schools with a high level of attention being paid to hygiene and the 

introduction of innovative approaches to keeping naturally social children at safe distances and 

will undoubtedly see a huge move towards the induction of technology in every aspect of the 

teaching-learning experience. We can expect to see an immense improvement in the quality of 

materials available at all class levels as the move away from face-to-face classes’ gains 

momentum around the globe and finally usher in the era of world class “open” content easily 

accessible to all learners worldwide. 
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BENEFITS AND CHALLENGES OF GOODS AND SERVICES TAX (GST) IN INDIA 

Dr. Bharati M. Averi  

ABSTRACT  

Goods and Services Tax popularly known as GST, a single tax on the supply of goods 

and services, right from the manufacturer to the consumer. Credits of input taxes paid at each 

stage will be available in the subsequent stage of value addition, which makes GST essentially a 

tax only on value addition at each stage. The introduction of GST in India is a big step in the 

direction of improving the country’s ranking in the ease of doing business. Among other 

benefits, GST is expected to improve the ease of doing business, in tax compliance, reduce the 

tax burden by eliminating tax on tax, improve tax administration, mitigate tax evasion, broaden 

the organised segment of the economy and boost tax revenues for the exchequer.  Being the 

single best tax reform undertaken by the Government in 70 years of Independence coining the 

concept of ‘One - Nation, One - Market, One - Tax’, GST has put forth a number of challenges 

and myriad problems for the overall growth and development of Indian economy. It is in the 

above perspective; this paper highlights the background, objectives, benefits and the challenges 

of GST in the present tax scenario in India. 

Keywords: GST, Tax Evasion, GDP, Tax system in India, One Nation - One Tax. 

I. INTRODUCTION:  

Goods and Services Tax (GST), a historical tax reform since independence, which is 

expected to transform the indirect taxation landscape in the country, came into effect from July 

1, 2017. Heralded as a „destination tax‟, the GST is a tax on goods and services which will be 

paid at the point of receiving. GST will be levied on all transactions such as sale, transfer, 

purchase, barter, lease or import of goods and/or services. Involving both the Central and State 

levies, GST will be administered together by the Centre and the States.  

 The biggest tax reform since independence, GST will pave the way for realisation of the 

goal of One Nation - One Tax – One Market. Thus, GST is expected to make movement of 

goods freer across the country making life easier for manufacturers, producers and investors. 

Under GST, each good or services will be taxed at one of the following four rates: 5%, 12%, 
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18% and 28% or it could be exempted from tax. There is a special rate of 0.25% on rough 

precious and semi-precious stones and 3% on gold. Under GST regime, exports and supplies to 

SEZs are zero rated and all the taxes paid while purchasing and manufacturing the goods 

including the taxes paid on raw material and services are returned to the exporter to make the 

exports competitive. The sellers or service providers collect the tax from their customer, who 

may or may not be the ultimate customer, and before depositing the same to the exchequer, they 

deduct the tax they have already paid. This tax seeks to align the Indian taxation system with the 

global standards and norms particularly with Europe and USA, the main trading partners.   

II. OBJECTIVE OF STUDY : 

The study has following objectives:  

1. To cognize the concept of GST  

2. To study the features of GST  

3. To evaluate the advantages and challenges of GST  

4. To furnish information for further research work on GST  

III. GST: A NEW BEGINNING FOR INDIA   

The Good and services tax (GST) is the biggest and substantial indirect tax reform since 

1947. GST is a destination based single tax on the supply of goods and services from the 

manufacturer to the consumer, which has replaced multiple indirect taxes levied by the Central 

and the state governments, thereby converting the country in to a unified market. The main idea 

of GST is to replace existing taxes like VAT, excise duty, service tax and sales tax. It will be 

levied on manufacture sale and consumption of goods and services. GST is expected to address 

the cascading effect of the existing tax structure and result in uniting the country economically. It 

is not an additional tax but it is a system to examine the interstate transactions of goods and 

services and to further assure that the tax should be received by the importer state as GST is a 

destination based tax. 

The introduction of GST at the Central level will not only include comprehensively more 

indirect Central taxes and integrate goods and service taxes for the purpose of set-off relief, but 

may also lead to revenue gain for the Centre through widening of the dealer base by capturing 
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value addition in the distributive trade and increased compliance. It is a comprehensive tax 

regime levied on manufacture, sales and consumption of goods and services.  

There is no separate Service Tax Act and Service Tax Department in India and taxes on 

services in our country are governed by some of the provisions of Finance Act, 1994 and Service 

Tax Rules, 1994 and the department concerned is Central Excise department. In our country the 

whole service sector is not taken under the service tax net and instead a selective approach is 

adopted. In 1994 only three services were brought under service tax net and the number has been 

increasing every year since then. Today, the number of services under the service tax net is near 

about 100. 

IV.  CENTRE - STATE ADMINISTRATION OF GST 

A significant feature of constitutional 101st amendment Act, 2016 which paved the way for 

introduction of Goods and Services Tax in India has the provision relating to constitution of the 

GST Council. The structure of the Council is unique and comprises of the Union Finance Minister 

Chairman of the Council, the Union Minister of State Revenue and the State Finance Ministers of 

29 states and two union territories with legislature Delhi and Pondicherry. The guiding principle of 

the GST Council is to ensure harmonisation of different aspects of GST between the Centre and 

the States as well as among States with a view to develop a harmonised national market for goods 

and services within India.  

The GST network is entrusted with the following major functions: 

▪ Facilitating registration  

▪ Filing of returns  

▪  Providing MIS reports to the Centre/State Governments  

▪ Accounting of fund transfers between central and state governments  

▪  Matching of tax payment details with authorised banks  

▪  Running the matching engine for matching, reversal and reclaim of ITC 

 One of the main objectives of GST would be to eliminate the cascading impact of taxes on 

production and distribution cost of goods and services. GST is proposed to fulfil the following 

objectives:   
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GST would eliminate the multiplicity of indirect taxation and streamline all the indirect taxes 

which would be beneficial for manufacture and ultimate consumer.  

▪ GST would be able to cover all the shortcomings of existing VAT system and 

hopefully serve the economy health.   

▪ Incidence of tax falls on domestic consumption  

▪ The efficiency and equity of system is optimized   

▪ There should be no export of taxes across taxing jurisdiction  

▪ The Indian market should be integrated into single common market  

▪  It enhances the cause of co-operative federalism. 

V. MAJOR BENEFITS OF GST   

Kelkar (2009) has concisely summarized the expected benefits of GST in the following 

words: “It will bring about a phase change on the tax firmament by redistributing the burden of 

taxation equitably between manufacturing and services. It will lower the tax rate by broadening 

the tax base and minimizing expectations. It will reduce distortions and foster a common market 

across the country and reduce compliance costs. It will promote exports…perhaps more 

importantly, it will spur growth.” 

 In general, GST is expected to benefit and empower citizens in the following ways:  

1. Reduction in overall tax burden  

2. No hidden taxes  

3. Development of a harmonised national market for goods and services  

4. Higher disposable income in hand for health, education and essential needs  

5. Consumer to have wider choices  

6. Increased economic activity  

7. More employment opportunities  

8. GST provide comprehensive and wider coverage of input credit setoff, you can use 

service tax credit for the payment of tax on sale of goods etc.  

9. CST will be removed and need not to pay. At present there is no input tax credit 

available for CST. 
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10. Many indirect taxes in state and central level have been included under GST. As such 

we need to pay a single GST instead multiple taxes.  

11. Uniformity of tax rates across the states  

12. Ensure better compliance due to aggregate tax rate reduction  

13. By reducing the tax burden the competitiveness of Indian products in international 

market is expected to increase and thereby development of the nation  

14. Prices of goods are expected to reduce in the long run as the benefits of less tax burden 

would be passed on to the consumer.  

VI. MAJOR ISSUES AND CHALLENGES FOR IMPLEMENTATION OF GST IN 

INDIA  

GST as the new system of taxation has been acknowledged as beneficial in a number of 

ways, there remains concerns‟ regarding its implementation. The need of the hour is that the 

Centre government as well as the State governments need to be pro-active in order to resolve 

the following issues:  

1. Transitional Issues: There are many areas which have to be addressed as s apart of 

transition to GST. There are concerns about registration, carry forward of credits and taking 

ne credits, pending refund/rebate claims, review of contracts, Etc. The need for smooth 

transition is imperative for success of GST. 

2. Revenue Sharing Mechanism: The dual GST model will off-set certain industry from 

Centre to States thereby reducing revenue generation for the Centre. The challenge is multi-

fold – proper revenue accounting and collection, technological up-gradation, revamping 

baking channel for State-wise revenue allocation, political support, etc.  

3. Dealing with Transitional Issues: The transition to GST will affect such schemes and 

a great amount of uncertainty will hover over all these areas for businesses leading to 

confusion and administrative issues. The challenge for the Government is to make the 

transition a smooth exercise.   

4. Centralised Administration for Large Units: The respective State GST may not 

exempt such units. The challenge would be to provide ease of compliance to such units. For 

large tax paying units, the concept of centralized registrations, credit/set off and payment 

should be introduced to avoid multiplicity of compliances under different taxing jurisdictions 

and it should be under the Central GST.  
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5. Managing Explosion of Assesses: The dual GST model will widen the tax net by 

taxing every economic supply in the distribution network. This will lead to an explosion of 

assesses. It will not only add a new flavour to GST but will also align India with global tax 

system. Though it will generate revenue in a neutral and transparent way, the Government 

will have to ensure that the ultimate consumer is not burdened with tax beyond his capacity.  

6. Impact on Small Business Enterprises: the impact of GST on small enterprises if 

often cited as a concern.  

a. Those below the threshold of Rs. 20 lakh (Rs. 20 lakh in case of specified) who need 

not to register under the GST. Practically they can only be in business to consumer 

traders/manufacturers/food service providers.  

b. Those between the threshold and composition turnover of Rs. 75 lakhs have the option 

to pay 2.5% in case of manufacturers and 1% in the case of traders. Practically they can only 

be in business to consumer traders/manufacturers/food service providers.  

7. Nature of taxes: The taxes that are included in GST would be excise duty, 

countervailing duty, cess, service tax, and state level VATs among others. Interestingly, there 

are numerous other states and union taxes that would be still out of GST.  

8. Number of Enactments of Statutes: There will two types of GST laws, one at a 

centre level called CGST and the other one at the state level called SGST. There are different 

tax rates for goods and services at the Central Level and at the State Level, and further 

division based on necessary and other property based on the need, location, geography and 

resources of each state.  

 9. Rates of Taxation: It is true that a tax rate should be devised in accordance with the 

state’s necessity of funds. Whenever states feel that they need to raise greater revenues to 

fund the increased expenditure, then, ideally, they should have power to decide how to 

increase the revenue.   

 10. IT Infrastructure: IT infrastructure will play a vital role in full implementation of 

IGST as union will electronically distribute IGST to states. To grapple the data base a strong 

network is required which is managed by GSTN (Goods and Service Tax Network). GSTN 

has major responsibility to tackle biggest challenge of IT infrastructure in a time bound 

manner.  
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11. Other Issues: Union government need to coordinate with 30 states for „input credit, 

due to transfer of credit in SGST.  

⮚   State tax officials need training and development from time to time for implementation 

of GST. Further, GST law heavily banks on IT and hence proper training has to be given 

to departmental officers for effective usage and implementation.  

⮚   Assessing the manner and quantum of input credit as available under GST  

⮚   Analysing the impact of other laws and integration with customs and Foreign Trade 

Policy  

⮚   Evaluation of the competiveness and the demand for the products in the backdrop of the 

new GST rate structure to ensure that products are neither overpriced nor under priced. 

⮚   Analysts say that real estate market will be cramped by GST and it may result in 12% 

down turn in demanded of new houses because of increased cost up to 8%.  

VII. CONCLUSION AND SUGGESTIONS   

Financial experts say that the lower GST rate may lead to a decline in inflation. With a 

successful implementation of the GST, powered by the GSTN, India is looking forward to 

make major gains in the ease of doing business criteria. The implementation is expected to 

boost businesses and propel the economy’s growth trajectory. It can be concluded from the 

above discussion that GST will provide relief to producers and consumers by providing wide 

and comprehensive coverage of input tax credit set-off, service tax set off and subsuming the 

several taxes. Efficient formulation of GST will lead to resource and revenue gain for both 

Centre and States majorly through widening of tax base and improvement in tax compliance. 

It can be further concluded that GST will have a positive impact on various sectors and 

industry.  

 Although implementation of GST requires concentrated efforts of all stakeholders viz. 

Central and State Government, trade and industry. Thus, necessary steps should be taken.   

Last but not the least, it can be said that in spite of number of challenges and problems, GST 

ushers a transparency to measure taxes levied on a product, bringing an end  to the host of 

hidden and embedded taxes that were  been paid so far. GST is anticipated to facilitate free 

flow of goods and services across the country and therefore, has the potential to add up to 2% 
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to India’s GDP. Further reduction in multiplicity of taxes will lead to confidence building of 

foreign investors thus giving a boost to Foreign Direct Investment in the country.  
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A STUDY OF PROBLEMS FACED BY TEACHERS AND STUDENTS ON ONLINE 
TEACHING AND ONLINE LEARNING DURING PANDEMIC 

Mrs. SARASWATHI B 

Research Scholar. 

ABSTRACT 

The spread of pandemic has lead to suffer common man in a ruthless manner,. The basic 
amenities like food, health, clothing become expensive than ever. The disruption to education 
and learning was mammoth and it leads to the concept of “ONLINE LEARNING”. The 
Cambridge Dictionary defines it as ‘learning done by studying at home using computers and 
courses provided on the internet’. 

KEYWORDS: Online learning,education. 

Online learning – 

E-learning or online learning is an on-line education defined as the self-paced or real-time 
delivery of training and education over the internet to an end-user device” (Lee & Lee, 
2006) 

Education- 

John Dewey (1978) in the broadest sense, education is the device by which a social group 
continues to exist, renew itself, and defend its ideas. 

Statement of the Problem 

The purpose of the present study was to know the    problems faced by the   teachers and students 

on online teaching and learning during pedamic-19 from Dharwad District. Hence, the present 

study is stated as: “A Study of Problems faced by Teachers and Students on Online 

Teaching and Online Learning during Pandemic in Dharwad District”. 

Need and Importance of the study 

Teaching online benefits both students and faculty. Online teaching provides instructors with 

greater flexibility to address varying learning styles and use different technologies. The Internet 
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has significantly changed how we communicate with one another as well as how we access, 

share and facilitate information. The issue is no longer one of how to use technology to teach, 

but one where teachers acknowledge the way the world is already developing, and understand 

the significance of online literacy and the role that collaboration and online engagement plays in 

student learning and their future workplace environment. Software and technology changes very 

rapidly, can be difficult to keep up with these developments. It is important therefore to focus on 

understanding effective pedagogical strategies for online teaching rather than the technology 

itself. 

The role of teachers at all level is very important for the progress of the nation. Teachers 

are builders of the future 0f nation in a dynamic, developed and enriched manner so the teachers 

should have favorable attitude towards teaching. Due to the effect of covid-19, schools and 

colleges had come to stay away from education; the academic progress of students and teaching 

had been hampered throughout the year.  Deprivation, physical and mental problems and 

separation from classmates were deliberately studied here in the present study. 

Objectives of the Study 

The following objectives were framed for the present study 

1. To study the problems faced by married and unmarried teachers  with respect to online 

teaching 

2. To study the problems faced by teachers from nuclear family and joint family with respect to 

online teaching. 

3. To study the problems faced by rural and urban schools students with respect to online 

learning. 
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4. . To study the problems faced by students who have 0-2 siblings, 3-5siblings and above 6 

siblings students with respect to online   learning. 

Hypotheses of the Study 

1. There is no significant difference between the problems faced by married and unmarried 

teachers  with respect to online teaching 

2. There is no significant difference between the problems faced by teachers from nuclear 

family and joint family with respect to online teaching. 

3. There is no significant difference between the problems faced by rural and urban schools 

students with respect to online learning. 

4. There is no significant difference between the problems faced by students who have 0-2 

siblings, 3-5 siblings and above 6 siblings students with respect to online learning with 

respect to online   learning 

Variables Considered in the Study 

The following variables are considered in the study. 

Independent Variables 

I. Problem faced by teachers on online teaching 

a. Marital status          :( Married and Unmarried) 

b. Family type              : (Nuclear and joint Family) 

 

II. Problem faced by students on online learning 

a.   Location           : (Rural and Urban) 

b.  Siblings                  : (0-2, 3-5, and above 6siblings) 

Limitations of the Study 



 
 
 

    252 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

1. The sample was restricted to Dharwad district only. 

2. The present study is confined to the teachers and students of secondary schools only. 

3. The present is study is limited to 130 teachers and 1120 students from secondary 

schools. 

4. The present study is online teaching and online learning of teachers and students during 

pendamic-19 only. 

Definitions of technical terms: 

1. Online Teaching:  Online teaching is the process of educating others via the internet. Various 

methods can be used, such as one-on-one video calls, group video calls, and webinars. You can 

start teaching from any location (home, coffee shop, co-working space) and enroll students from 

various backgrounds and geographical areas. 

2. Online learning:  Online learning can be done by combining several types of learning 

resources such as documents, pictures, video, and audio in learning. This learning can be used 

by students by viewing or reading. The source of learning like this is the main capital in 

developing online learning. Because, if the teacher’ package is interesting for possible learning 

and based on the students’ characteristics, the learning objectives can be attainable even in 

online activities. 

3. Problems faced:  Teachers and students have faced many problems during pandemic of 

covid-19 with lots of technical, environmental, family, personal, health issues while their 

teaching and learning with respect to online programmed. 

Design of the Study 

 Method Used 
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Descriptive method was a Research that blends quantitative and qualitative data to provide with 

relevant and accurate information. A time-efficient research method, The descriptive research 

method primarily. the present study is taken by using descriptive survey method of research to 

know the problems faced by the teachers and students with respect to their online teaching and 

online learning during pandemic covid-19. 

Sample 

For the present study a total number of  130  out  of which  54 male  teachers and 76 female 

teachers and  there were total 1120    out of which 431 boys and 689 girls students   were 

selected by using random sampling technique. 

Tools used 

1. Teachers Questionnaire: Teachers online questionnaire for problems faced on online 

teaching developed by the investigator and research guide. (2020) 

2. Students Questionnaire: students online questionnaire for problems faced on online 

learning developed by the investigator and research guide. (2020) 

3. Personal information:  Personal information of both teachers and students were collected 

for the dependent variables. 

Statistical Techniques Used 

To know the problems faced by the teachers and the students with respect to their online 

teaching and online learning during pandemic covid-19. To know the results of the study for data 

analysis the following statistical techniques were used. 

 Differential analysis 

 One way ANOVA 
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 Simple correlation  and regression analysis 

 

Major Findings 

1. Married and Unmarried background teachers working in secondary school do not differ on 

problems faced in Online Teaching during Pandemic 

2. Teachers from Joint Family background faced more problem in Online Teaching during 

Pandemic than the teachers from Nuclear Family background teachers of secondary 

school. 

3. There is huge gap of resources among poor and rich students, urban and rural students. 

4. Technical issues like abrupt disconnect, network issues, slow data, power cut etc has 

hampered the smooth learning by students. 

5. One of the major problems of covid-19 faced by students in online classes is  lack of 

discipline 

6. During online learning the students were didn’t focus on studies effectively. 

7. 3-5 siblings’ background students faced more problems in Online Teaching during 

Pandemic of covid-19 than the 0-2 siblings background students studying in secondary 

schools. 

8. Above 6 siblings background students faced more problems in Online Teaching during 

Pandemic of covid-19 than the 0-2 siblings background students studying in secondary 

schools. 

9. Above 6 siblings background students faced more problems in Online Teaching during 

Pandemic of covid-19 than the 3-5 siblings background students studying in secondary 

schools. 
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10. Overall mean comparison indicates that, above 6 siblings background students faced more 

problems with respect to Online Teaching during Pandemic of covid-19 and followed by 

3-5 siblings  0-2 siblings background students studying in secondary schools respectively 

indicated less problems 

Conclusions 

From the findings of the present study the following conclusions are drawn. 

1. Higher the scores indicate lower the problems and lower the score indicate higher the 

problems in Online Teaching during Pandemic of covid-19 than the Female teachers working in 

secondary school. 

2.Higher the scores indicate lower the problems and lower the score indicate higher the 

problems in Online Learning during Pandemic of covid-19 of Rural Students, Girls students, 

Kannada and Urdu Medium Students and Government schools students studying in secondary 

schools. 
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zÁ¸À ¸Á»vÀå ªÀÄvÀÄÛ vÀvÀé¥ÀzÀ ¸Á»vÀå C£ÀÄ¸ÀAzÁ£À 

qÁ. £ÁUÀgÁd zÀAqÉÆÃw 

¸ÀºÁAiÀÄPÀ ¥ÁzsÁå¥ÀPÀ 

²æÃ UÀ«¹zÉÞÃ±ÀégÀ PÀ¯Á, «eÁÕ£À ªÀÄvÀÄÛ ªÁtÂdå ªÀÄºÁ«zÁå®AiÀÄ, PÉÆ¥Àà¼À. 

 

PÀ£ÀßqÀ £ÀqÀÄ ««zÀ ¸ÀA¸ÀÌøw ¥ÀgÀA¥ÀgÉ ºÉÆ¢Ý ¤AwgÀÄªÀ £ÁqÀÄ. £ÁqÀÄ ¨É¼ÀVzÀ C£ÉÃPÀ ¢üÃªÀÄAvÀ 

ZÉÃvÀ£ÀUÀ¼À£ÀÄß d£Àä¤ÃrzÀ ¥ÀÄtå¨sÀÆ«ÄAiÀiÁVzÉ. F ªÀiÁvÀÄ ¸Á»vÀåPÀÆÌ PÀÆqÀ ºÉÆgÀvÁV®è. KPÉAzÀgÉ D¸ÁÜ£À 

ªÀÄ£ÀßuÉ ¥ÀqÉzÀ ZÀA¥ÀÄ ¥ÀgÀA¥ÀgÉ eÉÆvÉUÉ d£ÀªÀÄ£ÀßuÉ ¥ÀqÉzÀ ªÀZÀ£À, QÃvÀð£À, vÀvÀé¥ÀzÀ ªÀÄÄAvÁzÀ ¸Á»vÀåUÀ½UÉ 

¸ÀÈ¶Ö¹zÀ ¸ÀÈd£ÁvÀäPÀ £ÁqÀÄ. CzÀgÀ°è zÀ¸À ¸Á»vÀå-vÀvÀé¥ÀzÀ ¸Á»vÀåUÀ¼ÀÄ ¸Á»vÀåzÀ ªÀÄºÀvÀézÀ ¥ÀæPÁgÀUÀ¼À°è 

MAzÁVªÉ. zÁ¸À ¸Á»vÀå-vÀvÀé¥ÀzÀ ¸Á»vÀå F JgÀqÀÄ MAzÉ £ÁtåzÀ ªÀÄÄRUÀ½zÀÝAvÉ. EªÀÅUÀ¼À gÀZÀ£ÉAiÀÄ ±ÉÊ°, 

DPÁgÀ ¨ÉÃgÉ¨ÉÃgÉAiÀiÁzÀgÀÆ GzÉÝÃ±À MAzÉ. CzÀÄ ¸ÀÄAzÀgÀ ¸ÀªÀiÁd ¤«Äð¸ÀÄªÀzÀÄ. 

ªÀiÁ£ÀªÀ fÃªÀ£ÀªÉÇAzÀÄ ¤gÀAvÀgÀ ºÉÆÃgÁl DvÀ §zÀÄQ£À°è C£ÀÄ¨sÀ«¸ÀÄªÀ ¹» -PÀ», £ÉÆÃªÀÅ £À°ªÀÅ, 

¸ÉÆÃ®Ä UÉ®ªÀÅ, ¸ÀÄR  zÀÄBR DvÀ PÀnÖPÉÆAqÀÄ §AzÀ §ÄwÛ.  F ¨Á¼À §ÄwÛAiÀÄ£ÀÄß ¹»UÀÆ½¹ 

¸À«AiÀÄÄªÀzÀgÀ°èAiÉÄÃ DvÀ£À eÁuÉäAiÀiÁVzÉ. EzÀÄ §Ä¢ÝªÀAvÀjUÉ ¹»AiÀiÁzÀgÀÄ, ªÀÄAzÀªÀÄwAiÀÄjUÉ PÀ»AiÀiÁVAiÀÄÆ 

ªÀiÁ¥ÀðqÀÄªÀzÀÄ ¸ÀºÀd. F £ÉÆÃªÀÅ £À°«£À PÀëtÂPÀ  fÃªÀ£ÀªÀ£ÀÄß £ÀUÀÄ£ÀUÀÄvÀÛ ¹éÃPÀj¹  CzÀ£ÀÄß 

CxÀð¥ÀÇtðªÁV¹PÉÆAqÀÄ ¸ÁUÀÄªÀzÉÃ ¥ÀgÀªÀÄ UÀÄj. EAvÀºÀ UÀÄjAiÀÄ£ÀÄß vÀ®Ä¥À®Ä DvÀ PÉ®ªÀÅ ªÀiÁUÀðUÀ¼À£ÀÄß 

C£ÀÄ¸Àj¸ÀÄvÁÛ£É. CªÀÅUÀ¼À°è C£ÀÄ s̈ÁªÀ ªÀiÁUÀðªÀÅ MAzÀÄ."C£ÀÄ¨sÁªÀ " JAzÀgÉ ªÀÄÆPÀ£ÀÄ ¹»AiÀÄÄ wAzÀAvÉ.  

¹»AiÀÄ C£ÀÄ s̈ÀªÀ DvÀ¤UÁzÀgÀÄ ¨Á¬Ä ©r¹ ºÉÃ¼À¯ÁgÀ.  CzÀ£ÀÄß C£ÀÄ s̈À«¹AiÉÄÃ w½AiÀÄ¨ÉÃPÀÄ.  fÃªÁvÀä -

¥ÀgÀªÀiÁvÀä¤A¢UÉ ¸ÀªÀÄgÀ¸ÀUÉÆAqÀÄ CªÀÄÈvÀvÀéªÀ£ÀÄß,  ªÀÄÄQÛAiÀÄ£ÀÄß ¤gÀAvÀgÀ ºÀA§®ªÀ£ÀÄß PÉÊeÉÆÃr¹ PÉÆqÀÄªÀ 

¸ÁzsÀ£ÀªÉÃ C£ÀÄ s̈ÁªÀ. £ÀªÀÄä zÉÃ±ÀzÀ°è ºÀ®ªÁgÀÄ ¸ÁzsÀÄ ¸ÀAvÀgÀÆ, ±ÀgÀtgÀÄ, C£ÀÄ¨sÁ« PÀ«UÀ¼ÀÄ F C£ÀÄ¨sÀªÀ 

ªÀiÁUÀðªÀ£ÀÄß CªÀ®A©¹zÁÝgÉ. C£ÀÄ¸Àj¹zÁÝgÉ. CAxÀªÀgÀ°è PÀ£ÁðlPÀPÀzÀ ºÀjzÁ¸ÀgÀÄ, ²ªÀ±ÀgÀtgÀÄ, vÀvÀé¥ÀzÀPÁgÀgÀÄ 

CvÀåAvÀ UÀªÀÄ£ÁºÀðgÁVzÁÝgÉ.  EªÀgÀÄ vÀªÀÄä C£ÀÄ s̈ÀªÀ£ÀÄß ªÀZÀ£À, QÃvÀð£À ºÁUÀÆ vÀvÀé¥ÀzÀUÀ¼À ªÀÄÆ®PÀ 

ªÉåPÀÛ¥Àr¹gÀÄªÀgÀÄ.     zÁ¸À ¸Á»vÀå, vÀvÀé¥ÀzÀ ¸Á»vÀå d£À¸ÁªÀiÁ£ÀåjUÉ, ¤Ãw, ¸ÀzÁZÁgÀ, CzsÁåvÀä ºÁUÀÆ 

¸ÁªÀiÁfPÀ jÃw ¤ÃwUÀ¼À£ÀÄß w½¸ÀÄvÀÛ vÀÄA¨Á ªÀÄºÀvÀézÀ ¥ÁvÀæ ªÀ»¸ÀÄvÀÛ §A¢ªÉ. 

vÀvÀé¥ÀzÀzÀ CxÀð 

vÀvÀé JAzÀgÉ ¤AiÀÄªÀÄ,  ¹zÁÞAvÀ, DzsÁåvÀä PÀÄjvÀ aAvÀ£É.  fÃªÁvÀä ¥ÀgÀªÀiÁvÀä£À°è  MAzÁUÀ®Ä 

aAw¸ÀÄªÀ aAvÀ£ÁPÀæªÀÄ M¼ÀUÉÆAqÀ  ºÁqÀÄUÀ¼ÉÃ vÀvÀé¥ÀzÀUÀ¼ÀÄ.  EªÀÅUÀ¼À M¼À ºÀÆgÀt DzsÁåvÀäªÉÃ DVzÉ.  ¨sÀPÀÛ£ÀÄ 

¥ÀgÀªÀiÁvÀä£À §UÉUÉ vÁ½zÀ zsÁå£À, aAvÀ£É, s̈ÀQÛ ±ÀÈzÉÞ, DzsÁåwäPÀ C£ÀÄ s̈ÁªÀ F ¥ÀzÀUÀ¼À°è §UÉ §UÉAiÀiÁV 

ªÉåPÀÛUÉÆArgÀÄªÀzÀÄAlÄ. ±ÀgÀtgÀ ªÀZÀ£ÀUÀ¼ÀAvÉ, ºÀjzÁ¸ÀgÀ QÃvÀð£ÉUÀ¼ÀAvÉ F vÀvÀé¥ÀzÀUÀ¼ÀÄ C§Ä¨sÁ«UÀ½AzÀ 
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gÀZÀ£ÉUÉÆAqÀÄ PÀ£ÀßqÀ ¸Á»vÀåzÀ°è ²μÀÖ ¸Á»vÀå ¥ÀæPÁgÀUÀ¼ÁV ¨É¼ÉzÀÄ §A¢ªÉ. F ¥ÀzÀUÀ¼ÀÄ d£À¸ÁªÀiÁ£ÀåjUÉ 

w½«AiÀÄÄªÀºÁUÉ CªÀgÀ £Á°UÉAiÀÄ ªÉÄÃ¯É £À°AiÀÄÄªÀ ¤vÀåzÀ ¨sÁμÉAiÀÄ°èAiÉÄÃ gÀZÀ£ÉUÉÆArzÀÄÝ, d£À¥ÀgÀªÁzÀ 

¤®ÄªÀÅ, d£À¸ÀªÀÄÄäR zsÉÆÃgÀuÉ M¼ÀUÉÆArgÀÄªÀzÀÄ «±ÉÃμÀ. vÀvÀé¥ÀzÀUÀ¼À£ÀÄß d£À¨sÀd£ÉAiÀÄ ºÁqÀÄ,  

PÉÊªÀ®å¥ÀzÀUÀ¼ÉAzÀÄ PÀgÉ¢zÁÝgÉ. EA¢UÀÆ ºÀQÌUÀ¼À°è d£ÀgÀÄ F ºÁqÀÄUÀ¼À£ÀÄß ¨sÀd£Á ¸ÀAzsÀ¨sÀðzÀ°è JPÀzÁjAiÀÄAxÀ 

ªÁzsÀåzÉÆA¢UÉ zsÀé¤JwÛ  ºÁqÀÄªÀÅzÀÄAlÄ. EwÛaÃ£À ¢£ÀUÀ¼À°è vÀvÀé¥ÀzÀUÀ½UÉ '¸ÀégÀ -ªÀZÀ£À ' J£ÀÄßwÛzÁÝgÉ. MnÖ£À°è 

F ºÁqÀÄUÀ¼À ¸ÀégÀÆ¥À 'EzÀ«ÄvÀÜ'£ÉAzÀÄ ºÉÃ¼ÀÄªÀzÀÄ PÀμÀÖªÉÃ ¸Àj.  

vÀvÀé¥ÀzÀUÀ¼ÀÄ gÁUÀ vÁ¼À ®AiÀÄUÀ½UÉ C£ÀÄUÀÄtªÁV ºÁqÀ°PÉÌ §gÀÄªÀAxÀ ±Á¹ÛæÃAiÀÄ ºÁqÀÄUÀ¼ÁVªÉ. F ¥ÀzÀUÀ¼ÀÄ 

ªÉÄÃ¯ÉÆßÃlPÉÌ ²μÀÖ ¸Á»vÀåPÉÌ ¸ÉÃgÀÄªÀAxÀªÀÅ J£ÀÝ¤¹zÀgÀÄ CªÀÅUÀ¼À CAvÀgÁ¼À CjvÁUÀ CªÀÅ eÁ£À¥ÀzÀ ºÁqÀÄUÀ¼ÉAzÉÃ 

vÉÆÃgÀÄªÀzÀÄ. 

vÀvÀé¥ÀzÀ ¸Á»vÀåzÀ ªÉÊ²µÀÖvÉ: 

¸ÁªÀiÁ£ÀåªÁV ºÁqÀÄUÀ¼À°è bÀAzsÉÆÃ s̈ÀzÀÞªÁzÀ (ZÀgÀt-£ÀÄr-ªÀZÀ£À)ªÀÅUÀ¼ÀÄ ¨É¸À ¸ÀASÉåAiÀÄ°è 

eÉÆÃr¸À®ànÖgÀÄvÀÛªÉ. D¢AiÀÄ°è ¥À®èªÀ (¥À®è«) J£ÀÄßªÀ MAzÀÄ DªÀvÀðPÀzÀ UÉÃAiÀÄ ¥ÀæzsÁ£ÀªÁzÀ F ¥ÀzÀUÀ¼À£ÀÄß 

¸ÀAVÃvÀ ªÁzÀå zÉÆA¢UÉ ºÁqÀÄªÀgÀÄ. gÁUÀ§zÀÞªÁV ºÁrzÁUÀ¯ÉÃ EªÀÅUÀ¼À CxÀð ¸ÀÄàlªÁUÀÄªÀzÀÄ. EªÀÅ ºÉaÑ£À 

CA±À bÀAzÀ¹ì£À°ègÀÄªÀzÀÄ «±ÉÃμÀªÁVzÉ. K¼É, wæ¥À¢, ZË¥À¢, μÀlà¢ ªÀÄÄAvÁzÀ §AzsÀUÀ¼À£ÀÄß F ¥ÀzÀUÀ¼ÀÄ 

M¼ÀUÉÆArªÉ. EªÀÅUÀ¼À PÉÆ£ÉUÉ PÀvÀÈð«£À ºÉ¸ÀgÉÆÃ, EμÀÖ zÉÃªÀgÀ CAQvÀªÉÇÃ EgÀÄªÀzÀÄ EªÀÅUÀ¼À ¸ÁªÀiÁ£Àå ®PÀët. 

D¢ ¥Áæ¸À ¥Àæw ZÀgÀtzÀ°èzÀÝgÉ, PÉ®ªÀzÉ CAvÀå¥Áæ¸À §gÀÄªÀzÀÄ.  F ¥ÀzÀUÀ¼À£ÀÄß M§â£ÉÃ  ºÁqÀÄªÀÅzÀQÌAvÀ ªÀÄÆgÀÄ 

£Á®ÄÌ d£À UÀÄA¥ÀÅUÀÆr ªÉÄÃ¼ÀªÀiÁr ºÁrzÀgÉ ¥ÀjuÁªÀÄPÁjAiÀiÁUÀÄªÀÅzÀÄ. 

ªÀiÁ£À¹PÀ ¸ÀÄ¹ÜwAiÀÄ gÀPÀëuÉUÉ ªÉÊZÁjPÀªÁzÀ ¸ÀªÀiÁzsÁ£ÀªÀμÉÖÃ s̈ÁªÀ£ÁvÀäPÀªÁzÀ CªÀ®A§£ÉAiÉÄ 

¨ÉPÁVgÀÄvÀÛzÉ.F ¨sÁªÀ£ÁvÀäPÀªÁzÀ ¸ÀA§AzsÀUÀ¼ÀÄ zÉÊ«PÀ £É¯ÉAiÀÄ°è, ªÀiÁ£À«AiÀÄ £É¯ÉAiÀÄ°è  CxÀªÁ ¥Àj¸ÀgÀzÀ 

£É¯ÉAiÀÄ°è ¸ÁÜ¦vÀUÉÆ¼ÀÄîvÀÛzÉ. dUÀwPÀ EwºÁ¸ÀzÀ J¯Áè ¥ÀÄlUÀ¼À®Æè zsÀªÀÄðªÀÇ MAzÀ®è MAzÀÄ «zsÀzÀ ¤uÁðAiÀÄPÀ 

¥ÁvÀæªÀ£ÀÄß ªÀ»¸ÀÄªÀÅzÀgÀ ºÀ»AzÉAiÀÄÆ EzÉÃ ªÀÄ£ÉÆÃzsÀªÀÄðªÀÅ PÉ®¸ÀªÀiÁrzÉ. CAzÉgÉ AiÀiÁªÀÅzÉ zsÀªÀÄðzÀ 

C£ÀÄAiÀiÁ¬ÄUÀ¼ÀÄ DAiÀiÁ zsÀªÀiï zÉÃªÀvÉUÀ¼À ªÉÄÃ¯É CvÀåAwPÀªÁzÀ s̈ÀPÀÛ¬ÄgÀÄªÀzÀÄ EwºÁ¸ÀzÀ®Æè zÁR°¹zÀ, 

ªÀvÀðªÀiÁªÀÅ M¦àPÉÆArgÀÄªÀ ¸ÀvÀåªÁVzÉ. F ¨sÀPÀÛAiÀÄ£ÀÄß MAzÀÄ ¥ÀjPÀ®à£ÉAiÀiÁV vÉUÉzÀÄPÉÆAqÁUÀ CzÀgÀ 

¤ªÀðZÀ£ÀzÀ ºÀ®ªÁgÀÄ CAiÀiÁªÀÄUÀ¼ÀÄ, ¥ÀzÀgÀUÀ¼ÀÆ £ÀªÀÄUÉ ¥Àæ¸ÀÄÛvÀªÁUÀÄvÀÛªÉ. “£ÁAiÀÄ ªÀiÁvÁä¥ÀæªÀZÉÃ£À ®¨sÀåB 

£ÀªÉÄzsÀAiÀiÁ£À §ºÀÄ£À±ÀÄævÉÃ£À” J¤¹gÀÄªÀ s̈ÁUÀªÀvÀ ¸ÀÆvÀæªÀÇ “¨sÀUÀªÀAvÀ£À°ègÀÄªÀ GvÀÌlªÁzÀ ¥ÉæÃªÀÄ” ªÉAzÀÄ 

PÀgÉ¢zÉ. EzÀ£ÉßÃ ‘ s̈ÁUÀªÀvÀªÀÅ “¨sÀQÛAiÀÄAzÀgÉ vÀ£Àß£ÀÄß vÁ£ÀÄ ªÀÄgÉAiÀÄÄªÀ ¤¸ÁéxÀð ªÀÄ£ÉÆÃ¨sÁªÀzÀ PÁªÀÄ£ÉUÀ¼À 

vÁåUÀ” ªÉ£ÀÄßvÉÛÃªÉ. F ¤ªÀðZÀ£ÀUÀ¼ÀÄ ¨sÀQÛAiÀÄ ¥ÀævÀåPÀ ªÀÄÄRUÀ¼À£ÀÄß ¥ÀjZÀ¬Ä¸ÀÄvÀÛªÉ. F J®è  ¤ªÀðZÀ£ÀUÀ¼À 

¸ÁgÀªÀ£ÀÄß UÀæ»¸ÀÄªÁUÀ PÉ®ªÀÅ ªÀÄÆ® s̈ÀÆvÀªÁzÀ CA±ÀUÀ¼ÀÄ ¸ÀàµÀÖªÁUÀÄvÀÛªÉ. “¨sÀUÀªÀAvÀ”£ÉA§ PÀ®à£ÉAiÀÄÄ 
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ªÀÄÆvÀðgÀÆ¥ÀªÀ£ÀÄß ¥ÀqÉAiÀÄÄªÀÅzÀgÉÆA¢UÉ «©ü£ÀßªÁzÀ ¹zÁÞAvÀUÀ¼ÀÄ ¨É¼ÉAiÀÄvÉÆqÀVzÀªÀÅ EAxÀ ¨sÀQÛ 

§ºÀÄ¥Á¯ÁVgÀÄªÀ ¸ÁxÀðPÀåªÀ£ÀÄß ‘ºÀjzÁ¸À ¸Á»vÀåzÀ®Æè PÁtÄvÉÛÃªÉ. 

  F zÁ¸À ºÀ»vÀåªÀÅ ªÀÄzsÀÄPÀgÀ ªÀÈwÛ JwÛ »r¬ÄvÁÛzÀgÀÆ CzÀgÀ C¤µÁ×£ÀªÀ£ÀÄß zÁ¸À ¸Á»vÀåªÀUÀðPÉÌ 

¹Ã«ÄvÀUÀÆ½¹vÀÄÛ. EzÀ£ÀÄß ±ÀÄzÁÞAUÀªÁV ‘¸ÀAvÀ¸Á»vÀå’ªÉAzÀÄ PÀgÉAiÀÄ§ºÀÄzÉÃ ºÉÃUÉ J£ÀÄßªÀ ¸ÀA¢UÀÞªÀÇ E£ÀÆß 

G½zÀÄPÉÆArzÉ. ¸ÀA¸ÀÌøvÀzÀ°èzÀÝ ªÉÃzÁAvÀ vÀvÀézÀ ¥ÀæªÉÄÃAiÀÄUÀ¼À£ÀÄß w½AiÀiÁzÀ PÀ£ÀßqÀzÀ°è ºÁr CªÀÅUÀ¼À£ÀÄß d£À 

¸ÁªÀiÁ£ÀåjUÉ vÀ®Ä¦¸ÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ EzÀÄ d£À ¸ÀA¥ÀPÀðªÀ£ÀÄß ¸Á¢ü¹zÀ d£À¦æÃAiÀÄªÁzÀ ¸Á»vÀå. F ºÀjzÁ¸À 

¸Á»vÀåzÀ ¤ªÀÄðvÀÈUÀ¼ÁzÀ zÁ¸ÀgÀÄ ¤¢ðµÀÖ vÀvÀéUÀ¼À£ÀÄß §zÀÄQ£À°è C¼ÀªÀr¹PÉÆAqÀªÀgÀÄ. ¸ÀªÀÄUÀæªÁzÀ zÁ¸À 

¥ÀgÀA¥ÀgÉAiÀÄ£ÀÄß MAzÀÄ ¥ÀÆªÀðPÀªÀV vÉUÉzÀÄPÉÆAqÀgÀÆ, F ªÀiË®Î¼À ªÉÄ°£À ¤µÉÖAiÀÄÄ ¸ÁªÀðwæPÀªÁVgÀÄªÀzÀÄ. 

¸ÀàµÀÖªÁUÀÄvÀÛzÉ. PÀ£ÁðlPÀ ºÀjzÁ¸À ¸Á»vÀåzÀ ®PÀëtUÀ¼ÀÄ, ¥ÉæÃgÀuÉUÀ¼ÀÄ ºÁUÀÆ CzÀgÀ ¸ÁA¸ÀÌøwPÀ-¸ÁªÀiÁfPÀ 

¤®ÄªÀÅUÀ¼À£ÀÄß ¸ÀAUÀæ»¸ÀÄªÀzÀÄ ¥Àæ¸ÀÄÛvÀ ¯ÉÃR£ÀzÀ GzÉÝÃ±À. 

vÀvÀé¥ÀzÀUÀ¼À MlÄÖ vÁwéPÀvÉ CzÀéAiÀÄ ¹zÁÞAvÀzÀ ¸ÁzsÀ£É: 

 CjªÀÅ ªÀÄvÀÄÛ C£ÀÄ s̈ÁªÀ. ¨ÉAQ ¸ÀÄqÀÄvÀÛzÉA§ÄzÀÄ CjªÀÅ. ¸ÀÄlÖªÉÄÃ¯ÉAiÉÄÃ CzÀÄ C£ÀÄ s̈ÀªÀ DUÀ§®èzÀÄ. 

ºÁUÉÃ£É ¸ÀPÀÌgÉ ¹»AiÀiÁVgÀÄvÀÛzÉA§ÄzÀÄ CjªÀÅ. wAzÁzÀ ªÉÄÃ¯ÉAiÉÄÃ CzÀÄ C£ÀÄ s̈ÀªÀ DUÀ§®èzÀÄ. C£ÀÄ¨sÁªÀ 

¥ÀgÀA¥ÀgÉAiÀÄ UÀªÀÄå, UÀÄj MAzÉÃ DVgÀ§ºÀÄzÀÄ. DzÀgÉ CzÀ£ÀÄß vÀ®Ä¥À®Ä £ÀqÉzÀÄ §gÀÄªÀ ¥ÀxÀ, ¥ÀAxÀUÀ¼ÀÄ ºÀvÀÄÛ 

ºÀ®ªÀÅ. CzÀÄ ±ÁPÀÛ, ¹zÀÞ, £ÁxÀ, CWÉÆÃj, CZÀ®, CªÀzsÀÆvÀ, DgÀÆqsÀ ªÀÄÄAvÁzÀ F J®è zsÁgÉUÀ¼ÀÄ vÀvÀé¥ÀzÀUÀ¼À 

gÁZÀ¤PÀ CAvÀB¸ÀvÀéUÀ¼ÀÄ. ¸ÉÃgÀ¨ÉÃPÁzÀ HjUÉ zÁjUÀ¼ÀÄ ºÀvÁÛgÀÄ. ºÁUÉ EªÀÅ ¨ÉÃgÉ, ¨ÉÃgÉ zÁjUÀ½zÀÝAvÉ. 

CzÀÄªÀgÉUÉ ªÉÃzÁAvÀ, CzsÁåvÀä JA§ ¥ÀzÀUÀ¼ÀÄ ªÉÄÃ®éUÀð, ªÉÄÃ¯ÁÓwAiÀÄ ¥ÀArvÉÆÃvÀÛªÀÄjUÉ 

«ÄÃ¸À¯ÁVzÀÝªÀÅ. EAvÀºÀ ±ÀÄμÀÌ ªÉÃzÁAvÀªÀ£ÀÄß ¤gÁPÀj¹, CzsÁåvÀäªÀ£ÀÄß UÀAqÀÄ ºÉuÉÚ£ÀßzÉÃ, eÁw, PÀÄ®, ªÀÄvÀ, 

zsÀªÀÄð vÁgÀvÀªÀÄåzÀ UÉÆqÀªÉUÀ¼À£ÀÄß PÉqÀ« ¸ÁªÀiÁ£Àå d£ÀgÉ®èjUÀÆ ¸ÀgÀ¼ÀUÉÆ½¹ w½¹zÀ ±ÉæÃAiÀÄ¸ÀÄì vÀvÀé¥ÀzÀ 

¸Á»vÀåPÉÌ ªÀÄvÀÄÛ vÀvÀé¥ÀzÀPÁgÀjUÉ ¸À®è¨ÉÃPÀÄ. ºÁUÉ £ÉÆÃrzÀgÉ vÀvÀé¥ÀzÀPÁgÀgÀÄ £ÀªÀÄä ¤vÀå§zÀÄPÀ£ÀÄß ¥Àæw¤¢ü̧ ÀÄªÀ 

§zÀÄQ£À ¥Àæw¤¢üUÀ¼ÀÄ. C£ÀÄ¨sÀªÀzÀ UÁqsÀvÉAiÀÄÄ CªÀgÀ CAvÀgÀAUÀªÀ£ÀÄß ¸ÀvÁ¬Ä¹zÁUÀ gÀÆ¥ÀUÉÆAqÀ C©üªÀåQÛAiÀÄ 

wÃªÀævÉUÀ¼ÀÄ F ¥ÀzÀUÀ¼ÀÄ. ªÀÄÄRåªÁV ¸ÁªÀiÁfPÀ- ¸ÁA¸ÀÌøwPÀ C£ÀÄ¸ÀAzsÁ£À, zÀéAzÀéUÀ¼À ªÀÄÄSÁªÀÄÄT, ¥ÁæzÉÃ²PÀ 

¨sÁ¶PÀvÉAiÀÄ ¸ÀAªÉÃzÀ£Á²Ã®vÉUÀ¼À£ÀÄß E°è qsÁ¼ÁV UÀÄgÀÄw¸À§ºÀÄzÀÄ. ºÀ½îUÁr£À d£À¸ÁªÀiÁ£ÀågÀ £Á°UÉ ªÉÄÃ¯É 

£À°zÁrzÀ vÀvÀé¥ÀzÀUÀ¼ÀÄ ¥ÀArvÀgÀ «ÄzÀÄ½UÉ ªÀÄÄlÖ°®è. »ÃUÁV vÀvÀé¥ÀzÀUÀ¼À£ÀÄß C¢üÃ£À ¸ÀA¸ÀÈÌwAiÀÄ £Àdj£À°è 

£ÉÆÃqÀÄªÀAvÁ¬ÄvÀÄ. 

C¢üÃ£ÀªÀ®è, ¥ÀæzsÁ£À ¸ÀA¸ÀÈÌw:  

vÀvÀé¥ÀzÀUÀ¼À ¥ÀgÀA¥ÀgÁUÀvÀ UÁAiÀÄ£ÀzÀ UÀÄAUÀÄ ºÀaÑPÉÆAqÀÄ ºÁqÀÄªÀªÀgÀÄ EªÀwÛUÀÆ £ÀªÀÄä ºÀ½îUÀ¼À°èzÁÝgÉ. 

ºÁUÉAiÉÄÃ DzsÀÄ¤PÀvÉAiÀÄ ¸Àà±Àð ¤Ãr EªÀÅUÀ¼À£ÀÄß ¸ÀÄUÀªÀÄ, ±Á¹ÛæÃAiÀÄ, ¹£ÉªÀiÁ, ¥Á¥ï ¸ÀAVÃvÀ ±ÉÊ°AiÀÄ°è ºÁqÀÄªÀ 

¥ÀæAiÉÆÃUÀ ªÀiÁzÀjAiÀÄ ¥ÀæAiÀÄvÀßUÀ¼ÀÄ dgÀÄUÀÄvÀÛ°ªÉ. DzÀgÉ EªÉ®èªÀÅUÀ½VAvÀ KPÀvÁjAiÀÄ KPÀ£ÁzÀzÀ £ÁzÀ°Ã¯ÉAiÉÄÃ 
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C£À£ÀåªÁzÀÄzÀÄ. CzÀÄ JAvÀºÀ PÀlÄPÀ ºÀÈzÀAiÀÄzÀªÀgÀ£ÀÄß PÀgÀV¹, CAvÀBPÀgÀt ¨sÀjvÀ C¥ÀjavÀ ¯ÉÆÃPÀzÀ ¥ÀjZÀAiÀÄ 

ªÀiÁr¹PÉÆqÀÄvÀÛzÉ. C£ÀÄ s̈ÁªÀ ¸Á»vÀå dUÀwÛUÉ CAxÀzÉÆAzÀÄ CzÀÄãvÀ ±ÀQÛ¬ÄzÉ. CzÀÄ PÁ¯ÁwÃvÀ, fÃªÁwÃvÀ 

¸ÀAªÉÃzÀ£É. CAvÉAiÉÄÃ vÀvÀé¥ÀzÀUÀ¼ÀÄ ¸ÁªÀðPÁ°PÀ fÃªÀ¸ÀA¸ÀÈÌwAiÀÄ ¸ÀgÉÆÃªÀgÀUÀ¼ÀÄ. 

//EªÀgÀÄ 

ºÀAvÀ w½AiÀÄzÉÃ ¸ÀÄ¼ÉîÃ ¸ÀvÀÄÛ ºÉÆÃUÀÄªÀgÉÆÃ/ 

PÀ®Äè ªÀÄtÄÚ zÉÃªÀgÉAzÀÄ ¥ÀÇeÉ ªÀiÁqÀÄªÀgÉÆÃ/ s̈Á¼À 

§°èzÀgÀ£ÀÄ PÀAqÀÄ zÀÆgÀ ºÁAiÀÄÄªÀgÉÆÃ// 

PÀ®Äè-ªÀÄtÄÚUÀ¼À UÀÄrAiÉÆ¼ÀUÀt E®èzÀ zÉÃªÀgÀ PÀÄjvÀÄ E¥ÀàvÀÛ£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ PÉÆ£ÉAiÀÄ°è §gÀÄªÀ 

PÀ«AiÉÆ§âgÀ PÀ«vÉ £Ár£ÁzÀåAvÀ ¥Àæ¹¢Þ ¥ÀqÉ¢zÉ. CzÀÄ ¸ÀAvÀ¸ÀzÀ ¸ÀAUÀw. DzÀgÉ EAxÀzÉÃ PÁªÀå £ÀÄrUÀ¼À£ÀÄß 

ªÀÄrªÀAwPÉ ºÉÆqÉzÉÆÃr¹ ºÉZÀÄÑ wÃPÀëÚªÁV ºÀ¢£ÉÃ¼À£ÉÃ ±ÀvÀªÀiÁ£ÀzÀ°è ºÀ¹UÉÆÃqÉUÉ ºÀgÀ¼ÀÄ ºÉÆqÉzÀAvÉ ªÉÄÃ°gÀÄªÀ 

ºÁUÉ ºÉÃ½zÀ vÀvÀé¥ÀzÀPÁgÀgÀÄ ªÀÄvÀÄÛ CªÀgÀ PÁªÀå ªÀÄÆgÀÄ ±ÀvÀªÀiÁ£À PÁ® CeÁÕvÀzÀ°ègÀ¨ÉÃPÁ¬ÄvÀÄ. »ÃUÉ £ÀÆgÁgÀÄ 

vÀvÀé¥ÀzÀUÀ¼ÀÄ ªÀÄvÀÄÛ vÀvÀé¥ÀzÀPÁgÀgÀÄ C£ÉÃPÀ CVß¢ªÀåUÀ¼À£ÀÄß §zÀÄQ §AzÀªÀgÀÄ. FUÉÎ £ÁPÉÊzÀÄ ªÀμÀðUÀ¼À »AzÉ 

PÀ£ÀßqÀ ¸ÀA¸ÀÈÌw E¯ÁSÉAiÀÄ PÀ£ÀPÀ CzsÀåAiÀÄ£À PÉÃAzÀæªÀÅ vÀvÀé¥ÀzÀUÀ¼À ¸ÀªÀÄUÀæ ¸ÀAUÀæºÀ PÁAiÀÄðAiÉÆÃd£ÉAiÉÆAzÀ£ÀÄß 

gÀÆ¦¹vÀÄ. LªÀvÀÄÛ ¸ÀA¥ÀÅlUÀ¼À°è ¸ÀzÀåPÉÌ ªÀÄÆªÀvÉÛgÀqÀÄ ¸ÀA¥ÀÅlUÀ¼ÀÄ ¥ÀæPÀlUÉÆArªÉ. ¥ÁæAiÀÄ±ÀB EμÀÄÖ ¥ÀæªÀiÁtzÀ°è 

vÀvÀé¥ÀzÀ ¸Á»vÀå ¥ÀæPÀlUÉÆ¼ÀÄîwÛgÀÄªÀÅzÀÄ EzÉÃ ªÉÆzÀ®Ä. CAvÉAiÉÄÃ EzÀÄ DgÀA¨sÀPÁ®. E£ÀÄß ªÉÄÃ¯ÉAiÉÄÃ 

vÀvÀé¥ÀzÀUÀ¼À PÀÄjvÀÄ RgÉÃ RgÉÃ PÉ®¸À ±ÀÄgÀÄªÁUÀ¨ÉÃQzÉ. 

CPÀëgÀ±ÀB ªÀÄºÁPÁªÀåUÀ¼ÁVgÀÄªÀ vÀvÀé¥ÀzÀUÀ¼ÀÄ ¥ÀæzsÁ£À ¸Á»vÀå ¸ÀA¸ÀÈÌw zsÁgÉUÉ ¸ÉÃgÀ¨ÉÃPÀÄ. §ºÀÄ¥Á®Ä 

£ÀªÀÄä UÁæ«ÄÃtgÉÃ ºÁqÀÄªÀ ¨sÀd£É ¥ÀzÀUÀ¼À£ÀÄß eÁ£À¥ÀzÀ ¥ÀæPÁgÀPÉÆÌÃ, E®èªÉÃ C¸ÀÈà±ÀåªÁVj¹zÀAvÉ ¥Àj²μÀÖ 

¥ÁæPÁgÀªÁV £ÉÆÃqÀÄªÀ ¸Á»vÀå ZÀjvÉæUÀ½ªÉ. ºÁUÉAzÀÄ vÀvÀé¥ÀzÀUÀ¼À C¹ävÉ ¥Àæw¸ÀA¸ÀÈÌwAiÀÄ ºÀÄqÀÄPÁlªÀ®è. CzÀÄ 

C¢üÃ£À ¸ÀA¸ÀÈÌwUÉ ¸ÉÃgÀ¨ÉÃPÁzÀÄzÀÄ C®è. CzÀÄ ¨sÁgÀwÃAiÀÄ ªÀÄvÀÄÛ PÀ£ÀßqÀ ªÀÄ£À¸ÀÄUÀ¼À C¥Ààl d£ÀªÀÄÄTÃ ¸ÀA¸ÀÈÌw. 

EzÀÄ PÁªÀå «ÄÃªÀiÁA¸ÀPÀjUÉ vÀqÀªÁV CxÀðªÁVzÉ. DzÀgÉ ¯ÉÆÃPÀ «ÄÃªÀiÁA¸ÉUÉ CzÀÄ w½¤ÃgÀÄ PÀÄrzÀμÀÄÖ ¸ÀgÀ¼À. 

»ÃUÁV vÀvÀé¥ÀzÀUÀ¼ÀÄ ±ÀvÀªÀiÁ£ÀUÀ¼À PÁ® ¥ÀÅ¸ÀÛPÀ gÀÆ¥ÀzÀ°è §gÀzÉÃ d£ÀªÀiÁ£À¸ÀzÀ ªÀÄ¸ÀÛPÀzÀ°è ¤gÀAvÀgÀªÁV 

G½¢ªÉ. vÀvÀé¥ÀzÀUÀ¼ÀÄ ¥ÀæeÁ¸ÀvÁÛvÀäPÀ fÃªÀ£À PÀæªÀÄzÀ ¥Àj±ÉÆÃzsÀUÀ¼ÀÄ. CzÀÄ CVß¢ªÀåzÀ §AiÀÄ®Ä ©vÀÛ£É. EAvÀºÀ 

§AiÀÄ®Ä ©vÀÛ£ÉAiÀÄ C£ÀÄ¨sÁªÀzÀ ºÀjPÁgÀgÀ°è PÀqÀPÉÆÃ¼À ªÀÄrªÁ¼À¥ÀàUÉ CUÀæ¸ÁÜ£À. CªÀgÀÄ vÀvÀé¥ÀzÀ¯ÉÆÃPÀzÀ 

¸ÁA¸ÀÈÌwPÀ £ÁAiÀÄPÀ. 

»AzÉ §¸ÀªÀ §AzÀÄ vÉÆÃjzÀ 

°AUÀªÀÄºÀwUÉ/ CAzÉÃ D¬ÄvÀÄ «WÀß ¥ÀæªÀÄxÀjUÉ vÁ£É// 

CAzÁzÀ «WÀßPÉÌ ¥ÀæªÀÄxÀgÀÄ vÁªÉ¯Áè 

ªÀÄÄAzÁUÀÄªÀÅzÀÄ ¸ÀÆa¹zÀgÀÄ vÁ£É// 
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EzÀÄ vÀvÀé¥ÀzÀPÁgÀgÀ wæPÁ®eÁÕ£À ªÀZÀ£À. ªÀvÀðªÀiÁ£ÀzÀ «ÃgÀ±ÉÊªÀ – °AUÁAiÀÄvÀ ºÉÆÃgÁlPÉÌ ªÀÄÄ£ÀÆßgÀÄ 

ªÀμÀðUÀ¼À »AzÉAiÉÄÃ EzÀÄ ªÀÄÄ£ÀÄßr §gÉzÀAwzÉ. ¸ÀªÀÄPÁ°Ã£À C£ÉÃPÀ ©PÀÌlÄÖ, vÀ®ètUÀ½UÉ vÀvÀé¥ÀzÀUÀ¼À°è 

ºÀÄqÀÄQzÀgÉ GvÀÛgÀ ¹UÀ§®èªÀÅ. EªÀwÛ£À £ÀªÀÄä C£ÉÃPÀ ªÀÄA¢ ¨sÁμÀtzÀ §Ä¢ÝfÃ«UÀ½UÉ CªÀÅ aªÀÄÄäºÀ®UÉUÀ¼ÁV 

£ÉgÀªÁUÀÄvÀÛ°ªÉ. 

PÀ£ÁðlPÀ ºÀjzÁ¸À ¸Á»vÀåzÀ ªÉÊ²µÀÖvÉ:  

¸ÁªÀÄ£ÀåªÁV ºÉÃ¼ÀÄªÀÅzÁzÀgÉ zÁ¸À ¸Á»vÀåªÀÅ ªÀÄwÃAiÀÄ ¸Á»vÀåzÀ ¥ÀæPÁgÀPÉÌ ¸ÉÃgÀÄvÀÛzÉ. CzÀgÀ ªÀÄÆ® 

GzÉÝÃ±À zsÀªÀiï ¥ÀæZÁgÀªÉÃ CVvÉå£ÀÄßªÀzÀÄ ¸ÀàµÀÖªÉÃ EzÉ. ¥ÀæªÀÄÄR ºÀjzÁ¸ÀgÁzÀ PÀ£ÀPÀzÁ¸À, ¥ÀÄgÀAzÀgÀzÁ¸À, 

dUÀ£ÁßxÀzÁ¸À, «dAiÀÄ «oÀ×®zÁ¸À, ²æÃ¥ÁzÀgÁd ªÀÄÄAvÁzÀªÀgÉ®ègÀÆ ºÀjAiÀÄ ¸ÀªÉÇÃðvÀÛªÀÄ£À°è £ÀA©PÉAiÀÄÄ¼ÀîªÀgÉÃ 

DVzÁÝgÉ. EzÀgÀ CxÀð CªÀgÉ®è ²ªÀ, UÀt¥Àw, ®Qëöä, ¸ÀgÀ¸ÀéwAiÀÄ£ÀÄß ¸ÀÄÛw¸À¯É E®èªÉAzÀ®è÷. §zÀ°UÉ C°è PÁtÄªÀ 

ºÀj s̈ÀQÛ ¥ÁgÀªÀÄåªÀ£ÀÄß G¯ÉèT¸ÀÄªÀÅzÀµÉÖ E°èAiÀÄ GzÉÝÃ±ÀªÁVzÉ. F ®PÀë«zÀÄÝzÀjAzÀ¯ÉÃ ºÀj ¸ÀªÀÄQÃvÀð£É, ºÀjPÀxÉ, 

¥ÀÄtåPÀxÁ PÀ®PÉëÃ¥À ªÀÄÄAvÁzÀªÀÅUÀ¼ÀÄ zÁ¸À ¸Á»vÀåzÀ ¤ªÀÄðtPÉÌ ¸ÀÆPÀÛªÁzÀ ªÉ¢PÉAiÀÄ£ÀÄß PÀ°à¹zÀªÀÅ. 

C£ÀÄµÀAVPÀªÁV, zÁ¸À ¸Á»vÀåªÀÅ ¸ÀªÀiÁd ¸ÀÄzsÁgÀPÀ zÀÈ¶ÖAiÀÄ£ÀÄß ºÉÆA¢vÀÄÛ. eÁw-ªÀÄvÀ-zsÀªÀÄð J¯ÉèUÀ½AzÁZÉ , 

±ÀÄzÀÞ ªÀiÁ£ÀªÀvÁ zÀÈ¶Ö¬ÄAzÀ d£À¸ÁªÀÄ£ÀågÀ DvÉÆäÃzÁÞgÀzÀ GzÉÝÃ±À¢AzÀ d£ÀvÉAiÀÄ£ÀÄß MUÀÆÎr¸ÀÄªÀ PÉ®¸ÀªÀ£ÀÄß 

CzÀÄ ªÀiÁrvÀÄ. CAzÀgÉ ªÀÄzÀé ªÀÄvÀ ªÉÊµÀÚªÀ zsÀªÀÄðUÀ¼À DgÁzsÀ£ÉAiÀÄ bÀvÀæzÀrAiÀÄ°è ¸ÀªÀð zsÀªÀÄð ¸ÀªÀÄ£ÀéAiÀÄ, 

¸ÀªÀiÁ£ÀvÉ, ªÀiÁ£À«ÃAiÀÄvÉUÀ¼ÀAxÀ eÁUÀwPÀ ªÀiË®èUÀ¼ÀÆ D±ÀæAiÀÄ ¥ÀqÉzÀªÀÅ. F zÀÈ¶Ö¬ÄAzÀ zÁ¸À ¸Á»vÀåzÀ 

®PÀëtUÀ¼À£ÀÄß ªÀVðPÀj¸ÀÄªÀ  ªÀÄÆ®PÀ F C¨sÁå¸ÀPÉÌ ¤¢ðµÀÖ ZËPÀlÄÖ PÀ°à¹PÉÆqÀÄªÀ CUÀvÀå«zÉ.   

zÁ¸À ¸Á»vÀå ( Kannada ) ¨sÀUÀªÁ£ï «μÀÄÚ CxÀªÁ CªÀ£À CªÀvÁgÀUÀ¼À ªÉÄÃ¯É ¨sÀPÀÛgÀÄ gÀa¹zÀ s̈ÀQÛ 

ZÀ¼ÀÄªÀ½AiÀÄ ¸Á»vÀåªÁVzÉ. PÀ£ÀßqÀzÀ°è zÁ¸À CPÀëgÀ±ÀB ¸ÉÃªÀPÀ ªÀÄvÀÄÛ ¸Á»vÀåªÉAzÀgÉ ¸Á»vÀå JAzÀÄ CxÀð. 

ºÀjzÁ¸ÀgÀÄ ("zÉÃªÀgÀ ¸ÉÃªÀPÀgÀÄ") ¨sÀUÀªÁ£ï «μÀÄÚ CxÀªÁ CªÀ£À CªÀvÁgÀUÀ¼À s̈ÀQÛAiÀÄ ¨ÉÆÃzsÀPÀgÀÄ. F ºÀjzÁ¸ÀgÀ 

¨sÀQÛ ¸Á»vÀåªÀ£ÀÄß MmÁÖgÉAiÀiÁV 'zÁ¸À ¸Á»vÀå' JAzÀÄ PÀgÉAiÀÄ¯ÁUÀÄvÀÛzÉ. EzÀÄ PÀ£ÀßqÀ s̈ÁμÉAiÀÄ°èzÉ. zÁ¸ÀgÀÄ zÉÊévÀ 

¥ÀArvÀgÀÄ ªÀÄvÀÄÛ PÀ«UÀ¼ÀÄ. 

ºÀjzÁ¸ÀgÀÄ PÀ£ÁðlPÀ ¸ÀAVÃvÀzÀ ²æÃªÀÄAvÀ ¥ÀgÀA¥ÀgÉUÉ PÉÆqÀÄUÉ ¤ÃrzÁÝgÉ. CªÀgÀÄ PÀ£ÁðlPÀzÀ zsÁ«ÄðPÀ 

ªÀÄvÀÄÛ ¸ÁA¸ÀÌøwPÀ fÃªÀ£ÀzÀ°è C½¸À¯ÁUÀzÀ bÁ¥ÀÅ ªÀÄÆr¹zÀgÀÄ. CªÀgÀÄ ¸ÀAVÃvÀzÀ gÀÆ¥ÀzÀ°è ¤Ãw¨ÉÆÃzsÀPÀ 

¨ÉÆÃzsÀ£ÉUÀ¼À£ÀÄß ¸ÁªÀiÁ£Àå d£ÀgÀ ºÀÈzÀAiÀÄPÉÌ ºÀgÀrzÀgÀÄ. ¨sÁgÀwÃAiÀÄ ±Á¹ÛæÃAiÀÄ ¸ÀAVÃvÀzÀ EvÀgÀ  £ÁzÉÆÃ¥Á¸À£À 

JAzÀÄ PÀgÉAiÀÄ®àqÀÄªÀ ¸ÀAVÃvÀzÀ ªÀÄÆ®PÀ «μÀÄÚ«UÉ ¥ÀÇeÉ ¸À°è¹zÀgÀÄ. ¨sÀUÀªÀAvÀ£À£ÀÄß ¸ÁªÀÄUÁ£À ¦æAiÀÄ JAzÀÄ 

ªÀtÂð¸À¯ÁVzÉ; ¸ÀAVÃvÀzÀ ªÀÄÆ®PÀ ¨sÀQÛ CªÀ£À£ÀÄß 'vÀ®Ä¥À®Ä' CvÀåAvÀ DzÀåvÉAiÀÄ ªÀiÁUÀðªÁVzÉ. 

ºÀjzÁ¸ÀgÀ gÀZÀ£ÉUÀ¼ÀÄ 'zÉÃªÀgÀ£ÁªÀÄ'UÀ¼ÉAzÀÄ d£À¦æAiÀÄªÁVªÉ. ªÉAPÀmÁZÀ® ¤®AiÀÄ, dUÀzÉÆÃzÁÞgÀ£À, 

vÀA§Æj «ÄÃnzÀªÀ, PÀÈμÁÚ ¤Ã ¨ÉÃUÀ£ÉÃ ¨ÁgÉÆÃ ªÀÄÄAvÁzÀ gÀZÀ£ÉUÀ¼ÀÄ CªÀgÀ «zÀévÀÆàtð PÀÈwUÀ¼À ºÀ®ªÁgÀÄ 
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GzÁºÀgÀuÉUÀ¼ÁVªÉ. zÁ¸ÀgÀ ¸ÀA§AzsÀªÀÅ «μÀÄÚ«£ÉÆA¢UÉ EzÀÝgÀÆ, CªÀgÀÄ ¸ÀUÀÄt §æºÀä ¸ÀégÀÆ¥À(gÀÄ) JAzÀÆ 

PÀgÉAiÀÄ®àqÀÄªÀ »AzÀÆ zÉÃªÀgÀÄUÀ¼À EvÀgÀ gÀÆ¥ÀUÀ¼À ªÉÄÃ¯É ºÁqÀÄUÀ¼À£ÀÄß gÀa¹zÁÝgÉ JA§ÄzÀ£ÀÄß UÀªÀÄ¤¸À¨ÉÃPÀÄ. 

GzÁºÀgÀuÉUÉ, ¥ÀÅgÀAzÀgÀzÁ¸ÀgÀÄ UÀt¥Àw (UÀdªÀzÀ£À ¨ÉÃqÀÄªÉ), ²ªÀ (ZÀAzÀæ ZÀÆqÀ ²ªÀ±ÀAPÀgÀ), ªÀÄvÀÄÛ ¸ÀgÀ¸Àéw 

(PÉÆqÀÄ¨ÉÃUÀ ¢ªÀåªÀÄw ¸ÀgÀ¸Àéw) ¸ÀÄÛwVÃvÉUÀ¼À£ÀÄß gÀa¹zÁÝgÉ. 

GzÉÝÃ±À; F ªÉÆzÀ¯ÉÃ ¥Àæ¸ÁÛ¦¹zÀAvÉ, zÁ¸À¸Á»vÀåzÀ ªÀÄÆ® GzÉÝÃ±À »AzÀÆ ªÀÄvÀ-vÀvÀéUÀ¼À. CzÀgÀ®Æè 

ªÀÄzÀéªÀÄvÀzÀ ¥ÀÄ£ÀgÀÄvÁÜ£ÀªÁVzÉ.  EzÀ£ÉßÃ ¸Àé®à «¸ÀÛj¹zÁUÀ zsÀªÀÄð¸ÀA¸ÁÜ¥À£É, ªÀÄvÀ ¥ÀæZÁgÀUÀ¼ÀÄ CzÀgÀ ªÁå¦ÛAiÀÄ 

M¼ÀUÉ §gÀÄvÀÛªÉ. d£À¸ÁªÀiÁ£ÀåjAzÀ §ºÀÄzÀÆgÀ«zÀÝ zsÁ«ÄðPÀ ¸Á»vÀåªÀ£ÀÄß d£ÀvÉUÉ ¥ÀjZÀ¬Ä¸ÀÄªÀ PÁAiÀÄðªÀ£ÀÄß 

ªÀiÁqÀÄªÀ GzÉÝÃ±ÀUÀ¼À°è MAzÁVzÉ. 

gÀÆ¥À: zÁ¸À ¸Á»vÀå ‘CvÀåAvÀ ¸ÀgÀ¼ÀªÁzÀ, ¸ÀAVÃvÀ ¥ÀæzsÁ£ÀªÁzÀ ºÀqÀÄUÀ§âªÀ£ÀÄß vÀ£Àß ¥ÀæªÀÄÄR ªÀiÁzsÀåªÀÄªÁV 

DAiÀÄÄÝPÉÆArvÀÄ. “F ¥ÀjAiÀÄ ¸ÉÆ§UÁªÀ zÉÃªÀgÀ° £À PÁuÉ” JAzÀÄ ºÁrzÀ ¥ÀÄgÀAzÀgÀzÀ¸ÀgÁUÀ°, “¢Ã£À £Á£ÀÄ 

¸ÀªÀÄ¸ÀÛ ¯ÉÆÃPÀPÉ zÁ¤ ¤Ã£ÀÄ...ªÀÄºÁªÀÄ»ªÀÄ PÉÊªÀ®å¥Àw ¤Ã£ÀÄ “ JAzÀÄ ºÀjAiÀÄ ±ÉæÃµÀ×vÀéªÀ£ÀÄß JwÛ »rzÀ 

PÀ£ÀPÀzÁ¸ÀgÁUÀ° F ºÉ½eÉUÉ GzÁºÀgÀuÉAiÀiÁUÀÄvÁÛgÉ. 

vÀvÀé: zÁ¸À ¸Á»vÀåzÀ £É¯ÉUÀlÄÖ F CzsÀåAiÀÄ£ÀzÀ zÀÈ¶Ö¬ÄAzÀ G¯ÉèÃSÁºÀðªÁVzÉ. EzÀgÀ ºÀAzÀgÀªÀ£ÀÄß ¥ÁgÀªÀÄå, 

ªÀÄzsÀé ¹zÁÞAvÀzÀ ªÉÄÃ°£À ¤µÉÖ, s̈ÀQÛ-eÁÕ£À-PÀªÀÄðUÀ¼À ¸ÀAvÀÄ®£À, ¨sÀQÛAiÀÄ CAiÀiÁªÀÄUÀ¼ÀÄ, C£ÀÄ¨sÁªÀ ¹zÁÞAvÀ 

ºÁUÀÆ ¸ÁPÁgÀ-¸ÀUÀÄt ¨sÀªÀAvÀ£À PÀ®à£ÉUÉ «ÄUÀÆ½¸ÀÄªÀzÀÄ.   
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Abstract 

Media is a tool used to store and deliver information or data from one to another. The role of media 

in education is a quite obvious in today’s educational settings in the way to deliver the teaching 

content as well as the learning in educational field. Media has potential to shape personalities, 

change the way we perceive and understand the world and our immediate reality.  Media comes in 

many different forms; Print Media like NEWSPAPERS, Magazines, and Books and other printed 

materials and Electronic Media like Radio, Television, Internet, and Cinema etc., are playing 

dominant role in the education field. Around the world students are being globally connected with 

one another via internet communication. This paper is showing the relationship between the 

media and education. It contains the role and importance of media in providing education to all. 

It also talks about the use of media in classroom. This paper is representing the extensive and 

extreme use of media in education content and its social impact upon society because of its 

inherent ability to reach large number of public. 

Key words: Media, education, Communication, electronic media. 

Introduction 

Education is the process of learning and knowing, which is not restricted to our school text-

books. It is a holistic process and continues through our life. Even the regular happenings and 

events around us educate us, in one or the other way. Media plays an effective and essential role 

for running the show of any formal or informal teaching-learning process in educational field. 

Communicating is sharing information or providing entertainment by speaking, writing, or other 

methods. The term media is derived from Medium, which means carrier or mode. Media denotes 

an item specifically designed to reach a large audience or viewers. The term was first used with 

the advent of newspapers and magazines. However, with the passage of time, the term broadened 

by the inventions of radio, TV, cinemas and Internet. In the world of today, media has become 

almost as necessary as food and clothing. Mass media is important type of communication to send 
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message to large audience. Books are the one of the oldest methods of mass communication. The 

development of modern technologies there were many media that have been developed and used 

for educational development. Present day functioning of schools has been very much influenced by 

the media, especially by electronic media after globalization of economy and culture. The role of 

media in education is evident today by the number of computer labs, television sets and libraries 

that have become part of curriculum in most schools today. Media plays a very important role in 

the field of education. Media is field which works on a broad scale and played different roles. 

Because the power of media is so extensive and huge it can be used to educate people at very 

little cost, through online teaching 1000 of persons can be taught at the same time .It also allow 

students and teachers to connect and share ideas, beyond the classroom walls. 

Definition 

A media is for learning and teaching or learning software. Media itself means a method 

of communication. 

“Educational media refers to channels of communication that carry messages with an 

instructional purpose.” They are usually utilized for the sole purpose of learning and teaching 

(WebCrawler, 2013). 

Classification of Educational Media 

There are different ways to classify media - Print media, non-print media, and electronic media. 

(1)Print media: These include: books, journals, magazines, newspapers, workbooks, and 

textbooks. These are easy to use, portable and inexpensive. 

 (2) Non-print media: These include: projected and non-projected media. 

 (3) Electronic media: These include audio media, visual media and audio-visual media, 

projected media and non-projected media. 

(i)Audio media: These are the teaching-learning devices that appeal to the auditory sense. In 

other way these media can be heard alone, it carries sounds. Example - audio tapes, record 

player, radio. 

(ii) Visual media: These are the media that appeals to the sense of seeing (eyes) or the media 

which can be seen. Example - television, computer, white board. 
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(ii) Audio-Visual: It refers to those instructional materials which provide learners with audio and 

visual experiences by appealing to the hearing and seeing senses at the same time. Example - 

television, video tapes, and closed circuit television (CCTV). 

(iv) Projected media: Projected media belong to a group of instructional resources which can 

only be accessed by means of projecting their content on the screen or wall using a projector 

machine specially designed for the purpose. Projected media are usually a combination of 

software and hardware. These require light source for projection. Example - film projector slides 

etc. 

(v) Non-projected media: These aids do not require any projection on screen. These do not 

require light source. They include 3 dimensional objects, 2 dimensional objects, prints, charts, 

models etc. 

Role of Mass Media in Education -  

The technological innovation in mass media of educational communication means that education 

can now be transmitted to far off places. This saves a lot of time, effort, and money. With ever-

growing innovations in technology, education can now be transmitted in real time over the 

computer screen from far off places. The major roles mass media plays in the education field are: 

 Universal reach 

Mass media has made the world smaller; it has connected people like never before. Education is 

something which must be universal. Mass media has helped tremendously bridge that gap. In 

other words, it is now within everyone‘s reach and making the world a better place. 

 Storage of information 

Mass media allows storing information which can be accessed from anywhere at any time. It is 

available at our fingertips literally, which saves a lot of time and energy. Therefore, it serves as a 

rather useful resource in the field of education. 

 No Physical Constraints 

One of the major drawbacks before mass media was a physical constraint but not anymore. Mass 

media has reduced the distance and made the world smaller for good. For instance, it is not 

necessary to be present at the place physically to gain knowledge now. 

 Organized Influence 

Previously, the medium of information was rather unorganized. Now, the mass media of 

information offers much more organization and sophistication in delivering information. In 
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addition, the authenticity of the information being imparted can be readily checked and 

reviewed. It is possible with the availability of mass media. This results in the reduction and 

elimination of false information. 

 Fruitful Results 

Another huge advantage of current technological innovation in mass media is the increased 

memorization capability of students. Many scientific pieces of research have proven that 

transmitting lectures via an audio-visual format is quite effective. It has a far more positive 

impact on memorization capacity of the brain than merely an audio lecture. Above all, this is 

only possible because of the mass media. 

The Significance of Mass Media 

The significance of mass media has been depicted in numerous areas and these would in turn 

contribute in enhancing educational opportunities amongst the individuals. 

 Entertainment - The original awareness behind the creation of various kinds of media 

was to make provision of entertainment to the masses. Radio, television, cinemas and 

magazines spend most of their resources directing on entertaining sources and programs. 

The individuals listen to radio programs, watch television shows, movies and other 

programs to entertain themselves as well as to acquire knowledge. Due to the increase in 

the population and development of lifestyle, the demand for more entertainment is 

increasing. Magazines, newspapers and articles also make provision of knowledge as 

well as entertainment for the individuals, who mostly take pleasure in reading. Every year 

billions of dollars are traded in the entertainment industry. 

 News and Current Affairs – One of the major duties of media is to make people aware 

and incur knowledge within their mind-sets about news and current affairs. In higher 

educational programs, it is very important for individuals to possess information about 

news and current affairs. News and current affairs include all important areas such as, 

weather, politics, war, health, finance, science, fashion, technology, diet and nutrition, 

crime and violence, education, industry, business, management, employment 

opportunities and so forth. There are individuals who are interested in acquiring 

knowledge about more than one field, hence, they mainly obtain access to three major 

sources of media, which are radio, television and various kinds of magazines and articles.  
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 Political Awareness – Media is considered to be the chief of the political system. 

Honesty is an important aspect that should be present, if media plays its part in an honest 

manner and then it will certainly render a proper contribution in the building of the 

nation. It plays a great role in building a relationship between common man and the 

leaders. All kinds of information and details regarding major political situations, 

decisions, developments and scenarios are communicated to the individuals through the 

media. In this manner, the individuals are able to understand their rights and duties in a 

better way and make improved decisions.  

 Education - The power of media is regarded to be widespread and massive, it can be 

utilized in an efficient manner to educate people with less cost. In leading to 

improvement in the field of education, it is important that the number of students within 

the classroom should be adequate, which can be manageable by the teacher, there should 

be provision of teaching-learning materials and one of the fundamental areas is usage of 

technology, as technology arouses interest and enthusiasm in the mind-sets of the 

students to learn. Therefore, the role of media is significant in the development of 

education.  

 Public Announcements - Various authorities, organizations and agencies utilize the 

power of media to spread informative messages to the public. This may include warning 

against a storm or an epidemic, delay in arrival or departure of flights and trains, and so 

forth. In some cases, it is legally binding to publish notices in newspapers like tenders, 

change of property ownership, and so forth. Therefore, media plays a fundamental role in 

making public aware about various messages and notices.  

 

Impact of media in education -  

Positive impact -  

1. It educates people. Through television and radio programs, people get to learn about health 

matters, environmental conservation, and much more. 

2. People get the latest news in a very short time. Distance is not a barrier. People get news daily 

through the media and this keeps them updated on the happenings around the world. 
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3. People get to bring out their hidden talents. Through media showcase their talents such as 

comedy, acting and singing. 

4. Children’s knowledge increases. Children can learn from quiz programs, animal programs and 

so on. 

5. Radio is convenient as people do get short news and with a mobile phone one can access it. 

6. Great in promoting mass consumer products. This can in turn increase sales of the product. 

7. Serves as a good source of entertainment. People get entertained through music and television 

programs. 

8. Television allows electronic duplication of information. This reduces the production cost 

making mass education possible. 

9. Media leads to diffusion of different cultures. Media showcases different cultural practices. 

10. It helps people around the world to understand each other and embrace their differences. 

Negative Impact -  

1. It leads to individualism. People spend too much time on the internet and watching television. 

As a result, socialization with friends, family and neighbors is affected. 

2. Some media contents are not suitable for children. Limiting children’s access to such content 

can be difficult. 

3. Newspaper is geographically selective. 

4. Increase in advertisements in television and radio is making them less attractive. 

5. Internet as a form of media opens up possibilities of imposters, fraud and hacking. 

6. Media can be addictive, e.g. some television programs and internet. This can lead to decrease 

in people’s productivity. 

7. Health problems. Prolonged watching of television can lead to eyesight problems and radio 

listening using earphones exposes one to possible hearing defects. 

8. It can lead to personal injury. Some people decide to follow the stunts that are showcased in 

the media. This can lead to injuries. 
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The role of some important mass media in education -  

                        

Mass media in education are newspaper, radio, television, etc. So mass media are many and 

these all technically useful in education. They persuade the attitude and behavior of the people 

indirectly. With help of mass media get entertainment, historical record, information, education 

and development of moral judgment.  

1. Radio:  

 

                                 

 

 Radio performs as the medium of mass-communication. It is used for broadcast events to 

far and large places of the world. Beside radio is also important for entertainment.  

 Benefits of radio are that, every day, we listen different talks, discussions and debates, 

know about history from radio. These are very important and helpful for the students. 

Especially for the teaching idea, many programs are broadcast over the radio. So radio 

acts as a huge recreational and education strength. It broadcasts scientific and cultural 

facts. It enlightens public opinion. It stimulates curiosity and interests. With help of radio 



 
 
 

    269 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

pupils and teachers get knowledge on, social field, arts, politics, music, languages, 

current affairs and other areas.  

 Many educational programs are broadcasting by the expect teachers with useful and easy 

methods. Which express new ideas and approaches to classroom actions and expert 

teachers also arranged different programs for age group wise.  

Advantages of using radio as mass media in education:  

 The radio also gives chance for student participation in different programs such as quiz 

competitions, storytelling, historical story, travel talks, plays, development of lessons, 

projects and work programs in the form of team teaching demonstrations. These all 

programs arranged by specialists and experts they know about efforts of the best result.  

 Radio is a main source of entertainment. Various talks, debates & discussions held over 

the radio are tremendously useful and helpful. For the students many programs which 

related with educational subjects and in source of radio it presents very easy and many 

simple way. Educational radio has brilliance through dramatization, dialogue, musical 

features and other innovative programs which are not possible in day-to-day classroom 

teaching. Besides some programs which relates with education concerts, folk and 

classical music, drama and discussion programs, local and from other states are 

sometimes broadcast for listening in by other students in India.  

 Well-planned radio broadcasts are presented in such a way as to connect the active 

participation of teachers and students. Before broadcast time there should be preliminary 

study and discussion on the topic. The class may be encouraged through broadcast 

proposals to carry on follow-up conversation, creative activities. Before presenting 

program teacher and students both should be ready thoroughly materials. They should 

develop all resources likely to make the program of a very high excellence and worth-

listening into from the point of view of content, style, speech , audibility and present 

aptitude.  

 Radio is, at present, not only one of the popular mass media, but also a prospective 

instructional tool in the formal, informal and non-formal education. It is nowadays giving 

more highlighting on the planning and production of educational programs in both the 

formal and no-formal spheres of educational broadcasts.  
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 There are also extraordinary programs for teacher-education and students in most of the 

stations. These are planned to familiarize methods of teaching and learning. Now days 

these methods are very important of large change in education curriculum and 

methodology particularly in subject of maths, science and English.  

 The radio with its vast resources can organize a series of programs related to primary 

education and promote adult literacy. The programs are being related to their education, 

historical, health, knowledgebase, hygiene, nutrition etc. With a thrust on bringing the 

audience into the conventional of national life.  

 So, radio is a valuable medium. It has occupied a major place in communication. It is also 

playing an essential role in education. It is not only tell, but also motivate. It not only 

inculcates ideals and virtues, but also generates attitudes, comforts and appreciation.  

 Radio has been playing an central role for promoting significant and interesting 

education. Radio educational programs can give good speakers to students and provide 

them a very clear and interesting explanation of pronouncing and grammatical concepts. 

Beside radio can help to develop speaking skill. Here, material can be recorded from it, 

preserved and played in a while to learners. Apart from prepared lessons that are learners 

improve vocabulary, they can pickup expressions, pronunciations and other elements of 

language from the radio. It is also really useful for teaching listening comprehension, and 

mostly valuable in bringing native speakers closer to the learner.  

  

So, radio is a successful medium. It has occupied a important place in communication. It is also 

playing a central role in education. It not only informs, but also inspires for students. With help 

of radio students are developing their creativity and imagination.  

2. Television:  
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Television is an inevitable part of recent culture. We depend on TV for entertainment, news ,for 

knowing history, education, culture, general knowledge, weather, sports—and even music, since 

the advent of music videos. Today, television has become really popular source of entertainment 

among youngsters. Hence, it has become the most important and powerful agency of mass 

communication. Now most of the TV has broadcasting education program for making talented or 

intellectual general people or student such as debate program, computer education, such 

awareness programs, reality talented shows, these shows presents which kind of reality in person. 

Awareness program is the most important and common program for all TV like, crime programs, 

save the children, family planning, monthly problem for girl, health and nutrition program for 

children, AIDS, awareness about their social life, mother's care during the period of pregnancy. 

By that TV serial , advertisements, drama, people can learn primary problem how to solve. TV 

also broadcasts many self sufficient and training program. This type of program to help 

unemployed people to build carrier or start small business by themselves own try or afford.  

There is also benefit with help of television like, cultural experience with others, many 

information about wild life, historical person, history of monuments it teach kids' important 

values, improvement, extra information and life lessons. Educational programming can develop 

young children’s socialization and learning skills. News, current events can help make young 

people more conscious of other cultures and people. With help of audio, visual and entertainment 

program children are learning in easy way and with interest. 

 Advantages of using television as mass media in education:  

 Educational television is able of making available many needed and so far inaccessible 

learning experiences. Because many time with help of television students solve problems 

and understand in easy way.  

 Good and valuable educational television broadcasts result from the outgrowth of 

curriculum planning, of content analysis and of the selection of this most suitable 

instructional media.  

 It can use a variety of audio-visual aids, motion pictures, drawing, maps, film-strips, 

slides, recordings and other projected and non-projected aids can be demonstrated 

through Television. Video-tapes and recordings on television bring us the launching of 

space rockets, of political and social events.  
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 It plays an important role to play in educating the children on the history and culture of 

our country. It gives a very good idea of the history of the country by telecasting various 

programs through dances, short films on historical places, drama, museums etc. On 

television with live performances students understand and these thoughts they not forget 

anytime.  

 It can motivate both children and adults, because not only it is educative but also 

entertaining. Sometime many education relative programs give entertainment to both 

students and also their parents. So this is very interesting for students as well as parents.  

 It can acquaint the children with past culture, history and social life. Many time most of 

the students not like to read history portion, but if history comes in movie and serial at 

that time students learn and understand and recollect it without any trouble.  

 On TV screen many time telecast special lectures' show on talented personality. With 

help of it the listener’s not only verbal information and instruction of the speaker but also 

the whole personality engaged in task. By this lecture listener also get new thought.  

 

Thus television plays a very important roll, as means of mass media in educating the masses. It is 

a dynamic and powerful medium which power education. Its valuable use based upon the 

fundamental psychological principles of learning which apply to all successful processes of 

learning. These programs are aimed at educating the students and give good moral values.  

3. Newspaper:  

        

 

The newspaper, today play a very important role in human affairs. Newspaper to give perfect 

information on world developments, and it is the newspaper that links us with the outside world. 

Human beings are not travel without search out information. The newspaper has develop the 
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main source of information. The basic think has become that the newspaper provide information 

about local and foreign affairs. Beside the radio and television also convey important news and 

messages quicker than the newspaper, on the other hand, give not only more details about a 

particular incident but it also give contains more new items. This is greatly important because 

sometime social media give fake news at that time newspaper provide fact news. Beside, the 

newspaper is easier to hold and it could be read at any time during the day.  

Newspapers have been the most central tool in shaping the growth and improvement of any 

society in the modern world. The industry of newspaper in any country for that matter spreads 

knowledge and awareness amongst the people by circulate itself as a medium for a wide area of 

topics such as politics, advertising, sports, marketing, social issues, medicine, entertainment, and 

more recently in education. Education has been recognized as the major moving force in 

economic and social progress. Adisehiah (1970 P.31) has rightly said, “No education means no 

development, little education means little development, more education means more 

development."  

Advantages of using newspaper:  

 News-paper describes and analysis current events of national, international and local 

importance. It presents economic and news of political field with details to develop an 

insight into the matter among the readers. All news presents after study and its analysis.  

 Newspapers bring out information about the job opportunity, discussion about production 

and consumption of wealth notices, information about local latest news, advertisement of 

public and private sectors, advertisement of government skim for poor people, rate of 

commodities and other valuable information.  

 The educative role of newspaper is to bring about proper knowledge and the socio-

political awareness among the people. Newspaper also publish short story, articles related 

to health, fashion design, sports, beauty, food, historical story, kids zone, filmy.  

 Newspaper is a powerful means to bring socio-political change and make sure better 

understanding of people about their rights and duties as citizens and act as the public 

platform to convey views even against the Government. Sometimes people are also 

against government at that time newspaper supported them.  
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 The newspaper serves many kinds in different ways. Newspapers are printed in many 

different languages. Almost all houses are provided with newspaper services. It is very 

cheap. The readers can know many important incidents happening throughout the world . 

With help of it students know new information and reader also improve his/her 

communication skill. And now days it will important in competitive exam. Newspapers 

promote many interesting facts about the State, country and the world.  

 

Newspapers play an important role in human life and specially in young generation. The role of 

newspaper is very important in life of students. Because one and another way news papers are 

perform very vital role in field of education. It gives news, it brings awareness of issues, it 

generates employment and provides fact and latest news. Newspapers continue to be one of the 

best informative mediums today.  

Conclusion:  

Mass media tools such as newspapers, radio, and television may serve educational purposes. In 

cases mentioned above they turn out to be even improved than traditional course books. Mass 

media perfectly fulfill different types of learners’ needs in education. They encourage students to 

learn and form of entertainment. Those tools make learning more interesting because students 

may find something of their interesting learning material from mass media. Mass media targets 

very large market like whole population of a country. With help of television students learn 

many thing with full of enjoy and remember in easy way. Newspaper printed in many languages, 

so in field of education use for project, students get general knowledge, develop communication 

skill. Radio perform very vital role it is not just give information but also enlarge creativity. The 

aim of the television is that provide different kinds of programs for the students and give moral 

lesson and values. One and another way mass media is very important in field of education. 

Because mass media is very supportive for students to get more knowledge in educational field. 

Mass media have proved to help in classifying concepts, stimulating group and individual 

activities, developing a collective critical awareness, changing attitudes, imposing a new 

structure or organization on certain subjects and encouraging originality and creativeness. 

There are number of individuals belonging to underprivileged, disadvantaged, marginalized and 

Socio-economic backward sections of the society, whose literacy skills are not very well 

developed. These individuals do have access to various forms of media such as television, radio, 
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they are able to read newspapers and magazines also in most cases and acquire information to 

develop their status and wellbeing. Therefore, it can be stated that media has a major role to play 

in the enhancement of knowledge and awareness amongst the individuals belonging to all 

categories and backgrounds.  
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Abstract: 

   Significance of Management education has increased in numerous crowds; hence it's a 

need of Business directors to modernize their chops due to unforeseen changes in the external 

terrain. The management education has played on important part in the social uplift and overall 

development of the society. It's the responsibility of Management Institutes and business schools 

to give qualitative, applicable, current, and streamlined knowledge to the scholars in the 

competitive world. Unfortunately the business schools face several challenges in terms of 

conducting quality education. Moment, in the age of globalization external environmental forces 

and stakeholders continuously put pressure on the business seminaries to acclimatize the changes 

passing in the business world. In order to meet the challenges in advanced education, the 

business schools need to maintain their standard of excellence by paying attention to 

performance dimension. In order to maintain the quality education, business schools to remain in 

close contact with the assiduity. It's also important that the Education Institutions need to strive 

to achieve balance between the education cost and the quality. Management education in India is 

going through changes. The changing script offers scholars more openings, lesser tone- 

confidence and out of the box ways to more hones their chops. The current trends include 

increased focus on transnational hookups, externships, pupil exchange programs, common 

degrees etc. Also, the use of new technologies in operation tutoring is a trend that's catching up 

presto. The role of management Education in national development is well established. The 

objectives of management Education can be achieved only through qualitative change in the 

system.  This paper focuses light on Challenges, Opportunities and Threats of management 

education in Indian scenario. 

Key words: Management Education,Challenge, Opportunities. 
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Indroducation 

Management education, nearly unknown in the nineteenth century, has come a dynamic 

force for change in numerous universities, in the workplace, and in the societies of both 

industrialized and developing countries. Its part in the professionalization of enterprise operation 

is extensively honored, though it has been blamed by some for placing emphasis upon short- 

term profit criteria. Management education is considered as snoots as it attracts youthful men and 

women who are generally motivated by the positive consequences associated with operation 

education. In India advanced education especially management education is witnessing an 

exponential growth in terms of number of institutes conducting operation education which are 

generally nominated as business academy. Management Education is each about learning 

different chops and to apply them for collective and multi faceted growth and value creation.  

Management education includes undergraduate, post graduate and PhD courses in 

operation. The courses may be full- time, part time, superintendent, distance literacy or 

specialized. The subject of focus of this study is post graduate courses in operation. These 

courses come with a variety of names- Master of Business Administration (MBA), Master of 

Management Studies (MMS), Master in Finance Control (MFC), Master of Public 

Administration (MPA), PG Diploma in Operation (PGDIM), PG Diploma in Human Resource 

Management (PGDHRM), PG Diploma in Financial Management (PGDFM), PG Diploma in 

Operations Management (PGDOM), PG. Parchment in Marketing Management (PGDMM) etc. 

Education is developing essential capacities and power of scholars. It's the process by which 

society designedly transmits its accumulated knowledge, skill and values from one generation to 

another. Education in the largest sense is any act or experience that has a constructive effect on 

the mind, character or physical capability of an existent. The current trend in the education is, it 

offers the actors more openings and lesser tone- confidence to enthrall high managerial positions. 

Eventually, it enables them to profit from the colorful School networks which can also be a 

precious support throughout professional life. 

Objectives of Study: 

1) To study the concept and importance of Management Education in India. 

2) To study the recent trends in Management Education in India. 
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3) To point out Challenge, Weaknesses and Opportunities of Management Education in 

India. 

4) To suggest necessary measures for growth of Management Education in India. 

Research Methodology: 

The methodology adopted for present study is descriptive. For the purpose of study, 

secondary sources of data collection viz. various Magazines, journals and internet websites have 

been accessed.  

 Importance and Strengths of Management Education in India: 

 Management education helps students to encourage them to think differently and add 

value to the existing qualification. It enhances managerial and leadership skills by sharing of 

ideas, through healthy, meaningful and case study discussions. Management education provides 

requisite skills and abilities to get the going smoothly at the corporate world; an opportunity is 

provided to network with others and promote cross-cultural diversities. The management 

education helps in equipping the executives with competencies and capabilities further empower 

to accept the corporate challenges with confidence. We are in the era knowledge which is 

expanding at an unprecedented rate. Our management schools could not meet this challenge even 

today. Therefore there it is a need to change our management education. To take the advantage 

of this demand, lots of people have opened educational institutions to educate students in the 

field of Commerce and Management. Management education has grown tremendously over the 

period of time. Even though there are certain challenges in management education, which need 

to be addressed through appropriate policy formulation and its effective implementation. 

Strengths of Management Education can be explained with following points 

1) Declaration of several institutions of excellence as Deemed University and Autonomous 

Institution is a significant milestone.  

2) Establishment of apex bodies like UGC, AICTE etc.  

3) Significant steps taken by UGC, ALCTE, NAAC & NEA to achieve quality of 

management education.  

4) Establish of laboratories with global standards in IITs, IIMs, RECs, CEIR and some 

Central universities is significant strength of Indian education system 
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5) Establishment of Regional Engineering Colleges (RECs) to the status of IITs is added 

advantage to the education system.  

6) Setting up of offshore campuses abroad by Indian universities is clear evidence of the 

strength of Indian education.  

7) India is considered as one of the richest countries and many skilled workers from India 

work abroad with the help of our higher education/management and human resource 

skills.  

8) Indian business/management education when compared with foreign countries is highly 

subsidized; thus it is accessible to the poorest of the poor of the India.  

9) Indian business/management/higher education system has been integrated globally by 

virtue of English as a medium of instruction.  

10) Our business /management education is internationally competitive.  

Weaknesses and Challenges of Management Education in India: 

Some of the important weaknesses, drawbacks and challenges of Management Education in 

India are as follows;  

1) More than 85% of the students who complete their MBA/PGDM degree are not ready for 

industry. 

2) Inadequate availability of specialized, talented experts and qualified faculty 

3) The syllabi of management education lack industry based specializations 

4) Heavy burden with irrelevant and traditional subjects 

5) No proper guidance to the students due to insufficient qualified faculty  

6) Lack of Inter-disciplinary approach in overall management education System 

7) For quality research in management studies absence of specified authorities  

8) Most of the management schools are on non-grant basis hence no sufficient grant is 

available for research 

9) Industry would like to know and be assured of the product specification quality of the 

Graduates as like customers to know about the specifications and quality before buying 

the product 

10) Indian Management Education appears to be a wide gap between what is needed on the 

jobs & what is taught in the management schools.  
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11) The other weakness pertains to teaching techniques that are concentrating on lecture 

method only 

12) There is no provision of academic audit in educational institutions including 

universities/management schools/ B-schools 

13) The course contents are too theoretical and do not equip students with the right Attitudes, 

Skills and Knowledge to make them employable immediately after completion of the 

course. 

14) In the present system of examination students are not properly educated to fit them as per 

industry requirements or to be businessman to start and grow up small and medium 

business enterprise 

15) Students only get a degree without industry-required qualifications. 

16) No institutions or students are clear as to what type of “product specification” is achieved 

at the end of the completion of the course. 

17) Quality of business/management education provided by majority of Indian 

universities/management schools is questionable 

18) Student’s assessment and feedback are not made and used by management schools. 

19) The current syllabi of management education do not teach students how the problems are 

braved in changing business environment.  

20) In management subject, most of the concepts are thought with case studies which are too 

old and not suitable for references in current scenario 

21) Management education does not focus on the challenges arising out of rapid growing new 

technology and the challenges involved in day to day running of an enterprise. 

22) The best talented management graduates have joined industries where salaries are 

attractive 

23) For most of the Indian companies it is not possible to give better salary package to 

employees with comparison to other Multinational companies 

24) Academic heads for management schools/universities/B-school are not selected based on 

global merit. Indian Universities/management schools/B-schools are considered as 

islands of excellence as academic have no interactions with society and their global 

counter-parts. 
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25) Indian universities/management institutions/B-school follows absolute methods of 

administration 

26) Over lapping functions of Multiple Apex Agencies-UGC, AICTE, NAAC, NCTE, 

NIEPA, NBA, HMRD etc.  Lack of equality of education opportunities among different 

segments of learners 

27) The ratios of employment of management graduates with creation of management 

graduates is too high therefore every management graduate could not be absorbed in the 

industry or those who come to this profession by chance are not capable to accept the 

challenges in business sector. 

28) Indian universities/management schools/B-schools are highly centralized. 

29) In the decision-making process, the concept of participatory management is not adopted. 

30) Complicated office procedures are adopted in Indian business /management institutions. 

31) Administrative staffs working in management schools/universities are not professionally 

trained. 

Opportunities of Management Education in India: 

The following are some of the opportunities of Indian management /Business education system. 

1) Business/Management schools/universities have to work with a view to satisfying the 

students who are their clients 

2) More Endowments are to be created and Alumni/Teacher Association/Industry can be 

tapped in this respect 

3) Business/management education should be made a key element of national development 

activity by necessary tie ups with other sectors like health care, poverty alleviation, 

infrastructure development etc.  

4) Autonomy to Indian school of Business/management education should be given only 

after higher rating for it besides NAACs accreditation 

5) Assessment expert committees of UGC/AICTE and accreditation peer teams of 

NAAC/NBAs should be clubbed in areas of similarity 

6) Acts, Statutes and Regulations of UGC/AICTE/Universities are to be in conformity with 

one another and follow a broadly similar pattern 

7) The results percentage of NET/SET of universities may be taken as one of the key 

parameters of performance of universities/management institutions. 



 
 
 

    282 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

8) Curriculum design and development, examinations pattern should be done in consonance 

with the pattern of UPSC/PSC/NET/SET examinations 

9) Indian students are to be encouraged for further studies like PG/Ph.D at other universities 

to avoid inbreeding and to encourage cross fertilization of academics and knowledge 

10) Information Technology (I.T) is to be used largely in management education. Latest 

technologies like web education, Internet, videoconferences are to be fully utilized to 

bring access 

11) As in the case of trade and industry, provisions are to be created/or bottlenecks are to be 

removed to open educational institutions 

12) The management education is to be internationalized and while doing so the relevance 

and quality should be the prime consideration 

13) Private Universities/Institutions are to be encouraged to impart commerce/management 

education while Govt./its agencies facilitates and monitor their function 

14) Business/management schools/universities are required to react at pace with the global 

changes in other sector 

Remedies to improve quality of Management Education in India: 

1) To improve the Infrastructure as per the standards of global level  

2) Government should take initiatives to advertise opportunities in different field to attract 

Foreign Direct Investment and Foreign Portfolio Investment 

3) Making direct link of educational institutes with business organizations to provide direct 

industry interference in large scale with practical approach to students and get easy 

employment.  

4) Organization should be formed of specific industries to discuss, analyze advantages, 

disadvantages and opportunities with different dimensions of that particular sector 

standing on a common platform and find out concrete requirement from management 

Institutes.  

5) Proper collaboration and cooperation among domestic and foreign companies is required 

to explore new opportunities in several fields of operations 

Conclusion: 

In this paper an attempt is discuss the Strength, Weaknesses and Opportunities of 

management education. A student creativity is mostly depends upon his experience and subject 
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knowledge which is relating to his effective learning. If the management schools/universities are 

always alert, it can easily overcome its weakness and threats by its strengths and opportunities. 

The future needs for business/management education will be significantly different from the 

past, but that today’s business schools are too rigid & traditional to respond with innovative 

solutions. There are so many forces blocking change that movement on any singly front will 

prove inadequate for overcoming the other source of resistance. Moreover many of these blocks 

are beyond the control of most business schools, which are embedded in a wider university and 

professional culture. It is also true that practical implementation of some of the above issue are 

debatable. However, they alert us with the need to thwart the obstacles and thereby help the 

development of intelligent strategies for clear perspectives towards achieving prominence for 

Indian business/management education in global scenario. 
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Abstract: 

Multi-disciplinary approach is a unique method in teaching- learning programme. It is a 

unique way of curriculum integration to illustrate a theme, subject or issue with the help of 

divergent subjects. In a multi- disciplinary curriculum, multiple disciplines are used to study the 

same topic or content. It is a powerful method of teaching that crosses the boundaries of a 

discipline or curriculum in order to enrich and enhance the subject area. This approach is very 

useful and relevant to integrate teacher education programme and enhance its quality and 

acceptability. Hence, the National Education Policy-2020 has given impetus on multi-

disciplinary approach in teacher education in the country. Multi-disciplinary approaches in 

teacher education programme will surely developed well rounded individuals that possesses 

critical 21st century capacities in various filed of studies such as arts, science, humanities, 

commerce, social sciences, professional and vocational and other filed of education. Teachers 

must possess almost all skills and knowledge related to enhance and enrich the classroom 

instruction with the help of this approach. Hence, this paper highlights different pros and cons of 

multi-disciplinary teacher education programme with special reference to NEP-2020 and make 

relevant suggestions. 

Key Words: Multi-disciplinary approach, curriculum integration, teacher education, 

special education. 

Introduction: 

Multi-disciplinary approach in teacher education is the need of an hour. This approach is 

not a new one in Indian perspective. Ancient gurukul system of education in the country in 

different periods set the best example of multi-disciplinary education. The students who studied 

in these institutions have gathered wide knowledge from the divergent subjects such as science, 

medicine, health, yoga, meditation, history and even almost all types of knowledge. The guru 

(teacher) imparts his or her knowledge and experience to the disciples for their fullest 

development and hence they were well equipped with multidisciplinary approach of instruction 
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and learning. 

The National Education Policy -2020 urges to all the higher education institutions of the 

country to introduce multidisciplinary approaches in their arena. Different report on this issue 

reveals that this method or approach of education easily compete with the present days criteria 

and competencies and helps to enhance and enrich teaching-learning process. Thus, multi-

disciplinary approach in teacher education program opens the various scopes and opportunities to 

the stakeholders particularly the teachers and the students. Here, we will discuss different aspect 

of this approach in education and particularly in teacher education with its possible limitations 

and prospects. 

NEP 2020 envisages for a holistic and multidisciplinary education that aims to develop 

all round capacities of human beings that are intellectual, social, cultural, physical, emotional 

and moral in an integrated manner.NEP also envisioned a large multidisciplinary higher 

education institution in every district by the end of 2030. According to UGC such education will 

help to develop well –rounded individuals that possess critical 21st century capacities in various 

fields, including arts, science, humanities, and languages, social sciences, professional, technical 

and vocational. Social engagement, communication, discussion, debate and rigorous 

specialization will also fall under holistic education. In the long run, this will be the approach of 

all undergraduate programmes. 

Objectives: 

 This paper is based on the following objectives. Such as 

 To give a clear cut concept of the multi-disciplinary education or multi-disciplinary approach in 

education; 

 To study the different aspects of multi-disciplinary approach in education; 

 To highlight different aspects of multi-disciplinary approach in teacher education as proposes in 

NEP- 2020; 

 To find out the relevance and importance of this method in teacher education programme and 

finally 

 To recommend the necessary suggestions in association with it. 
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Methodology: 

The main objective of this paper is to highlight different aspects of multi-disciplinary 

approach in teacher education. This study is solely based on secondary data collected from the 

available resources such books, journals, articles, magazines, web resources etc. The methods are 

followed here descriptive and analytical. 

Discussion: 

International Bureau of Education specifies three major types of contemporary approach 

to curriculum integration such as - multidisciplinary, interdisciplinary and trans-disciplinary 

approach in education. Multidisciplinary approach is a whole or comprehensive method that 

covers an idea, topic or content by integrating divergent knowledge domains. It is a very strong 

and relevant way of teaching that crosses the boundaries of a discipline or curriculum in order to 

enhance or develop the area and depth of learning experience. It is an approach of curriculum 

integration which focuses primarily on the different disciplines and the diverse perspectives 

while illustrate a topic, theme or issue. 

Here the same topic is studied from the scope of more than one discipline and integrate 

these divergent knowledge to enrich the learners community. It is a unique in nature that allows 

students to enrich their personal and academic experiences by citing examples and experiences 

from divergent area of study. For example we can say that a student of humanities can take a 

subject from the engineering courses and a student of management can easily take the subject 

from social science subjects. Multidisciplinary curriculum is studying a topic from the viewpoint 

of more than one discipline and solving a problem using a different disciplinary approach 

(Klaassen, 2018). It is very easy for a student to gain variety of skills such as problem solving, 

critical thinking, time management, self management, communication, analysis and data 

interpretation, research methodologies, team work etc. 

To know the basics of multidisciplinary approach in education, it is necessary to know 

other approaches in education such as interdisciplinary and trans-disciplinary. Interdisciplinary 

approach is the method of bringing together the knowledge of two different disciplines and 

implementing in to a child’s learning. Here, integration of two different subjects is happened and 

makes a hybrid content or topic or subject in order to enrich the students learning experiences. 

On the other hand, trans-disciplinary curriculum is the method of removing the boundaries of 



 
 
 

    287 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

different subjects and integrating them to create or construct complete and new sets of 

knowledge to fulfill the aspiration of the new societal phenomenon. 

Multidisciplinary approach in teacher education is relatively a new concept when we 

speak about the field of teacher education. Here educators or trainee teachers are well matured to 

impart knowledge and skills with the help of this new way of teaching and learning. Trainee 

teachers have enough opportunity to develop this new method of teaching and they can easily 

impress the learners and enrich their multidimensional skills and experiences. Educator or trainee 

teachers will illustrate a lesson with the experiences gathered from the multiple disciplines. This 

method is very important and relevant for the present era of development and hence the NEP- 

2020 strongly recommended introducing it with our national framework. The aim of education 

will not only be cognitive development, but also building character and creating holistic and well 

round individuals with the key 21st century skills. (4.4 of NEP 2020). Recognizing the need for 

more holistic education, the NEP -2020 urges to render teacher education to multidisciplinary 

colleges and universities by 2030. All multidisciplinary higher educational institutions will 

provide B.Ed, M.Ed. and even Ph.D degrees by establishing dynamic and well equipped 

education departments. 

As per NEP-2020, bachelor degree of education will include most recent and  relevant  

teaching techniques such as pedagogy with related to basic arithmetic and mathematics, multi 

level teaching as well as evaluation techniques, teaching children with disabilities and special 

needs, uses of educational technology and learner- centered or collaborative learning. 

Ancient gurukul system of education is an example of this method of education. This 

ancient system was enriched with multidisciplinary courses and subjects. Students from various 

levels and categories were resided in these institutions and gathered experimental and holistic 

learning experiences. They learnt divergent and relevant subjects like astronomy, medicine, 

philosophy, politics, economics, yoga, physical education, defense studies etc. In the 

introductory part, NEP-2020 also emphasized on this issue and urges different higher 

institutions to start multidisciplinary approach including teacher education institutions. 

Similarly various data revealed that multidisciplinary teaching -learning methods were 

flourished in ancient Indian universities like Nalanda, Takshashila and such other reputed 

higher educational institutions. 
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Advantages of multidisciplinary approach in teacher education programme: 

 This method is student friendly. Here each and every student will get ample opportunity to 

choose his or her subject from the divergent areas. It also provides scope to choose or left 

any subject during the entire course period; 

 This method is teacher friendly. It provides a platform for pragmatic and flexible teaching-

learning experiences. It allows students to understand the power of new concepts and ideas. 

By choosing from their own requirements they actually trigger pragmatic way of life. This 

opens the door of pragmatism and realistic ideas and thoughts in the mind of the students. 

 This approach helps students to utilize their mind powers and make correct decisions. It 

helps to grow integration and adaptation of divergent thoughts among them and enrich 

them through critical thinking. 

 The multidisciplinary approach in education provides more holistic understanding of the 

world and enhances the student’s personality and character building process. The rare and 

necessary social values and ethics will be adopted by the students through this method of 

teaching. 

 This method emphasizes the importance of collaboration and integration of knowledge and 

information. It helps to create twenty-first century individual by incorporating and 

integrating new ideas and concepts. 

 This approach is very much relevant in present day global system and enhances the scope 

of employability and jobs for students within the country and in abroad. This method helps 

student to work as managerial way and enhances the managerial and corporative skills and 

techniques. They can easily synthesize different ideas and thoughts collected from different 

sources; 

 Students learn different skills of evaluation and assessment through this approach. By 

studying different logical methods and approaches, students can easily choose their desired 

subjects. This, it enhances logical thinking and analyzing power in them. 

 It motivates the students as it linked with practical knowledge, given authentic purposes of 

the learning. It helps students to draw conclusion from the divergent field of knowledge 

and subjects 

Disadvantages of multidisciplinary approach in teacher education programme: 



 
 
 

    289 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

 Students get distracted from the ultimate learning goal in multi disciplinary mode of 

education as there is a chance of lost of hope and desire having presence of various 

subjects and disciplines. 

 Teacher needs to enrich with various skills and instructional experiences to deliver in front 

of the students and hence expertise knowledge and experience is very much needed to 

acquaint with this approach of teaching. It is very difficult to get expert and skilled 

teachers at all level of education. 

 This approach is followed in foreign universities and academic institutions where there is 

abundant scope for faculty improvement and orientation. These institutions have well 

equipped with infrastructural facilities to adjust with the teaching-learning process. The 

same environment is not visible in most of the regions of India and particularly in the state 

of Tripura; 

 There is a necessity to mass aware and to grow consensus about this approach among the 

stakeholders of teacher education programme. 

Suggestions: 

It is suggested to start multidisciplinary institutions and academic institutions 

throughout the country as envisioned by the NEP-2020. This policy also suggested introducing 

four years integrated teacher education programme in multidisciplinary colleges and 

universities. By incorporating this program, students from divergent fields such as arts, 

humanities, commerce, science etc. get benefited. This will save their time and enhance the 

opportunity to join with teaching-learning process in a well befitted manner. 

There is a necessary to popularize the ancient gurukul system in accordance with the 

present system of education. The gurukuls were the academic places where most of the Indian 

boys and girls enriched and equipped with all necessary skills and knowledge. In that system, 

students were acquainted divergent filled of knowledge in a given time. Hence there is a 

necessity to recall this ancient system of education. As suggested by the NEP-2020, this 

approach is relatively modern, well equipped with latest skills and techniques and hence 

students joined with this method will easily coop up with the latest advancement of the global 

system of education and set competitive mind as a global citizen. 

It is mandatory to introduce different subjects in a same platform and hence the success 
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of this method depends upon the latest infrastructural and skilled developments and huge 

funding from the various levels. In absence of any one component from this arena will 

responsible for the loophole of the entire education system. 

There is a necessity to establish more and more integrated teacher education centre 

throughout the country to provide multidisciplinary method of teaching at every level of 

education in the country. Hence it is very urgent to follow the suggestions of NEP-2020 in this 

regard. 

A well versed and well maintained curriculum is necessary to input in teacher education 

programme to enrich and enhance with this new and innovative method of teaching. Thus, more 

and more orientation and refresher courses are needed to be introduced more the exiting 

faculties of the teacher education institutions throughout the country. 

Conclusions: 

It can be concluded that the all round development of the individual is impossible in 

existing system of education. For citing examples of ancient gurukul system of education, we 

can say that multidisciplinary education and teacher education in particular is the need of an 

hour. It is impossible for the central or state governments to take all necessary measures for the 

interlocution and success of this method but the active involvement of all stake holders are 

needed very much. As suggested by the NEP-2020, there is an urgent necessity to start 

integrated teacher education programme throughout the country and to convert all academic 

institutions and places into the multidisciplinary centers for education. 
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G£ÀßvÀ ²PÀëtzÀ°è (¥ÀzÀ« ºÀAvÀzÀ°è) PÀ£ÀßqÀzÀ ªÀÄºÀvÀé 

qÁ.¥ÀæPÁ±À §¼Áîj 

PÀ£ÀßqÀ Cwy G¥À£Áå¸ÀPÀgÀÄ, 

¸À.¥Àæ.zÀ.PÁ¯ÉÃdÄ PÉÆ¥Àà¼À-583231 

 

¥ÁæxÀ«ÄPÀ, ¥ËæqsÀ²PÀëtzÀ°è PÀ£ÀßqÀ CxÀªÁ ªÀiÁvÀÈ¨sÁµÁ ªÀiÁzsÀåªÀÄzÀ C£ÀÄµÁ×£ÀPÉÌ PÉÆqÀÄªÀµÉÖÃ UÀªÀÄ£ÀªÀ£ÀÄß 

PÁ¯ÉÃdÄ ²PÀëtPÀÆÌ PÉÆqÀ¨ÉÃPÉA§ÄzÀÄ §ºÀÄvÉÃPÀ PÀ£ÀßqÀ¥ÀgÀªÁ¢UÀ¼À MPÉÆÌgÀ® MvÁÛAiÀÄªÀÇ DVzÉ. 

CzÀÝjAzÀ  ¥ÀzÀ« vÀgÀUÀwUÀ¼À°è EAzÀÄ PÀ¤µÀÖ JgÀqÀÄ ªÀµÀðUÀ¼ÁzÀgÀÆ PÀ£ÀßqÀ s̈ÁµÉ, ¸Á»vÀå ¨ÉÆÃzsÀ£É 

ªÀiÁqÀ§ºÀÄzÁzÀ ªÁvÁªÀgÀt ªÀÄÆrzÉ. 

¥ÀzÀ« ºÀAvÀªÀÅ «zÁåyð fÃªÀ£ÀzÀ ªÀÄºÀvÀézÀ WÀlÖ. ¨Ë¢ÞPÀ «PÀ¸À£ÀªÁUÀÄªÀ ºÀAvÀ. F ºÀAvÀzÀ°è 

£ÀªÀÄävÀ£ÀzÀ CjªÀÅ DUÀ¨ÉÃPÀÄ. £ÀªÀÄä s̈ÁµÉ, £ÀªÀÄä ¸Á»vÀå, £ÀªÀÄä ¸ÀA¸ÀÌøw, ¨sÁµÁ PË±À®åUÀ¼ÀÄ, ¸ÁA¸ÀÌøwPÀ 

w¼ÀÄªÀ½PÉ, ¸ÁªÀiÁfPÀ ¥ÀæeÉÕ »ÃUÉ ºÀ®ªÀÅ ªÀÄºÀvÀézÀ CA±ÀUÀ¼À£ÀÄß CjvÀÄPÉÆAqÁUÀ¯ÉÃ ¸ÁA¸ÀÌøwPÀ ZËPÀnÖ£À 

ªÀÄºÀvÀé UÉÆvÁÛUÀÄvÀÛzÉ. 

E¢ÃUÀ ¥ÀzÀ« ²PÀët ºÀAvÀªÀÇ ªÀiÁgÀÄPÀmÉÖAiÀÄ ZËPÀnÖUÉ §AzÀÄ ©nÖzÉ. NzÀÄ«PÉAiÀÄÄ §AqÀªÁ¼ÀªÁUÀÄªÀ 

©üÃwAiÀÄ°èzÉ. CzsÀåAiÀÄ£ÀªÀÅ ªÀiÁgÀÄPÀmÉÖAiÀÄ ¨sÁUÀªÁzÀAvÉAiÀÄÆ vÉÆÃgÀÄwÛzÉ. EzÉ®èzÀgÀ DZÉUÀÆ PÀ£ÀßqÀ 

¸Á»vÀåzÀ NzÀÄ«PÉAiÀÄÄ «zÁåyðUÀ¼À°è ºÉÆ¸À ¸ÁA¸ÀÌøwPÀ ¥ÀæeÉÕ, CjªÀÅ, DZÁgÀUÀ¼À£ÀÄß ¥Àæ¸ÀÄÛvÀ¥Àr¸ÀÄªÀ°è 

§ºÀÄªÀÄÄRåªÁUÀÄvÀÛzÉ.  

PÀ£ÀßqÀ ¨sÁµÉAiÀÄÄ PÉÃªÀ® MAzÀÄ s̈ÁµÉAiÀÄ®è. CzÀÄ vÀ£ÀßzÉÃ DzÀ EwºÁ¸À ªÀÄvÀÄÛ ¥ÀgÀA¥ÀgÉAiÀÄ£ÀÄß 

ºÉÆA¢zÉ. s̈ÁgÀvÀzÀ ¥ÀæªÀÄÄR ¨sÁµÉUÀ¼À°è MAzÁVzÉ. CvÀåAvÀ ¥Àæ¹zÀÞ zÁæ«qÀ ¨sÁµÉUÀ¼À°è MAzÀÄ. £ÀªÀÄä 

£ÀªÀÄä £ÀqÀÄªÉ s̈ÁªÀ£ÉUÀ¼À£ÀÄß «¤ªÀÄAiÀÄ ªÀiÁrPÉÆ¼ÀÄîªÀ KPÉÊPÀ ªÀ¸ÀÄÛ. £ÀªÀÄä ªÀiÁvÀÈ ¨sÁµÉ. ¨É¼ÉAiÀÄÄwÛgÀÄªÀ 

C£ÉÃPÀ ¨sÁµÉUÀ¼À°è PÀ£ÀßqÀªÀÅ MAzÀÄ.  £ÉgÉAiÀÄ gÁdåUÀ¼ÁzÀ DAzsÀæ, ªÀÄºÁgÁµÀÖç, vÀ«Ä¼ÀÄ£ÁqÀÄ, PÉÃgÀ¼À, 

UÉÆÃªÁ, ¢AiÉÆÃ, zÀªÀÄ£ï UÀ¼À°è PÀ£ÀßqÀ s̈ÁµÉAiÀÄ£ÀÄß ªÀiÁvÀ£ÁqÀÄªÀªÀgÀÄ EzÁÝgÉ.  

±ÀgÀtgÀÄ, zÁ¸ÀgÀÄ, ¸ÀÆ¦üUÀ¼ÀÄ, PÀ«UÀ¼ÀÄ, vÀvÀéeÁÕ¤UÀ¼ÀÄ ¨Á½ ¨É¼ÀVzÀ £É®«zÀÄ. ºÀ¼ÀUÀ£ÀßqÀUÀ£ÀßqÀ PÁ®¢AzÀ 

»rzÀÄ ºÉÆ¸ÀUÀ£ÀßqÀ PÁ® WÀlÖzÀªÀgÉUÉ ¸Á»vÀå¨sÀAqÁgÀ «¥sÀÄ®ªÁV ¨É¼É¢zÉ. EªÉ®è «zÀåªÀiÁ£ÀUÀ¼À CjªÀÅ 

PÀ£ÀßqÀ ¸Á»vÀåªÀ£ÀÄß NzÀÄªÀÅzÀjAzÀ ¸ÁzsÀåªÁUÀ§®èzÀÄ.  EwÛÃa£À ªÀµÀðUÀ¼À°è PÀ£ÀßqÀ ¨sÁµÉUÉ ±Á¹ÛçÃAiÀÄ 

¸ÁÜ£ÀªÀiÁ£À zÉÆgÉwzÀÄÝ ¸ÀAvÀ¸ÀzÀ «µÀAiÀÄªÁVzÉ. d£À¥ÀzÀ ¸Á»vÀåªÀÅ £ÀªÀÄä £É®zÀ fÃªÀ¸É¯ÉAiÀiÁVzÉ.  

PÉ®ªÀÅ ¥Á²ÑªÀiÁvÀå zÉÃ±ÀUÀ¼À°è ªÀÈwÛ²PÀëtªÀ£ÀÄß ¸ÀÜ½ÃAiÀÄ ¨sÁµÉUÀ¼À°è ¤ÃqÀ¯ÁUÀÄvÀÛzÉ. EzÀÄ D ²PÀëtzÀ 

¥sÀ°vÁA±ÀªÀ£ÀÄß ¨ÉÃgÀÄªÀÄlÖ¢AzÀ C©üªÀÈ¢Þ¥Àr¸ÀÄvÀÛzÉ. ºÀÈzÀAiÀÄzÀ ¨sÁµÉ¬ÄAzÀ PÀ°AiÀÄÄªÀÅzÀÄ ±Á±ÀévÀªÁV 

ªÀÄ£ÀÄµÀå£À°è £É¯ÉAiÀÄÆjgÀÄvÀÛzÉ. ¸Á»vÀåªÀÅ ¸ÀªÀiÁd ªÀÄvÀÄÛ ªÀÄ£ÀÄµÀå£À £ÀqÀÄ«£À ¸ÁA¸ÀÌøwPÀ PÉÆArAiÀiÁV 



 
 
 

    293 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

¤®ÄèvÀÛzÉ. eÁÕ£À, ²¸ÀÄÛ «PÀ¸À£ÀUÉÆ¼ÀÄîvÀÛzÉ. ¸ÀA¸ÀÌøwAiÀÄ CjªÀÅ, £É®-d®, £ÁqÀÄ-£ÀÄrAiÀÄ ¨sÀªÀåvÉAiÀÄ 

CjªÀÅAmÁUÀÄªÀÅzÀÄ. 

PÀ£ÀßqÀ s̈ÁµÉ ªÀÄvÀÄÛ ¸Á»vÀå  CzsÀåAiÀÄ£À¢AzÀ  CAvÀgï ²¹ÛÃAiÀÄ CzsÀåAiÀÄ£À D¼ÀªÁUÀÄvÁÛ ºÉÆÃUÀÄvÀÛzÉ. 

«zÁåyðUÀ¼À ¸ÀªÁðAVÃt «PÁ¸ÀUÉÆ½¸ÀÄªÀ°è  EzÀgÀ ¥ÁvÀæ §ºÀ¼À¶ÖgÀÄvÀÛzÉ. ªÀiÁvÀÈ ¨sÁµÉ¬ÄAzÀ PÀ°vÀ 

²PÀët¢AzÀ «zÁåyðUÀ¼À°è ªÀåQÛvÀé «PÁ¸ÀªÁUÀÄvÀÛzÉ. PÀ£ÀßqÀ £ÁqÀÄ, £ÀÄr, ¸ÀA¸ÀÌøwAiÀÄ CjªÀÅ 

GAmÁUÀÄvÀÛzÉ. C®èzÉÃ F £ÁqÀÄ-£ÀÄrAiÀÄ §UÉÎ C©üªÀiÁ£À ªÀÄÆqÀ®Ä ¸ÁzsÀåªÁUÀÄvÀÛzÉ. ¸ÀàzsÁðvÀäPÀ 

¥ÀjÃPÉëUÀ¼À°è PÀ£ÀßqÀ ¸Á»vÀåªÀ£ÀÆß ¸ÀºÀ CzsÀåAiÀÄ£À UÉÊAiÀÄÄªÀAvÀºÀ ºÀÄªÀÄä¸ÀÄì NzÀÄUÀjUÉ §gÀ§®èzÀÄ.  

«zÁåyð vÁ£ÀÄ PÀ°vÀzÀÝ£ÀÄß vÀ£Àß s̈ÁµÉAiÀÄ°èAiÉÄÃ C©üªÀåPÀÛUÉÆ½¸À®Ä CªÀPÁ±À«®è¢zÀÝgÉ, vÀ£ÀßzÀ®èzÀ, 

»rvÀ«®èzÀ EvÀgÀ ¨sÁµÉUÀ¼À ªÀÄÆ®PÀ CzÉÃUÉ ªÀåPÀÛUÉÆ½¸À®Ä ¸ÁzsÀå? »ÃUÁV §ºÀÄªÀÄÄR £É¯ÉAiÀÄ°è 

«ZÁgÀ ªÀiÁqÀ¯ÁV G£ÀßvÀ ²PÀëtzÀ PÀ°PÉAiÀÄ CxÀð, ªÀåxÀðªÁUÀzÉÃ ¸ÁxÀðPÀªÁUÀ¨ÉÃPÁzÀgÉ ¥ÀzÀ« ºÀAvÀzÀ 

²PÀëtzÀ°è PÀ£ÀßqÀ s̈ÁµÉAiÀÄ PÀ°PÉAiÀÄÆ «zÁåyðUÀ½UÉ ¥ÀÆgÀPÀªÁVzÉ. 

 

¥ÀgÁªÀÄ±Àð£À UÀæAxÀUÀ¼ÀÄ 

1) PÀ£ÀßqÀ ¸Á»vÀå ZÀjvÉæ – gÀA.²æÃ ªÀÄÄUÀ½ 

2) ºÉÆ¸ÀUÀ£ÀßqÀ ¸Á»vÀå ZÀjvÉæ- J¯ï.J¸ï.±ÉÃµÀVjgÁªï 

3) PÁ¯ÉÃdÄ vÀgÀAUÀ- ¸À.¥Àæ.zÀ.PÁ¯ÉÃdÄ PÉÆ¥Àà¼ÀzÀ PÁ¯ÉÃf£À ªÀiÁ¸À ¥ÀwæPÉUÀ¼ÀÄ 

4) £Ár£À ¥ÀæªÀÄÄR ¥ÀwæPÉUÀ¼À CªÀ¯ÉÆÃPÀ£À 
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ABSTRACT  

The research study was carried to explore the Emotional Maturity and Academic Achievement 

among adolescents. Descriptive survey method was used in the current study and the respondents 

were selected through stratified random sampling technique. To meet the required goal 

secondary school students were selected as adolescents.. The tools for data collection will be 

Emotional Maturity scale and Academic Achievement means the aggregate marks obtained by 

the sample group of students from there previous year examination. To analyze and interpret the 

data percentage, mean, S.D, t-test and pearsons product movement correlation method will be 

suitable as statistical techniques. A significant difference may found between male and female 

adolescents on emotional maturity. A significant difference may found between government and 

private school students on academic achievement. A significant positive correlation was found 

between emotional maturity and academic achievement among secondary school students.  

Keywords: Emotional Maturity, Academic Achievement, cognitive ability, Emotional Maturity  
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Introduction 

Adolescents developmental transition from childhood to adulthood a landmark period of life 

called the adolescence. The common period of life is generally considered to begin with puberty- 

the process of the ability to reproduce. Adolescence usually begins from 11 or 12 years until the 

late teens or early twenties. The years of adolescence are generally healthy but still the notion of 

stress and strain dominates the growing lads Despite being in their overall good health, many 

younger adolescents especially girls report frequent health problems and symptoms, such as 

headache, stomachache, backache, feeling lonely or low Boys and girls who enter puberty early 

or whose cognitive maturation comes late are especially prone to risky behavior (Adolescents 

who do not receive needed care and attention at proper time are at increased risk of physical and 

mental health problems, including frequent smoking and drinking, Adolescents thinking 

sometimes seems strangely immature they may be rude to adults or have trouble making up their 

minds what to wear. Such immaturity of thinking manifests itself in at least six characteristics 

ways like idealism and criticalness, Argumentativeness, Indecisiveness, Apparent hypocrisy, 

self-consciousness and personal fable. Emotional maturity is a process in which the person is 

continuously striving for greater sense of emotional health, both intra-psychically and intra- 

personally. Emotional maturity is the process of readjustment the infant loams under parental 

direction what situations after legal opportunities for emotional reactions and to what extent, so 

that primitive elemental psychological response that we call emotion becomes pattered in line 

with approved from the deceleration favored by culture.  

Emotional maturity is defined as the degree to which a person has realized his potential for 

richness of living and has developed his capacity to enjoy things, to relate himself to others, to 

love and to smile; his capacity for whole hearted sorrow, when such an occasion arises and his 

capacity to show fear when there is time to be frightened, without feeling a need to use a false 

mask of courage, such as must be assumed by persons afraid to admit when they are afraid.An 

emotion is defined as a complex psychological state that involves three clearly distinct 

components: a subjective experience, a physiological response and a behavioral or expressive 

response. Human being possesses both positive and negative emotions. Positive emotions act as 

the motivating drive throughout the span of human life; affecting thoughts and actions of an 

individual. On the contrary negatives emotions direct to destructive aspirations which further 
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may lead to different mental health problems The classroom is an emotional place for the 

students were they express their emotions. Quality emotions help students to perform and give 

their best potential in the classroom. These all emotions can have important effects on students 

learning and achievement. Emotions control the attention, influence their motivation to learn, 

modify the choice of learning strategies, and affect their self-regulation of learning among 

students. Emotions affect personality development, psychological health and physical health of 

students. The development of emotion will lay a strong and lasting foundation to enrich child’s 

personality. Adolescents with high and better emotional maturity have good ability of manage, 

express and control themselves in every part of action of life. An adequate theory of emotional 

maturity must be taken an account of full scope of the individual power and his ability to enjoy 

the use of his powers in life. Academic achievement can be defined as what a student does or 

achieve at end of any academic programme in school, college or university, in a laboratory, 

library or project work. Academic achievements are commonly measured by examinations or 

continuous assessment which can be formative or summative but there is no general agreement 

on how it is best tested or which aspects are most important: procedural knowledge such as skills 

or declarative knowledge such as facts. Individual differences in academic performance for any 

academic programme have been linked to differences in intelligence and personality. For better 

academic performance and higher grades apart from IQ, other competencies like emotional self-

awareness, optimism, achievement motivation, self-control and communication skills are also 

required. Academic achievement as the knowledge attained or skills developed in the school 

subjects, usually designated by test scores or marks assigned by the instructor of school. 

Emotional maturity. 

Emotional maturity is the characteristic of emotional behavior that is generally attained by an 

adult after the expiry of his adolescence period. After attaining emotional maturity, he is able to 

demonstrate a well- balanced emotional behavior in his day-to-day life. A person may said to be 

emotionally matures, if he has in his possession almost all types of emotions, positive or negative 

and is able to express them at the appropriate time in an appropriate degree. 

 According to Jersild (1963), emotional maturity means the degree to which the person has 

realized his potential for richness of living and has developed his capacity to enjoy things, to 

relate himself to others. Emotional maturity is a state of balanced feeling and self-control.  
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Emotion is an emotion or effect. which occurs when a person engages in a conversation that is 

important to him, especially for his well-being. Emotions are the motivating factors that 

influence our actions, behavior and thoughts of a person.  They affect us both negatively and 

positively in mental and physical health. Maturity is important for healthy emotional 

development; It is a kind of process that makes people more measured in emotional state.  

Emotional maturity is not only the effective determination of personality patterns but also helps 

in controlling the development of adulthood.  

Cognitive ability, sometimes referred to as general intelligence (g), is essential for human 

adaptation and survival. It includes the capacity to “reason, plan, solve problems, think 

abstractly, comprehend complex ideas, learn quickly, and learn from experience” (Plomin, 

1999).  

The ability to "reason, plan, solve problems, think abstractly, absorb complicated concepts, learn 

rapidly, and learn from experience" are all included in this skill (Plomin, 1999) 

 Academic achievement is the level of skill attained in academic work or as formally acquired 

knowledge in the school subjects which often by percentage of marks obtained bystudents in 

examination. Academic Achievement is a thing that somebody has done successfully; especially 

using his own effort and skill. From the definitions given above, it may be said in conclusion that 

academic achievement is the core of wider term Educational growth and perhaps none would 

deny the importance of academic achievement in student’s life. It is the sum total of what a 

student has acquired during a particular academic year or overall, in life. Achievement in the 

school may be taken to mean any advisable learning that is observed in the students. Since the 

word advisable implies a value judgment. So, it is obvious that a particular piece of learning may 

be referred to as achievement or not depends upon whether it is considered advisable or not. 

Achievement is concerned to a greater extent with the development of knowledge, understanding 

and acquisition of skills by a student at a particular point of time or sum total of all academic 

pursuits. It has been found that students who are higher in conscientiousness  and curiosity tend 

to achieve highly in academic settings. Many researches were conducted to explore the 

relationship between stress and academic achievement of undergraduate students and it is found 

that stress affects students academic achievement thus makes them to suffer. 
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Students complaints of feeling stressed academically when it comes to face exams and grade 

competition among fellow students and having too much information to study yet insufficient 

time to master the knowledge a similar finding that stress is significantly correlated with poor 

academic performance in his study of business undergraduates, so this very academic 

achievement requires a very strong emotional back up to face the adversities related to their 

academics.. In general, it has been found that children who display sociable and prosocial 

behavior are likely to achieve highly in academic areas, in simple terms it means those who 

posses good social skills have better academic performance.  In contrast, children who are 

disruptive and aggressive, fare poorly on academic achievement. Emotional Maturity and 

Academic Achievement Being emotionally matured has direct consequences on the academic 

achievement of students. When students are emotionally matured they can handle various 

anxieties and stressors through their skillful abilities consequently led to higher academic 

achievement. 

Various co relational analyses reveal that a positive and significant relationship exists between 

emotional maturity and academic achievement . The research findings from a study between 

emotional maturity and academic achievement showed that there was a significant relationship 

between emotional maturity and academic achievement of the urban students and for the total 

sample (Das, 2014). Research findings from another study entitled relationship between 

emotional maturity and self concept of academic achievement of college students at the 

secondary stage and the sample size for the study was 200 students. Findings show that there is a 

significant difference in the emotional maturity of students of government and private schools. 

There is a significant difference in the emotional maturity of students who are in hostels and day 

scholars. It was also found that there is a significant negative correlation between self-concept 

and emotional maturity among the college students.Negative emotional reactions tend to persist 

for unusually extended periods of time. These problems in emotional regulation contract the 

ability of a person to think with clarity make decisions and cope with stress. These disturbances 

in psychological homeostasis affect the academic performance of student.The various stresses of 

a student include like living away from home, making the transition to a more independent living 

with less supported condition, and coping with daily demands. Further, exposure to serious 

illnesses and deaths may provoke a stressful reaction in some students .  



 
 
 

    299 
 

                Strategic Approach for Multidisciplinary EducationVol-IV 
ISBN 978-81-959744-1-2 

The abundant interventions have been shown to reduce the effects of stress on student’s health 

and academic performance. Holding on to strong emotions needs a high degree of awareness 

because intense emotions can take over the power of reasoning which led to lower grades. 

Maintaining awareness during the emotional processing will allow the students to “ride the 

waves”. The research results conclude with suggestions that developing awareness of emotional 

intelligence and emotional maturity that impact the student’s academic achievement. The study 

results support the hypothetical view that there is an association between emotional intelligence 

and student’s academic achievement. Emotional immaturity impacts the academic score of 

students.  

The findings from a study demonstrate that male adolescents differ on emotional maturity as 

compared to female adolescents. Female adolescents are higher on self confidence in comparison 

to male adolescents and academic achievement front the urban adolescents stand better than the 

rural adolescents. The investigator found that the high school boys and private high school 

students are emotionally matured. A considerable number of studies show that intelligence is one 

of the most important predictors of academic performance. In general, correlations between 

intelligence and academic performance range from .30 to .70. 

 Personality also plays an important role in the prediction of academic achievement because it 

affects student motivation and behavior in work situations. It has been found emotional maturity 

has a direct bearing with academic self efficacy. Less the emotional immaturity higher the 

academic self efficacy and better the academic grades. Emotional maturity has been positively 

and significantly related to achievement in mathematics, achievement in general science and 

achievement in social studies. Besides the study other things proves that emotional maturity has 

a role in academic achievement.  

Objectives of the study  

• To explore the levels of emotional maturity among adolescents.  

• To compare male and female adolescents of Kashmir on emotional maturity. 

• To compare government and private secondary school students on academic achievement. 

• To find the relation between emotional maturity and academic achievement among adolescents.  
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CONCLUSION: 

 The result findings have shown that of low, moderate and high levels of emotional maturity 

have been found among adolescents respectively. A significant difference was found between 

male and female adolescents on emotional maturity, males were found to be more emotionally 

mature than females. A significant difference was found between government and private 

secondary school students on academic achievement. Private school students have more 

academic achievement than government school students. Moreover, a positive correlation was 

found between emotional maturity and academic achievement among secondary school students.  
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